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= Tanim

Tirkiye Bilimler Akademisi‘'nin (TUBA) yayin organi olan Yiiksekdgretim
Dergisi /TUBA Higher Education Research/Review (TUBA-HER), yilda Uc kez
(Nisan, Agustos, Aralik) yayimlanan, disiplinlerarasi, hakemli, bilimsel bir
dergidir. Her yil bir cilt tamamlanir. Duizenli sayilar gereginde birden fazla
bolum halinde yayinlanabilir. Dergi ayrica duzenli sayilara ek sayilar ya da
ozel konulu sayilar yayinlayabilir. Yayin dili Tirkce ve Ingilizce olan ve hem
basili (p-ISSN 2146-796X) hem de elektronik (e-ISSN 2146-7978) strumleri
bulunan derginin icerigini ytksekodgretim ile ilgili konular olusturur. Derginin
elektronik striimd, cevrimici (online) acik erislim (open access) dergi olarak
www.yuksekogretim.org adresinde ve ayni zamanda TUBITAK ULAKBIM
DergiPark platformunda yayimlanmaktadir.

® Amac ve Hedef

Derginin amaci Turkiye ve dunyada yiksekogretime iliskin temel yapisal
ozelliklerin  degerlendirildigi, uygulamalar acisindan Glkeler arasindaki
benzerlik ve farkliliklarin irdelendigi, karsilasilan temel sorunlarin incelendigi
ve cOzumlerine yonelik onerilerin ortaya kondugu bilimsel bir platform
olusturmaktir. Dergi boylelikle yuksekogretimde uygulanabilir, strdurdlebilir,
yenilikci (inovatif), girisimci ve stratejik yaklasimlarin gelistirilmesine katki
saglayarak akademik bir arsiv yaratmayi hedeflemektedir.

= Dizinler/Veritabanlari
Dergi TUBITAK ULAKBIM TR Dizin, ESCI (Emerging Sources Citation Index),
EBSCO Education Full Text (H. W. Wilson) Database Coverage List ve Google
Scholar tarafindan dizinlenmektedir.

= Telif Haklan

Yiksekogretim Dergisi / TUBA Higher Education Research/Review (TUBA-
HER),blnyesinde yayinlanan yazilarin fikirlerine resmen katilmaz, basili ve
cevrimici surimlerinde yayinladigr hicbir Grtin veya servis reklamricin givence
vermez. Yayinlanan yazilarin bilimsel ve yasal sorumluluklari yazarlarina aittir.
Yazilarla birlikte gonderilen resim, sekil, tablo vb. unsurlarin 6zgtin olmasi
ya da daha 6nce yayinlanmis iseler derginin hem basili hem de elektronik
stiriminde yayinlanabilmesi icin telif hakki sahibinin yazili onayinin
bulunmasi gerekir. Yazarlar yazlarinin batin yayin haklarini derginin
yayincisi TUBA'ya devrettiklerini kabul ederler. Yayinlanan icerigin (yazi ve
gorsel unsurlar) telif haklari dergiye ait olur. Dergide yayinlanmasi uygun
gorulen yazilar icin telif ya da baska adlar altinda hicbir tcret 6denmez ve
baski masrafi alinmaz; ancak ayri baski talepleri ticret karsiligi yerine getirilir.
TUBA, vyazarlardan devraldigi ve derginin cevrimici (online) striminde
yayimladigi icerikle ilgili telif haklarindan, bilimsel icerige evrensel acik
erisimin (open access) desteklenmesi ve gelistirilmesine katkida bulunmak
amaciyla, bilinen standartlarda kaynak olarak gosterilmesi kosuluyla, ticari
kullanim amaci ve icerik degisikligi disinda kalan tum kullanim haklarini
(ilgili icerikte tersi belirtimedigi strece) CC BY-NC-ND 4.0 Lisansi (www.
creativecommons.org/licenses/by-nc-nd/4.0) araciligiyla bedelsiz kullanima
sunmaktadir. Icerigin ticari amach kullanimi icin yayinevinden yazili izin
alinmasi gereklidir.

= Yayin Etigi

Yiiksekogretim Dergisi / TUBA Higher Education Research/Review (TUBA-
HER), yayin etigini en yuksek standartlarda uygulamayi ve Yayin Etigi
ve Kotlye Kullanim Bildirgesinin ilkelerine uymayi taahhtt eder. Yayin
strecleri ile ilgili olarak yazarlar, hakemler ve editérlerin sorumluluklarinin
tanimlandigi bu bildirge Yuksekogretim Dergisi Editor Kurulu tarafindan,
Committee on Publication Ethics (COPE), Council of Science Editors (CSE),
Directory of Open Access Journals (DOAJ) ve Open Access Scholarly
Publishers Association (OASPA) adli inisiyatiflerin, dergi editorleri ve
yayincilar icin gelistirdikleri &neri ve kilavuzlar temel alinarak hazirlanmistir.
Yuksekogretim Dergisi Yayin Etigi ve Kotlye Kullanim Bildirgesi ile ilgili
ayrintili bilgi icin www.yuksekogretim.org adresini ziyaret edebilirsiniz.

= Yayin Kiinyesi }
Imtiyaz Sahibi: Turkiye Bilimler Akademisi (TUBA) Baskanligi adina
Prof. Dr. Muzaffer Seker (Baskan)

Sorumlu Yazi isleri Miidiirii: Doc. Dr. Cem Korkut

Yonetim Yeri: Vedat Dalokay Cad., No: 112, Cankaya, Ankara

26 Haziran 2004 tarih ve 5187 sayili Basin Kanunu geregince yerel streli
yayin tirinde siniflanan Yiksekégretim Dergisi / TUBA Higher Education
Research/Review (TUBA-HER), Turkiye Bilimler Akademisi (TUBA) tarafindan
yayimlanmaktadir (Copyright © 2025, TUBA).

Baski ve Cilt / Printing and Binding: Bilgin Repro Matbaacilik Amb. Oto. San. ve
Ltd. Sti., Kazimkarabekir Cad., Kaltur Carsisi, No: 7/71, Altindag, Ankara.

Asit icermeyen kagida basilmistir / Printed in Turkiye on acid-free paper (Agustos
/ August 2024).
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= Description

Yiiksekogretim Dergisi / TUBA Higher Education Research/Review (TUBA-
HER), the official journal of the Turkish Academy of Sciences (TUBA), is
an interdisciplinary, peer-reviewed scientific journal on higher education
studies. One volume is completed every year. The regular issues may be
published in multiple parts if deemed necessary. The journal may also
publish supplements or special issues on specific topics. It is published
triannualy (April, August, December) in both printed (p-ISSN 2146-796X)
and electronic (e-ISSN 2146 7978) versions and welcomes manuscripts in
Turkish or English. Electronic version is published as an open access journal
at www.yuksekogretim.org and on the JournalPark platform by TUBITAK
ULAKBIM synchronously.

Aim and Scope

The aim of the journal is to establish a scientific platform to evaluate the
essential functional characteristics of higher education in Turkiye and the
world, to address similarities and differences among countries’ higher
education systems in terms of practice, and to examine common problems
and to suggest solutions for these problems. In this way, the journal aims
to establish an academic archive that will contribute to the development
of applicable, sustainable, innovative, entrepreneurial and strategic
approaches in higher education.

Abstracted/Indexed

The journal is currently indexed in the following indexing services: TUBITAK
ULAKBIM TR Index, ESCI (Emerging Sources Citation Index), EBSCO
Education Full Text (H. W. Wilson) Database Coverage List, and Google
Scholar.

Copyright ) R
Yuksekogretim Dergisi / TUBA Higher Education Research/Review (TUBA-
HER), does not officially agree with the ideas of manuscripts published in the
journal and does not guarantee for any product or service advertisements
on both printed and online versions of TUBA, the publisher of the journal.
Scientific and legal responsibilities of published manuscripts belong to their
authors. Materials such as picture, figure, table etc. sent with manuscripts
should be original or written approval of copyright holder should be sent
with manuscript for publishing in both printed and electronic versions if
they were published before. Authors agree that they transfer all publishing
rights to TUBA. Copyrights of all published contents (written and visual
elements) belong to the journal. No payment is done for manuscripts under
the name of copyright or others approved for publishing in the journal and
no publication cost is charged; however, reprints are at authors’ cost. To
promote the development of global open access to scientific information
and research, TUBA provides copyrights of all online published papers
(except where otherwise noted) for free use of readers, scientists, and
institutions (such as link to the content or permission for its download,
distribution, printing, copying, and reproduction in any medium, without
any changing and except the commercial purpose), under the terms of CC
BY-NC-ND 4.0 License (www.creativecommons. org/licenses/by-nc-nd/4.0),
provided the original work is cited. To get permission for commercial
purpose please contact the publisher.

Publication Ethics ) R
Yuksekogretim Dergisi / TUBA Higher Education Research/Review (TUBA-
HER), is committed to upholding the highest standards of publication
ethics and observes the following principles of Publication Ethics
and Malpractice Statement which contains author responsibilities,
responsibility for the reviewers and editorial responsibilities, and is based
on the recommendations and guidelines for journal editors and publishers
developed by the Committee on Publication Ethics (COPE), the Council
of Science Editors (CSE), the Directory of Open Access Journals (DOAJ)
and the Open Access Scholarly Publishers Association (OASPA). Detailed
information about the Publication Ethics and Malpractice Statement of the
journal is available online (www.yuksekogretim.org).

Publication Info R
Ownership: On behalf of Turkish Academy of Sciences (TUBA)
Prof. Dr. Muzaffer Seker (President)

Managing Editor: Assoc. Prof. Dr. Cem Korkut

Administrative Office: Vedat Dalokay Cad., No: 112, Cankaya, Ankara

Due the Press Law of Turkish Republic dated as June 26, 2004 and numbered
as 5187, this publication is classified as a local periodical. Yiksekogretim

Dergisi / TUBA Higher Education Research/Review (TUBA-HER) is published
by Turkish Academy of Sciences (TUBA) (Copyright © 2025, TUBA).

Yiksekogretim Dergisi / TUBA Higher Education Research/Review (TUBA-HER),
cevrimici (online) strimu internet adresi: / is available online at
www.yuksekogretim.org
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= Yazi Degerlendirme Siireci

Yayinlanmak Uzere dergiye gonderilen yazilar daha ©nce baska bir dergide
yayinlanmamis veya yayinlanmak Uzere eszamanli olarak herhangi bir dergiye
gonderilmemis olmalidir. Bilimsel toplantilarda sunulmus bildirilerden hazirlanan
yazilar, tamami yayinlanmamis olmak kosuluyla dergiye génderilebilir. Gelen yazilar
Editor Kurulu tarafindan ©n incelemeden gecirilir. Derginin yayin amacina uygun
olmayan yazilar dogrudan reddedilebilir ya da hakem degerlendirmesine alinmadan
yayin amacina ve yayin kurallarina uygun hale getirilmesi amaciyla yazara geri
gonderilir. Dergi kapsamina uygun gorilen yazilar cift kér (double-blind) hakem
degerlendirme (es degerlendirme/peer review) surecine alinir. Editor Kurulu, hakem
yorum ve Onerileri dogrultusunda dergiye gonderilen yazilarin yayina hazirlanmasi
asamalarinda gerekli gordugu duzeltme ve degisiklikleri dnermeye ya da herhangi
bir asamada yaziy reddetmeye yetkilidir. Es degerlendirme strecinde gerekli dizelti
asamalarini gectikten sonra yayina kabul edilen yazi, sayfa dizeni hazirlanmak Gzere
yayinevine iletilir. Sayfa dizeni asamasi tamamlanan yazilarin provasi, son baski
onay! icin ilgili (yazismalarin yapildigi) yazara gonderilir. Bu asamalari gecen yazilar,
yazar onayinin ardindan, daha sonra sayfa numarasi verilerek dergi periyoduna
uygun sayida yer almak tzere DOI kodu tanimlanarak cevrimici (online) yayinlanir.
TUm bu strecler ile ilgili olarak yazarlar, hakemler ve editorlerin sorumluluklarinin
tanimlandigi YUksekogretim Dergisi Yayin Etigi ve Kétlye Kullanim Bildirgesi ile ilgili
ayrintili bilgi icin www.yuksekogretim.org adresini ziyaret edebilirsiniz.

» Kapsam

YUksekogretim  Dergisinde  baslica,  yiksekogretim alanina  giren  konular
disiplinlerarasi bir yaklasimla, her acidan derinlemesine inceleyen ¢zgin ampirik
ve kavramsal arastirma yazilari, derlemeler, ¢rnek olay calismalari, gorls yazilari,
gecmis deneyimlere bakis sunan tarihsel yazilar ve editére mektuplar yayinlanir.
Bu sinif yazilardan editére mektup disinda kalanlar icin yayin karari, Editor Kurulu
6n incelemesi sonrasi, hakem degerlendirme (es degerlendirme/peer review) stireci
sonucunda verilir. Hakem degerlendirmesine girecek tim yazi tdrlerinin 6zetler,
anahtar sozctkler ve kaynak(lar) icermesi zorunludur.

Dergide bunlarin disinda, es degerlendirme strecine girmeyen ve yayinlanma karari
yetkisinin Editér Kuruluna ait oldugu, bir bolima davet Gzerine hazirlanan, kisa rapor,
uygulama kilavuzu niteligindeki yazilar ve anma yazilari, kitap degerlendirmeleri,
kongre ve literatr 6zetleri, yiksekogretim faaliyetleri ile ilgili haber ve duyurular yer
alabilir.

Dergide yer alan béltimler asagidaki gibi siniflanmaktadir:
* Ampirik Arastirma

e Kavramsal Arastirma
» Ornek Olay Calismasi
® Derleme

® Gorus

* Gecmise Bakis

o Editore Mektup

* Kisa Rapor

® Kilavuz

® Anma Yazisi

* Kitap Degerlendirmesi
o Ozetler

* Haberler

e Duyurular

Yiksekogretim Dergisinin kapsami genel olarak asagidaki konulardan
olusmaktadir:
o Yiksekodgretim Yonetimi
 Yiksekogretim Politikalari ve Stratejileri
o Yiksekogretimde Egitim-Ogretim (ulusal veya uluslararasi olcekte genel
egitim konulari: egitim politikalari, egitim yeterlilikleri, mufredatlar, egitim
programlari, egitim teknolojileri, 6lcme-degerlendirme vb.)
o Yiksekdgretimde Universitelerin Yapilandiriimasi
® Yiksekodgretimde Kalite ve Akreditasyon
o Yiiksekogretimde Bilim Adami Yetistirme, insan Kaynaklar ve Yetenek Kesfi
® Yiksekodgretimde Finansman
* Yiksekogretimde Uluslararasilasma
o Yiksekogretimde Cesitlilik
o Yuksekogretimde Siralama Sistemleri
o Yiksekogretimde Yenilikcilik, Girisimcilik ve ARGE Stratejileri
e Yiksekogretimde Sanayi ve Toplum iliskileri
o Yiksekodgretimde Kampus Yasami
 Yiksekogretimde Yeni Egilimler
® Yiksekdgretime Gecis

Yazarlara Bilgi / Instructions to Authors

Detailed information for authors is available at www.yuksekogretim.org

®» Yazilarin Hazirlanmasi

TUBA-Yiksekdgretim Dergisinde yayinlanacak yazilarin hazirlanmasinda, asagidaki
kurallar disinda, sosyal bilimler alaninda yaygin kullanilan Amerikan Psikologlar
Birligi'nin (APA) onerdigi ortak kurallar (APA 7) gecerlidir (www.apastyle.org).
Yazilar 21x29.7 ¢cm (A4) boyutundaki sayfaya, kenarlardan 2,5 cm bosluk
birakacak sekilde, 10,5 punto Times New Roman karakteriyle, cift aralikli, sola blok
seklinde olarak yazilmalidir. Hazirlanacak metinlerin (baslik sayfasi haric), kaynak
listesi ile tablo ve sekil yazilari dahil 25 sayfayl gecmemesine 6zen gosterilmelidir.

Yazilarda bulunmasi gereken boltmler sirasi ile sunlardir:

Sayfa 1 - Baslik sayfasi (Bu sayfa ayri bir dokiiman olarak sisteme ytklenmelidir.)
Sayfa 2 - Turkce Baslik, Ozet ve Anahtar Sozciikler

Sayfa 3 - ingilizce Baslik (Title), Ozet (Abstract) ve Anahtar Sézciikler (Keywords)
Sayfa 4 ve sonrasi — Temel Metin

Sonraki Sayfa - Genisletiimis Ozet (Makale dili Turkce ise Kaynaklar balimi
oncesinde ilave edilmelidir.)

Sonraki Sayfa — Kaynaklar

Sonraki Sayfa — Tablo Yazisi ve Tablo (her tablo ayri sayfada belirtiimelidir)
Sonraki Sayfa — Sekil Yazisi ve Sekil (her sekil ayri sayfada belirtilmelidir)

Son Sayfa - Ekler (dipnotlar, anket formlari vb.)

Baslik Sayfasi

Baslik sayfasi sisteme ayri bir dosya olarak yuklenecek sekilde hazirlanmali,
ozellikle yazar adi ve kurum kimligi gibi bilgiler, dogrudan ya da dolayl olarak
baslik sayfasi disinda hicbir sayfada belirtilmemelidir.

® Yazinin bashgi (Baslik, koyu 12-14 punto yazilmali ve ortali olmalidir)

e Yazar(lar)in acik ad ve soyad(lar)i, unvan(lar)i ve ORCID kodlari (www.orcid.org)

o Calismanin yapildigi ya da yazar(lar)in bagh bulundugu kurumun adi (Universite/
fakUlte/boltim) ve sehir (farkli boltim ya da kurumlardan olan yazarlar belirtilecek
sekilde) (Ttrkce ve ingilizce)

o Uzun baslikli yazilarda, dergide yayinlandiginda devam sayfalarinin Gst tarafinda
goriinmesi arzu edilen ve 80 karakteri gecmeyen kisaltilmis baslik

o Yazismalarin yapilabilecegi yazarin adi ile birlikte iletisim adresi, telefon ve e-posta
adresi

 Varsa calismayi destekleyen fon ya da kurulusun adi, proje numarasi ve tarih

o Calisma daha 6nce bir kongre ya da benzeri bir bilimsel toplantida sunulmus ise
(sadece 6zetinin yayinlanmis olmasi kosuluyla) bunun belirtildigi aciklama (Ttrkce
ve Ingilizce)

o Kisisel Verilerin Korunmasi Kanunu'na ve fikir ve sanat eserleri icin gecerli telif
haklar diizenlemelerine uyuldugunun beyani

 Birden fazla yazarin bulundugu makalelerde yazarlarin ayri ayr katkilarinin kisaca
ifade edilmesi ve cikar cakismasi beyani

e Arastirma sinifi makalelerde calisma icin Etik Kurul onayi veAveya yasal/ozel izin
gerekip gerekmediginin beyani

Ozet Sayfalari

Tirkce ve ingilizce 6zetler bashgi izleyen en az 150, fazla 250 sozciikten olusacak
sekilde ardisik iki ayri sayfaya yaziimalidir. ingilizce 6zet (Abstract) sayfasinda,
ingilizce baslik (Title) bulunmalidir. Ozetleri takiben her bir 6zet sayfasina,
aralarinda virgil olacak sekilde alfabetik sirayla dizilmis ve kicuk harfle yaziimis,
Tirkce ve ingilizce olmak (izere en az 3'er anahtar sézciik eklenmelidir.

Temel Metin

Dergiye génderilen makaleler, Genisletilmis ingilizce Ozet haric, 8.000 kelimeyi
asmamalidir. Arastirma yazilan dért ana bélimde sunulmalidir. ik bélim
basliklandinimaksizin giris bilgilerinin sunuldugu bélimdar. izleyen bélimlerin
basliklari Yontem, Bulgular ve Tartisma (gerektiginde ek olarak Sonuc ve/veya
Tesekkr bolumu) sirasiyla yazilmalidir. Diger yazi tiplerinde bu standart aranmaz
fakat metin (giris boluma haric) Ara Basliklara bolinms sekilde sunulmalidir. Her
bir ara basligin varsa alt ve daha alt basliklari numaralandirilarak ayirt edilecek
bicimde yaziimalidir.

Etik Kurul onayi gerektiren calismalarin (insan veya hayvan deneklerin kullanildigi
klinik veya deneysel calismalar ile anket, mulakat, odak grup calismasi, gézlem,
deney, gortsme teknikleri vb. kullanilarak katilimcilardan veri toplanmasini
gerektiren nitel ya da nicel yaklasimlarla yurattlen her tarlt arastirmalar icin ya
da geriye donuk kisisel veri kullanan calismalarda) yontem bolimunde onay ya
da iznin hangi kurumdan alindiginin (tarih ve sayi bilgisi verilerek) belirtilmesi
gereklidir. Bu gibi durumlarda ilgili belge 6rnegi sisteme ayrica ytklenmelidir.

Genisletilmis ingilizce Ozet
Turkce makaleler icin hazirlanacak olan Genisletilmis Ingilizce Ozet'te bulunmasi
gereken bolumler sunlardir:

1. Baslik:

2. Giris:

e Arastirmanin arka plani ve énemi.
® Arastirma problemi veya hipotezi.
e Calismanin amaci ve hedefleri.
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3. LiteratUr Taramasi:

e Konuyla ilgili mevcut literatirdeki dnemli bulgular ve calismalar.
e Arastirmanin literattrdeki boslugu nasil doldurdugu.

4. Yontem:

e Arastirma tasarimi ve yaklasimi.

e Kullanilan veri toplama yontemleri (anketler, deneyler, gozlemler, vb.).
e \Veri analizi teknikleri ve araclari.

5. Bulgular:

e Arastirma sonucunda elde edilen ana bulgular.

e Bulgularin detayli ve anlamli bir sekilde sunulmasi.

6. Tartisma:

e Bulgularin literattrdeki diger calismalarla karsilastiriimasi.

e Bulgularin anlami ve 6nemi.

e Calismanin sinirlamalari.

7. Sonuc ve Oneriler:

e Arastirmanin genel sonuclari.

e Uygulamalar ve gelecekteki arastirmalar icin éneriler.

Genisletilmis Ingilizce 6zet 2-3 sayfa uzunlugunda (750-1000 sézciik) olup,
calismanin tim 6nemli noktalarini kapsamali ve okuyucuya detayl bir bakis
acisi sunmalidir.

Kaynaklar
Kaynaklar, baslarina sira numarasi konmaksizin alfabetik sirayla listelenmelidir.
Tum kaynaklara metin icinde génderme (atif) yapilmis olmalidir.

Metin icinde Génderme

Bir veya iki yazarli calisma
Bir veya iki yazarli bir calisma icin, her alintiya yazar soyad (lar) ini eklenir.

- Veeramah (2004) tarafindan yapilan bir calismada ......... bulunmustur.

- Saglik calisanlarinin arastirma kullanim oranlarinin incelendigi bir calismada,
..... dir (Veeramah, 2004).

- Dembo ve Gibson'a (1985) gore egitim .............ccce vovee e dir.

- Egitim genel anlamda ...... tanimlanir (Dembo & Gibson, 1985).

Uc veya daha fazla yazarh calisma

Uc veya daha fazla yazarl bir calismada makale dili Ttrkce ise ilk yazarin soyad
yazilir ve yanina “(ve ark.)”, makale dili ingilizce ise ilk yazarin soyadinin yanina
“(et al.)” baglaci eklenir.

- Williams ve arkadaslari (1994) tarafindan yapilan.......
.................................... ( Williams ve ark., 2010)
.................................... (Williams et al., 2010)

Metin icinde ilk gosterme
(World Health Organization [WHO], 2006)

Daha sonraki gostermeler
(WHO, 2006).

¢ Ayni soyadli yazarlar:
Eger kaynakca/kaynaklar listesinde iki veya daha fazla ayni soyadi olan Yazar
varsa, metin icinde ilk adlari da verilerek kullanilir. Hatta yayin yillari farkli olsa bile
boyle kullaniimasi gerekir.

N. Milner (1985) ve A. Milner (1990) tarafindan yapilan calismalarda.....

e Ayni parantez icinde iki veya daha cok calisma:

Yayin yilina gore siralanarak, ayni yazarlarin iki ya da daha cok calismasi
duzenlenir. Basimda olan calisma varsa, bu en sona konulur. Once yazarlarin
soyad|ari verilir, ardindan her bir calisma icin sadece calisma yillari verilir.

(Hockenberry & Wilson, 2011,2013).
(Hockenberry, 2010, 2013, 2016, basimda).

e Ayni yazarin ayni yil yaptigi calismalar:
Yazarin birden fazla calismasini ayirt edebilmek icin yillardan sonra a,b,c harfleri
kullanilir.

(Kleber, 1990a, 1990b, 1990c; Wang, 1992 basimda-a, 1992 basimda-b)
* Yazarlan farkli iki veya daha fazla calisma:

Bu tur calismalar ayni parantez icinde, soyadlarina gére alfabetik siraya dizilerek
ve birbirlerinden noktali virgul ile ayirarak verilir. Ornegin;

Cesitli calismalar ... (Kajermo, 2008; Kuuppelomeki, 2003; Rycroft-Malone, 2004).

Cilt/

Yazarlara Bilgi / Instructions to Authors
www.yuksekogretim.org

Metin ici Alinti Stilleri/ In-text Citation Styles *

Yazar Tiirli / Author Type  Parantezli Alinti Anlatisal Alinti

Bir yazar /

One author (Luna, 2020) Luna (2020)

iki yazar / (Salas & D'Agostino, ~ Salas and D’Agostino

Two authors 2020) (2020)

Martin ve arkadaslari
(2020)

(Martin ve ark.,
2020)

Uc veya daha fazla yazar /
Three or more authors

Kisaltmali grup yazari / Group author with abbreviation**
National Institute

of Mental Health
(NIMH, 2020)

(National Institute
of Mental Health
[NIMH], 2020)

ilk alinti / First citation

Sonraki alintilar/

Subsequent citations IR, 2020

NIMH (2020)

Kisaltmasiz grup yazari/
Group author without

(Stanford University,
2020)

Stanford University
(2020)

* Makaleniz Tirkce ise metin ici kaynak gdsteriminizi Ttirkce, ingilizce ise ingilizceye
uygun olarak yapiniz.

** Grup yazarinin kisaltmasini metinde yalnizca bir kez, parantez veya anlatim
bicimini secerek tanimlayin. Bundan sonra, metinde grubun gectigi yerlerde
kisaltmayi kullanin.

Kaynak listesi

Asagida verilen genel 6rneklere uygun sekilde hazirlanmalidir. Birden fazla yazarli
yayinlardan, yedi yazara kadar olanlarda son yazardan énce “&" baglaci konmalidir.
Yazar sayisi yediden fazla ise ilk alti yazardan sonra “..." (Gc nokta) konup son
yazarin adi verilir. Kaynak kinyelerinde yediden fazla yazar adi sunulmaz. Streli
yayin adlari, kisaltma yapilmaksizin acik olarak, italik yaziimalidir. Kitaplarla ilgili
kunyelerde, kitap adlarinin da, bas harfi haric kictk harfle ve italik yazilmasi
gereklidir. Birden fazla baski yapmis kitaplarda baski sayisi ve DOI (digital object
identifier) kodu bulunmayan kitaplarin kiinyelerinde yayinevi mutlaka belirtilmelidir.
Kaynak kunyelerinde DOI kodu, kiictk harfle “https://doi.org/” ibaresi yazildiktan
sonra ara verilmeksizin yazilir.

1. DOI iceren dergi makalesi / Journal article with DOI

McCauley, S. M., & Christiansen, M. H. (2019). Language learning as language
use: A cross-linguistic model of child language development. Psychological Review,
126(1), 1-51. https://doi.org/10.1037/rev0000126

Parantez icinde alinti / Parenthetical citation: (McCauley & Christiansen, 2019)
Metin ici alinti / Narrative citation:

Turkce makale / Turkish article: McCauley ve Christiansen (2019)

ingilizce makale / English article: McCauley and Christiansen (2019)

2. internet Kaynaklan / Internet Resources

Makalenizde web sitesinden yararlandiysaniz metinde web sitesinin adini verin
ve URL'yi parantez icine alin. Ornegin, anket olusturmak icin bir web sitesi
kullandiysaniz, metinde web sitesinden bahsedin. Anketimizi Qualtrics (https:/
www.qualtrics.com) kullanarak olusturduk.

If you used the website in your article, give the website name in the text and
enclose the URL in parentheses. For example, if you used a website to create a
survey, mention the website in the text. We created our survey using Qualtrics
(https.//www.qualtrics.com).

APA 7 formatinda ag sayfalarindan yapilan atiflar parantez icinde gosterildigi gibi
olmadilidir: (Yil, Ay, GUn). Ag sayfasi tek bir yazarin adini veriyorsa, 6nce yazarin
adi verilmelidir.

e Soyadi, M. E. (YIl, Ay, Gun). Sayfa bashgi. Site adi. URL adresinden gun, ay, yll
tarihinde alinmistir.

Turkce makale / Turkish article:

- Bologna, C. (2019, October 31). Why some people with anxiety love watching
horror  movies.  HuffPost.  https:/Awww.huffpost.com/entry/anxiety-love-
watching-horrormovies_|_5d277587e4b02a5a5d57b59¢ adresinden 7 Ocak
2025 tarihinde alinmistir.

ingilizce makale / English article:

- National Institute of Mental Health. (2018, July). Anxiety disorders. U.S.
Department of Health and Human Services, National Institutes of Health.
Retrieved January 7, 2025 from https:/Avww.nimh.nih.gov/health/topics/anxiety
disorders/index.shtml
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3. DOI icermeyen URL kaynakli dergi makalesi / Journal article with URL
without DOI

Ahmann, E., Tuttle, L. J., Saviet, M., & Wright, S. D. (2018). A descriptive review
of ADHD coaching research: Implications for college students. Journal of
Postsecondary Education and Disability, 31(1), 17-39. https://www.ahead.org/
professional

Parantez icinde alinti / Parenthetical citation:
Turkce makale / Turkish article: (Ahmann ve ark., 2018)
ingilizce makale / English article: (Ahmann et al., 2018)
Metin ici alinti / Narrative citation:

Tarkce makale / Turkish article: Ahmann ve ark. (2018)
ingilizce makale / English article: Ahmann et al. (2018)

4. DOI iceren, 21 veya daha fazla yazarh dergi makalesi / Journal articles
with 21 or more authors including DOI

Kalnay, E., Kanamitsu, M., Kistler, R., Collins, W., Deaven, D., Gandin, L., Iredell,
M., Saha, S., White, G., Woollen, J., Zhu, Y., Chelliah, M., Ebisuzaki, W., Higgins,
W., Janowiak, J., Mo, K. C., Ropelewski, C., Wang, J., Leetmaa, A., . . . Joseph,
D. (1996). The NCEP/NCAR 40-year reanalysis project. Bulletin of the American
Meteorological Society, 77(3), 437-471. http://doi.org/fg6rf9

Parantez icinde alinti / Parenthetical citation:

Turkce makale / Turkish article: (Kalnay ve ark., 1996)

ingilizce makale / English article: (Kalnay et al., 1996)

Metin ici alinti / Narrative citation:

Turkce makale / Turkish article: Kalnay ve ark. (1996)

ingilizce makale / English article: Kalnay et al. (1996)

5. Bir dergide 6zel boliim veya 6zel say1 makalesi / Special section or
special issue article in a journal

Lilienfeld, S. O. (Ed.). (2018). Heterodox issues in psychology [Special section].
Archives of Scientific Psychology, 6(1), 51— 104.

McDaniel, S. H., Salas, E., & Kazak, A. E. (Eds.). (2018). The science of teamwork
[Special issue]l. American Psychologist, 73(4).

Parantez icinde alinti / Parenthetical citation:

Turkce makale / Turkish article: (Lilienfeld, 2018; McDaniel ve ark., 2018)
ingilizce makale / English article: (Lilienfeld, 2018; McDaniel et al., 2018)

Metin ici alinti / Narrative citation:

Turkce makale / Turkish article: Lilienfeld (2018) ve McDaniel ve ark. (2018)
ingilizce makale / English article: Lilienfeld (2018) and McDaniel et al. (2018)

6. DOI iceren kitap / Book containing DOI

Brown, L. S. (2018). Feminist therapy (2nd ed.). American Psychological
Association. https://doi.org/10.1037/0000092- 000

Parantez icinde alinti / Parenthetical citation: (Brown, 2018)

Metin ici alinti / Narrative citation: Brown (2018)

7. Akademik arastirma veri tabanlarindan veya basil versiyonundan DOI
icermeyen kitap / Book without DOI from academic research databases
or printed version

Burgess, R. (2019). Rethinking global health: Frameworks of power. Routledge.

Parantez icinde alinti / Parenthetical citation: (Burgess, 2019)
Metin ici alinti / Narrative citation: Burgess (2019)

8. DOl icermeyen, URL ile yazilan e-kitap veya sesli kitap / DOI-free, URL-
written e-book or audiobook

Cain, S. (2012). Quiet: The power of introverts in a world that can’t stop talking
(K. Mazur, Narr.) [Audiobook]. Random House Audio. http://bit.ly/2GOBpbl
Christian, B., & Griffiths, T. (2016). Algorithms to live by: The computer science of
human decisions. Henry Holt and Co. http://a.co/7qGBZAk

Parantez icinde alinti / Parenthetical citation:

(Cain, 2012; Christian & Griffiths, 2016)

Metin ici alinti / Narrative citation:

Turkce makale / Turkish article: Cain (2012) ve Christian ve Griffiths (2016)
ingilizce makale / English article: Cain (2012) and Christian and Griffiths (2016)

9. Akademik arastirma veritabanlarindan veya basili, editorlii, DOI
icermeyen kitap / Academic research databases or printed, edited, DOI-
free books

Hacker Hughes, J. (Ed.). (2017). Military veteran psychological health and social
care: Contemporary approaches. Routledge.

Parantez icinde alinti / Parenthetical citation: (Hacker Hughes, 2017)

Metin ici alinti / Narrative citation: Hacker Hughes (2017)

Yazarlara Bilgi / Instructions to Authors

Detailed information for authors is available at www.yuksekogretim.org

10. Ceviri kitap / Translated book
Piaget, J., & Inhelder, B. (1969). The psychology of the child (H. Weaver, Trans.;
2nd ed.). Basic Books. (Original work published 1966)

Parantez icinde alinti / Parenthetical citation: (Piaget & Inhelder, 1966/1969)
Metin ici alinti / Narrative citation:

Turkce makale / Turkish article: Piaget ve Inhelder (1966/1969)

ingilizce makale / English article: Piaget and Inhelder (1966/1969)

11. Kitap serisi / Book series
Madigan, S. (2019). Narrative therapy (2nd ed.). American Psychological
Association. https://doi.org/10.1037/0000131- 000

Parantez icinde alinti / Parenthetical citation: (Madigan, 2019)
Metin ici alinti / Narrative citation: Madigan (2019)

12. DOI iceren kitap boliimii / Book chapter with DOI

Turkce: Balsam, K. F, Martell, C. R., Jones, K. P, & Safren, S. A. (2019). Affirmative
cognitive behavior therapy with sexual and gender minority people. G. Y. wamasa
& P A. Hays (Ed.), Culturally responsive cognitive behavior therapy: Practice and
supervision (2. baski, s. 287-314) icinde. American Psychological Association.
https://doi.org/10.1037/0000119- 012

ingilizce: Balsam, K. F, Martell, C. R., Jones, K. P, & Safren, S. A. (2019).
Affirmative cognitive behavior therapy with sexual and gender minority people.
In G. Y. lIwamasa & P A. Hays (Eds.), Culturally responsive cognitive behavior
therapy: Practice and supervision (2nd ed., pp. 287-314). American Psychological
Association. https://doi.org/10.1037/0000119- 012

Parantez icinde alinti / Parenthetical citation:
Turkce makale / Turkish article: (Balsam ve ark., 2019)
ingilizce makale / English article: (Balsam et al., 2019)
Metin ici alinti / Narrative citation:

Turkce makale / Turkish article: Balsam ve ark. (2019)
ingilizce makale / English article: Balsam et al. (2019)

13. DOI icermeyen kitap boliimii / Book chapter without DOI

Turkce: Weinstock, R., Leong, G. B, & Silva, J. A. (2003). Defining forensic
psychiatry: Roles and responsibilities. R. Rosner (Ed.), Principles and practice of
forensic psychiatry (2. baski, s. 7-13) icinde. CRC Press.

ingilizce: Weinstock, R., Leong, G. B., & Silva, J. A. (2003). Defining forensic
psychiatry: Roles and responsibilities. In R. Rosner (Ed.), Principles and practice of
forensic psychiatry (2nd ed., pp. 7-13). CRC Press.

Parantez icinde alinti / Parenthetical citation:

Turkce makale / Turkish article: (Weinstock ve ark., 2003)
ingilizce makale / English article: (Weinstock et al., 2003)
Metin ici alinti / Narrative citation:

Turkce makale / Turkish article: Weinstock ve ark. (2003)
ingilizce makale / English article: Weinstock et al. (2003)

14. Bir devlet kurumu veya baska bir kurulusun raporu / Report of a
government agency or other organization

- Australian Government Productivity Commission & New Zealand Productivity
Commission. (2012). Strengthening trans- Tasman economic relations. https://
Www.pc.gov.au/inquiries/completed/australia-new- zealand/report/trans-tasman.
pdf

- Canada Council for the Arts. (2013). What we heard: Summary of key findings:
2013 Canada Council’s Inter-Arts Office consultation. http:/publications.gc.ca/
collections/collection_2017/canadac ouncil/K23-65-2013-eng.pdf

- National Cancer Institute. (2018). Facing forward: Life after cancer treatment
(NIH Publication No. 18-2424). U.S. Department of Health and Human Services,
National Institutes of Health. https:/Awww.cancer.gov/publications/patient-
education/life- after-treatment.pdf

Parantez icinde alinti / Parenthetical citation:

Turkce makale / Turkish article: (Australian Government Productivity Commission
ve New Zealand Productivity Commission, 2012; Canada Council for the Arts,
2013; National Cancer Institute, 2018)

ingilizce makale / English article: (Australian Government Productivity Commission
& New Zealand Productivity Commission, 2012; Canada Council for the Arts,
2013; National Cancer Institute, 2018)

Metin ici alinti / Narrative citation:

Turkce makale / Turkish article: Australian Government Productivity Commission
ve New Zealand Productivity Commission (2012), Canada Council for the Arts
(2013) ve National Cancer Institute (2018)

ingilizce makale / English article: Australian Government Productivity Commission
and New Zealand Productivity Commission (2012), Canada Council for the Arts
(2013), and National Cancer Institute (2018)
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15. Yayinlanmamis Tezler / Unpublished Theses

Harris, L. (2014). Instructional leadership perceptions and practices of elementary
school leaders [Unpublished doctoral dissertation]. University of Virginia.

Parantez icinde alinti / Parenthetical citation: (Harris, 2014)
Metin ici alinti / Narrative citation: Harris (2014)

16. Sozliik / Dictionary

American Psychological Association. (n.d.). Positive transference. In APA dictionary
of psychology. Retrieved August 31, 2019, from https://dictionary.apa.org/positive-
transference

Parantez icinde alinti / Parenthetical citation:

Tarkce makale / Turkish article: (American Psychological Association, t.y.; Merriam-
Webster, n.d.)

ingilizce makale / English article: (American Psychological Association, n.d.;
Merriam-Webster, n.d.)

Metin ici alinti / Narrative citation:

Turkce makale / Turkish article: American Psychological Association (t.y.) ve
Merriam-Webster

ingilizce makale / English article: American Psychological Association (n.d.) and
Merriam-Webster (n.d.)

17. Konferans ve bildiri kaynakca gosterimi / Conference and paper
references

Dergide Yayinlanan Konferans Bildirileri:

Duckworth, A. L., Quirk, A., Gallop, R., Hoyle, R. H., Kelly, D. R., & Matthews,
M. D. (2019). Cognitive and noncognitive predictors of success. Proceedings of
the National Academy of Sciences, USA, 116(47), 23499- 23504. https:/doi.
0rg/10.1073/pnas. 1910510116

Kitap Olarak Yayinlanan Konferans Bildirileri:

Kushilevitz, E., & Malkin, T. (Eds.). (2016). Lecture notes in computer science:
Vol. 9562. Theory of cryptography. Springer. https://doi.org/10.1007/978-3-662-
49096-9

Kitap Bolumu Olarak Yayinlanan Konferans Bildirileri:

Bedenel, A.-L., Jourdan, L., & Biernacki, C. (2019). Probability estimation by an
adapted genetic algorithm in web insurance. In R. Battiti, M. Brunato, |. Kotsireas,
& P Pardalos (Eds.), Lecture notes in computer science: Vol. 11353. Learning and
intelligent optimization (pp. 225-240). Springer. https://doi.org/10.1007/978-3-
030-05348-2_21

Sekil ve Tablolar / Figures and Tables

Metin icinde ayri kategorilerde numaralandirimali, numaralandirmada Romen
sayilari kullanilmamalidir. Tablo yazilari tablolarin Ust tarafinda yer almalidir. Sekil
yazilari sirasina gére ayri bir sayfada sunulmalidir. Vektorel yazilimlarda hazirlanmis
sekiller (cizim ve grafikler) TIF ya da EPS formatinda kaydedilebilir. Renkli sekiller RGB
(8 bits) olarak jpg. formatinda, siyah/beyaz cizimler ise EPS formatinda kaydedilmis
olmalidir. Sekiller 300 DPI ¢ézinurlukte, TIF ya da JPG formatinda hazirlanmalidir.
Sekil ve tablolarda gerektiginde standart disi kisaltmalar kullanilabilir. Bu durumda
kullanilan kisaltma ilgili baslk ya da sekil yazisinda aciklanmalidir. Daha 6nce
yayinlanmis sekil ve tablo yalniz kesin gerektigi durumlarda karsilastirma amaciyla,
yazar ya da yayincasindan (telif hakki sahibinden) yazili izin alinarak, kaynak
gosterilmek kosuluyla kullanilabilir.

Ekler / Appendixes

Metin icinde yer kaplamamasi amaciyla ayri bir yerde (dipnot olarak) verilmek
istenen aciklamalar bu bélimde siralanabilir. Metin icinde gerekli yerlerde, koseli
parantez icinde Ust karakter seklinde sira numarasi verilen ilgili dipnotlar bu
bolimde (endnotes) siralanarak sunulmalidir. Yazarlarin zorunlu olmadikca dipnot
kullanmamalari 6nerilir. Bunun disinda anket formu, harita, plan vb. diger 6geler
de ekler boluminde verilebilir. Bunlarla ilgili aciklama yazilari da bu boélumde yer
almalidir. Birden fazla ek malzeme sunulmasi gerekliliginde her bir ek icin Romen
rakamlari ile ayri sira numarasi verilmelidir.

Kontrol Listesi
1. Yazinin uzunlugu (en fazla 25 sayfa)
Genel bicim (iki aralikli satir; 10,5 punto Times New Roman karakteri; kesme
isareti disindaki noktalama isaretlerinden sonra tek aralik)
Baslik sayfasi (yazar ve kurum adlari(fakulte, bolim); kisa baslik; iletisim adresi)
Ozetler (Tlrkce ve Ingilizce; en az 150, en fazla 250 sozciik)
Anahtar sézcukler (en az 3'er adet)
Temel metin (basliklar)
Kaynaklar (APA kriterlerine uygunluk)
Sekil ve tablolar (numaralandirma; alt yazilar; 6zgunluk/izin yazisi)
9. Ekler (Romen rakami ile numaralandirma ve aciklama yazilari)
10. Basvuru mektubu (iletisimden sorumlu yazar; cikar cakismasi beyani)
11. Gorsel malzeme (sekil vb.) izin yazisi (daha 6nce yayinlanmis ise)
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TUBA-HER

Yiiksekogretim

Dergisi

Degerli Okuyucular,

Tiirkiye Bilimler Akademisi tarafindan yayimlanan TUBA Yiiksekégretim
Dergisi (TUBA-HER)in 2025 yili ikinci sayist (Cilt 15, Say1 2) ile bir kez daha
siz degerli okuyucularimizla bulugmanmn mutlulugunu yagtyoruz. Dergimiz,
yiksekogretim alaminda bilgi tiretimi ve paylagimi acismdan 6nemli bir bilimsel
mecra olmayi siirdiirmekte; bu kapsamda, disiplinleraras: yaklagimlar tegvik
eden, guncel meseleleri kuramsal ve uygulamal diizeyde ele alan arastirmalara
yer vermektedir. Kurulugundan bu yana bilimsel diiriistliik, agikhk ve tarafsizhk
ilkeleri dogrultusunda vyirttilen cift kér hakemlik sistemiyle sekillenen
degerlendirme siireleri, TUBA-HER’i alaminda giivenilir ve saygmn bir
akademik yaymn organi héline getirmigtir.

2025 yili ikinci sayimiz da bu temel ilkeler dogrultusunda hazirlanmug, hem
akademik camianm hem de ytiksekdgretim politikalarmimn gelistirilmesinde s6z
sahibi olan karar vericilerin ilgisini ¢ekecek nitelikte gok yonlii igeriklere sahiptir.
Egitimde kaliteyi artirmaya yonelik yenilik¢i yaklagimlardan, dijitallesme
stirecinin Universitelerde yarattigi dontstimlere; 6grenci deneyimini etkileyen
sosyal ve psikolojik faktorlerden, yonetisim ve stirdurilebilirlik temelli kurumsal
politikalarm degerlendirilmesine kadar birgok gtincel baslk bu saymmuizda ele
ahnmaktadir.

Bu sayida yer alan on bes 6zgin ¢aliyma, yiiksekdgretim sistemine farkh
merceklerden bakarak, sistemin karg karstya oldugu giincel dinamikleri ve
sorun alanlarmi ortaya koymaktadi. Universitelerde yonetici konumundaki
bireylerin karsilagtiklar1 yapisal simrhhiklar; dijital teknolojilerin, 6zellikle yapay
zeka temelli uygulamalarin, 6gretim stireclerine etkileri; 6grenci deneyimlerinin
sosyo-psikolojik bilegenleri; kalite glivencesi sistemlerinin etkinligi; kurumsal
siralama kriterleri; tniversitelerin gevresel stirdiiriilebilirlik hedeflerine ulasma
gabalar1 gibi temalar, bu saymnin éne ¢ikan konularindandir.

Ayrica, mezun mentorligi uygulamalarmm denizcilik egitimi  6zelinde
ogrenciler ve mezunlar tzerindeki etkilerini irdeleyen cahgmalar; akademik
yoneticilikte temsil adaleti sorununu Tiirkiye 6rnegi tzerinden degerlendiren
makaleler; akademik erteleme davrams ile dijital bagimlilik tiirleri arasindaki
iliskileri aciklamaya galisan analizler; kamu ve vakif tniversitelerinde sessiz
istifa egilimlerinin nasil tezahiir ettigini inceleyen arastirmalar; yesil kampus
politikalarimin uygulanabilirligi ve strdirilebilirlik gostergeleri baglaminda
universite dontigim  stregleri; doktora tezlerinin anlatim kalitesi tizerine
yapian betimsel degerlendirmeler de bu saymmn dikkat ¢eken akademik
katkilar1 arasinda yer almaktadir.

Ote yandan, yiiksekdgretim sisteminin gelecegine 151k tutabilecek nitelikteki
bazi ¢aliymalar; 6zellikle geng aragtirmacilarin ChatGPT ve benzeri yapay zeka
tabanh araclarm tniversitelerdeki yeri ve potansiyeli konusundaki gorislerine,
ogrencilerin  kariyer yonelimlerini  degerlendirmeye yonelik  gelistirilen
6l¢me araclarimn gegerlik ve giivenilirlik analizlerine, mithendislik alaninda
kullanlan mesleki sorumluluk 6l¢eklerinin kiltiirel baglamlara uygun bicimde
uyarlanmasina ve Avrupa Yiiksekogretim Alan’nda acgik ve uzaktan 6gretim
kurumlarindaki akreditasyon stireglerinin incelenmesine odaklanmaktadir. Bu
gesitlilik, dergimizin hem tematik hem de yontemsel bakimdan zenginligini
pekistirmekte; farklh akademik disiplinlerden gelen okuyucularm ilgisini
cekecek genis bir yelpazede igerik sunmaktadir.

Her bir ¢ahsma, bilimsel etik ilkeler gozetilerek ve literatiirle gticlii baglar
kurularak hazilanmigir. TUBA-HER de yayimlanan aragtirmalarnn yalnizca
akademisyenlere degil; egitim yoneticileri, politika yapicilar ve diger paydaslara
da katki saglayacagma inamyoruz. Dergimiz, Tirkiye’nin yiksekogretim
alanindaki bilgi ve deneyimini gériintir kilmayi, uluslararasi diizeye tasimayi ve
acik erigim politikasiyla nitelikli katkilar sunmayr amaglamaktachr.

Bu vesileyle; bilgi ve birikimleriyle dergimize katki sunan degerli yazarlarmuza,
degerlendirme siireclerinde bilimsel objektifligi 6n planda tutarak Gzveriyle
gorev yapan hakemlerimize ve yaym stirecini bitytk bir dikkat ve hassasiyetle
ytrtten editor kurulu tiyelerimize en igten tesekktrlerimizi sunariz.

Yeni saymmzin, yiksekogretim alanindaki kuramsal bilgi birikimine degerli
katkilar saglamasin, ele aldigi konular araciligryla yeni aragtirmalarm yolunu
acmasin ve egitim politikalarmm gelistirilmesine yonelik yapici tartigmalara
vesile olmasini temenni ediyoruz.

Saygilarmuzla

Editorden / Editorial

Yiksekdgretim Dergisi / TUBA Higher Education Research/Review (TUBA/HER),
15(2), vi. © 2025 TUBA doi:10.2399/yod.24.000000

Dear Readers,

We are delighted to present to you the second issue of 2025 (Volume 15, Issue 2)
of the Journal of Higher Education (TUBA-HER), published by the Turkish
Academy of Sciences. Our journal continues to serve as an important scholarly
platform for the production and dissemination of knowledge in the field of
bigher education. It embraces an interdisciplinary approach and features
studies that address current issues on both theoretical and practical levels. Since
its inception, TUBA-HER has adbered to the principles of scientific integrity,
transparency, and impartiality, and bas built its reputation on a rigorous
double-blind peer-review process—making it a trusted and respected academic
publication in its field.

This issue, prepared in line with these foundational values, features
multifaceted content that will attract the interest of both the academic
community and policymakers involved in shaping bigher education. It
covers a wide range of timely topics, from innovative approaches aimed at
enhancing quality in education to the transformations brought about by
digitalization in universities; from social and psychological factors affecting
student experience to institutional policies focused om governance and
sustainability.

The fifteen original works featured in this issue examine the current
dynamics and challenges facing the higher education system from various
perspectives. Prominent themes include the structural limitations encountered
by individuals in managerial positions ar universities; the impact of digital
technologies—particularly Al-based applications—on teaching processes; the
socio-psychological dimensions of student experience; the effectiveness of quality
assurance systems; criteria for institutional rankings; and universities’ efforts
toward achieving environmental sustainability goals.

Furthermore, this issue includes studies that analyze the impact of
alumni mentoring practices on students and graduates within maritime
education; examine the issue of equitable representation in academic
leadership in the context of Tiirkiye; explore the relationships between
academic procrastination and forms of digital dependency; investigate the
manifestations of silent resignation trends across public and foundation
universities; assess university transformation processes in light of green
campus  policies and sustainability indicators; and offer descriptive
evaluations of the narrative quality of doctoral dissertations—each
providing noteworthy academic contributions.

Other studies in this issue provide valuable insights into the future of
bigher education. These include young researchers’ perspectives on the role
and potential of Al-based tools like ChatGPT in universities; validation
and reliability analyses of measurement instruments developed to assess
students’ career aspirations; cultural adaptation of engineering professional
responsibility scales; and evaluations of accreditation processes in open and
distance education institutions within the European Higher Education
Area. This diversity reinforces the thematic and methodological richness
of our journal and offers a wide range of content to engage readers from
various academic disciplines.

Each study bas been meticulously prepared in accordance with scientific ethical
principles and developed with strong connections to the velevant literature.
We believe that the research published in TUBA-HER will contribute not
only to academics but also to education administrators, policymakers, and other
stakebolders. Our journal aims to make Tiirkiye’s knowledge and experience
in higher education visible, elevate it to an international level, and offer high-
quality contributions through its open-access policy.

On this occasion, we would like to extend our heartfelt thanks to all our
esteemed authors for their contributions, to our reviewers who diligently
uphold scientific objectivity in the evaluation process, and to our editorial board
members who manage the publication process with great care and dedication.

We hope this new issue will offer valuable contributions to the theoretical
knowledge base of higher education, inspire future research, and foster
constructive discussions for the advancement of educational policy.

Sincerely.

Viii Yiiksekégretim Dergisi | TUBA Higher Education Research/Review (TUBA-HER)



Ampirik Arastirma /

www.yuksekogretim.org

TUBA-HER

Yiiksekogretim

Derqisi

Denizcilik Egitiminde Mezun Mentorlugu
Siirecinin Ogrenciler (Mentiler) ve Mezunlar
(Mentorlar) Uzerindeki Etkisi: Turkiye Ornegi
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Ozet

Mentorlik, deneyimli bireylerin daha az deneyimli kisilere
rehberlik ettigi bir siirectir ve firmalar ile tiniversiteler tarafindan
farkli amaglarla kullanilmaktadir. Denizcilik gibi kendine 6zgii
yapist olan sektorlerde, yiksekégretim kurumlarinda uygulanan
mezun mentorligi programlar: ayri bir énem tagimaktadir. Bu
kapsamda, Dokuz Eylil Universitesi Denizcilik Fakiiltesi'nde,
Denizcilik Isletmeleri Yénetimi ve Lojistik Yénetimi Bolimii
Ogrencilerine  yonelik bir mezun mentdrligi programi
gelistirilmistir. Caligmanin  amaci, bu programin 6grenci
(menti) ve mezun (mentor) tizerindeki etkilerini analiz etmektir.
Dollinger ve digerlerinin (2019) anketlerinden uyarlanan veri
toplama araglar1 kullanilarak, web tabanli anketler ve yiiz yiize
goriismelerle katilimcilarin mentorliik algilart degerlendirilmistir.
Programa baglangicta 80 kisi katilmis, ancak gerekli sartlar
saglayan 62 kisinin (28 mentér, 34 menti) verileri analiz edilmistir.
Excel ve MAXQDA ile yapilan analizler sonucunda, mezun
mentorligi programimin 6grencilerin tiniversiteye dair olumlu
algi gelistirmelerinde etkili oldugu ve mentérlerin iniversite
aidiyetini artirdig1 tespit edilmistir. Genel olarak, her iki taraf da
programdan fayda saglamis ve gelecekteki benzer programlara
katllim konusunda istekli olduklarini belirtmistir.

Anahtar Kelimeler: Denizcilik Egitiminde Mentérlik, Ogrenci
Mentérliigii, Mentr, Mezun Mentorliigii.

Abstract

Mentoring, defined as a relationship established between experienced
and less experienced individuals to support personal and professional
development, is implemented by companies as part of orientation
and socialization programs and by universities to facilitate students’
adaptation to professional life. In maritime higher education institutions,
which train personnel for the uniquely structured maritime industry,
alumni mentoring programs hold undeniable significance. Within this
scope, an alumni mentoring program was developed for students in the
Department of Maritime Business Administration and the Department
of Logistics Management at Dokuz Eylul University, Maritime Faculty.
The aim of this study is to examine the effects of the alumni mentoring
process on both students (mentees) and graduates (mentors). Using
survey tools adapted from Dollinger et al. (2019) with permission, data
were collected through a mixed-methods approach, including web-
based questionnaires and face-to-face interviews. The program initially
included 80 participants; however, the study was completed with data
from 62 participants (28 mentors and 34 mentees) who met the minimum
participation requirements by engaging in at least two meetings per
month and submitting feedback via the Mentornity platform. Data were
analyzed using Excel and MAXQDA software. The findings indicate that
the program positively influenced mentees’ perceptions of the university
experience and enhanced mentors’ sense of institutional affiliation.
Opverall, the program contributed positively to institutional belonging for
both mentors and mentees and encouraged future participation.

Keywords: Alumni Mentoring, Mentor, Mentorship in Mairitime
Education, Student Mentorship.
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[

se yeni baglayan calisanlar, sektoriin ve igyerinin yazili
I olmayan kurallarini tecriibeli ¢aliganlar ile iletigimleri

sayesinde ogrenmektedirler. Calisgan oryantasyonu
ve sosyallesme programlari yeni ige baglayan caliganlari
bagarili olacagma dair emin kilma admna 6nemli araglardir
(Mujtaba, 1998). Bu 6grenme siirecinin bagarili bir sekilde
tamamlanmas icin bir oryantasyon ve sosyallesme programi
olarak uygulanan firma ic¢i mentorlik, insan kaynaklari
birimleri tarafindan yirttilmektedir. Diger taraftan;
universiteler bu siirece is yasami oncesinde hazirlanmak
adina ve dinamikleri degigsen is diinyasinin ihtiyaclarina
cevaben, sadece belirli kazanimlari sunmak yerine sektoriin
taleplerini kargilamak iizere uygulamali egitim tasarimlari
gelistirmelidir. Mentérlikk yeni bir uygulama olmayip
uzun yillardir egitim ve kariyer amach nitelikli ¢alisan
yetistirmek amaci ile uygulanmaktadir. Uygulamali egitim
modeli olarak mentérlilk programlari akademik personel
yetistirme, 6gretmenlik egitimi, tip, hemsirelik, is yasamu,
kariyer hazirligi, spor alanlarinda uygulanmaktadir. Tarihsel
olarak bakugimizda bir¢ok sporcu (6r. Michael Jordan),
bilim insani (6r. Carl Jung), miizisyenin (6r. Ludwig van
Beethoven) hayat mentorlerinin  yonlendirmeleriyle
sekillenmistir (Lefebvre ve ark., 2020).

Geleneksel olarak mentorliik; kisisel ve profesyonel gelisimi
saglamak amaci ile olugturulan, daha az deneyimli kigilerle
deneyimli kigiler arasindaki iligkidir (Eby ve ark., 2006).
Shea (1994) mentorligl, “bir kisinin, bagka bir kiginin
bilgi ve geligsimini artturmak amaci ile, kritik ihtiyaglarina
cesitli sekillerde yanit vererek ve sorumluluklar yiikleyerek
tiretkenlige hazirlayan, zaman ve bilgi harcanan bir bagar1”
olarak tanimlamigtur. Tanimlara bakildiginda; mentorlik
ifadesinde deneyimli (ment6r) ve daha az deneyimli kisi
(menti) olarak iki temel unsur bulunmaktadir (Mujtaba,
1998). Mujtaba’ya (1998) gore; mentor bir meslegin ya
da organizasyonun destek, mentorlik, geribildirim ve
dostluk sunan kidemli tiyesidir. Menti ise kisisel ve kariyer
gelisimine mentor tarafindan katkida bulunulan kisidir.
Grant ve Simmons’a (2008) gore ise; mentiler i¢in avantajlar
acik olsa da mentorler de yetismekte olan bir ¢iragin bagarili
olmasindan kaynaklanan tatmin duygusunu yagamaktadirlar.

Akademi is hayatina adim atacak kisilere saglam bir teorik
bilgi saglamasia ragmen, kisilerin bu bilgiyi en etkili sekilde
nasil kullanacaginin aktarilmasi sinirli kalmaktadir. Bu
noktada is hayatinin ve sektorlere 6zgii niianslarin 6grenimi
ve aktarilmast hususlarinda mentorlik programlarina
ihtiya¢ duyulmaktadir. Bu noktadan hareketle, bu
calisma yiiksek 6gretimde uygulanan mezun mentorligi
programlarinin kaulimer 6grenciler (mentiler) tizerinde
bir¢ok fayda saglayabilecegini 6ngérmektedir. Bu faydalar
arasinda, 6grencilerin kendi becerilerine iligkin daha fazla
farkindalik kazanmasi, daha fazla sektor bilgisi edinmesi,
sektor firsatlarini daha iyi anlamasi, kariyer hakkinda daha
fazla giiven duymasi, kariyer icin harici destek almasi,
kariyer hedeflerine daha fazla yansima bulmasi, yoneticileri
iste gorme firsati elde etmesi ve profesyonel aglarini
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gelistirmesi yer almaktadir. Bu 6ngorii dogrultusunda ve
bir bilimsel arasurma projesi kapsaminda; Dokuz Eyliil
Universitesi Denizcilik Fakiiltesi (DEU-DF) Denizcilik
Isletmeleri Yonetimi (DIY) ve Lojistik Yonetimi (LY)
Boliimii 3. ve 4. Smif 6grencilerinin katilimiyla DEU-
DF mezunlarindan olmak koguluyla, lojistik/denizcilik
sektorii paydaglarinin dahil edildigi bir mezun mentorliga
programu  gelistirilmistir.  Bahse  konu  mentérliik
programinin ana hedefi DEU-DF DIY ve LY Bolimii
ogrencilerine miifredat diginda daha anlamli bir kariyer
tecriibesi sunulmasidir. Ayrica programa katilan mentilerin;
mesleki/is zekdsinin gelistirilmesi, liderlik 6zelliklerinin
ortaya cikarilmasi, ¢cok yonli gelistirmede rehberlik, kariyer
kesfi, hedef belirleme, topluluk katulimi ve yeni sinirlarin
kesfi gibi cikular hedeflenmistir. Bu c¢aligmanin temel
amaci, yiksekogretimde uygulanan mentor profilini ve
mentorlikk programlarmm etkin kullanilip kullanilmadigini
tespit etmek, gelistirilen mezun mentérligi programinin
ogrencilerin ve mezunlarin {iniversite algilar1 tizerindeki
etkilerini belirlemektir.

Literatiir Taramasi

Literatiirdeki ~mentorlik  caligmalar1  incelendiginde
ozellikle up, kiitiiphanecilik, 6gretmen egitimi alanlarinda
mentorlik programlarimin  yogun olarak uygulandig:
goriilmektedir. Lefebvre ve digerleri (2020) mentorlik
cahismalarim1  “Akademik Tip ve Ila¢”, “Endistri ve
Organizasyonel Psikoloji”, “Egitici Egitimi”, “Hemgirelik”
ve “Psikoloji” alani olarak bes kategoride simiflandirmugtir.
Calisma kapsaminda geligtirilen mentorliik programinin
alan1 ise “Endistri ve Organizasyonel Psikoloji” olarak
belirlenmistir. “Endiistri ve Organizasyonel Psikoloji”
alan1 kapsaminda incelenen mentorlik c¢alismalarimin
genel mentor programlari ile ilgili yaklagimlar icerdikleri,
bu caligmalarda uygulama alani olarak endistrinin farkls
alanlarinin  secildigi  gozlenmekte, denizcilik egitimi
alanina donitk mentorlitk ¢aligmalariin  eksikligi  goze
carpmaktadir. Kram’e (1985) gore, mentorliik programlari,
mentor ve menti olarak her iki tarafin da kariyer gelisimi ve
psikolojik gelisimi ile ilgili potansiyel katk: olusturmaktadr.
Luecke’e (2004) gore ise mentorlik programlarinin
mentinin giinlik hayatinda sahip oldugundan daha fazla
ozen ve ilgi gormesi, giiclii ve zayif yonlerini fark etmesi,
zayif yonlerini nasil geligtirecegi ile ilgili geri bildirim
almasi, eksik oldugu konularda destek gérmesi, farkli bakis
agilar1 kazanmasi gibi is hayatnda yiikselmesini saglayacak
faydalar1 mevcuttur. Mentorlik siireci daniganlarda (menti)
Ozgiiven artig, bireysel yetkinliklerinin iyilesmesi ve
kurumundaki basarisini arttuirmasini saglayan bir siirectir.
Mentor, danisana ilham vererek rol model olusturabilmesine
destek olur (Saka, 2020). Mentorliik farkli alanlarda farkl
sekillerde uygulanmaktadir. Morzinski ve Fischer (1996),
mentorlik programlarini informal mentorlik ve formal
mentorliikk olarak siniflandirmigtir.  Formal mentorliik
programlarinda bir kurumda az deneyimli ¢alisanlar, uzun
stiredir ¢aligan profesyoneller ile eslestirilerek gerekli
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deneyim ve yetkinlikleri kazanmalar1 saglanir. Informal
mentorlik ise sosyal iligki ¢ercevesinde geligip, mentor ve
mentinin birbirini buldugu mentorlik tirtdir. Satchwell
(2006) ise mentorliik tiirlerini bire-bir mentérliik, informal
mentorlik, formal mentorlik, grup mentorligi ve akran
mentorligi olarak simiflandirmistr. Genglik mentorligii
olarak da adlandirilan bire-bir mentorligiin beslenme ve
barinma ihtiyaglarinin karsilanmasi, toplumsal ve kiiltiirel
bilgi verme ve uzun vadeli bir baglant olarak i¢ temel
islevi vardir. Grup mentorliigii, bire-bir mentérliige ilgisi
olmayan mentérlerin, mentorlik konusunda ilgilerini
cekmek amaciyla uygulanmaktadir. Akran mentorligi ise
toplumdan izole genglerin akranlari tarafindan topluma
kazandirilmasini amaglayan bir mentorliik sistemidir. Kram
(1985) ise, mentorlikk ¢aligmalarini “genclik mentorligi”,
“akademik mentorlik” ve “kariyer mentorligi” olarak
siniflandirmugtir. Chi ve digerleri (2012) ve Sensiper ve
Barragan (2017) caligmalarinda kariyer mentorligiinde,
mentorliik siirecinin 6grencinin yiiksekégrenimi sirasinda
tniversite vemezunlarileisbirligiicerisinde gerceklestirildigi
mentorliik modellerini incelemiglerdir. Ayrica, okul yilina
denk gelen okul temelli mentorliik ve diger 6zel mentorliik
girisimleri gibi istisnalar vardir. Universite 6grencileri ve
mezunlar1 arasinda gelistirilen mentorliik programlarida
ag olugturma yontemleri konusundaki ¢aligmasinda
(Chi ve ark., 2012); mentorlik programlarinda mentor
ve menti ag1 olusturulmasinin énemli bir unsur oldugu
belirtilmigtir. Desselle ve digerleri (2021) ise mentorliik
programlarinda mentor-menti eglegtirmesinin 6nemli bir
stire¢ oldugunu, mentorlerin disiplini, uzmanligi, taraflarin
beklenti ve hedeflerinin goz oniine alinarak sistematik
olarak tasarlanmasi gerektigini belirtmistir. Mezunlar
bir tniversitenin en degerli kaynaklaridir ve tiniversiteler
icin mezunlar agma odaklanmak biiyiime ve gelismeleri
agisindan  6nemlidir (Chi ve ark., 2012). Satchwell’in
(2006) mentorlik programlarinda en 6nemli problemin
mentorlerin belirlenmesi oldugu bulgusundan hareket ile
tniversitelerin  destekledigi mentorliik programlarinda
mezun dernekleri mentor temini ve eglestirme siiregleri ile
ilgili 6nemli bir rol oynamaktadir.

Konu ile ilgili ulusal literatiirde yer alan ¢aligmalar
incelendiginde; lisansiistii tez ¢aligmalarinin yogunlukta
oldugu ve o&grencilerin mentorlikk algilarinin  6grenim
goriilen kurumlar acisindan farklilik gosterip gostermedigi,
mentorlik faaliyetlerinin kariyer algisi ve kigilik tizerindeki
etkilerine yonelik konularin incelendigi anlagilmaktadir.
Iscan ve Cakir (2016), arastirma gorevlilerinin danigmanlar
ile mentorlik iligkisi icerisinde olduklarindan hareketle,
103 aragtirma gorevlisi tizerinde yapilan anket ¢aligmasinin
sonucunda, mentorliigiin ve psikolojik giiclendirmenin
oz yeterlilik algis1 iizerinde olumlu etkileri oldugunu ve
damigmanlar ile saglikli bir mentorlik iligkisine sahip
olan ve onlar tarafindan psikolojik olarak giiclendirilen
aragtirma gorevlilerinin 6z yeterlilik algilarinin artugini
ortaya koymustur. Tung (2020), yiiksekogretimde 6grenci
mentorlik algisinin belirlenmesine yonelik yapug: yiiksek
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lisans tez ¢aligmasinda, vakif tiniversitesinde 6grenim goren
ogrencilerin mentorlik algisinin  devlet iniversitesinde
ogrenim goren ogrencilerden daha yiiksek oldugunu
ve bu alginin cinsiyet, egitim goriilen fakiilte ve anne
egitim durumuna gore anlamli bir farkliik gosterdigini
belirtmistir. Sahinoglu ve Arslan (2019), egitim alaninda
1980’li yillardan itibaren kullanilmaya baslanan mentérliik
uygulamalarini konu alan ulusal nitelikteki aragtirmalar
inceleyerek; konu ile ilgili ¢aligma sayisinin yillara gore
artig gosterdigini ve genellikle lisansiistii tez ¢aligmalarinin
yapildigini ortaya koymustur. Ayrica, cesitli nitelikteki
katlhmeilarla gerceklestirilen bu caligmalarin mentérlitk
uygulamalarinin etkilerini belirlemeyi hedefledigi ve genel
olarak 6gretmenlerle yiiriitilen uygulamali ¢aligmalar
oldugu belirlemigtir. Bu caligmada aragturmalarin
sonuglarindan elde edilen bulgular 1s13inda aragtirmalarin
benzerlik gosteren genel sonuglari oldugu ve mentorlitk
uygulamalarinin farkli profildeki kaulimeilarin ve 6zellikle
ogretmenlerin mesleki ve kigisel gelisimine katki sagladigi
ortaya koyulmustur. Kuzu ve digerleri (2012) ise, artan
cesitliligi ile cevrimici 6grenme ortamlar1 ve bunlarin
kullanimmm yaygimlagmasi, Tiirkiye’de kisith bir ¢evrede
kalan yiz yiize mentorlik programlarina nazaran daha
biiyiik bir yayginlagma potansiyeline sahip oldugunu ortaya
koymuglardir. Kiling ve Alparslan’a (2014) gére 6grencilerin
mentorlerinden bekledikleri temel 6zellikler yetkin iletigim
ozellikleri, iyi karakter ozellikleri ve akademik yetkinlik
iken, mentorlerin mentilerden bekledikleri ozellikler ise
zeki, analitik digiinme yetenegine sahip, iletigim kurma
becerisi yiiksek, samimi, ¢ikarct olmayan ve diriist bir
yapida olmalaridir. Ayrica 6gretim elemanlar1 mentorlik
sisteminin hem 06grencilere hem iniversiteye hem de
kendilerine 6nemli katkilar saglayacagini belirtmiglerdir.

Tlgili literatiir; mentorliik programlarmin tiptan, 6gretmen
egitimine, spordan sanata tiim ¢aligma alanlarinda uygulandig:
ve sistematik bir sekilde tasarlandig1 takdirde uygulamali
egitime, sektorin kurallarini egitim sirasinda 6grenme
konusunda olumlu katki saglayacagini vurgulamakeadir.
Bu programlarin iiniversite-sektor isbirligi cergevesinde
uygulanmasi, mentorve mentiye kisisel gelisim, sektore kalifiye
ve is yasamuna hazirlikli personele ulagma ve tiniversitelere
de uygulamali ve nitelikli egitim sunma konusunda faydalh
olacaktir. Universitelerde gerceklestirilen mezun mentérliigii
programlar1 6grencilerle sekt6rii bulugturmayi, 6grencilerin
is bulma konusunda giiven kazanmalarini, kariyer yolu
cizmelerini saglamayr amaclamaktadir (Dollinger ve ark.,
2019). Mentorliik programlarinin artarak gelismesine ve
kurumsal pazarlamada 6nem kazanmasina ragmen mezun
mentorligi programlarmm yeteri kadar incelenmemis bir
konu oldugu degerlendirilmektedir (Crisp & Cruz, 2009;
Lunsford, 2011).

Mezun mentorligi  programlari  6zellikle 6grencilere
olumlu katkilar saglamaktadir. Ornegin; mezun mentorligii
programina katilan 6grencilerin mezuniyet sonrasi kolaylikla
is bulabildikleri ve programa katlmayan 6grencilere nazaran
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tiniversitelerinden daha yiikksek memnuniyet ile mezun
olduklar1 gézlemlenmistir (Dollinger ve ark., 2019).
Ayrica mezunlarin {niversiteler i¢in bilgi ve finansal
destek kaynagi olduklar: literatiirde ortaya koyulmustur
(Volkwein, 2010; Weerts & Ronca, 2007). Dollinger ve
digerleri (2019) ¢alismalarinda; bir 6grencinin 6grenme
deneyimlerinden duydugu memnuniyetinin mezunlarin
iniversiteye destek saglamasi, katilimi ve 6grencinin
deneyimi ile iligkili oldugunu ve bu tarz programlarin
uygulanmasinin 6grenciler, mezunlar ve tniversiteye
katki agisindan  arturilmasinin - 6nemli  oldugunu
belirtmiglerdir. Gannon ve Maher (2011) ise mezun
mentorligi programinin ¢ikularinin etkinligini 6l¢miis,
ozellikle mezunlarin tiniversiteye katkilarinin saglanmasi
konusunda bu programlarin 6nemli derecede faydali
olduklarini ortaya koymugtur. Literatiir taramasinda
gorildigi izere; mezun mentdrligi programlarinin
arttirtlarak  geligtirilmesi gerekliligi dikkat c¢ekici bir
sekilde vurgulanmaktadir. Skrzypek ve digerleri (2019)
bir sosyal hizmet okulunda akademik ve igyeri mentorligi
program gelistirip uygulamistir. Ogrencilerin, mezunlarin
ve sosyal hizmet okulunun ihtiyaglarini, 6grencilere
profesyonel bir akil hocas: saglayarak ve mezunlar i¢in
devam eden baglanular1 ve katilim firsatlarini tesvik
ederek gelistirilen bu program cercevesinde hazirlik
ogrencileri (mentiler), sosyal hizmet okulu mezunlari
(mentoérler) ile eslestirilmigtir.

Literatiirdeki bu vurgulardan hareketle; yiiksekogretim
diizeyinde kendine has ozellikleri iginde barmdiran
denizcilik  egitiminde mezun mentorligi programi
tasarlanmasi, uygulanmast ve wuygulama Oncesi ve
sonrast 6grencilerin ve mentérlerin algilarinin 6lgiilerek
kargilagtirmali  analizler yapilmast hedeflenmektedir.
Uygulama oncesi ve sonrasindaki algilarin kargilagtirmasi
ile bu programin 6grencilere katkist saptanacakur. Diger
taraftan, c¢alismanin sonucu olarak beklenen olumlu
katkilarin ve mezunlar ile iletisim saglamanin tiniversitenin
gelisimine, prestijine katkilar1 da ortaya koyulabilecektir.

Calisma kapsaminda yiiksekogretimdeki etkin mezun
mentdrligi uygulamalariyla 6grencilerin ve mezunlarin
mevcut orgiitsel baghliklarinin geligtirilerek uzun siire
universiteye fayda saglayacak sekilde kigisel ve kariyer
gelisimlerine katki saglanmasinin  miimkiin olacag:
distintilmektedir. Caligma kapsaminda ti¢ temel aragtirma
sorusu belirlenmigtir:

1. Mezun mentorliigi programina katilim, 6grencilerin
istihdam edilebilirligi mezun ve/veya 6grencilerin
sonraki kariyer sonuglarina iligkin algisini ne 6lciide
etkiliyor?

2. Mezun mentorliigi programina katilim, 6grencilerin
genel 6grenci deneyimini nasil etkiliyor?

3. Mezun mentorliigi programina katilim, mezunlarin
iniversiteye iligkin algilarini ve gelecekte iniversite
ile etkilesimde bulunma konusundaki davraniglarini
nasil etkiliyor
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Yontem

Bu aragurmanin amact uygulamas: tamamlanan mezun
mentorligi kapsaminda bu programin menti ve mentorler
izerindeki etkileri aragtirmakuir. Denizcilik egitiminde
oncii bir mentorlik programi olmasina bagli olarak s6z
konusu etkilerin tespiti, gerek mevcut uygulamanin
hedefe ulagip ulagmadiginin anlagilmasinda gerekse benzer
uygulamalarin tasariminda rehberlik gorevi gormesine
acisindan anlamlidir.

Caligmanin  yontem bolimi “veri toplama araglar1”,
“orneklem”, “veri analizi” ve “kisitlar” olmak iizere dort alt
baglikta verilmektedir. Karma yontem yaklagimi kullanilarak
(web tabanli anketler ve yiiz ylze gorigmeler) hem
mentilerin (6grencilerin) hem de mentérlerin (mezunlarin)
bahse konu mentorliik programina iligkin degerlendirmeleri
belirlenerek kaulimcilarin  tniversite algilarinin  nasil
etkilendigi incelenmistir. Web tabanli anketlerden elde
edilen nicel veri tamimlayic1 istatistikler araciligiyla
bulgular sunarken, yiiz yiize gerceklestirilen goriigmelerden
elde edilen nitel veri betimsel analize dayali bulgularin
elde edilmesini saglamistir. Caligmada karihmecilardan
veri toplanmasi gerekli gorildiginden, Dokuz Eylil
Universitesi ~ Rektorliigii ~ Hukuk — Miisavirligininin
E-87347630-640.99-44366 sayili, 14.04.2021 tarihli yazist
ile etik kurul onay raporu alimugtir.

Veri Toplama Araclari

Oncelikle kapsamli bir literatiir taramasiyla literatiir
incelenerek kavramsal cerceve kurgulanmis, degisken
ozellikleri belirlenmis ve degiskenler arasinda muhtemel
iligkiler belirlendikten sonra aragurma sorular1 ortaya
koyulmugtur. Bu kapsamda veri toplama araclar
olusturulmustur. Caligma icin olusturulan veri toplama
araglart; Dollinger ve digerleri (2019) tarafindan kullanilan
anket formlarindan hareketle ilgili yazarlarin izinleri
dihilinde geligtirilmigtir. Caligmada mentilere ve mentérlere
yonelik olmak tizere iki anket formu uygulanmis olup
anket formlar1 toplam 23’er ve 15’er sorudan olugmugtur.
Mentilere (6grencilere) yonelik olusturulmus olan anket
formunda 8 adet profil sorusu, 11 adet 5°li likert 6l¢ekli soru
ve 4 adet agik uclu soru yer alirken, mentérlere (mezunlara)
uygulanan anket formunda 8 adet profil sorusu, 1 adet coktan
secmeli soru, 4 adet 5’li likert olgekli soru ve 2 adet acik
uclu soru yer almistir. Mentorlere (mezunlara) uygulanan
anket formu, mentilere yapilan anket formu ile benzer
yapida olup, mentérlerin kendilerini degerlendirmeleri
seklinde diizenlenmistir. Uciincii ve son asamada ise,
caligmaya katilmak isteyen tiim mentér ve mentilerle acik
uclu sorularin kayit aluna alinabilmesi igin derinlemesine
yiz ylze gorigmeler gergeklestirilmigtir. Goriigme
agamasi, goniillilik esastyla belirlenen kaulimeilarla uygun
zamanlarda 30 dakikalik bir geribildirim goriismesini
icermektedir. Son olarak, tim kaulimcilardan ¢aligmayla
ilgili geri bildirim istiyorlarsa bir e-posta adresi veya telefon
numarasi birakmalar istenmistir.
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Ornekleme

Mezun mentorligii programiyla 6grencilerin ve mezunlarin
tniversiteye iligkin algilarinin nasil degistiginin aragtirma
sorulari ile de belirtildigi sekliyle aragtirildigi bu caligmada
aragtirmanin evrenini, mezun mentorligii programina
katilan mentér ve mentiler olusturmaktadir. Calismada
orneklem se¢imi yapilmamig evrenin tamamina ulagilmasi
hedeflenmigtir. Calisma kapsaminda kolayda 6rnekleme
yontemiyle aragtirmaya goniillii olarak katilmayi kabul eden
mezunlar ve programa goniilli olarak dahil olan 6grenciler
aragtirmaya dahil edilmistir. Calisma baglangicinda
programa 40 mentdr ve 40 menti olmak tizere 80 kisi
dihil edilmigtir. Ancak program sonunda, istenilen asgari
sartlar1 saglayan bazi mentor ve mentilerden geri bildirim
almabilmis ve Agustos 2022 ile Mart 2023 tarihleri
arasinda 8 ay boyunca proje kapsaminda satin alinan
Mentornity programi iizerinden ayda en az 2 gériigme
gerceklestirerek, goriismeler sonrasi yazilim iizerinden
geri bildirim gondermis olan 28 mentér ve 34 mentiden
elde edilen veriler ile calisma tamamlanmistir. Mezunlarin
bilgi ve deneyimlerini 6grencilerle paylasarak 6grencilerin
kisisel gelisimlerine ve ig hayatina hazirlanabilmeleri i¢in
katkida bulunmanin yani sira, mezunlarin DEU-DF’de
okuyan 6grencilerin mesleki gelisimlerine sistematik
olarak destek olmalarin1 saglamak amaglanmigtir. Bu
ama¢ dogrultusunda geligtirilen mentorlik programi
kapsaminda, menti ve mentérlerin 8 aylik 6grenme iligkisi
boyunca ayda en az 2 saat olmak sartiyla 1 ya da 1-1,5
saati gegmemek tizere 2-3 goriisme yapmalar: istenmistir.
Yapilacak her gorigme (toplantr) en az 1,5-2 saat olmak
tizere siire¢ sonunda toplam en az 16 saatlik goriisme
(beklenen 24 saat) hedefiyle iliski boyunca gerekli zaman
ve enerjinin ayrilmasi ve taslak takvime uygun bir planlama
yapilmasi 6nerilmigtir.

Veri Analizi

Veri analizi agsamasinda caligmada kullanilan yontem
kombinasyonu, verilerin kalitesine derinlik katmakta ve
miimkiin oldugunca farkli perspektifleri icermektedir.
Verileri analiz etmek igin Bazeley’in ii¢ asamali
“tanimlama, karsilastirma, iligkilendirme” (Bazeley,
2009) yaklagimi kullanilacakur. Bu baglamda, ¢alismada
tanimlayici bir yaklagim tercih edilmistir. Nitel ve nicel
aragtirma yontemlerinin birlikte kullanildigi ¢aligmada
veriler Excel ve MAXQDA programlar1 ile analiz
edilmigtir. Nicel verileri degerlendirirken tanimlayici
istatistiksel ~yontemler; sayi, yiizde ve ortalama
kullanilmistir. Yiizyiize goriismelerden elde edilen nitel
verilerse aragtirmanin iki yazari tarafindan MAXQDA
yazilimi yardimiyla kodlanarak 6n plana ¢ikan kodlarin
tespiti saglanmugtir.

Kisitlar

Arastirma Dokuz Eyliil Universitesi Denizcilik Fakiiltesi
kapsaminda, Agustos 2022 ve Mart 2023 tarihleri
arasinda vyiriitilen mezun mentorligi programina
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katilan kolayda 6rneklem yontemiyle secilen mentér ve
mentiler bazinda gerceklestirilmigtir. Bu arastirmada
konu, Dokuz Eyliil Universitesi Denizcilik Fakiiltesi
mezun mentorligi programi i¢inde yer alan mentérlerin
ve mentilerinin algilar1 kapsaminda sinirlandirilmigtir.
Elde edilen bilgiler, olusturulan anket formlarindaki
sorular ve yapilan derinlemesine yiiz yiize gériismeler
ile sinirlidir.

Bulgular

Caligmanin  bulgular;;  “Orneklemin ~ Demografik
Ozelliklerine Tliskin Bulgular”, “Mentilere Yonelik
Bulgular” ve “Mentorlere Yonelik Bulgular” olmak iizere
ti¢ alt baglikta incelenecektir.

Orneklemin Demografik Ozelliklerine iliskin
Bulgular

Calismanin mentor 6rneklemi DEU DF mezunlar1 ve
menti 6rneklemi DEU-DF DIY ve LY 6grencilerinden
olusturulmustur. 28 katilimec1 mentor ve 34 katilimer menti
olmak iizere mentiler grubu 13 DIY ve 21 LY Bolimii
ogrencisinden olusmaktadir. Her iki grupta cinsiyetlere
bakildiginda menti grubu 13 kadin ve 21 erkek mentiden
olusurken, mentér grubu 7 kadin 21 erkek katilimecidan
olugmaktadir. Beklendigi gibi, iki grup arasindaki yas
farkliligi yogun iken mentdrlerin %551 40 yasindan
kiiciik olarak tanimlanmig ve mentilerin yas ortalamasi
22 olarak tespit edilmigtir. Mentilerin %741 ailelerinde
en az 1 tniversite mezunu oldugunu belirtmislerdir.
Orneklemin demografik 6zelliklerine iligkin detaylt bilgi
Il Tablo 1’de gosterilmektedir.

i Tablo 1
Orneklemin Dagilimi

Rol DiY LY DUIM Toplam
Mentor (Mezun) 26 - 2 28 (%45)
Menti (Ogrenci) 21 13 - 34 (%55)
Toplam 47 (%76) 13(%21) 2 (%3) 62

Mentilere Yonelik Bulgular

Mentilere yonelik elde edilen bulgular; “mentilerin istthdam
edilebilirlik algilar;; “programmn mentilerin {iniversite
deneyimlerine etkisi” ve “mentilere yonelik agik uglu
sorulardan elde edilen bulgular”s icermektedir. Mentilerin
%70’1 gelecekte is bulma konusunda kendine giivendigini
beyan ederken %651 Gelecekteki kariyer yollarima yonelik
net bir vizyonu oldugu fikrine katlmaktadir. Mentilerin
istihdam algist ile sorulan sorulara verdigi cevaplara ait
dagilim B Tablo 2’de verilmigtir.
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Wi Tablo 2 _
Mentilerin Istihdam Algisina lliskin Bulgular

Gelecekte is bulma konusunda kendime guveniyorum.

Kisisel becerilerimin neler oldugunu tartisabilirim.
Gelecekteki kariyer yollarima yénelik net bir vizyonum var.

Profesyonellerle iletisim kurarken kendimi rahat hissediyorum.

P 5 £ £ s E
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- %9 %21 %32 %38
- - %18 %56 %26
- %9 %26 %41 %24
- %15 %12 %53 %20

Mezun mentorligi programina 6grencilerin katiliminin
olumlu oldugu ve programin mentilerin genel tiniversite
deneyimine iligkin algilarini olumlu yonde etkiledigi
goriilmiistiir. Ornegin, 34 Ogrenci arasinda mentilik
deneyiminden memnun kalanlarin oram1  %65°dir.
“Fakiiltenin bir tiyesi gibi hissettim.” ifadesine 6grencilerin
%3 5’1 kesinlikle katildigini ifade ederken, %32’si bu ifadeye
kauldigini belirtmistir. Bahse konu mezun mentorligii
programinin amaglarindan biri, mevcut katilimin ileride
yapilacak olan mezun mentorligi programlarinda da
mentilerin ment6r olma motivasyonunu etkilemektir.
Bu amagla mentilere “Programa kaulmak, bir giin bu
programa mentor olarak katilma istegi duymamu sagladi.”
ifadesine katilim diizeyleri sorulmug ve mentilerin %50’si
bu ifadeye kesinlikle katildigini, %23’t kauldigini, %15’
kararsiz oldugunu ve %12’si katulmadigini ifade etmistir.
Mentilerin projeyi arkadaglarina 6nerme fikrine %71
diizeyinde kauldigr gorilmektedir. Programin mentilerin
tiniversite deneyimlerine etkisine iliskin bulgular B Tablo
3’te yer almaktadir.

Mentilere yoneltilen agik uglu sorular kapsaminda birinci
soru, mentilerin programa bagvurmadan 6nce beklentilerini
tespit etmeye yoneliktir. Bu soruya verilen cevaplar

Il Tablo 3 )
Programin Mentilerin Universite Deneyimlerine Etkisine Yonelik Bulgular

Mentilik deneyimimden memnun kaldim

Universite/fakdilte camiasinin bir Gyesi gibi hissettim.

Universitenin/fakiltenin beni gelecekteki kariyerime nasil hazirladigina dair daha derin bir

anlayisa sahip oldum.

Universite/fakilte mensuplarinin beni 6nemsedigini hissettim.

Programa katilmak, bir giin bu programa mentér olarak katilma istegi duymami saglad. -

Mentorliik programi, kariyer guinleri ve stajlar gibi diger deneyimlere kiyasla daha 6zgindu. -

Mentoérluk programini arkadaslarima éneririm.

incelendiginde, 6ne ¢tkan beg temel kod tespit edilmistir. Bu
kodlar, frekans yogunluguna gore “y6nlendirme beklentisi”
(15), “sektori tanimak/is yasantisina hazirlanmak” (13), “staj-
is bulmada yardimc1 olunmast” (5), “sosyal agin (network)
gelistirilmesi” (3), ve “kisisel gelisime katki saglamak”
(1) olarak siralanmaktadir. Birinci yogunlukta bulunan
“yonlendirme beklentisi” ifadesiyle kodlanmis doniitler
incelendiginde, mentilerin en temel beklentisinin denizcilik
sektoriiniin cesitli kariyer firsatlar1 sunmasindan kaynakli
olarak kariyer hedeflerinin belirlenmesinde rehberlige olan
ihtiyaglart oldugu gézlemlenmektedir. Bu baglamda mentor
tecriibeleri dogrultusunda kariyer hedeflerinin belirlenmesi,
alternatiflerin kargilagtirilmas: ve de is hayati 6ncesi siirecte
hedefe yoénelik hazirlanma firsau yaratlmasi s6z konusu
beklentinin temellerini olusturmaktadir. “Sektorii tanimak/
is yasanuisina hazirlanmak” ifadesiyle kodlanmisg doniitler
incelendiginde, teorik bilgilerin pratik hayattaki kargiligini
mentorlerin tecriibeleri iizerinden gozlenmesi soz konusu
beklentinin temeli olarak ortaya ¢ikmigtir. Ayni zamanda bu
kod dihilinde, is hayatinin dinamiklerini kavramaya yonelik
bir motivasyonun rol iistlendigini gézlemlemek miimkiindiir.
“Staj-ig bulmada yardime1 olunmasi” kodu incelendiginde,
mentilerin mentorlerle kuracagi bag sonrasinda staj ve/
veya is imkinlarma ulasma noktasinda kendilerine fayda
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- %17 %18 %12 %53
%3 %9 %21 %32 %35
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%3 %12 %12 %23 %50
%12 %15 %23 %50

%12 %23 %21 %44

= %9 %20 %18 %53
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saglanabilecek olmasi beklentisi gozlemlenmistir. Benzer
sekilde “sosyal agin gelistirilmesi” kodu da mentilerin
kariyer oncesi siireclerinde sektorde aktif rol alan uzmanlarla
tanigik olma ihtiyaci bir beklenti olarak ortaya ¢ikmugtir. Son
olarak, diisiik frekansa sahip olmakla birlikte, kisisel gelisime
katk: saglayacagi beklentisi de bir diger tespit edilmis olan
koddur. Agik uglu ikinci soru programa katlimin mentilere
sagladig1 faydalari amaglamistir. Bu soruya verilen cevaplar
incelendiginde, bes temel 6ne ¢ikan kod belirlenmigtir.
Bu kodlar, frekans yogunluguna gore “kariyer planlamas:”
(14), “sektorel donanim” (11), “sosyal agin genislemesi”
(8), “kendini tanima” (4) ve “staj/is imkin1 edinilmesi” (3)
olarak siralanmaktadir. Frekansi en yiiksek olan “kariyer
planlamas1” kodu incelendiginde, bu koda sahip olan
doniitlerdeki ortak nokta mentilerin beklenti olarak dile
getirmis oldugu yonlendirilme ihtiyacinin  kargilanmig
oldugunun ifade edilmis olmasidir. Ayni zamanda soz
konusu doniitler, farkli kariyer alternatiflerinin avantaj/
dezavantajlarimin  tartugilmis oldugunu ve kisiye yonelik
tavsiyelerin ortaya konulmus oldugunu gostermektedir.
“Sektorel donanim” kodu incelendiginde, mentilerin
sektorii tanima beklentisinin benzer sekilde giderilmig
oldugu ortaya c¢ikmigur. Verilen cevaplar, mentériin
uzmanlagmis oldugu denizcilik alaninda (6rn. limancilik,
nakliye komisyonculugu, acentelik vb.) ig yapis sekillerini
detaylariyla mentisine aktarmis oldugu ¢ikarimimi destekler
niteliktedir. “Sosyal agin genislemesi” ifadesiyle kodlanan
doniitler incelendiginde, mentilerin yalnizca mentorleriyle
kurdugu iligkiden ote, ihtiya¢ dihilinde diger sektor
temsilcileriyle tanigtirilmig olmalarina da bagl olarak, s6z
konusu beklentinin énemli bir 6l¢iide kargilik buldugunu
belirtmek mimkiindir. Bir diger kod olan “kendini
tanima” ise, gorece digiik frekansta gozlemlenmis olmakla
beraber, doniitii saglayan mentiler 6zelinde kisinin kendi
beklentilerini sekillendirmesinde programin katkilarini
ortaya koymaktadir. Son olarak, “staj/is imkan1 edinilmesi”
kodu, yine bu déniiti saglayan kisitli sayidaki mentinin
mentori araciliiyla staj veya is imkini edinmis oldugunu
gostermektedir. Ac¢ik uclu sorularm iiglinciisi mentilerin
programin gelistirilmesine yonelik 6nerilerini tespit etmeyi
amaglamuistir. Elde edilen doniiter incelendiginde ©ne
ctkan ti¢ temel kod tespit edilmistir. Frekans yogunluguna
gore bu kodlar “mentér-menti eglesmeleri” (7), “mentor
miisaitligi” (6) ve “yiiz yiize goriisme gereksinimi” (3)
olarak siralanmaktadir. “Mentér-menti eslesmeleri” kodu
baglaminda 6ne ¢ikan 6neri, mentilerin kariyer hedefleri
ile paralel uzmanliga sahip mentorlerle eslesemedikleri
durumlara istinaden, ilgili siirecin iyilestirilmesi talebini
icermektedir.  “Mentor miisaitligi” kodu 6z olarak
mentorlerin yogun is hayati sonucunda mentilere ayirdiklart
zamanin kisitlanmasi veya toplanti planlamalarinda yaganan
aksakliklar1 isaret etmektedir. Bu noktada temel oOneri,
program yiriitiiciilerinin ek kontrol mekanizmalarimi
devreye sokmalar1 gerektigi yoniindedir. “Yiiz yiize goriisme
gereksinimi” koduysa programun cevrim i¢i goriigmelere
ek olarak, yiz ylize gorigme ihtiyacini da kargilayacak bir
modele evrilmesinin faydali olacag: goriisiinii yansitmaktadur.

Cilt/

Tim bu oneri iceren kodlara ek olarak, 10 menti doniiti
programin mevcut haliyle beklentileri kargilamakta oldugunu
belirterek herhangi bir 6neri ortaya koymamustr.

Mentorlere Yonelik Bulgular

Mentérlere yonelik elde edilen bulgular; “mentérlerin
programa katilm motivasyonlar1”, “mentorlerin {iniversite
ile olan iliskisinde ilerleme durumu” ve “mentérlere iligkin
actk uclu sorulardan elde edilen bulgular” olmak iizere
i¢ temel alana dayali bulgulari vurgulamaktadir. Mezun
mentorlere programa katilma motivasyonlar: sorulmugtur.
Mentérlerin %601 programa hem 6grencilerle hem de diger
mentorlerle yeni baglantilar kurmak istedigi icin katuldig:
fikrine katldigini beyan etmigtir. “Mentérluk programina
Universiteye/Fakiilteye geri bildirim vermek istedigim icin
katildim.” ifadesine mentérlerin % 68’i katildigini ve kesinlikle
katildigin1 beyan etmistir. “Mentorliik programina geng nesil
ogrenciler hakkinda bilgi edinebilecek olmak ilgimi cektigi
icin kanldim.” ifadesine mentorlerin %43’ katlmaktadir.
Mentorlerin %90’a yakini mentorlikk programina kariyer
destegineihtiyaciolan 6grencilere yardimei olmakistedigiicin
katldigini belirtmistir. Mentorlerin %86’sinin 6grenciyken
benzer bir ment6r programmimn pargast olmasi sayesinde
katilim motivasyonu olmasi gibi bir fikri bulunmamaktadir.
Acik uglu soru cevaplarinda mentérler daha iyi hissettiren,
bagkalarina yararli olma gibi faydalara odaklanirken,
ogrencilerin belirli, kariyer artirici hedefler ile daha fazla
ilgilendikleri goriilmektedir. Genel olarak, mentorlerin
cogunlugu {iniversiteye/fakiilteye bagli hissettiklerini ve
bundan sonraki mentorliitk programlarina katlmayi taahhiit
etmislerdir. Mentorlerin %82’si kendilerini iiniversitenin/
fakiiltenin bir tyesi hissetmekte oldugunu ifade etmistir.
Mentorlerin fakiilte aidiyetleri ile ilgili bulgular B Tablo
#de sunulmustur.

Mentérlere yoneltilen agik uclu  sorular kapsaminda
birinci soru, mentorlerin programa bagvurmadan 6nce
beklentilerini tespit etmeye yoneliktir. Bu soruya gelen
doniitler incelendiginde dért temel 6ne ¢itkan kod tespit
edilmigtir. Bu kodlar, frekans yogunluguna gore “sektorel
tecriibe aktarimi” (18), “yeni jenerasyonu anlama/
tanima istegi” (6), “mentilere is imkani saglamak” (3), ve
“mentilerin kigisel gelisimine katki saglamak” (2) olarak
siralanmaktadir. “Sektorel tecriibe aktarimi” ile kodlanan
doniitler mentorlerin kariyerleri boyunca edinmis olduklar:
olumlu ve olumsuz tecriibeleri mentilere aktararak kariyer
yolculuklarmm baglangicinda bu mentilere rehber olmay:
amacladiklarini ortaya koymaktadir. “Yeni jenerasyonu
anlama/tanima istegi” koduyla islenen cevaplar mentorlerin
denizcilik is gliciine katlmaya aday yeni jenerasyonun
ozellikleri ve beklentilerini daha yakindan gézlemlemeye
yonelik beklentilerinin mevcut oldugunu géstermektedir.
Kiyasla diigiik frekansa sahip olmakla beraber, “mentilere
is imkini saglamak” koduyla yansiulan ifadelerden
ortaya ¢ikan, bazi mentérlerin kendi galismakta olduklar:
isletmelere program araciligiyla caligan aday: tespit etme
beklentileri oldugu da goriilmektedir.
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WiTablo4 )
Mentorlerin Universite/Fakulte Aidiyetlerine lliskin Bulgular

Kendimi Universite/Fakiilte camiasinin bir Gyesi gibi hissediyorum.

Mentor olarak hizmet etmeye devam etmek isterim.

Konuk olarak ders verme veya sektorle ilgili mtfredati zenginlestirmeye yardimci olma

gibi diger mezun firsatlarina katilma olasiligim yiksektir.

Mentorltk programini is arkadaslarima éneririm.
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Son olarak, daha once belirtilen sektorel tecriibe aktarimi
amacina benzer gekilde, “mentilerin kigisel geligimine
katki saglamak” beklentisi ile programa dihil olan
mentérlerin de meveut oldugu gozlemlenmektedir. Tkinci
soruya gelindiginde mentérlerin programa dihil olmaktan
dolay1 elde ettikleri faydalarin tespiti amaglanmistir. Bu
soruya gelen doniitler incelendiginde 6n plana ¢ikan dort
temel kod tespit edilmistir. Kodlar frekanslar1 g6z 6niinde
bulundurularak siralandiginda, “yeni nesli anlama/tanima”
(15), “mentiye yardimecr olma menuniyeti” (6), “kisisel
gelisim” (3) ve “fakiilte ile baglarin siirdiiriilmesi” (3)
listelenmektedir. “Yeni nesli anlama/tanima” ile kodlanan
ifadeler, mentorlerin denizcilik is giiciine katilacak
olan adaylar1 tanima ve sektérden beklentilerini anlama
konusunda o6nemli 6lciide fayda saglamis olduklarini
yansitmaktadir. Beklentilere iliskin soruda da ortaya ¢ikan
bu kodun frekans olarak elde edilen faydalarda daha yiiksek
olmasi, boyle bir beklentiyle programa dahil olmamis olan
mentorlerin de bu fayday: elde etmis olduklarint gosterir
niteliktedir. “Mentiye yardimct olma memnuniyeti”
ifadesiyle kodlanan donttlerde mentorler, sektorel ve
kisisel tecriibelerini paylagsmaktan dofan memnuniyeti
aktarmisur. “Kisisel gelisim” koduysa programin, siire¢
icerisinde iletisim ve rehberlik becerileri basta olmak
iizere farkli alanlarda mentorlerin kigiliklerine de katki
saglamis oldugunu ortaya koymaktadir. Son olarak,
“fakiilte ile baglarm siirdiiriilmesi” koduyla kiimelenen
ifadeler, mentérlerin mezun olduklar1 kurumun giincel
gelismelerine mentileri araciligiyla vakif olabilmesinden
ve program aracihfiyla kuruma katki verebilecek
yeni bir alan agilmasmndan duyduklari memnuniyeti
yansitmaktadir. Mentorlere yoneltilen agik uglu tigiinci
soru, programin gelistirilmesine y6nelik 6nerilerini tespit
etmeyi amaglamistir. Oneri iceren ifadelere atanan kodlar
frekans yogunluguna gore “yiiz yiize goriisme gereksinimi”
(5), “program paydaglar1 arasi tecriibe paylagimi” (4),
“mentor-menti eglesmeleri” (4) ve “ment6r miisaitligi” (3)
bagliklarini igermektedir. “Yiiz yiize goriisme gereksinimi”
bagligr dahilinde (mentilerin saglamis oldugu onerilere
benzer sekilde), program déhilinde yiiz yiize goriismelerin
tesvik edilmesi ve/veya zorunlu tutulmasina dair 6neriler
getirilmigtir. “Program paydaglar1 aras1 tecriibe paylagimi”
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ile kodlanan ifadeler, siire¢ igerisinde tiim mentorlerin
veya tim mentorler ve tiim mentilerin bir araya gelerek
programa dair tecriibelerini paylasabilecekleri ara
toplantilara olan ihtiyaci dile getirmektedir. “Mentor-
menti eslesmeleri” koduyla kiimelenen ifadeler, mentilerin
kariyer ve gelecek hedeflerinin mentérlerin sektorel
deneyim ve donanimiyla uyumlu olmasi noktasinda,
eslestirme siirecinin iyilegtirilmesi konusunda onerileri
icermektedir. Son olarak, “mentér miisaitligi” ifadesiyle
kodlanan doniitlerde, mentorler is yogunlugu basta
olmak tzere cesitli sebeplerle siirece yeterince katki
saglayamadiklar1 6z elestirisini yaparak, uygun mentor
se¢iminin programa daha fazla katki saglayacagim
belirtmisglerdir. Ilgili soruya alinan cevaplarda, 4 mentor
programm mevcut halinden memnun oldugunu ve
herhangi bir 6nerilerinin bulunmadigin: belirtmistir.

Tartisma

Denizcilik  egitiminde uygulanan mezun mentorligi
programlarmin  6grencilerin (mentilerin) ve mezunlarin
(mentorlarin) {iniversite algilar1  tizerindeki ~etkilerini
incelemenin amaglandi@1 calismada, mentdr ve menti program
ciktularina dair gorilen en 6nemli kazanmim programin
mezunlarin ve mentilerin kurum aidiyetine olumlu katk
sagladiginin ortaya gikarilmig olmasidir. Ment ve mentorlere
yoneltilen, programin fakiilte aidiyetine ve/veya iniversite
deneyimine etkisini 6l¢gmeye yonelik sorular kaulimeilarin
cogunlugu tarafindan olumlu olarak yanitlannus, program,
kaulimcilarinm  biiyiik ¢ogunluguna kendilerini 6nemli/
degerli hissettirmig ve programu tekrar deneyimlemeye ya da
bagkalarina 6nermeye istekli olduklar: tespit edilmistir.

Mentilerin istthdam algisin1 6lgme amaciyla, mentilerin
kendilerine duyduklar: giiven (is bulma), kisisel becerilerinin
farkinda olmalari, mesleki iletisim becerileri ve vizyon
olusturma gibi konularda cesitli sorulardan elde edilen
yanitlar incelendiginde, mentérlik programi sonucunda
mentilerin ¢ogunlugunun tim bu sorulara olumlu yanit
verdikleri, mesleki olarak kendilerini tamidiklarmi ve
kendilerine giivendiklerini belirttikleri tespit edilmistir.
Caligmadan elde edilen bu sonug, 6zellikle uygulamali

Yiiksekdégretim Dergisi | TUBA Higher Education Research/Review (TUBA-HER)



Denizcilik Egitiminde Mezun Mentorlugu

$

ogretime (denizcilik e@itimi) agirhk veren egitim
kurumlarinda mentérlikk programinin 6nemini vurgulayan
O’Clock ve Rooney (1996) tarafindan 6nerilen argiimanlar:
desteklemektedir.

Calisma kapsaminda, mentor ve mentilerin programdan
beklentileri ve programdan elde ettikleri faydalar tespit
edilmigtir. Buna gore mentilerin programdan beklentileri;
yonlendirilme, sektorii tanima, staj/is bulma, sosyal ag
(network) olusturma ve kigisel gelisim olarak siralanirken,
mentdrlerin programdan beklentisi; sektorel tecriibe aktarma,
yeni jenerasyonu tanima/anlama, is imkani saglama ve
mentilerin kigisel gelisimine destek olma olarak belirlenmigtir.
Mentilerin programdan elde ettiklerini belirttikleri faydalar
incelendiginde ise; kariyer planlamasi, sektorel donanim
kazanimi, sosyal agin genislemesi, kendini tanima ve staj/
is imkan1 elde edilmesi mentilerin dile getirdikleri baglica
kazanimlar olarak tespit edilmistir. Calismadan elde edilen
bu bulgu Baker (1998) tarafindan elde edilen bulgulari
desteklemektedir. Mentorler ise programdan elde ettikleri
faydalari; yeni nesli anlama/tanima, mentiye yardimei olma
memnuniyeti (kendini gerceklestirme hissi), kisisel gelisime
katkr saglamasi ve fakiilte ile baglarin siirdiiriilmesi (aidiyet
hissi) olarak belirtmiglerdir. S6z konusu bulgu ise, mentérlitk
programlarinin mentilere oldugu kadar mentorlere de katk
sagladigini savunan Eby ve digerleri (2006)’nin ¢aligmasini
destekler niteliktedir.

Calismada son olarak mentor ve mentilerden programin
iyilestirilmesine ~ yonelik geri  bildirimler —alinmistir.
Mentiler tarafindan verilen geri bildirimler incelendiginde
programin gelistirilmesi/iyilestirilmesi adina mentor-menti
eslestirmelerinde kariyer hedefleri ile birebir ayni 6zelliklerde
mentorler ile eslesme istegi ve kariyer hedeflerinin diginda
kalan mentorlerle de eglesebilme isteklerinin farkli mentiler
tarafindan dile getirildigi tespit edilmistir. Bu caligmada
mentor-menti eslesmelerinde Mitchell ve digerleri (2015)
tarafindan onerildigi tizere miimkiin oldugunca benzer
ozelliklerdeki mentor ve mentilerin eglestirilmesi prensibi
ile hareket edilmistir. Ancak mentilerden toplanan bu geri
bildirim Mitchell ve digerleri (2015) tarafindan 6nerilen
sistemi bir yandan desteklerken diger yandan yanliglamugtir.
Dolayisiyla bu yamitlar arasimnda ortaya cikan farklhiliklar,
mentorlik programinin yararlari oldugu kadar herkesin
beklentilerini kargilama konusunda zorluklari da oldugunu
gostermektedir. Bu ¢aligmada mentor-menti eglegtirmesi
mentilerin  kariyer hedefleri dogrultusunda yapilmaya
caligilmigsa da, kariyer hedefleri ve ¢aligma alanlari ayni olan
kisilerin eglegtirilmesinin mentilerin ileride ¢aligabilecekleri
fakat farkinda olmadiklari alanlara yonelememelerine de sebep
olacag sonucuna ulagilmigur. Bu sebeple ileriki ¢alismalarda
mentor ve mentilerin ilgi alanlarina gore yapilan eslestirme
sonrast dogru eglestirme yapilabilmesi adina mentér ve menti
gortigmelerinin yapilmasi ve bu gorismelerde beklentilerin
actkca ortaya konulmasi onerilmektedir. Siirecin olumlu
ilerlemesi halinde ise eslestirme kesinlestirilmelidir.

Cilt/

Mentiler tarafindan programin iyilestirilmesi icin yapilan
oneriler arasinda ayrica yiiz-yiize gériisme gereksinimi dikkat
cekmistir. S6z konusu 6neri mentorler tarafindan da en fazla
dile getirilen iyilestirme Onerisi olmugstur. E-mentorlik
kavramu, literatiirde Kuzu ve digerleri (2012) ve Ligadu ve
Anthony (2015) tarafindan, 6grenmeyi kolaylagtiran, cagdas
ve daha ulagilabilir bir alternatif olarak nitelendirilmektedir.
Ancak bu ¢aligmada elde edilen geri bildirimler g6z 6niinde
bulunduruldugunda, denizcilik alaninda gergeklestirilen
mentorlik programlarinda yiz-yiize goriigmelere de olanak
saglayan programlarin gelistirilmesinin mentér ve menti
memnuniyetini artirabilecegi degerlendirilmektedir. Bu
sebeple caligmada Kuzu ve digerleri (2012) ile Ligadu
ve Anthony (2015)nin bulgulari desteklenememis ve
mentorlitk/e-mentorlikk programlarinin 6zellikle uygulamali
ogretime agirlik veren egitim kurumlari 6zelinde daha detayl
incelenmesinin literatiire ve uygulamaya katk: saglayabilecegi
sonucuna ulagilmstir.

Sonuc ve Oneriler

Bu aragtirmada Dokuz Eyliil Universitesi Denizcilik Fakiiltesi
tarafindan gerceklestirilen mentorliik programi mercek altina
alinmig olup, bu uygulamnmn kaulimeist olan mentor ve
mentilerin uygulama hedeflerine paralel kazanimlar elde ettigi
tespit edilmistir. S6z konusu kazanimlar yalnizca iiniversite-
ogrenci-mezun  triad  iligkisinin  giiclenmesiyle  smirh
kalmayup, kisisel gelisim alaninda da kendini gostermektedir.
Aragtirilan programin devam etme ve/veya denizcilik alaninda
egitim veren benzer kurumlarda da uygulanma potansiyeli
disiinildiginde, elde edilen bulgularin yonetsel 6nerilere
15tk tutmasi 6nem arz etmektedir. Mezun mentorligi
programlarinmn hedef ¢iknlarina ulagabilebilmesi adina bagta
katulimeilarmn istekliligi (karst tarafa zaman ayirma imkana
bagta olmak iizere) ve uygun eglesme gibi kaulimecilarin
secimine dayali belirleyiciler dikkate alinmalidir. Programin
isleyisine dair belirleyiciler degerlendirildigindeyse iletisim
kanallarinin (yiizytize etkilesimi artiracak sekilde) gesitliligine
imkan saglanmasi ve de siireg icerisinde ara degerlendirme
toplantilarinin sikligini artirarak devamli siire¢ kontroliine
alan acilmasi 6nemlidir.

Bu aragturmanin kisith kaulimer tizerine ve yalnizea tek bir
mentorlik programina odaklanmis olmast genellenebilir
bulgulara varilmasi 6niinde bir kisit teskil etmektedir.
Mentorliik programlarinin potansiyel faydalarinin farkina
varilmasiyla birlikte, bu uygulamalarin sayica artmakta
oldugu bilinmektedir. Bu 6rneklerin kiyaslanabilirligini
saglayacak bir calisma araciligiyla veya daha genis 6rnekleme
sahip aragurmalarin  gerceklesmesiyle ilgili literatiir
zenginlegtirilebilir.

Tesekkiir

Caligmanin  ment6r kaynagiun olugturulmasina katki saglayarak,
calismanin  gergeklestirilmesini miimkiin  kilan DEU Denizcilik
Fakiiltesi Mezunlar1 Dernegi (DEFMED)’e calismaya sagladiklar katk:

icin tesekkiir ederiz.
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Extended Abstract

The Impact of Alumni Mentoring Process on Students (Mentees) and Alumni
(Mentors) in Maritime Education: A Case Study of Tirkiye

entoring, a relationship established between
M experienced and less experienced individuals to

foster personal and professional development, is
widely applied in corporate and academic settings. While
corporate mentoring aims to integrate newcomers through
orientation and socialization, universities adopt mentoring
to prepare students for professional life and address
the evolving demands of various industries. Maritime
education, due to its unique characteristics and high
standards, necessitates specialized support mechanisms.
Alumni mentoring programs, wherein industry-experienced
graduates support current students, are crucial in facilitating
a successful school-to-work transition. This study explores
the effects of such a program implemented at Dokuz Eylul
University, Maritime Faculty, specifically targeting third
and fourth-year students from the Departments of Maritime
Business Administration and Logistics Management. The
research examines how participation in the mentoring
process affects students’ university experience and alumni’s
sense of institutional attachment.

Literature Review

Mentoring programs have been extensively studied in fields
such as medicine, education, and nursing. Scholars like Kram
(1985), Eby et al. (2006), and Luecke (2004) emphasize that
mentoring fosters mutual growth, career development,
institutional belonging, and self-confidence for mentees,
and professional fulfillment and social contribution for
mentors. While mentoring is often categorized into formal/
informal or one-on-one/group models, alumni mentoring
remains an under-researched area, particularly in maritime
education. Studies by Dollinger et al. (2019) and Gannon
and Maher (2011) emphasize that alumni mentoring not
only benefits students but also enhances alumni engagement
and university development. However, maritime education-
specific implementations are sparse, highlighting a gap this
study intends to address.

Methodology

A mixed-methods approach was employed. Quantitative
data were collected via structured online surveys, and
qualitative insights were gathered through semi-structured
face-to-face interviews. The instruments were adapted
from Dollinger et al. (2019) with authorial permission.
The initial participant group consisted of 40 alumni
(mentors) and 40 students (mentees). However, only 62
participants (28 mentors and 34 mentees) who fulfilled
the minimum requirement of two monthly meetings
through the Mentornity platform and provided feedback
were included in the final analysis. Quantitative data
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were analyzed using Excel for descriptive statistics, and
qualitative data were coded using MAXQDA software
following Bazeley’s three-phase approach: description,
comparison, and linking.

Findings

Results show that mentees experienced significant positive
shifts in their perception of employability, self-confidence,
career vision, and institutional belonging. For instance,
70% of students reported confidence in securing future
employment, and 71% stated they would recommend the
program to peers. Furthermore, 50% expressed a strong
desire to become mentors in the future. Open-ended
responses revealed expectations centered around career
guidance, industry exposure, internship/job access, and
personal development. Mentors, on the other hand, indicated
high satisfaction levels, with over 90% reporting motivation
to contribute to students’ career journeys. Key benefits
identified by mentors included better understanding of the
new generation, personal satisfaction, skill development,
and a renewed connection to their former institution. Both
groups emphasized the importance of improving mentor-
mentee matching and integrating more face-to-face
interaction within the program.

Discussion

The findings align with previous literature suggesting
that alumni mentoring enhances institutional affiliation
and career readiness. The mentees’ improved self-efficacy
and clarity in career planning resonate with the claims
of O’Clock and Rooney (1996) regarding the value of
mentorship in applied fields. Similarly, mentors reported
deriving intrinsic satisfaction and professional fulfillment,
paralleling Eby et al. (2006)’s conclusions. Nonetheless,
some challenges were noted, especially regarding mentor
availability and alignment of expectations. The diversity
in feedback suggests that while mentoring programs
have high potential, they may not uniformly satisfy all
participants unless tailored effectively. Future iterations
should incorporate expectation-matching interviews and
flexible interaction models (hybrid or face-to-face sessions)
to enhance program impact.

Conclusion and Recommendations

The alumni mentoring program implemented at Dokuz
Eylul University has proven to positively influence both
mentees and mentors, reinforcing the value of institutional
engagement and industry integration in maritime education.
The study recommends:
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®» Careful selection and matching of mentors and mentees
based on shared interests and career goals.

= Incorporating hybrid mentoring models that allow for
both online and in-person interactions.

= Establishing interim evaluations and reflection sessions
during the mentoring cycle.

= Expanding the program to other departments and
institutions to build a scalable model.

Given the limited scope and sample size, future research
should involve comparative analyses across multiple
universities and larger participant groups to generalize
findings. The current study contributes to bridging the
research gap in alumni mentoring within the maritime
education context and provides a practical framework for
designing effective mentoring interventions.
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Abstract

This study aims to describe the profile of academic women manager
leaders in Thirkiye in comparison to the global dimension and to reveal
the obstacles that cause female academics to be underrepresented in all
academic leadership positions. It also aims to identify the observations
and experiences of women academics on how these obstacles can
be overcome and to get their views on what changes can be made to
ensure adequate representation. In this mixed-method study, the status
of women academic manager leaders in Tiirkiye was initially examined
using a descriptive statistical technique based on quantitative data and
a census designed to provide a snapshot of the career profile over time.
Subsequently, qualitative research was conducted using a descriptive
phenomenological design. The objective was to gather as much
information as possible by asking open-ended questions and to allow
the participants to share their experiences in depth. In this context, 26
academic women manager leaders working in different universities who
have experienced or are experiencing academic leadership were reached.
The common meaning of their experiences and observations was then
sought to be revealed. Quantitative findings show that the proportion
of academic women manager leaders is lower than the proportion of
male leaders at different leadership levels. This proportion decreases
as the leadership level increases. The results of the qualitative research,
which analyzed the descriptive statements of the participants, indicate
that women academic manager leaders in different positions and titles
in Tiirkiye encounter obstacles, including internal competition, unequal
gender roles, a patriarchal structure, implicit gender discrimination,
and the necessity of exerting greater effort to attain leadership positions
due to their gender. This has a negative impact on their general health,
psychology, and time management. Nevertheless, it is recognized that
the participants anticipate that the male-dominated academic leadership
structure in Tirkiye will be dismantled through a combination of
individual, institutional, and social strategies. These include time
management techniques, elected positions, and women’s solidarity.

Keywords: Higher Education, Academic Leadership, Women’s
Leadership, Gender Discrimination, Mixed Research, Tirkiye

Ozet

Bu c¢aligma Tirkiye’deki akademik kadin yonetici lider profilini
kiiresel boyutla kargilagrarak betimlemeyi ve onlarin tim
akademik liderlik pozisyonlarinda yeterince temsil edilmemesine
yol agan engelleri ortaya koymay:r amaglamaktadir. Ayrica, kadin
akademisyenlerin bu engellerin nasil agilabilecegine dair gozlem
ve deneyimlerinin tespit edilmesi ve yeterli temsilin saglanabilmesi
icin ne gibi degisiklikler yapilabilecegine dair goriislerinin alinmasi
amaclanmaktadir. Karma yontemli olarak tasarlanan aragtirmada; ilk
once Tirkiye’de akademik kadin yonetici liderlerin durumu nicel
verilere dayali betimsel istatistiksel teknikle incelenmis ve kariyer
profilinin zaman i¢indeki anlik gériintiisiinii vermek icin tasarlanmig
bir kisi sayim1 yapilmugtir. Sonra da betimleyici fenomenolojik desen
kullanilarak nitel aragtirma yapilmistir. Agik uglu sorular yoneltilerek
miimkiin oldugunca ¢ok bilgi toplamak ve ¢ok sey paylagmalarini
saglayarak ‘seslerinin’ duyulmasma izin vermek amaclanmistir. Bu
kapsamda farkli iiniversitelerde ¢alisan ve akademik yonetici liderlik
deneyimi yagayan/yagamug olan 26 akademik yonetici kadin lidere
ulagilarak yasadiklar1 deneyim ve g6zlemlerin ortak anlami ¢ikarilmaya
caligtlmigtir. Nicel bulgular, farkli liderlik diizeylerinde akademik
kadin yonetici lider oraninin erkek lider oranindan disiik oldugunu
ve liderlik diizeyi yiikseldik¢e bu oranmn distigiini gostermektedir.
Katihmeilarin betimleyici ifadelerinin analiz edildigi nitel aragtirma
sonuglarina gore, Tirkiye’de farkli pozisyon ve unvanlardaki
akademik kadin yonetici liderler “kadin” olduklari icin liderlige
ulagma siirecinde; kurum ici rekabet, toplumsal roller, toplumsal yapi,
ortiik cinsiyet ayrimeciligt ve daha fazla ¢aba gosterme zorunlulugu
gibi engellerle karsilagmaktadir. Bu durum onlarin genel saghiklarini,
psikolojilerini ve zaman yonetimlerini etkilemektedir. Ancak
katilimcilarin Tiirkiye’deki erkek egemen akademik liderlik yapisinin
gelistirilecek bireysel (zaman y6netimi gibi), kurumsal (pozisyonlarin
secimle verilmesi gibi) ve toplumsal (kadin dayanigmas: gibi) ¢éziimler
ile kirilacagini dair umutlar1 bulundugu anlagilmaktadir.

Anahtar Kelimeler: Yiiksekogretim, Akademik Liderlik, Kadin
Liderligi, Cinsiyet Ayrimcilig1, Karma Aragtirma, Tiirkiye
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leader is defined as a person who mobilizes,

motivates, influences, and unites people around

specific goals without resorting to coercion (Giil,
2019). The leaders of educational institutions are their
managers. However, managerial approaches exhibited
only according to the laws cannot meet the needs of
educational institutions (Sisman, 2014). Because while
management is a relatively structured process to achieve
organizational goals within the framework of defined roles,
leadership in contrast, is an interpersonal process that
mobilizes and motivates followers by focusing on long-term
organizational goals and change (Taylor and Machado,
2006). In this context, academic managers who seek to
develop educational institutions in accordance with the
established goals must assume a leadership role. However,
as senior leadership roles are typically perceived as being
more suited to men, these positions are predominantly
occupied by men (Guihen, 2019). In organizations that lack
explicit policies on leadership development, men tend to
select individuals who are similar to themselves and prefer
to have another man in these roles (Gandhi and Sen, 2021).
Consequently, the difficulties women encounter in accessing
leadership positions and their underrepresentation in
academic manager leadership roles remain a pervasive issue
(Burkinshaw et al., 2018; Showunmi et al., 2016).

The critical social science approach, which aims to
understand organizations and organizational management
and to grasp different aspects of power relations, suggests
that the interests of various groups should be represented
at the same time and in the same proportion (Alvesson and
Deetz, 2006 as cited Topgu and Yaslioglu, 2022). The critical
approach posits that organizations are sites where power
relations are perpetuated and reinforced. The exercise of
individual and organizational power in any practice has the
potential to perpetuate social inequalities, including those
based on class, race, and gender. Some authors posit that
feminist social science approaches constitute a subset of this
overarching methodology (Kiimbetoglu, 2011).

In accordance with the tenets of gender role theory,
the formation of gender roles is contingent upon the
fulfilment of specific social expectations, which in turn
constrain the behavioural proclivities of women and
men. The characteristics that society expects women and
men to demonstrate separately are referred to as gender
stereotypes. The study employs an institutional barriers
and discrimination theory to elucidate the manner in which
gender-based discrimination and implicit sexist practices
serve to exacerbate the challenges women encounter in
their pursuit of senior leadership roles. In everyday life,
individuals act as situated subjects, speaking from the
vantage point of their respective positions when conveying
their experiences. In this context, the term “social
constructivism” is used to describe the socially constructed
roles, behaviors, activities, and qualities that are considered
appropriate for women and men within a given society
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(Polat, 2018). As Dikmen and Maden (2012) assert, the
distribution of tasks related to these roles is structured in
a manner that is not open to question and is continually
reinforced. As Ergol and others (2012) observe, female
lecturers tend to perpetuate traditional gender roles rather
than challenging them. It is evident that there is a disparity
between women and men with regard to their involvement
in social activities, the advantages they derive from
opportunities, their access to services, and the resources
they are able to utilize (Bagarir and Sari, 2015). These
discriminatory and unequal practices against women result
in significant inequalities in the economic, social, cultural,
and political structures of society (Ozaydinlik, 2014).

In point of fact, the constitutions of numerous states are
gender-sensitive and adopt democratic principles that
respect the dignity of all individuals. The Convention on
the Elimination of All Forms of Discrimination against
Women (CEDAW), one of the fundamental human rights
treaties of the United Nations, was adopted by Tirkiye in
1979 and entered into force in 1981. CEDAW prohibits
all forms of discrimination against women and agrees to
pursue policies to eliminate such discrimination. In this
context, the effects of the Convention, which includes
provisions such as the enactment of laws prohibiting
discrimination against women and providing for the
necessary sanctions, and the amendment or abolition of
existing laws, regulations, customs, and traditions, have also
been reflected in constitutions. In Tiirkiye, the Commission
for Equal Opportunities in the Employment Sector was
established in 2009. The Law No. 6701 on the Human
Rights and Equality Institution of Tiirkiye, published in
the Official Gazette in 2016, states in paragraph 2 of Article
7 that gender discrimination in working life is prohibited,
except in cases arising from necessity (HREIT, 2016). The
Constitution enshrines the principle of equality between
men and women and guarantees equal rights for both
sexes. A plethora of legislation exists pertaining to gender
equality, including the Labor Law (Ozkanh and White,
2008). The proportion of women in leadership positions is
reflected in global reports, with a global average of 36%
(World Economic Forum, 2020). UN Women’s Gender
Outlook Report (2021) estimated that it would take 257
years to achieve global progress on gender equality, equal
participation and pay. However, the negative impact of the
Covid-19 pandemic has prevented this from happening.
Tirkiye, which had been making progress on gender
inequality since the 2000s, was affected by the pandemic,
leading to a worsening of its gender equality record.

The Global Status of Women Manager Leaderships
in Academia

As posited by critical organizational theory, organizations
serve as sites where power relations are perpetuated. Any
practice wherein individual and organizational power is
perceived has the potential to give rise to social inequalities,
such as those pertaining to gender discrimination (Knights,
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2009 as cited Topcu and Yaslioglu, 2022). It is challenging
for women to thrive in a system that perpetuates gender
discrimination. In positions that require power, prestige,
and status, such as management and leadership, this
becomes even more challenging, and inequalities are
encountered (Utma, 2019). According to the literature,
the main obstacle is the male hegemony, which creates
a stereotype by associating leadership with masculinity
(Tagg1-Kaya, 2016). The fact that educational leadership
is based on masculine behaviors results in a gender gap
in academia. For instance, in India, while the number of
female university graduates is on the rise, only 13 out of 725
universities have female vice-chancellors (Jangid and Dalal,
2022). In Vietnam, the proportion of women occupying
leadership positions in higher education is approximately
23% (Maheshwari and Nayak, 2022). In New Zealand
universities, 15.18% of female academics hold the rank of
professor, while 23.19% hold the rank of associate professor
(Nandi, 2019). The gender gap in Malta is among the largest
in Europe (Azzopardi, 2017). The proportion of female
academic leaders remains disappointingly low (Ellul, 2009).
In Malaysia, the proportion of female vice-chancellors
is 15%, while in Australia it is 18% (Morley, 2013). In
China, women academics are discouraged from assuming
leadership roles by a male-dominated top management
culture and privileged male networks (Zhao, 2008).

In the European Union, only 15.5% of higher education
institutions and 10% of Ph. D.-granting universities are
headed by women. The proportion of women in the
position of rector/vice rector is 13% (Morley, 2014).
Oxford University broke the 800-year-old glass ceiling by
appointing its first female vice-chancellor in 2016. In the
United Kingdom, approximately 46% of academics, 24%
of professors, and 14% of vice-chancellors are women
(Macfarlane and Burg, 2019). In German universities,
as reported by Read and Kehm (2016), 12% of rectors/
vice-chancellors are women. In the United States, 26%
of universities have female heads (Parker, 2015). Yale,
Stanford, Cornell, Calgary, Harvard, McGill, Yale,
Stanford, Cornell, Calgary, Harvard, McGill, and Yale have
women’s leadership centers that provide opportunities for
women to explore and realize their leadership potential.
However, except for Harvard, these centers focus on
women in business.

The State of Women Manager Leadership in
Academia in Tarkiye

Atatiirk, the founder of the Republic of Tirkiye, was
a notable leader. One of the primary objectives of the
republican reforms was to establish equality between men
and women. According to him, “If only men have modern
rights in a society, it weakens more than half of the society”
(Unsay, 2017). In 1923, Atatiirk asserted that women
would become scientists and pursue all levels of education
alongside men. “Then they will walk together with men in
social life, they will help and support each other,” and thus
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initiated the first step of a society that aspires to develop
and modernize (Atatiirk, 1969). This initiative, which
sought to transform the conventional mode of societal
existence, led to women assuming their rightful position
in the social and economic realms (Misirdali Yangil &
Oztiirk Bagpinar, 2022).

Although Turkish women were granted the right to
enter higher education in 1914, they were afforded equal
rights and opportunities with men as a result of the
new educational mobilization in the republican period
(Caglayan, 2015). The advent of a set of principles,
including secularism, republicanism, populism, statism,
reformism, and nationalism, facilitated the entry of
women into the academic field in 1932 (Acar, 1991). In the
subsequent years, social norms became more flexible, as
evidenced by statistical indicators indicating that between
1930 and 1970, women were increasingly able to enter
education, employment, and other public spheres of social
life (Ozkanli and Ozbilgin, 2001). Tiirkan Akyol (May 30,
1980) was the inaugural female rector in Tirkiye. As rector
of Ankara University, Akyol was elected as a member of the
Inter-University Council in 1981 and subsequently became
its president (Cerezci, 2018). Despite a notable expansion in
the number and proportion of female academic personnel
in Tirkiye since 1993, women remain underrepresented
in senior academic roles and academic leadership positions
within universities. While there is a concentration of
women in lower and mid-level administrative and academic
positions, the number of women in managerial leadership
positions is quite low. The data indicate that the majority
of women in higher education encounter difficulties in
appointments and promotions. As they ascend the academic
ladder, the proportion of women declines, particularly at
the associate professorship and professorship levels. Female
academics are generally able to ascend to the roles of head
of department and dean, but not to vice-rector or rector
(Acuner and Sallan Giil, 1993). Irey (2011) discovered that
female academics in Turkish universities are concentrated
in lower-status positions such as lecturers, and that women
believe they are taken for granted and relegated to the
background. Nevertheless, some women administrators do
not perceive that they are subject to gender discrimination
and are hindered, despite the low representation of women
academics in senior administrative positions such as rectors/
vice-rectors (Ozkanli, 2010). Machado-Taylor and Ozkanli
(2013) concluded that the representation of women in
professorships in Tirkiye is quite high compared to other
countries, and that their promotion to senior academic
positions is supported.

In Tirkiye, the appointment of rectors of state and
foundation universities is the responsibility of the
president, while the appointment of vice-rectors is the
responsibility of the rectors themselves. The Council of
Higher Education selects and appoints deans from among
the candidates proposed by the rector, while vice-deans are
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appointed by the rector. The appointment of directors of
institutes is the responsibility of the rector, who acts on
the recommendation of the dean of the respective faculty.
The appointment of directors of colleges and professional
schools is the responsibility of the rector.

Global challenges that impede the representation
of academic women in managerial leadership
positions.

The obstacles faced by women academics are categorised
in different ways by authors (Yildiz & Cicek, 2013, s. 136;
Yildiz, 2014; Bullough & Sully de Luque, 2015; Fuller,
2017). Despite being classified under different headings,
these barriers are interrelated. Despite regional and national
variations in culture, achievement, and development,
the obstacles to women’s participation in academia are
remarkably consistent across contexts (Yousaf & Schmiede,
2017). The principal barriers can be enumerated as follows:

Patriarchal perspectives and patriarchal family
structures: One of the most pivotal explanatory concepts
in feminist theory is patriarchy. Patriarchy denotes the
predominance of men over women in both the public and
private domains. It signifies an intensifying male dominance
over women in society and the institutionalization and
display of male dominance over women and children in the
family. This suggests that men possess authority in pivotal
societal institutions, while women are denied access to such
power. The androcentrism that persists in educational
institutions places the male perspective at the center of
scientific, historical, academic, and everyday phenomena.
As a result, gender polarization persists. It can be posited
that women can benefit from opportunities and possibilities
as long as men allow them (Eroglu & Irdem, 2016). In a
system where leadership patterns are associated with men,
women face the problem of the glass ceiling (Coleman,
2012). The concept of the glass ceiling can be defined as
an invisible and artificial barrier created by organizational
prejudices and stereotypes that prevent women from
reaching senior positions (Wirth, 2001 as cited Karatag and
Su, 2016). This barrier results in women being subjected
to gender discrimination in the organizational context and
being employed in lower positions than men. Consequently,
the increase in women’s educational leadership roles is less
than 1% per year (Fuller, 2017). Indeed, the findings of
Sugur and Cang6z’s (2016) study indicate that universities
are not entirely exempt from the patriarchal structure that
operates as a network of relations between men in terms of
working practices. This structure perpetuates gender-based
inequalities, hindering the creation of egalitarian working
environments for women and impeding their advancement
to senior management positions within the university
management hierarchy. Additionally, women also find it
difficult to identify authority with women because they
see men as the center of power and authority with the
perspective of “think leader, think man” (Mihail, 20006).
When university students were asked in a study to draw
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the leader in their mind, 18.75% of them drew a female
leader, 18.75% drew a genderless leader, and 62.5% drew
a male leader (Cetin & Bilir Giiler, 2018). The patriarchal
system, which is sustained by power relations, perpetuates
gender roles and discourse. The deeply embedded structure
of patriarchal ideology presents a significant challenge
for women in recognizing these obstacles. Therefore,
unequal power relations between genders pervade all
aspects of social life, becoming normalized, legitimized,
and internalized as obstacles in the very arenas where these
pressures manifest. When the education system reinforces
traditional gender roles, it can be said that educated
women in society internalize these roles and cannot move
away from them (Bagarir & Sari, 2015). Indeed, Aktag’s
(2020) research indicates that the predominant manner
in which women academics conceptualize management is
as a practice situated within a male-dominated field. This
field also serves to illustrate the fact that management is
characterised by a gender-specific feature. The participants
underscored the pivotal role of gender-based roles in the
social structure in shaping the male dominance in academia.
In this context, women academics perceive management as
a challenging endeavor within a male-dominated field.

Lack of family support: The simultaneous demands of
domestic responsibilities, such as housework and childcare,
and professional responsibilities, such as teaching,
conducting scientific research, writing books and articles,
and attending events such as congresses and conferences,
present a significant challenge for women in the academic
managerial leadership race (Toffoletti & Starr, 2016). This
situation has even led some women to decide not to have
children (Vella, 2022). As reported by Ozkanli (2010),
female academics in Tiirkiye identify a lack of family support
as a significant barrier to achieving senior management
positions. Another study indicates that, as a consequence
of gender-based socialization, only 20% of men engage
in domestic work. While women continue to struggle to
balance home and work responsibilities, the majority of
Turkish husbands play a minimal role in domestic tasks
(Ozkanli & Korkmaz, 2000). Some men believe that they can
only provide assistance if they desire to do so, rather than
assuming a more equitable distribution of responsibilities.
Therefore, it is imperative that the division of labor with
spouses be established. Otherwise, women academics will
be disinclined to assume managerial leadership positions, a

challenge that persists globally (Husu, 2001).

Lack of family-friendly policies: It is recommended
that family-friendly measures such as childcare facilities,
extended maternity/parental leave, flexible or reduced
working hours, and paid leave be implemented. It is also
important to ensure that these measures are not merely on
paper (Hellicar, 2013). In this manner, female academics
should not be compelled to choose between their careers and
their families. In the absence of a supportive environment,
there may be a tendency to delay the formation of a family
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unit until after the attainment of tenure. Alternatively,
some may refrain from starting a family altogether, due
to concerns that their familial commitments may not be
perceived favourably in relation to the tenure process or
other professional opportunities.

Lack of professional development programs and
mentoring: Professional development programs assist
academic women managers in becoming more competent
and confident, thereby providing a driving force to
maintain their career goals and contributing to their
career advancement (Lafreniere & Longman, 2008).
Nevertheless, the majority of women who attain leadership
roles fail to establish prototypes or serve as mentors to other
female candidates (Faniko et al., 2016). The “queen bee
syndrome” posits that successful women in male-dominated
work environments disassociate themselves from other
women and impede their development and advancement.
Additionally, these women tend to resist changes in
traditional gender roles (Mavin, 2008).

Lack of motivation: The result of years of stereotypical
upbringing is that the majority of women are still lacking in the
motivation to pursue careers at the senior levels. Motivation
can be defined as the driving force that motivates individuals
to take action in pursuit of a specific goal, in alignment with
their personal aspirations. From another perspective, human
capital theory posits that women’s dearth of motivation to
invest in the cultivation of their intellectual capital represents
a pivotal factor contributing to their underrepresentation in
senior positions (Gandhi & Sen, 2021).

Lack of confidence: This is one of the most frequently
cited obstacles in the academic literature on women’s
academic managerial leadership (Negiz & Yemen, 2011). As
Chesterman and others (2005) have observed, many women
academics are reluctant to apply for leadership positions
without specific encouragement or approval from others.
This reluctance may be compounded by a lack of confidence
and ambivalence—even resistance—to these roles. Gill and
Orgad (2017) posit that the primary obstacle preventing
women from attaining top academic careers is not a lack
of confidence, but rather a dearth of time and opportunity.
To overcome this barrier, Reis (2015) suggests that women
should develop their communication and networking skills
proactively. At this juncture, the concept of social capital
becomes pertinent. The evaluation of women leaders’
access to social networks and solidarity groups, as well as
their career development, can be conducted within the
framework of social capital theory. The functions of social
capital include facilitating access to extensive information
sources, providing control and influence, and offering
solidarity in relationships characterized by proximity and
trust. The social capital that women managers possess
enables them to access the resources that they require for
their professional activities, including status, reputation,
power and information.
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Risk aversion: The term “risk-taking behavior” is used
to describe the decision-making processes of an individual
in a risky situation. Here, uncertainty is the main feature.
The results of the decision can be positive or negative. A
person’s risk tendency or risk aversion, together with risk
perception, determines the evaluation of a risky situation
as positive or negative and the possibility of taking risks.
According to this model, personal, social and cultural
factors also affect risk tendency and risk aversion. This
tendency manifests in their preference for maintaining a
background role and limiting their visibility (Croson &
Gneezy, 2009).

Conflict between administrative and academic roles:
Role contflict refers to a situation in which the fulfillment
of one role makes it challenging for an individual to
simultaneously fulfill other roles. As a consequence of
assuming multiple roles, it is inevitable that tension
and conflict will arise. Consequently, the individual
will either fail to fulfill the requisite roles or attempt to
fulfill as many roles as possible, ranking them in order of
priority. Female academics in leadership roles attempt
to reconcile their academic responsibilities with those
of an academic manager. Being in senior management
negatively impacts business life due to the decrease in time
devoted to career and research, the multitude of non-work
roles, and difficulties in time management. When their
research suffers, many of these women choose to reject
administrative roles in favor of continuing their research
(Morley et al., 2017). Neale and Ozkanli (2010) found
that academics frequently relinquish their research roles
when they are burdened with excessive administrative
responsibilities for which they are ill-prepared.

Barriers created by women themselves: Some female
academics decline leadership roles that would necessitate
travel and additional responsibilities, citing concerns about
their ability to fulfill their traditional roles as housewives
and mothers (Ersoz, 1988). A significant proportion of
academic women in managerial roles are dissuaded from
pursuing senior leadership positions due to the inherent
difficulties involved in attaining such positions and
the additional challenges associated with maintaining
them (Drew & Murtagh, 2005). The study of women’s
“managerial leadership” processes remains a significant
area of academic inquiry, there are very few articles on
“mid-level leadership” such as deans or department heads
within the research on leadership in higher education
(Inman, 2011). The objective of this study is twofold:
firstly, to ascertain the proportion of female academics
occupying executive leadership roles in Tirkiye in
comparison to the global average; and secondly, to
investigate the obstacles to the advancement of academic
women managers, including those in mid-level leadership
positions. Additionally, this study aims to reflect on the
individual physical and psychological consequences
and effects of the obstacles faced by women academic
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managers, to suggest solutions for female academics who
are going through a similar process, and to reflect on their
observations and experiences regarding potential changes
that could be made to increase the representation of
academic women in managerial leader roles.

Research Design

"This study was designed as a mixed methods research. First,
the status of academic women manager leaders in Tiirkiye
was analyzed using descriptive statistical techniques based
on quantitative data. Census was conducted to provide a
snapshot over time of the demographic and career profile
of women in the academic managerial leadership roles of
rector/vice rector, dean/director, and department head at
universities in Tirkiye. These data were collected from
publicly available sources, primarily university websites.
A descriptive phenomenological design, one of the
qualitative research designs, was then used to see what
meaning the participants attributed to their observations
and experiences and how they reflected on them
(Creswell, 2018). This design is suitable for realistic and
holistic reflection of human experiences in their natural
environment, as well as for understanding tacit knowledge
about the topics covered (Miles & Huberman, 2015).

Ethical Issues

The ethics committee approval required for the realization
of the study was obtained from Anadolu University Social
and Human Sciences Research and Publication Ethics
Board with protocol number 680319.

Population and Sample (Quantitative Dimension
of the Research)

In order to understand the complex structure and different
layers of gendered reality, qualitative research techniques
are frequently used. However, qualitative techniques are
predominant, quantitative techniques can also be used
together. This study was designed as a mixed-method
research. The population of the quantitative dimension
of the study consists of academic leaders of universities
in Tirkiye. The sample consists of female academics
in academic manager leader positions in universities
in Tirkiye. Accordingly, a census of academic women
manager leaders was conducted to provide a snapshot of
their demographic and career profile in the 2022-2023
academic year.

Study Group (Qualitative Dimension of the Study)

Phenomenology is an endeavor to comprehend and
elucidate the practices of everyday life, as well as the ideas,
beliefs, perceptions, behaviors, and knowledge that give
rise to these practices. In phenomenological studies, the
study group should consist of individuals and groups who
have experience with the research topic and can reflect on
their experiences (Smith & Eatough, 2007). In this study,
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26 people working at different universities who were
reached through sympathetic channels and who had/have
experience in academic leadership were reached. In the
research, which was conducted according to the principle
of confidentiality of the academic and institutional
identities of the participants, the study group was selected
using the criterion sampling technique (experience in
academic leadership) (Miles & Huberman, 2015). This
choice was effective in gathering in-depth information
from the data sources and was appropriate for the research
problem (Neuman, 2012).

In this study, the data obtained through open-ended
questions based on a comprehensive review of the
literature were determined by the participants’ own
representations of how they attributed meaning to their
experiences (phenomena) from their own perspectives
(Greasley & Ashworth, 2007). In this way, the aim was to
obtain as much information as possible and to allow their
‘voices’ to be heard by allowing them to share as much
as possible. A language expert and two field experts were
consulted about the appropriateness of the questions.
For this purpose, an attempt was made to determine the
level of consensus with options such as “appropriate”,
“not appropriate” and “your suggestions for correction”
for the questions prepared in the draft interview form. In
analyzing the data; defining the phenomenon, organizing
the data collection tool, organizing the data.

Findings
Quantitative Findings

In Tirkiye, 38.2% of academics were women in 2003,
45% in 2020 and 46.2% in 2023.1In 2023, 51% of research
assistants, 46.6% of Ph.D. students, 40.8% of associate
professors and 33.9% of professors will be women. This
shows that as the academic title increases, the number
of female academics decreases and the number of female
academics, except for research assistants, lags behind the
number of male academics (CoHE, 2023). According to
CoHE (2020), the proportion of female deans is 18%.
In this study, if female directors are added, the result is
23.3%. Itis assumed that the proportion of female rectors
(8%) has not changed since 2020. According to the data
for the 2022-2023 academic year, 8.4% of the rectors of
206 universities in Tiirkiye are women and 91.6% are
men. Among the vice-rectors, 17.8% were women and
82.2% were men. Among deans and directors, 23.3%
were women and 76.6% were men. Among department
chairs, 36.1% were female and 63.9% were male. The
results show that there are fewer female leaders than
male leaders at different levels of leadership, and that
the proportion of female leaders decreases as the level of
leadership increases. Detailed information on the gender
of academic manager leaders in Turkish universities is
presented in Bl Table 1.
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Qualitative Findings

Demographic findings about the research participants are
presented in Bl Table 2.

The responses of 26 female participants in academic leadership
positions in Turkish universities to the research questions were
coded using Strauss and Corbin’s (1990) open coding and axial
coding techniques. This procedure is presented in two parts:
The first section lists the open codes of the responses to a
total of seven questions (M Table 3). The second section
presents the axial codes and relevant quotes.

Note: In question 1, 16 out of 26 participants indicated
that they did not face any obstacles, in question 3, 11 out
of 26 participants indicated that they did not have to prove
themselves, while in question 4, 11 out of 26 participants
gave short answers such as yes or no. In question 5, 12 out
of 26 participants indicated that they did not experience role
conflict. In question 6, 2 out of 26 participants stated that
there could be no individual solution.

Barriers Encountered According to Participants’
Responses

The “obstacles encountered” according to the participants’
responses consist of six subcategories, such as internal
competition, unequal gender roles, personal preferences,
patriarchal structure, implicit gender discrimination, and
having to make more effort, and are shown in Bl Table 4
with the participants’ sample descriptive statements coded
as P1, P2, P3, and Pn.

Consequences and Impacts of Barriers According
to Participants’ Responses

The “consequences and effects of barriers encountered”
according to participants’ responses consist of three
subcategories: health effects, psychological effects, and
time management effects, and are shown in Bl Table 5 with
examples of participants’ descriptive statements.

Solutions to Obstacles Category

“Suggestions for solutions to the obstacles encountered”,
determined on the basis of the answers given by the
participants, consist of three subcategories: individual,
institutional and social solutions, and are presented in M
Table 6 with descriptive examples.

Discussion and Conclusion

In this mixed method study, the situation of academic
women manager leaders in Tiirkiye was investigated with
descriptive statistical techniques based on quantitative data,
and then a qualitative study was conducted to understand
the phenomena in depth. A descriptive phenomenological
design was used to try to uncover the common meaning of the
experiences and observations of academic women managers
in different positions and titles. According to a snapshot of
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the gender of academic leaders taken from publicly available
sources in the 2022-2023 academic year, 8.4% of the 206
university rectors, 17.8% of vice-rectors, 23.3% of deans
and directors, and 36.1% of department heads in Tirkiye
are women. The results show that there are fewer female
leaders than male leaders at different levels of managerial
leadership and that the proportion of female leaders
decreases as the level of managerial leadership increases.
According to the results of the qualitative research, which
explored the reasons for this situation in depth, women in
Tiirkiye - like women in other countries (UN Women,
2021) - face barriers in their access to academic leadership
that limit their opportunities and undermine their full
participation in various processes.

Based on the descriptive statements of the participants,
there are six categories of obstacles that female academics in
different positions and titles in Tirkiye face in the process
of achieving academic leadership: 1) internal competition
(being seen as a competitor, competition among women, not
being the first choice - men are considered first - mobbing,
leaders’ efforts to protect their positions), 2) unequal
gender roles (getting spouse’s approval - expectation -,
motherhood - excuse of motherhood - and emotionality -
women are emotional -, being a son - sister - mother, family
responsibilities, prioritizing children - women say we don’t
have time for children -, balancing family and work), 3)
personal preferences (notleaving the comfortzone, lack of self-
confidence, avoiding responsibility), 4) patriarchal structure
(patriarchal society, patriarchal thinking, male-dominated
system), 5) implicit gender discrimination (distribution of
work during pregnancy - not giving responsibility on the
pretext of pregnancy, drudgery - assigning small, easy tasks),
(excessive extra responsibilities, distraction, social perception
that one cannot be as successful as men), 6) the need to try
harder (to be perfect, to prove oneself, to work harder, to be
more disciplined, to sacrifice one’s personal life).

These reasons show that women’s gender roles in Tiirkiye,
which has a patriarchal culture, are affected by many factors.
As is known, patriarchy is an ideological structuring that
results in the conformity, submission and upholding of certain
principles by all kinds of things depicted as other in cultural,
institutional and social spheres. This ideology has its roots in
the advent of the concept of property. The initial establishment
of patriarchal ideology was predicated upon the formation
of familial structures, the delineation of kinship relations,
and the transfer and distribution of property. Subsequently,
a multdtude of economic, social, political, and cultural
structures were formed within the context of this ideology.
Indeed, patriarchal electoral practices and institutional
cultures serve to reinforce this inequality, despite evidence
that men in leadership roles are aware of the problem. Despite
the existence of policies designed to promote gender equality,
the implementation of effective actions to achieve this goal
remains constrained. The influence of patriarchal language
and sexist stereotypes persists.
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From the descriptive statements of the participants, the
individual consequences and effects of the barriers faced by
academic women leaders affect their 1) health, 2) psychology,
and 3) time management. The participants reported that
they did not get enough sleep, they were stressed, they
gained weight because they could not eat a healthy and
balanced diet, and they felt tired. They also reported that
their tolerance decreased, they felt inadequate, they lacked
self-confidence, they felt guilty about not being able to
pay enough attention to work or family, their motivation
decreased or increased, or they became indifferent. In terms
of time management, they indicated that the obstacles they
faced had consequences, such as not being able to spend time
with family and skipping career steps for longer periods of
time. Oriicii and others (2007) posit that social and cultural
values, social patterns, and gender discrimination have a
deleterious impact on women’s stress levels.

Again, as can be seen from the descriptive statements of
the participants, the proposed solutions to the obstacles
encountered consist of three subcategories: 1) individual
solutions - work harder, be combative, manage time
well, cope with stress, not shirk responsibility, and have
merit, 2) institutional solutions - apply quotas, emphasize
merit, professional approach, distribute positions through
selection and rotation, create support systems, 3) social
solutions - ensure equality between women and men,
women’s solidarity, family support, and change mindsets.

Gender inequality is a product of societal biases, preferences,
and processes. In academia, traditionally a career choice for
many women, it is unfair that women are underrepresented
in the leadership pool. Support strategies, mentoring, and
participation in leadership development programs are needed
to help women close the gap and assume leadership roles in
higher education. Women should not be perceived as people
who should act as caring mothers, but their views should be
valued as much as those of men (Cauchi, 2007). Although
the role congruity theory of bias (Eagly & Karau, 2002)
perceives an incompatibility between women and leadership
and suggests that women’s leadership styles are not viewed
positively and therefore are not preferred for leadership roles,
compared to men, they are more resistant to tests, persistent in
different tests (persevering in difficulties), creative, competent,
can be firm and patient, and have more effective interpersonal
skills (Hamka, 2016). Moreover, according to Jangid and Dalal
(2022), women are more inclined to democratic behavior as
educational leaders and are more successful, especially in
fulfilling administrative responsibilities. Indeed, Cuadrado and
others (2008) discovered in their study that leaders, irrespective
of gender, are regarded as more capable and effective and
evaluated more favourably when they adopt stereotypically
feminine leadership styles.

Based on these research results for the access of women

to leadership positions is that organizations should take
into account the contributions and the value of feminine
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styles, instead of blocking women’s access to traditionally
masculinized settings. Likewise, they should consider the
importance of the feminine styles when training managerial
skills and styles. It is very likely that these aspects,
together with the growing access of women to leadership
positions—which will gradually modify the content of
gender stereotypes— will prevent the devaluation of
female leaders and allow egalitarian access of men and
women to positions of responsibility. Not only women, but
organizations and society in general can achieve important
benefits. It is therefore necessary to raise this awareness by
educating all stakeholders, including parents and educators,
who traditionally believe that leadership is a man’s job. In
addition, gender education from an early age can help future
generations not to discriminate between men and women in
managerial leadership roles. For all these reasons, academic
women manager leaders should be encouraged and gender
diversity should be incorporated into higher education
policies. In addition, education, awareness and promotion
of the role of women should be a priority for the Ministry
of National Education and other public, civil society and
private organizations.
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W Table 1

Gender Data of Academic Leaders in Turkiye (2022-2023 Academic Year)

Academic Leadership Title

Gender Frequency Percentage

Female 17 8,4
Rector
Male 186 91,6
Female 84 17,8
Vice Rector
Male 388 82,2
Female 825 23,3
Dean, Manager
Male 2715 76,6
Female 4981 36,1
Head of Department
Male 8835 63,9
Total 206 100
I Table 2

Demographic Characteristics of Participants (N)

Education

Master's Degree (2)

Doctorate (24)

Titles

Age

Marital Status

Total years of study

Length of time in
leadership position

Leadership Position Held *

Leadership position held in
the past **

Lecturer (3)

30-39 (4)

Married (18)

1-5yil (1)

Less than 1 year (1)

Head of department / Asst. (4)

Head of department / Asst. (4)

Associate Professor

Lecturer Dr. (4)  Assistant Professor (2) (10) Professor (7)
40-49 (14) 50vyas + (8)
Single (8)
6-10yil (1) 11-15 yil 24)
1-2 years (6) 3-4 years yil (5) 5-6 years (6) 7 years +(8)
Chair / Asst. (9) Dean / Asst.(3) Manager / Asst.(2)
Chair / Asst.(8) Dean/ Asst. (1) Manager / Asst. (7) Rector/\gc)e e

*8 of the respondents are not currently in a leadership position.

**5 of the respondents have not held a leadership position in the past.
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W Table 3
Open Codes Determined Based on Participants’ Responses

Questions Open Codes Identified

1. In your academic leadership roles*, what obstacles have you encountered in your
promotion to management because you are a "woman", and who were the parties
involved?

2. In your opinion, what are the individual reasons, such as personal preferences
and lack of motivation/self-confidence, institutional reasons, such as implicit gender
discrimination, and societal reasons, such as patriarchal perspectives and patriarchal
family structure, for women to stay away from academic leadership positions?

3. Did you, as a woman, have to prove yourself more persistently and work harder
than men to demonstrate your suitability for an academic leadership position? What
impact did this have on your ability to assume an academic leadership position?

4. Do women's traditional gender roles and highly bureaucratized academic roles,
especially the need to maintain a research profile, affect women's ability to take on
administrative academic leadership roles? If so, why?

5. How has being an academic leader affected your life in terms of role conflict,
work-life balance, etc.?

6. What advice would you give to other female colleagues who face gender barriers
in academia? What are some possible solutions?

7. What do you think could facilitate women's access to leadership positions in
academia? What changes are needed to increase the number of women in academic
leadership positions?

Being seen as a rival

Competition between women
Getting spouse's approval
Motherhood and emotionality

Not being the first choice

Becoming a son, sister, mother
Mobbing

Manager's efforts to maintain position

Motherhood

Lack of self-confidence
Patriarchal order

Family responsibilities

Not leaving the comfort zone
Putting the child first
Male-dominated system
Avoiding responsibility
Putting the child first
Balancing family and work
Patriarchal society

Work distribution during pregnancy
Need to be perfect

Loss of motivation

Feeling of weakness

Chores

Having to work more

Avoidance of responsibility
Redundancy of extra responsibilities
Work more disciplined

Not becoming ambitious

Giving up privacy

Indifference

Lack of time

The idea that women can't

Doing many things in limited time
Deferring some roles for success
Doing small and simple things

Time commitment

Lack of self-efficacy and confidence
Fatigue

Weight gain

Intolerance

No time for family

Guilt

Increased stress

Feelings of inadequacy
Extended academic career
Inability to turn back time
Sleeplessness

Be hardworking
Be a fighter
Manage time well
Deal with stress

Not running away from work
Applying quotas

Emphasis on merit

Equality between men and women
Professionalism

Having merit

Distribution of positions through selection
Solidarity among women

To be successful

Rotation

Family Support

Support Systems

Change in thinking

* The concept of academic leadership roles refers to the leadership roles of academic managers.
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Il Table 4

Categories of Barriers According to Participants’ Responses

Disability

Identified Code

Descriptive Statements

Categories

Being seen as a competitor

Competition between
women

The dean blocked my review for an associate professorship to appoint me to a staff position,
thinking that | might become the head of the department. P1

Competition between women In leaders*, | have had to deal with the demands of female
employees the most. There is also a perception that they do not trust female managers and see
women as incompetent. P5

Internal ; ; 3 Not being the first choice Since academic leadership positions are not elected, women are generally
Competition Not being the first choice not the first choice for leadership positions. P17
Mobbing A negative image was created through rumors and slander. | was not informed about the
Mobbing meetings and interviews that took place in the organization, | was not invited. (...) | was intimidated
by investigations. P19
Manager’s efforts to Managers' efforts to protect their positions Strategies used by current managers to protect their
maintain position positions. P23
g The male manager who offered me a management position suggested that | get my wife’s approval
Seeking Spousal Approval before considering the offer. P8
Motherhood and It is very difficult to advance in a male-dominated academy. Management wanted to work with men.
Emotionality Sometimes the excuse was that we were mothers. Sometimes because we are emotional.P13
I Being a son, sister, mother ~ Unequal gender roles (being a son, a sister, and a mother). P8
Unequa

Gender Roles

Family Responsibilities

Putting the child first

Balancing family and work

| think the role of housewife and mother of female academics is more effective. P14

Some female academics say: “We don’t have time from home and children. Don’t make us
managers”, which causes discrimination. P3

Especially after having children, the intense pace of work and parental duties, as well as the patriarchal
order of the patriarchal order and the fact that the routine chores of the house fall on women, are the
most basic parameters for women managers to give up these leadership positions. P24

Personal
Preferences

Not leaving the comfort
zone

Lack of self-confidence

Avoiding responsibility

I think comfort is a big factor in keeping women out of academic leadership positions. When it comes
to any administrative position, there is a need to stay at the workplace for longer hours. P8

Because of prejudices from society, women'’s self-confidence can sometimes drop. P6

| think the first reason why women stay away from academic leadership positions is that they do
not want to take responsibility. | think the underlying reason is a lack of self-confidence. P20

Patriarchal
structure

Patriarchal Society

Patriarchal thinking

Male dominated system

I have observed and sometimes been exposed to implicit gender discrimination, and | have noticed
that due to the patriarchal social structure, my interlocutors respect my male colleagues more and
treat them as if they were in a higher position. P 3

In my opinion, the patriarchal family structure and the mindset that women will prioritize children
after having children and that this will affect their professional lives are the most important reasons
why women do not lead or are not made to lead in the academic community. P9

I think the most important factor is gender discrimination. It is very exhausting to deal with
the male-dominated system and to fight against it. Because not only your boss but the whole
management system is dominated by men. P19

Implicit Sex
Discrimination

Pregnancy

Housework

Extra responsibilities

Social perception

When | was pregnant, | was told, “We didn’t ask you if you wanted this position, we thought you
wanted to spend time with your child. P8

We work harder. We take on more tasks. But they are usually drudgery. P13
Socially, it is considered appropriate for men to have higher titles and positions, while small, simple
jobs are generally accepted for women. P25

If your natural leadership qualities are perceived as a threat by the academic leader, you will be kept
busy with side jobs and your achievements will be celebrated. In a contrived way...even if you prove
yourself, you are not even brought in as an assistant. P23

There is a belief that women cannot do the job properly, especially because of gender roles. P17

Having to
Exert More
Effort

Be flawless

Work harder

Become more disciplined

Give up privacy

I had to work hard, produce work, and prove myself. Being a woman leaves no room for error,
perfection is expected. If mistakes happen, the first reason is that | am a woman. P16

In academic leadership, as in all fields, as a woman, | had to work harder to show that | was an
expert. P17

In a hierarchy dictated by the physical characteristics and socially accepted natural superiority
of male administrators, certain positions are achieved by working with a lot of discipline and
sometimes putting in more effort than male academics. P24

I usually do the work | can't finish at school after my family is asleep, so | sacrifice my personal life. P25

* The concept of leaders refers to the leadership roles of academic managers.
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W Table 5

Categories of Barrier Consequences and Impacts According to Participants’ Responses

Result and Impact
Categories

Identified Code

Descriptive Statements

Insomnia symptoms

It takes a lot of dedication to juggle everything. When | finished my leadership* role, |
started to sleep better. For non-power-oriented people like me, leadership is not a role you
can volunteer for. P3

| had to work more hours, | had to be more tired, | had to do housework. This situation
increased my stress. Because whether you are an employee or a leader, your role as a
homemaker continues. P5

Health Stress . . . .
Issues | have been seeing a psychiatrist and taking antidepressants for 2 years because of the stress
of not being able to keep up with work. P24
Weight oain We had some health problems related to weight gain because we did not have time to cook
gntg in a pot, so we turned to convenience foods and did not have a balanced diet. P8
Tiredness From time to time, | experienced effects such as fatigue and difficulty tolerating simple
events. However, this situation has diminished over the years. P10
From time to time, | experienced effects such as fatigue and difficulty tolerating simple
Intolerance

Psychological

Feeling of inadequacy

Lack of self-efficacy
and self-confidence

Feelings of guilt

Loss of motivation
Increased motivation

Indifference

Avoidance of
responsibility

events. However, this situation has diminished over the years. P10

Bringing work home changes the routine at home and leads to a confusion of domestic
roles. This sometimes makes you feel inadequate and unable to fulfill your role as a mother,
for example. On the contrary, it makes you question your competence at work. P18

In particular, not being able to fulfill the duties of both mother and wife at home has led
to a lack of self-efficacy and self-confidence. For this reason, | (live) with the feeling of not
being able to do anything fully. P24

Sometimes it feels guilty to think about work-life when there are expectations of us in
our private lives. Sometimes it is the other way around, e.g. if you are the head of the
department or deputy director, you feel guilty if you have to reflect on a situation in your
private life in your work (e.g. a child’s illness). P25

| have seen my friends who have to prove themselves lose their motivation to take on
academic leadership positions. P2

...(when | had to prove myself) | became more ambitious. P26

I made no effort to be placed in a leadership position, | made no requests. When, on rare
occasions, | was given some small tasks as a favor, | refused. P19

It can lead to disruptions in work-life balance, changes in emotional state, and thus unrest in
the family. Under the influence of the male-dominated culture in management, women may
decide to sacrifice and give up their leadership positions. P8

Time Management

Not spending too
much time

Little time for family

Extended academic
career

The inability to turn
back time

Deferring some roles
for success

The leadership role takes a lot of time away from other roles in the academy and especially
from personal life, and it becomes difficult to find a balance. P7

Because of the increased workload, | have less time to devote to my academic studies and
my family. P12

| was a manager during the pandemic. It was stressful to juggle my family life and
responsibilities with being a manager. My leadership role extended my academic career. P20

My work-first focus at the beginning of my academic career changed when | had a child.
It was convenient to act with the logic that the academic process would be completed
anyway, but | could never go back to the 0-10 years of my child. Then | went back to the
work-oriented period. P23

Many female academics postpone their research for the sake of order. | have never met a
male academic who breastfed and wrote an article at the same time, but when | had a baby,
| often had to work that way. P24

* The concept of leadership roles refers to the leadership roles of academic managers.
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Il Table 6

Categories of Suggested Solutions to Obstacles According to Participants’ Responses

Solutlon_ Identified Code Descriptive Statements
Categories
" They should be more successful, they should work harder, and they should be able to spend more
Be hardworking ] . e
time with their children and spouses. P16
First of all, | tell them not to give up when they encounter obstacles, but to keep fighting. | want them
Be a challenaer to remember that it is much more beneficial to focus on their own goals than to be cold-blooded, to
9 keep their emotions in balance, and to waste time and energy on things like who says what and what
they think. P9
Ti It is effective and efficient to allocate 8 hours of work, 8 hours of sleep, and 8 hours for oneself and
ime management S . L .
Individuality one’s family. It is important to manage time well. P22
Deal with stress Intrinsic motivation to protect their self-identity, try different activities, and develop strategies to cope
with stress. P26
. In terms of management and leadership, | would say not allowing the environment to be male-
o g dominated, bei isibl hirking work and il ing oth d
responsibility ominated, being more visible, not shirking work and responsibility, supporting other women, an
not carrying water for the patriarchal mentality. No one is handing us these roles on a platter. P7
The quality and competence of academic studies are a priority factor for both male and female
Having merit academics. | do not think it is right to give positive discrimination to an academic just because she is a
woman. P9
- Higher authorities must develop a more positive perspective towards women managers. Certain
Quota application , .
quotas can be used to pave the way for women’s academics. P2
: : All that is needed is merit and proper functioning. It should be decided that a manager should not
Emphasis on merit ;
have more than one job. K9
Not only women but also men must act professionally and not emotionally. Emotional approaches
Professionalism are more pronounced in women. They should also develop a solution-oriented approach, not a
Corporate prescriptive one. P4
Rositionjdisiibren First of all, | think there is a need for elections for academic leadership* positions. P17
by selection
Rotation | think that academic leadership positions should be given to everyone at certain intervals in the form
of rotation in the units. Equal distribution of tasks will eliminate gender discrimination. P24
Support systems for women can be created. An egalitarian environment can be created by eliminating
Support systems many career barrlgr_s (glass ceiling, tiara syndrome, imposter syndrome, etc.). It is important to give
and see opportunities. P18
Equal roles for men ~ Women and men should have equal roles in the home. The advancement of women, especially those
and women who are mothers, should be encouraged and they should be exempted. P1
On the one hand, | think that women should be given more room in the upper levels of management,
women should support women and at the same time take more responsibility in the units where
Women's solidarit they work. As a woman, | build my teams without gender discrimination, looking at whether the
i y responsibility given is fulfilled or not. | recommend the book “Women Running with Wolves” to my
50|C'?| female friends whose self-confidence | feel is broken at some point. As the book says, when women
solutions

Family support

Changing mindsets

lead women, we are stronger and more beautiful together. P6

To increase the number of women in academic leadership positions, spouses, children, and family
elders should be supportive, senior management should offer flexible work schedules, and women
should work with confidence. P11

First of all, they need to change their mindset. A mindset that recognizes that women exist in the
workplace and that they can be as ambitious, hardworking, and determined as men is a must. P13

* The concept of academic leadership refers to the leadership roles of academic managers.
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Abstract

The aim of this study is to evaluate and rank the performance of
state universities in Tirkiye based on the criteria provided in the
2023 Higher Education Council (YOK) University Monitoring and
Evaluation Report. To achieve this objective, a general ranking, as
well as rankings for each of the four main categories (“Education and
Training”, “Research and Development, Projects, and Publications”,
“Internationalization”, and “Social Responsibility”), were conducted.
A total of the 56 criteria listed under these main categories are taken
into account. We normalized the decision matrix using the percentile
rank method, and then, applied the Entropy Weighting Method
(EWM) to weigh the criteria. Later, we used the well-known VIKOR
method for ranking. This study suggests to use of the percentile
rank method for normalizing the decision matrix to overcome the
limitations of EWM, which disregards ranking-based differences and
only considers numerical differences, potentially leading to incorrect
weighting or misinterpreting the importance of criteria when there
are numerous zero values in the decision matrix. The study concluded
that no single public university outclasses in all categories. Different
universities demonstrated high performance in different categories.
Hence, this study aims to serve as a guide in the evaluation and
ranking of the performance of higher education institutions in terms
of its methodology and results.

Keywords: Entropy Weighting Method, Higher Education Ranking,
Multicriteria Decision Making, Percentile Rank, VIKOR

ver the last two decades, universities in Tiirkiye
have undergone significant transformation
and growth. The number of universities has
increased substantially, with the establishment of
numerous new public and private universities across
the country. This expansion has been accompanied
by significant investments in infrastructure, research
facilities, and academic resources, aimed at enhancing

Ozet

Bu ¢aligmada 2023 yili YOK (Yiiksek Ogretjm Kurulu) Universite Izleme
ve Degerlendirme Raporu’nda yer alan kriterleri géz 6niine alarak
Tirkiye’deki devlet iniversitelerinin performanslart degerlendirilmesi
ve siralanmasi amaglanmugtir. Bu amact gergeklestirmek igin raporda yer
alan dért ana gosterge (“Egitim ve Ogretim”, “Aragtirma-Geligtirme,
Proje ve Yaym”, “Uluslararasilasma”, “Topluma Hizmet ve Sosyal
Sorumluluk”) altinda verilen 56 kriter esas alinarak genel bir siralama
ile birlikte, her bir ana gésterge icin siralama yapilarak toplam beg adet
siralama gerceklestirilmigtir. Caligmada karar matrisi olugturulduktan
sonra yiizde siralamasi (percentile rank) yontemi ile normallegtirilerek
kriterlerin agirhklandirilmasinda Entropi Agirhk Yéntemi (EWM),
siralama i¢in ise VIKOR y6ntemi uygulanmustir. EWM siralama tabanlt
farkliliklar1 g6z ard: edip nicel farklihiklari géz 6niine aldigindan dolay1
ve karar matrisinde ¢ok sayida sifir degeri yer aldiginda kriterlerin
onemlerini yanlis agirhiklandirabildigi i¢in bu sorunlarn iistesinden
gelebilmek adina bu calismada yiizde siralamas (percentile rank) yontemi
ile karar matrisinin normallegtirilmesi 6nerilmigtir. Calisma sonucunda
herhangi bir devlet tniversitesinin tiim alanlarda tstiin olmadig, farkli
kategorilerde farkli iniversitelerin bagar1 performanslarmin yiiksek
oldugu sonucuna varilmustir. Bu ¢aligma, yontemi ve sonuglart itibariyle
yiiksek 6gretim kurumlarmin performanslarinin degerlendirilmesi ve
siralanmasinda bir rehber olmay gézetmektedir.

Anahtar Kelimeler: Entropi Agirlik Yoéntemi, Yiiksekogretim
Siralamasi, Cok Kriterli Karar Verme, Yiizde Siralamasi, VIKOR

the overall quality of education. There has been also a
notable increase in the variety of academic programs and
disciplines offered that meet a broader range of student
interests and industry needs. Efforts to internationalize
higher education have also gained momentum, with
many universities establishing partnerships with foreign
institutions, and increasing student and faculty exchange
programs. These developments have not only increased
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access to higher education for a larger segment of the
population but have also improved the global standing
and competitiveness of Turkish universities. Furthermore,
the emphasis on research and innovation has led to a rise
in scientific output, contributing to the country’s socio-
economic development and positioning Tirkiye as a
significant player in the global academic arena.

Between 2002 and 2024, the number of state universities
in Tirkiye has increased from 51 to 129, while the number
of private universities has risen from 23 to 79 (four of
which are vocational high schools). Number of bachelor
students also increased from 1,46 million to 3,75 million.
As the number of universities increased, the number of
academicians also increased more than double from 74.134
to 184.021 (Yiiksekogretim Kurulu, n.d.).

Despite these advancements, challenges such as ensuring
consistent quality across institutions, fostering academic
freedom, and enhancing the employability of graduates
remain areas for continuous improvement. To identify
areas needing enhancement and to support university
operations while assessing their performance, The Council
of Higher Education (YOK) in Tiirkiye has been regularly
conducting the “University Monitoring and Evaluation
Report” study since 2019 (Yiksekogretim Kurulu, 2023).
The “University Monitoring and Evaluation Report”
focuses on key areas such as scientific production, academic
performance, university-industry collaboration, R&D,
internationalization, public service, sustainability, and social
responsibility. Five major categories are used to organize
these areas: “Education and training”, “R&D, academic
projects and publications”, “internationalization”, “social
responsibility”, and “sustainability”. The sustainability
category has been included for the first time as a main
category as of 2023. In addition to the sustainability
category, new indicators have also been added to other
main categories as well, and some existing indicators have
been removed or combined in 2023. Eventually, data are
collected from universities according to 69 indicators under
5 main categories.

The YOK underscores that the main goal of these annual
reports is not to evaluate universities hierarchically but
to identify and support the areas of the universities for
improvement (Yiiksek6gretim Kurulu, 2023). Therefore,
YOK does not publish a higher education ranking based on
multicriteria rather, they evaluate the best universities for
every sub-criteria each year.

The YOK collects mandatory data (if available) from
universities for the report and evaluates them using this data
and does not aim to rank them. This mandatory participation
forces universities to measure their performances on various
aspects, moreover, if there is a metric that they are unable
to measure, they realize that this negatively impacts their
overall performance, prompting them to ensure they

264

measure it in the next period. Hence, the report produces
valuable data not only to assess universities’ performances
through time but also to provide opportunity to rank them
to compare their performances relatively.

Higher education rankings have become an indispensable
tool in the landscape of higher education, serving multiple
functions for a diverse array of stakeholders. These rankings
offer a comparative evaluation of universities according to
several factors, including employability, research output,
academic prestige, and teaching quality. They provide
accountability and openness in higher education, assist
academic institutions in measuring their performance
and strategic planning, and assist parents and prospective
students in making well-informed judgments about which
universities to attend. Rankings also influence policy and
financing decisions, allow governments to observe whether
their investments deliver world-class education, promote
university competitiveness and quality enhancement, and
support global recognition and reputation. This versatile
tool emphasizes how crucial it is to comprehend and apply
higher education rankings to promote a culture of quality
and innovation in higher education (Johnes, 2018).

Variousranking systems are used to evaluate the performance
and quality of universities. Three popular world rankings
are The Times Higher Education (THE), The QS World
University Rankings, and The Academic Ranking of World
Universities (ARWU). The criteria used in these rankings
include academic reputation, research outputs, teaching
quality, international visibility, and industry income.
Universities typically volunteer to participate in these
rankings and provide data to the ranking organizations.
Due to the voluntary participation of universities in these
rankings, it is not possible to evaluate the performance of
some institutions, externally.

There are also several ranking systems used to evaluate the
performance of universities in Tiirkiye. One of these is the
University Ranking by Academic Performance (URAP)
system. URAP ranks universities solely based on academic
performance, using criteria such as the number of articles,
citations, and the quality of scientific publications. The
URAP rankings aim to objectively assess the academic
productivity of universities, particularly focusing on their
scientific outputs.

In addition, the Entrepreneurial and Innovative University
Index, prepared by TUBITAK, is another important
ranking system in Tirkiye. This index evaluates universities
based on their entrepreneurship and innovation capacities,
considering factors such as intellectual property rights,
innovative projects, industry collaborations, and activities
of incubation centers. The Entrepreneurial and Innovative
University Index measures not only the academic
productivity of universities but also their innovation and
societal impact.
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These rankings also align with the goal of the broader global
rankings such as THE, QS World University Rankings,
and the ARWU, to assess university performance.

Higher Education rankings are criticized for several
reasons. The first argument is that metrics used in these
rankings measure what is easily quantifiable rather than
what is important, ignoring intangible qualities like
creativity and resilience. This overemphasis on quantity
encourages the academicians to prioritize quantity over
quality, leading to a decline in educational quality, and
undermining the importance of teaching (Jédar & De
la Poza, 2020). Moreover, university administrations
are willing to climb the league tables by altering their
behaviors based on the ranking reports are worrying about
where they should be developing social priorities (Johnes,
2018). Although higher education rankings encourage
transparency so that a university can identify its strengths
and weaknesses because the data are mostly provided by
the universities themselves, they are also open to potential
manipulation (Johnes, 2018).

Some argue that they are prone to bias and inconsistencies
(Fauzi et al., 2020). They are also criticized for not being
representative of the university’s main goals for only
focusing on teaching, and publication by neglecting
other important aspects of universities such as social
responsibility or sustainability (Gadd, 2021). There is also
ongoing methodological dispute arguing which indicators
to use or to neglect, how to determine the criteria weights,
or which method to use for ranking (Bookstein et al.,
2010), (Hou & Jacob, 2017), (Fauzi et al., 2020) At this
point, we believe that the criteria used in the University
Monitoring and Evaluation Report may serve as guidance
to non-Turkish universities.

Therefore, it is essential to develop an effective performance
evaluation mechanism that can offer accurate information
for both universities and relevant educational institutions.
Such a mechanism can significantly enhance the
performance, decision-making processes, and adaptability
of Turkish universities. Consequently, the objective of
this study is to establish a comprehensive performance
evaluation system and to create a robust mechanism that
accurately assesses the performance of Turkish universities
across multiple dimensions, including education, research,
internationalization, social responsibility, and sustainability.
Therefore, we aim to utilize the evaluation system to
pinpointspecific areas where universities need enhancement,
providing targeted insights and recommendations to help
institutions improve their quality and performance.

The second objective of the study is to incorporate the
percentile rank methodology into the entropy weighting
method to assess the effectiveness of the percentile rank
normalization technique in enhancing the reliability and
interpretability of decision models within MCDM methods.
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The structure of the article is organized as follows. Section 1
provides a comprehensive literature review on multicriteria
decision-making methods employed in higher education
rankings. In Section 2, we delve into the methodologies
applied in our empirical study, offering a detailed explanation
of each method. Section 3 is dedicated to presenting and
elucidating the data and criteria utilized in the study,
ensuring a clear understanding of the parameters involved.
In Section 4, we showcase the findings from our empirical
analysis, discussing the results and their implications.
Finally, the last section concludes the article by summarizing
the key findings and their significance, providing insights
for future research and practical application.

MCDM Methods in Higher Education Rankings

Many higher education ranking studies have been conducted
for various purposes. Some of these studies focus on certain
aspects of university performance such as research, student
preferences (Ayyildiz et al., 2023; Kabak & Dagdeviren,
2014), student satsfaction (Castro-Lopez et al., 2022;
Polatgil & Giiler, 2024; Thomas, 2024), sustainability
(Alshuwaikhat & Abubakar, 2008; Arora et al.,, 2020,
Burmann et al., 2021; Lépez, 2023), entrepreneurship and
innovation (Elevli & Elevli, 2024; Er & Yildiz, 2018; Kiani
Mavi, 2014), while others aim to create an overall ranking
by considering multiple disciplines (Aliyev et al., 2020; Gul
& Yucesan, 2022; Wu et al., 2012).

Some multi-criteria decision-making (MCDM) studies
on higher education rankings prefer subjective weighting
(Ayyildiz et al., 2023; Castro-Lopez et al.,, 2022; Gul &
Yucesan, 2022; Kabak & Dagdeviren, 2014), while others opt
for objective weighting (Burmann et al., 2021; Elevli & Elevli,
2024; Wang et al., 2022), and also some adopt a combinative
approach (Polatgil & Giiler, 2024). The AHP method, which
is a subjective weighting method, is the most frequently used
method in higher education research (Yiiksel et al., 2023).

In most studies, criteria are often determined based on the
expert opinions of researchers. Weighting criteria based on
expert opinions of researchers is very common in literature.
This approach is subject to the subjective judgments of
individuals (Singh & Pant, 2021). They are preferred because
the data is easily accessible. This reliance on expert judgment
introduces a certain level of bias into the ranking process.
Additionally, some studies criticize the methodologies
of prestigious rankings periodically published at national
or international levels, such as THE, QS, ARWU, and
GreenMetric, and propose alternative methods for criteria
selection, weighting, or ranking (Billaut et al., 2010).

There have been other studies done based on the University
Monitoring and Evaluation Report (Gul & Yucesan,
2022), (Keles et al., 2020). Keles et al. (2020) compared
the performances of different methods (namely MAUT,
EDAS, ROV, TOPSIS, MOORA, and MAIRCA) by
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assigning equal weights to all criteria considered. On the
other hand, Gul & Yucesan (2022) introduced a novel
hybrid method combining the Bayesian BWM method
to determine the criteria weights, which is a subjective
weighting method based on expert opinion, and well-
known TOPSIS to rank the universities. They identified
the “R&D, Projects, and Publications” category as the most
important criterion whereas “Social Responsibility” was
deemed the least important category. Although these studies
present comprehensive approaches to evaluating university
performances by comparing different methods or bringing
novel hybrid methods, they have some drawbacks. Because
Keles et al. (2020) investigates how different ranking
methods influence the overall ranking of the universities,
they assume that all the criteria have equal weights. This
assumption is made because no specific weights were
provided during the original reporting process. However,
as it was mentioned in their reports, YOK does not aim to
evaluate the performances of universities and rank them
based on multi-criteria approaches. Therefore, no specific
weights were assigned to criteria but it does not necessarily
mean that all criteria have equal importance.

On the other hand, in their study, Gul & Yucesan (2022)
weighted criteria based on expertopinions. Asitis well known
that as the number of criteria increases it is hard to evaluate
or compare them consistently to assign weights especially
when they belong to different disciplines (Pamucar et al.,
2018, p. 4; Zhu et al., 2015, p.409). Therefore, we find it
more useful to assign criteria weights according to objective
weighting methods.

A variety of MCDM tools have been used in the literature
for the purpose of higher education rankings. Most of the
studies prefer hybrid models. According to Yiiksel et al.
(2023), the Analytical Hierarchical Process by Saaty (2008)
is the most frequently used method in MCDM studies
in higher education. Bl Table 1. displays a review of the
literature regarding MCDM methods used for higher
education rankings. These studies collectively demonstrate
the value of multi-criteria decision methods in providing a
more robust and tailored approach to evaluating university
performances.

Methodology

This section explains the incorporated methodologies
of the Entropy Weighting Method for criteria weighting
and the well-known VIKOR for ranking. It also explains
percentile rank methodology. The proposed methodology
is conceptualized in the following subsections.

Percentile Rank

Normalization is essential in multicriteria decision-making
(MCDM) methods to ensure fair and unbiased comparisons
across diverse criteria. By transforming different units
and scales into a common scale, normalization eliminates
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the influence of any single criterion dominating due to its
numerical range. It facilitates meaningful aggregation of
criteria scores and ensures that weights applied to criteria
reflect their true importance. This process enhances the
interpretability and consistency of decision models, making
the evaluation and comparison of alternatives more reliable
and understandable for decision-makers.

One method to overcome the aforementioned problem in a
dataset is the percentile rank method. A percentile rank of a
score is the percentage of the values that are lower than that
particular score in its frequency distribution (Roscoe, 1969, p.
18). The main idea behind the percentile rank is that a score
can be significantly enhanced by expressing it in units that
reflect its relationship to other scores within the distribution.
A score gains significance only through its comparison to
other scores, highlighting the behavioral sciences’ focus on
individual differences (Roscoe, 1969, p. 17).

Percentile rank (PR) of a given score in a frequency
distribution may be calculated by the formula:

pp= CF +A§0.5><F) <100 (g, 1)

Here, CF is the count of all scores that are less than the
given score, F is the frequency for the score of interest and
N is the number of scores in the distribution. The percentile
rank values obtained from each raw score using this formula
range from greater than 0 to less than 100 (0 < PR < 100).
Thus, in the new frequency distribution, all values will be
positive. Therefore, the percentile rank is an ideal data
transformation method for ranking and weighting methods
that work exclusively with positive values such as MEREC
(Keshavarz-Ghorabaee et al., 2021).

Although other normalization techniques such as min-
max, z score, or log transformation reduce the data in a
specified range they may not cope with outliers, remove
the skewness in the data or they may equate some scores to
zero. However, if there are several numbers of scores in the
distribution, percentile rank produces a uniform distribution
which eliminates the skewness. This is especially useful
when calculating criteria weights objectively by the entropy
weight method. When evaluating the criteria subjectively,
one simply ignores the data and evaluates the in-between
criteria importance based on their expert knowledge.
However, the aforementioned frequent problems in the
data directly impact the relative importance of criteria.
Therefore, they must simply be removed.

Entropy Weight Method

Criteria weighing methods are categorized into three
groups: subjective, objective, and combinative. The
subjective approach is the most commonly used among
MCDM studies (Singh & Pant, 2021). Subjective criteria
weighing methods (e.g. Analytical Hierarchy Process, Best
Worst Method, Delphi Method, Analytic Network Process,
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etc.) ask decision-makers to take responsibility for assigning
weights to the criteria. In contrast, objective methods
(e.g. Entropy, CRITIC, MEREC, etc.) use mathematical
algorithms, eliminating the need for decision makers’
consultancy. The combinative approach, on the other hand,
reconciles subjective and objective approaches (Ayan et al.,
2023; Singh & Pant, 2021). Although subjective weighing
methods are widely used, their efficiency decreases as
the numbers of criteria increase because it becomes
more difficult for decision-makers to be consistent when
expressing their preferences (Keshavarz-Ghorabaee et al.,
2021). This is the main motivation of this study to choose
an objective weighing methodology because there are
more than 50 criteria in “The University Monitoring and
Evaluation Report”.

The Entropy method is a widely used objective weighting
technique in multi-criteria decision-making (MCDM) that
assesses the relative importance of each criterion based
on the diversity of information provided by the decision
matrix. This method leverages the concept of entropy from
information theory to determine the weights of criteria,
ensuring an unbiased evaluation process (Shannon, 1948).

Although numerous studies have utilized entropy to
calculate weights, this method has certain limitations. Zhu et
al. (2020) identified two major issues regarding the entropy
weight method (EWM). Firstly, the presence of many zero
values in the data can lead to weighting less significant
criteria disproportionately higher. To solve this problem,
they suggested an alternative normalization method rather
than the ordinary standard normalization technique used in
EWM. Secondly, Zhu et al. (2020) underscored that EWM
focuses on numerical differences, ignoring rank-based
differences, which may misrepresent the true importance
of criteria in certain decision-making contexts. They
suggested a potential solution for this theoretical problem
which is incorporating new variables that represent rank
discrimination degree into the weighting process.

In order to overcome the aforementioned problems that are
inherent in EWM we propose to incorporate percentile rank
transformation into the normalization step of the decision
matrix. This will provide all variables having positive values and
incorporate rank-based distances into the weighting process.

The steps to apply the Entropy Weighting Method are as

follows:

1. Construct the Decision Matrix: Given a set of m
alternatives (A, A, .., A, ) and n criteria (C, C, ..., C))
a decision matrix wherein a, represents each element
corresponding to the alternative A, with respect to
criterion C,.

2. Normalize the Decision Matrix: Decision matrix
is normalized according to percentile rank method
where p; represents the i. alternative’s performance
with respect to criterion j:
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4
CF’ + (0.5xF)

D= ~ x 100 (Eq. 2)

y

3. Calculation of the index’s entropy: The entropy
for each criterion j is calculated using the normalized
values where k =1/ln(m) is a constant that ensures
ranges between 0 and 1.

€j=—k 31, pij In(pij) (Eq-3)
4. Degree of Diversification: The degree of
diversification for each criterion j is calculated as:
di= 1-— €; (Eq. 4)
5. Compute the Criteria Weights: The weight for
each criterion j is determined by normalizing the
degree of diversification:

d;

—_— Eq. 5
Ej:ldj (Eq. 5)

wj:

VIKOR

In this study, the VIKOR (Vise Kriterijumska Optimizacija
I Kompromisno Resenje) methodology is employed to
evaluate the overall performances of Turkish universities.
Developed by Opricovic (1998), VIKOR is designed to
identify a compromise solution that provides a balance
between conflicting criteria, which is essential for practical
decision-making. VIKOR is effective in situations where
different alternatives need to be evaluated based on multiple
criteria, and there is a need to balance conflicting goals. It
especially aids decision-makers when they are not able to state
their preferences coherently in the early stages of the system
design (Opricovic & Tzeng, 2004). VIKOR is specifically
preferred when there are conflicting goals in the context of
decision-making meaning that improving one aspect of the
performance may have a negative impact on another. In the
case of higher education ranking this is also relevant because
aiming to maximize social responsibility, for example, may
have adverse effects on some other aspects such as research
output or internationalization. VIKOR balances such
conflicts and avoids favoring any criterion disproportionately
at the expense of others. Therefore, VIKOR is considered a
multi-criteria optimization for complex systems (Opricovic
& Tzeng, 2007)(Nisel, 2014) (Mardani et al., 2016). Despite
its ability to overcome the aforementioned problems,
VIKOR has some disadvantages as well. It depends on the
value of (weight of decision-making strategy) which may
have a significant impact on the final rankings and there is
little guidance for the selection of this parameter therefore
this is typically set to 0.5 (Taherdoost & Madanchian, 2023).

VIKOR was applied several times for MCDM problems
regarding university-related rankings. Nisel (2014) applied
Extended VIKOR to rank online graduate programs from 20
U.S. universities based on 5 criteria and found that VIKOR
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provides remarkably successful results. Omiirbek et al.
(2014) applied TOPSIS and VIKOR to rank 10 universities
in Tirkiye (namely ADIM universities) based on 21 criteria.
Ayyildiz et al. (2023) etal. proposed a novel hybrid MCDM
approach by incorporating clustering methodology with
VIKOR and evaluated Turkish universities according to
students’ perspectives based on teaching and research quality
(Wu et al., 2012) also used the AHP-VIKOR approach to

rank 12 Taiwanese private universities.

The VIKOR method follows a structured process consisting
of several steps:

1. Establishing the Decision Matrix: Construct a
decision matrix a, where each element represents the
performance of alternative A, with respect to criterion C.

2. Determining the Best and Worst Values: For each
criterion j, identify the best (positive ideal solution) f;
and the worst (negative ideal solution) f, “values across
all alternatives.

3. Calculating the Utility and Regret Measures:

a. Utility measure (S,):

Si= Yiaw; L=k (Ey. 6)

Where w; is the weight of criterion €, reflecting its relative

1mportance (Opricovic & Tzeng, 2004)

b. Regret measure (R,):

BN fij
WitET f:}

Eg.7)

4. Computing the VIKOR Index (Q): Combine the
utility and regret measures to calculate the value of
benefit ratio (VIKOR index) for each alternative:

@:v(%)ﬂl—@(%) (Eq. 8)

Here, $* and ™ are the best and worst values of S; and R
are R™ the best and worst values of R.. v is the weight of the
decision-making strategy, typically set to 0.5 to represent a
balanced approach (Opricovic, 1998).

R=max
]

5. Ranking the Alternatives: Based on the Q, values, rank
the alternatives from best to worst. The alternative with
the lowest Q, value is considered the most preferred.

6. Determining the Compromise Solution: The
alternative with the smallest @, is proposed as the
compromise solution. This solution must satisfy the
following conditions:

a. Condition 1 - Acceptable advantage: The difference
between the Q values of the first and second-ranked
alternatives must be at least , ensuring a significant
lead of the best alternative.

b. Condition 2 - Acceptable stability: The solution should
remain stable across different decision-making scenarios
and parameter variations (Opricovic & Tzeng, 2004).
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Empirical Study
University Monitoring and Evaluation Data

In the study, only public universities are considered as
two different populations, hence, data is divided into
two and analyzed accordingly. Firstly, we selected the
criteria and sub-criteria from the report. There are five
main categories: “Education and Training”, “R&D,
Projects and Publications”, “Internationalization”,
“Sustainability”, and “Social Responsibility”. Each of
these categories has sub-criteria which are displayed in

B Table 2.

Some of the sub-criteria are simply rankings and
measured on an ordinal scale. Although universities
performances have been measured since 2018, some
universities still report missing values for certain sub-
criteria. Most of these missing values are imputed based
on basic imputation techniques (i.e. median, maximum,
or minimum imputation), some variables included
so many missing values. Because it is not possible to
impute them efficiently, these variables are also ejected.
See I Table 3.

As one can see most of the sub-criteria under the
sustainability category are disregarded. Most of the
remaining sub-criteria also are not available for most
of the universities because most of the state universities
do not have investments in renewable energy sources,
cycling, or efficiency investments. On the other hand,
since sustainability sub-criteria are measured for the
first time in 2023, most of the remaining data are
skewed and have erroneous values. For these reasons, we
decided to disregard sustainability criteria altogether.
Eventually, 56 sub-criteria under four main categories
are taken into consideration for the analysis.

Results

Multicriteria decision analysis is performed in five steps
which are displayed in Il Figure 1.

1. Percentile rank normalization: We first normalized
the data according to the percentile rank formula (see
Eq.1).

2. Calculating the sum of percentile scores for every
main category: Based on the computed percentile
scores in step 1, percentile scores are summed up at a
university level under each category. As a result, each
university has four pillar scores for each main category

(namely A, B, C, E).

3. Entropy weight calculation for the main
categories: After calculating the total scores for the
four main categories, the entropy weights for these four
criteria were computed. The results are shown in W
Figure 2.
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W Figure 1
Steps of the empirical study

Percentile rank normalization

Pillar score calculation for each main
category (A, B, C, E)

Entropy weight calculation for the
main categories

Entropy weight calculation for each
subcriteria under each category

Application of VIKOR for overall
ranking and main category rankings

W Figure 2
Entropy weights of main categories

Social Responsibility (E)

Internationalization (C)

R&D, Projects, and Publications (B)

Education and Training (A)

0.00 0.05 0.10 0.15 0.25 0.30

0.20
Entropy Weights

W Figure 3
Entropy weights of sub-criteria

The most important category is “R&D, Projects and
Publications” which is followed by “Social Responsibility”,
“Internationalization”, and “Education and Training”.
Corresponding entropy weights are 0.3121, 0.2526, 0.2247,
and 0.2105 respectively.

4. Entropy weight calculation for sub-criteria under
each category: Based on the determined main criteria
weights, and entropy weights of the sub-criteria were
calculated separately for each main category so that the sum
of the weights equals 1. Hence, local weights are calculated
(see M Figure 3).

The results indicate that the prominent sub-criteria for the
“education and training (A)” category are “A.10 Number
of accredited undergraduate programs”, “A.5 Number
of students participating in Technopark or Technology
Transfer Office (T'TO) projects” and “A.4.2 Number
of industrial/sectoral projects carried out by students”.

Education and Training (A)

A.10 Number of accredited undergraduate programs (YKS guide)

A.5 Number of students in Technopark/TTO projects

A.4.2 Number of industrial/sectoral projects by students

A.2.2 Number of programs in the top 5% (ALES)

A.2.1 Number of programs in the top 5% (KPSS)

A.13 Number of students in TEKNOFEST, TUBITAK, etc.

A.4.1 Number of social responsibility projects by students

A.3 Ratio of students in double major/minor programs (%)

A.1 Number of graduated doctoral students

A.9 Rate of courses from other programs (%)

A.8.2 Rate of graduates in the tracking system (%)

A.6 General occupancy rate of programs (%)

A.8.1 Graduation rate within the normal study period (%)

A.11 Number of printed books per student in the library

A.2.3 Domestic first job finding duration for graduates

A.7 Accessibility rate of course information package (%)
0.00

0.05 0.10 0.15

Local Weights
Internationalization (C)
C.3.1 Number of incoming faculty members in international exchange programs
C.3.2 Number of outgoing faculty members in international exchange programs
C.4.1 Number of incoming students in international exchange programs
C.6 Number of projects with foreign universities/institutions
C.5 Number of projects supported by international funds
C.1 Number of employed international doctoral faculty members
C.4.2 Number of outgoing students in international exchange programs
C.7 Rate of publications with international collaboration (%)

C.2 Number of international students
0.00 0.25
Local Weights

R&D, Projects, and Publications (B)

B.6 Number of scientific, incentive, and art awards .
B.17 Number of employed researchers .
B.5.3 Number of approved utility models and designs °
B.13 Number of PhD students employed in Technology Zones (TGB) .
B.5.2 Number of approved patents g
B.16.2 Budget of projects with industry (million TL) -
B.16.1 Number of projects with industry .

B.8 Number of students benefiting from YOK scholarships .

B.15.2 Rate of investment budget spent on R&D (%) *

B.5.1 Number of applied patents, utility models, or designs @
B.7 Number of international symposiums, congresses, exhibitions .
B.11 Number of R&D projects supported by institutions
B.15.1 Rate of budget spent on R&D (%) —*
B.2.2 Rate of national collaboration in indexed journals (%) —
B.3.1 Publications in the top 10% citation bracket —
B.14 Rate of income from sources other than the central budget (%) —®
B.3.2 Citation rate of indexed publications (%) —#
B.10 Number of national/international projects awarded by TUBITAK —«
B.9 National/international research scholarships by TUBITAK
B.2.1 Publications in indexed journals and books &
B.3.3 Number of citations to national publications —
B.4 Open access rate of university-addressed publications (%) —=
B.1 Number of publications in national refereed journals —«

0.0 0.1
Local Weights

Social Responsibility (E)
E.5 Accessible University, Barrier-Free Awards, etc.
E.6 Amount of donations to the university (million TL)
E.1 Number of social responsibility projects
E.7 Rate of students benefiting from educational scholarships (%)
E.4 Activities organized for disadvantaged groups
E.3 Activities conducted by the Career Center
E.2 Certificates issued by SEM and DILMER
E.8 Ratio of female academic staff (%)

0.0 > 2 & 0.2
Local Weights
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The significance of accreditation, hands-on training, and
industry cooperation is emphasized by the high weight given
to these features in the “Education and Training” category.
The focus on accredited programs draws attention to the
importance of an esteemed education. The university’s
emphasis on students participating in industrial/sectoral
and Technopark/TTO projects shows its commitment to
offering cutting-edge and relevant learning opportunities.
These elements are crucial for developing a culture of
innovation and entrepreneurship inside the university,
improving employability, and preparing students for
the workforce. These results also bring the polytechnic
universities upfront because they highly encourage students
to join the technology and innovation projects.

The most important criteria for the “R&D, Projects and
Publications (B)” are “B.6 Number of scientific, incentive,
and art awards”, “B.17 Number of employed researchers”
and “B.5.3 Number of approved utility models and designs”.
The high weights assigned to these criteria underscore the
importance of recognition, research capacity, and practical
innovation in the evaluation of university performance.
These factors are crucial for the development of a research
intensive environment that fosters innovation and academic
excellence. The emphasis on awards and recognition
encourages a culture of achievement and motivation, while
the focus on employed researchers and approved utility
models ensures the sustainability and practical relevance of
research initiatives.

For the “Internationalization (C)” main category “C.3.1
Number of incoming faculty members within international
exchange programs”, “C.3.2 Number of outgoing faculty
members within international exchange programs”, and
“C.4.1 Number of incoming students within international
exchange programs” are the most important sub-criteria.
The emphasis on these criteria indicates that international
exchange programs for both faculty and students are pivotal
in the internationalization efforts of universities. Bringing in
faculty and students from abroad and sending local faculty
to international institutions help in building a globally
connected and culturally diverse academic environment.
These exchanges foster international collaboration, enhance
the educational experience, and elevate the university’s
global profile, making it a more dynamic and competitive
institution.

In the “Social Responsibility (E)” category, “E.5 Number
of Accessible University Awards, Barrier-Free Flag Awards,
Barrier-Free Program Emblems, and Disabled-Friendly
Awards”, “E.6 Amount of donations to the university
(million TL)”, and “E.1 Number of social responsibility
projects” are the most significant sub-criteria. The focus on
these criteria underscores the importance of accessibility,
community support, and active engagement in social issues
for universities. Emphasizing awards for accessibility and
inclusivity indicates a strong commitment to creating an
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equitable environment for all. The significance of donations
highlights the importance of external support and financial
stability, while the emphasis on social responsibility projects
reflects the university’s dedication to making a tangible
difference in society. Together, these criteria illustrate a
comprehensive approach to social responsibility, integrating
inclusivity, community engagement, and proactive social
initiatives.

5. Application of VIKOR: After identifying the criteria
weights, we applied the VIKOR method to 126 universities
and ranked the universities.

First, we performed the VIKOR method to determine
the overall rankings by taking the entropy weights into
consideration reported in B Figure 2 and 3. Hence, we aim
to evaluate the overall performance of universities. Later, we
used local weights to evaluate the university performances
by the main categories. The VIKOR results are displayed
in I Table 4.

B Table 4 shows that Istanbul Technical University
has the highest overall performance due to its superior
performances in terms of “R&D, Projects, and Publications
(B)” and “Internationalization (C)”.

After ranking the alternatives from best to worst we need
to identify a compromise solution. In VIKOR there are two
conditions to be satisfied:

1. Acceptable advantage: The difference between the
Q values of the first and second-ranked alternatives must
be at least 1/(m-1), ensuring a significant lead of the best
alternative where m is the number of alternatives.
Q(4%) - Q4 = =

Acceptable advantage condition calculations Q(A?) - Q(A?)
are shown in Bl Table 5. As one can see only acceptable
advantage condition is satisfied only in the rankings for
Category C and Category E. We conclude that we have
compromised solutions for Overall, Category A, and
Category B rankings for v=0.5 because they did not satisfy
the acceptable advantage condition for 1 / (126-1)= 800.

2. Acceptable stability: This condition suggests that the
solution should remain stable across different decision-
making scenarios and parameter variations. Accordingly,
the uppermost alternative according to the @, value should
also have the best (lowest) values for S, and R,. S, and R,
values are demonstrated in Bl Table 6.

For overall ranking first alternative Istanbul Technical
University has the lowest S, but it has the second lowest
R. In the “Education and Training (A)” category, the
uppermost alternative Yildiz Technical University has the
second lowest S, and third lowest R, values. For the “R&D,
Projects and Publications (B)” ranking, Istanbul Technical
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University has the smallest S, R, and Q, values. In the
“Internationalization (C)” ranking, Middle East Technical
University has the smallest S, R, and Q, values. Lastly,
Dokuz Eylil University is the best alternative for “Social
Responsibility (E). However, it has the lowest S, but second
lowest R, values.

In the overall ranking, Istanbul Technical University holds
the top position with the lowest Q value, reflecting its
proximity to the ideal solution across all criteria. Although
it has the lowest S, value, indicating superior performance
overall, it has the second lowest R, value, suggesting there
is one criterion where it is not the absolute best but still
performs exceptionally well.

In Category A (Education and Training), Yildiz Technical
University ranks first despite having the second lowest S,
and third lowest R, values, indicating consistent and robust
performance across all criteria in this category, though not
the most stable. For Category B (Research, Development,
and Publications), Istanbul Technical University excels
with the smallest S, R, and Q, values, demonstrating
absolute stability and robustness in its performance, being
the best across all criteria, and minimizing both utility and
regret measures. In Category C (Internationalization),
Middle East Technical University leads with the smallest
S, R, and Q, values, indicating its comprehensive strength
and top ranking in internationalization efforts. Lastly,
in Category E (Social Responsibility), Dokuz Eyliil
University ranks first with the lowest S, but the second
lowest R, values, suggesting that while it is the best overall
in this category, there is one criterion where another
university slightly outperforms it. Nonetheless, its overall
performance remains robust and close to the ideal.

Discussion and Conclusion

"This study adopted percentile rank normalization to EWM-
VIKOR hybrid multicriteria decision-making method to
rank public higher education institutions of Tiirkiye based
on the data gathered from annually published The University
Monitoring and Evaluation Report of YOK. 56 sub-criteria
categorized under 4 main categories (namely “Education
and Training”, “R&D, Projects, and Publications”,
“Internationalization”, and “Social Responsibility”) are
taken into consideration for ranking.

Firstly, according to the weight results of EWM, “R&D,
Projects, and Publications” was found the most important
category that is followed by “Social Responsibility”,
“Internationalization” and “Education and Training”.
The most important criterion for the “R&D, Projects and
Publications (B)” is “B.6 Number of scientific, incentive,
and art awards” which emphasizes the importance of
academic recognition. For “Social Responsibility” the most
important criteria is “E.5 Number of Accessible University
Awards, Barrier-Free Flag Awards, Barrier-Free Program

Cilt/

Emblems, and Disabled-Friendly Awards” which points out
the importance of accessibility, community support, and
active engagement in social issues for universities. For the
“Internationalization” category “C.3.1 Number of incoming
faculty members within international exchange programs” is
the most prominent criterion. It underscores the importance
of international exchange programs. Lastly, “A.10 Number
of accredited undergraduate programs” has the highest
weight in the “Education and Training” category showing
the importance of accessibility and community support.

The results show that alternatives like Istanbul Technical
University and Middle East Technical University
demonstrate high stability and robustness, as they have
consistently low S, and R, values across multiple categories.
The fact that Istanbul Technical University has the second
lowest R, overall but still ranks first highlights its overall
strong performance, with only minor deviations from the
ideal in certain criteria.

In “Education and Training (A)”, Yildiz Technical
University’s high ranking despite not having the lowest S, and
R, values suggests a balanced performance across multiple
criteria rather than dominance in a single criterion. For
“R&D, Projects, and Publications (B)”, Istanbul Technical
University’s lowest S, R, and @, values indicate its clear
leadership and stability, making it a model for excellence in
this area. Middle East Technical University’s top position in
“Internationalization (C)” with the lowest S, R, and Q, values
showcases its exceptional performance in global engagement
and partnerships. Dokuz Eyliil University’s performance in
“Social Responsibility (E)” reflects its strong commitment
to community and societal initiatives, even though it slightly
trails another university in one criterion.

These results provide a nuanced understanding of the
strengths and weaknesses of each university. Decision-
makers can use this information to identify areas for
improvement and strategic investment. The stability
indicated by low S, and R, values ensures that the top-ranked
universities are not just performing well under current
conditions but are likely to maintain their performance
across various scenarios and parameter changes.

The findings of the study have similarities and differences
from previous studies. In their study, which stands out as
one of the few conducted based on the data from the Council
of Higher Education (YOK) monitoring and evaluation
report, Gul & Yucesan (2022), used a probabilistic approach
to handle expert preferences in the weighting of the criteria.
Their findings also indicated that “R&D, Projects, and
Publications (B)” is the most important criterion. On the
other hand, “Social Responsibility” comes forward as the
second most important category in our study. In contrast,
Gul & Yucesan (2022) concluded that social responsibility
is one of the least important along with the “Budget and
Finance” category which is no longer a main category in
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the report since 2021. In 2021, YOK distributed some
sub-criteria under the “Budget and Finance” category
to “R&D, Projects, and Publications” and “Social
Responsibility” and excluded others. Hence, comparing
the relative importance of all criteria between the two
studies would not be meaningful.

Keles et al. (2020) also studied on the same report but
they aimed to compare the performances of different
ranking methods for equal weighted criteria. They also
found that Middle East Technical University, Bogazici
University, Ankara University, and Istanbul University
come forward across different rankings. However, it would
not be appropriate to compare their findings with ours
because two studies are conducted on separate data from
different years. Keleg et al. aimed to compare various
ranking methods while in some other studies, different
weighting and ranking methods are combined to reach
a final consensus. For example, Polatgil & Giler (2024)
aimed to evaluate university performances in terms of
student satisfaction by using Two-Layer Copeland.
Their approach incorporated different weighting and
ranking methodology results, aiming to achieve a final
consensus rather than solely relying on one methodology.
Yet, our study does not focus on aggregation, rather we
investigated the stability and resilience of universities
across multiple categories using VIKOR.

Odur study has similar findings to other studies conducted on
non-Turkish universities in terms of VIKOR methodology
results. Wu et al. (2012) used a hybrid AHP-VIKOR
method to rank 12 private universities in Taiwan. One of
their main findings was that the VIKOR method showed
stability across different criteria not only identifying top-
ranked universities. Aliyev et al. (2020) applied fuzzy AHP
and VIKOR methods to rank universities in the UK and
concluded that universities with low Si and Ri values tend to
maintain stability across different ranking scenarios.

In addition to comprehensive studies considering various
categories, other studies focus on specific aspects of
universities, such as research, education, sustainability,
student satisfaction, and student preference.

For further studies, one may consider incorporating different
normalization techniques other than percentile rank
methodology into EWM to overcome the aforementioned
methodological problems inherent to the well-known
weighting method. Also, the EWM-VIKOR methodology
can be applied to private universities in Tiurkiye. By all
means different hybrid MCDM approaches can be applied
to the higher education ranking for the same data. Lastly,
assuming the University Monitoring and Evaluation Reports
will continue to be published in the upcoming periods and
hoping to have increased data quality by lessening missing
and erroneous entries, we suggest ranking Turkish higher
education institutions by sustainability criteria.

272

In conclusion, while the VIKOR method highlights the best
alternatives based on overall Q values, examining S, and R,
values provides deeperinsightsinto the stability and resilience
of these alternatives. This aids stakeholders in making more
informed and strategic decisions. The findings of this study
provide a valuable framework for evaluating university
performance and offer actionable insights for policymakers
and university administrators. The methodology’s ability
to balance different criteria while providing a compromise
solution ensures that the rankings reflect a comprehensive
and balanced view of each institution’s strengths and areas
for improvement. This ranking system could serve as a
model for similar studies in other countries, particularly
in terms of incorporating a wide range of criteria and
addressing the methodological challenges of multi-criteria
decision-making in higher education.
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Il Table 1
A summary of recent studies on MCDM methods in higher education rankings.

Authors Methodology Subject Country of interest
Wu et al. (2012) AHP-VIKOR Overall performance Taiwan
Zolfani & Ghadikolaei (2013) Balanced scorecard, DEMATEL, ANP VIKOR Overall performance Iran
Kabak & Dagdeviren (2014) ANP-PROMETHEE University selection Turkiye
Ertugrul et al. (2016) Grey Relational Analysis Academic performance Tarkiye
Er & Yildiz (2018) ORESTE and Factor Analysis Entrepreneurship and innovation Turkiye
Quan & Zhou (2018) TOPSIS Entrepreneurship and innovation China
Keles et al. (2020) Comparison of multiple MCDM methods Overall performance Turkiye
Arora et al. (2020) Fuzzy AHP Sustainability India
Aliyev et al. (2020) Fuzzy AHP Overall performance United Kingdom
Ishizaka et al. (2020) PROMETHEE Knowledge Transfer United Kingdom
Burmann et al. (2021) Goal Programming Sustainability International
Gul & Yucesan (2022) Bayesian BWM-TOPSIS Overall performance Turkiye
Castro-Lopez et al. (2022) Fuzzy AHP and Fuzzy Inference Systems Student satisfaction Spain
Wang et al. (2022) Entropy-TOPSIS Education quality Vietnam
Ayyildiz et al. (2023) IVN-AHP VIKOR, Clustering Overall performance Turkiye
Akyol Ozcan (2023) TOPSIS Sustainability Turkiye
Polatgil & Guler (2024) Two-layer Copeland Student satisfaction Turkiye
Elevli & Elevli (2024) ey bzl Gy [elaitiona) Aralls g Entrepreneurship and innovation Turkiye

PROMETHEE
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I Table 2
Sub-criteria and data source

Criteria Data Source

Education and Training (A)

A.1 Number of graduated doctoral students

A.2.1 Number of programs in the top 5% in the Public Personnel Selection Exam (KPSS)

A.2.2 Number of programs in the top 5% in the Academic Personnel and Graduate Education Entrance Exam (ALES)
A.2.3 Domestic first job finding duration for graduates

A.3 Ratio of students doing double major or minor programs (%)

A.4.1 Number of social responsibility projects carried out by students

A.4.2 Number of industrial/sectoral projects carried out by students

A.5 Number of students participating in Technopark or Technology Transfer Office (TTO) projects

A.6 General occupancy rate of programs (%)

A.7 Accessibility rate of course information package (%)

A.8.1 Graduation rate within the normal study period (%)

A.8.2 Rate of graduates in the graduate tracking system (%)

A.9 Rate of courses that can be taken from programs other than the registered program (%)

A.10 Number of accredited undergraduate programs specified in the Higher Education Institutions Exam (YKS) guide
A.11 Number of printed books per student in the university library

A.12 Satisfaction rate of the business world regarding the competencies of graduates

A.13 Number of students participating in competitions organized by TEKNOFEST, TUBITAK, TUBA, etc.
R&D, Projects and Publications (B)

B.1 Number of publications per faculty member published in national refereed journals

B.2.1 Number of publications published in indexed journals and books

B.2.2 Rate of publications published with national collaboration in indexed journals and books (%)
B.3.1 Number of publications in the top 10% citation bracket

B.3.2 Citation rate of indexed publications (%)

B.3.3 Number of citations to national publications
B.4 Open access rate of university-addressed scientific publications (%)

B.5.1 Number of applied patents, utility models, or designs
B.5.2 Number of approved patents
B.5.3 Number of approved utility models and designs

B.6 Number of scientific, incentive, and art awards

B.7 Number of international symposiums, congresses, and artistic exhibitions

B.8 Number of students benefiting from YOK scholarships

B.9 Number of national and international research scholarships awarded by TUBITAK
B.10 Number of national and international projects awarded by TUBITAK

B.11 Number of R&D projects supported by national and international private or official institutions and organizations
B.13 Number of students enrolled in doctoral programs employed in Technology Development Zones (TGB)

B.14 Rate of income from sources other than the central (private) budget (%)
B.15.1 Rate of budget spent on R&D (%)

B.15.2 Rate of investment budget spent on R&D (%)

B.16.1 Number of projects jointly conducted with industry

B.16.2 Budget of projects jointly conducted with industry (million TL)

B.17 Number of employed researchers

YOKSIS
OSYM
OSYM

SGK ve YOKSIS
YOKSIS
University
University
University
YOKSIS
University
YOKSIS
University
University

OSYM

YOKSIS

YOKAK

University

TUBITAK ULAKBIM-TR
Clarivate
Clarivate
Clarivate
Clarivate
YOKSIS

TUBITAK ULAKBIM-TR
and InCites

University
University
University

Websites of the
awarder institutions

University
YOK
TUBITAK
TUBITAK
University

Ministry of Industry
and Technology

University
University
University
University
University

University
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Internationalization (C)

C.1 Number of employed international doctoral faculty members YOKSIS
C.2 Number of international students YOKSIS
C.3.1 Number of incoming faculty members within international exchange programs University
C.3.2 Number of outgoing faculty members within international exchange programs University
C.4.1 Number of incoming students within international exchange programs University
C.4.2 Number of outgoing students within international exchange programs University
C.5 Number of projects supported by international funds University
C.6 Number of projects jointly conducted with foreign universities or institutions University
C.7 Rate of publications published with international collaboration in indexed journals and books (%) InCites

Social Responsibility (E)

E.1 Number of social responsibility projects University
E.2 Number of certificates issued by the Continuing Education Center (SEM) and Language Center (DILMER) University
E.3 Number of activities conducted by the Career Center University
E.4 Number of activities organized for disadvantaged groups University
E.5 Number of Accessible University Awards, Barrier-Free Flag Awards, Barrier-Free Program Emblems, and Disabled- YOK
Friendly Awards

E.6 Amount of donations to the university (million TL) University
E.7 Rate of students benefiting from the university's educational scholarships (%) University
E.8 Ratio of female academic staff (%) YOKSIS

* OSYM: Student Selection and Placement Center

** YOKSIS: Council of Higher Education System

*** SGK: Social Security Institution

**** TUBITAK: Scientific and Technological Research Council of Tiirkiye

*xx %% JLAKBIM: Turkish National Academic Network and Information Center

W Table 3
Disregarded or ejected sub-criteria

Main Category Disregarded Sub-criteria

A. Education and Training A.12 Satisfaction rate of the business world regarding the qualifications of graduates

B.12.1 University’s world ranking according to THE

B.12.2 University’s regional (Asia) ranking according to THE
B.12.3 University’s national ranking according to THE
B.12.4 University’s world ranking according to QS

B.12.5 University's regional (Asia) ranking according to QS
B.12.6 University’s national ranking according to QS

B.12.7 University’s world ranking according to ARWU
B.12.8 University’s national ranking according to ARWU

B. R&D, Projects, and Publications
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Wi Table 4
The ranking results of overall and main category performances
par— Overall Category A Category B Category C Category E
Rank Q Rank (0] Rank Q Rank (0] Rank Q
istanbul Technical University 1 0.004 6 0.086 1 0.000 3 0.100 16 0.320
Hacettepe University 2 0.004 2 0.023 14 0.497 2 0.070 23 0.380
Ege University 3 0.046 7 0.094 23 0.666 6 0.136 7 0.138
Ankara University 4 0.055 13 0.148 5 0.095 9 0.158 24 0.390
Gazi University 5 0.072 4 0.033 7 0.104 7 0.153 8 0.143
Middle East Technical University 6 0.102 3 0.030 6 0.099 1 0.000 36 0.471
istanbul University 7 0.106 34 0.406 4 0.093 28 0.403 5 0.124
Selcuk University 8 0.113 12 0.143 24 0.668 26 0.365 2 0.026
Sakarya University 9 0.121 10 0.124 17 0.565 5 0.136 3 0.058
Erciyes University 10 0.121 8 0.121 2 0.007 57 0.672 4 0.072
Yildiz Technical University 11 0.126 1 0.021 13 0.496 10 0.182 18 0.324
Dokuz Eylul University 12 0.132 5 0.041 33 0.723 59 0.735 1 0.008
Bogazici University 13 0.133 14 0.162 18 0.570 17 0.315 19 0.333
Bursa Uludag University 14 0.153 9 0.121 20 0.620 37 0.451 10 0.222
Ondokuz Mayis University 15 0.185 15 0.173 36 0.737 23 0.340 9 0.185
Marmara University 16 0.187 16 0.182 15 0.505 58 0.733 30 0.423
istanbul University-Cerrahpasa 17 0.193 31 0.376 22 0.649 13 0.214 6 0.130
Necmettin Erbakan University 18 0.212 58 0.665 10 0.192 25 0.346 22 0.375
Akdeniz University 19 0.227 29 0.361 38 0.739 4 0.103 21 0.361
Cukurova University 20 0.233 11 0.126 9 0.137 61 0.756 82 0.726
Firat University 21 0.249 17 0.196 3 0.073 30 0.415 37 0.473
Stleyman Demirel University 22 0.249 27 0.338 39 0.742 8 0.157 52 0.562
izmir Institute of Technology 23 0.250 19 0.235 8 0.129 21 0.334 83 0.731
Anadolu University 24 0.252 51 0.564 41 0.746 62 0.760 12 0.250
Gaziantep University 25 0.272 20 0.253 45 0.753 27 0.393 15 0.316
Atatlrk University 26 0.283 39 0.459 11 0.200 39 0.478 17 0.322
Karadeniz Technical University 27 0.300 26 0.337 37 0.738 19 0.323 28 0.411
Duzce University 28 0.305 43 0.497 50 0.781 60 0.751 75 0.672
Kocaeli University 29 0.309 24 0.264 35 0.732 20 0.324 26 0.394
Bartin University 30 0.329 40 0.466 21 0.625 74 0.834 11 0.246
Abdullah Gul University 31 0.333 60 0.688 12 0.430 18 0.318 41 0.500
Canakkale Onsekiz Mart University 32 0.357 33 0.399 54 0.795 31 0.418 85 0.750
izmir Katip Celebi University 33 0.366 55 0.638 28 0.686 35 0.443 78 0.705
Pamukkale University 34 0.370 23 0.263 40 0.743 48 0.541 54 0.574
Eskisehir Osmangazi University 35 0.371 36 0.419 61 0.812 70 0.807 38 0.480
Sivas Cumhuriyet University 36 0.372 38 0.449 65 0.823 66 0.798 81 0.726
Inénd University 37 0.380 37 0.424 63 0.817 40 0.483 14 0.276
Eskisehir Technical University 38 0.388 22 0.260 34 0.726 78 0.856 35 0.467
Kastamonu University 39 0.395 44 0.504 47 0.771 44 0.518 84 0.745
Karabuk University 40 0.403 76 0.810 46 0.766 67 0.798 29 0.415
Trakya University 41 0.435 32 0.390 53 0.791 69 0.806 97 0.819
Mugla Sitki Kogman University 42 0.435 21 0.259 75 0.851 16 0.293 25 0.391
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Gebze Technical University 43 0.435 75 0.810 31 0.704 64 0.780 53 0.574
Dicle University 44 0.440 54 0.628 25 0.671 14 0.237 60 0.609
Bolu Abant izzet Baysal University 45 0.446 79 0.822 57 0.796 15 0.288 46 0.521
Hitit University 46 0.456 77 0.814 60 0.808 53 0.575 91 0.782
Van Yizinc Yil University 47 0.457 73 0.807 19 0.618 49 0.548 27 0.410
Burdur Mehmet Akif Ersoy University 48 0.461 30 0.364 29 0.692 24 0.345 96 0.816
Harran University 49 0.466 48 0.550 42 0.746 22 0.339 66 0.624
Zonguldak Bulent Ecevit University 50 0.467 25 0.286 72 0.846 77 0.850 48 0.534
W Table 5

Acceptable advantage condition

Category Acceptable Advantage Condition

Overall 0,00024 Satisfied
Education and Training (A) 0,00189 Not satisfied
R&D, Projects, and Publications (B) 0,00710 Satisfied
Internationalization (C) 0,07039 Not satisfied
Social Responsibility (E) 0,01718 Not satisfied
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i Table 6
Acceptable stability results

Category A Category B Category C Category E

University

istanbul Technical University 0.057 0.027 0.141 0.042 0.124 0.020 0.097 0.044 0.232 0.123
Hacettepe University 0.065 0.024 0.130 0.029 0.277 0.136 0.112 0.026 0.217 0.145
Ege University 0.096 0.039 0.205 0.034 0.407 0.163 0.142 0.049 0.123 0.087
Ankara University 0.101 0.042 0.190 0.049 0.164 0.040 0.144 0.059 0.296 0.133
Gazi University 0.093 0.054 0.121 0.033 0.182 0.040 0.191 0.045 0.176 0.078
Orta Dogu Technical University 0.086 0.074 0.104 0.034 0.171 0.040 0.031 0.013 0.372 0.145
istanbul University 0.147 0.057 0.333 0.087 0.183 0.037 0.237 0.151 0.228 0.063
Selcuk University 0.133 0.065 0.214 0.044 0.411 0.163 0.336 0.108 0.137 0.049
Sakarya University 0.166 0.060 0.229 0.038 0.393 0.136 0.191 0.037 0.155 0.056
Erciyes University 0.155 0.063 0.233 0.036 0.135 0.020 0.354 0.248 0.239 0.045
Yildiz Technical University 0.155 0.066 0.127 0.029 0.276 0.136 0.212 0.053 0.336 0.106
Dokuz Eylul University 0.144 0.073 0.170 0.027 0.504 0.163 0.471 0.248 0.116 0.047
Bogazici University 0.192 0.058 0.238 0.045 0.402 0.136 0.285 0.097 0.333 0.109
Bursa Uludag University 0.196 0.068 0.270 0.031 0.329 0.163 0.360 0.143 0.242 0.091
Ondokuz Mayis University 0.231 0.076 0.275 0.042 0.527 0.163 0.265 0.114 0.222 0.083
Marmara University 0.218 0.081 0.251 0.048 0.290 0.136 0.467 0.248 0.402 0.125
istanbul University-Cerrahpasa 0.235 0.079 0.371 0.075 0.377 0.163 0.234 0.063 0.256 0.060
Necmettin Erbakan University 0.278 0.077 0.364 0.141 0.329 0.040 0.350 0.096 0.326 0.123
Akdeniz University 0.267 0.089 0.383 0.070 0.531 0.163 0.146 0.033 0.382 0.109
Cukurova University 0.263 0.093 0.211 0.041 0.238 0.040 0.511 0.248 0.501 0.201
Firat University 0.294 0.092 0.330 0.040 0.231 0.023 0.429 0.108 0.375 0.145
Stleyman Demirel University 0.299 0.091 0.346 0.070 0.536 0.163 0.216 0.041 0.444 0.160
izmir Intitute of Technology 0.277 0.099 0.287 0.055 0.203 0.043 0.298 0.103 0.511 0.201
Anadolu University 0.306 0.090 0.412 0.112 0.542 0.163 0.518 0.248 0.317 0.086
Gaziantep University 0.324 0.096 0.338 0.052 0.555 0.163 0.364 0.114 0.381 0.095
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Abstract

This study investigated the effect of ‘nomophobia level’ on
‘netlessphobia level’ in nursing students and examined the mediating
role of ‘academic procrastination behaviour’ in this effect. This
study was planned with a descriptive and correlational design. The
study was conducted on 316 nursing students studying at the Faculty
of Nursing between November and December 2023. Personal
Information Form, Firat Nomophobia Scale, Firat Netlessphobia
Scale, and Academic Procrastination Scale were used as data
collection tools. The study found a strong positive correlation
between the nomophobia score and the netlessphobia score (r
=.795; p<.001) and a moderate positive and significant correlation
with the academic procrastination score (r =.316; p<.001). 64%
of the change in netlessphobia (R2=.79) is due to the direct effect
of nomophobia. Students with high levels of nomophobia and
academic procrastination had higher levels of netlessphobia than
other students. In the study, academic procrastination mediated the
relationship between nomophobia and netlessphobia. This means
that academic procrastination acts as a link between nomophobia and
netlessphobia, suggesting that the fear of disconnection from phones
or the internet leads to procrastination, which in turn reinforces both
phobias. Educating students about digital illnesses and developing

awareness-based interventions to address nomophobia and
netlessphobia may help to reduce academic procrastination.
Keywords: Nursing Students, Netlessphobia, Nomophobia,

Academic Procrastination

ecently, there have been significant digital
transformations at the societal level, especially
in developed countries, and the development of
information and communication technologies has been
an important driver of these transformations (Perron et
al., 2010). The fears of these new generations include the
fear of being deprived of the Internet and smartphones

or the thought of being deprived of them (Kanbay et al.,

Ozet

Bu ¢alisma, hemgirelik 6grencilerin “nomofobi diizeyi”nin “netlessfobi
diizeyi” tizerindeki etkisini aragurmak ve bu etkide “akademik
erteleme davramigi”’nin aracilik roliinii incelemigtir. Bu ¢aligma
tanimlayici ve iligki arayici tasarimda planlanmugtir. Caligmaya Kasim
- Aralik 2023 tarihleri arasinda hemsirelik fakiiltesinde 6grenim goren
316 hemgirelik 6grencisi tizerinde gergeklestirilmigtir. Veri toplama
araci olarak “Kisisel Bilgi Formu”, “Firat Nomofobi Olgegi”, “Firat
Netlessfobi Olgegi” ve “Akademik Erteleme Olgegi” kullanilmistir.
Caligmada nomofobi puani ile netlessfobi puani arasinda yiiksek
diizeyde pozitf yonli iliski (r:.795; p< .001) ve akademik erteleme
puani ile de orta diizeyde pozitif yonli ve anlaml iligki (r: .316;
p< .001) bulunmustur. Netlessfobideki degisimin %64’i (R2=.79)
nomofobinin direkt etkisinden kaynaklanmaktadir. Nomofobi
diizeyi yiiksek ve akademik erteleme davranigi gésteren 6grencilerin
netlessfobi diizeyleri diger 6grencilere goére daha yiiksektir.
Calismada akademik erteleme, nomofobi ile netlessfobi arasindaki
iligkiye aracilik etmektedir. Bu, akademik ertelemenin nomofobi
ve netlessfobi arasinda bir baglant gorevi gordiigi, telefonlardan
veya internetten baglantinin kesilmesi korkusunun ertelemeye
yol a¢tig1 ve bunun da her iki fobiyi gii¢lendirdigi anlamia gelir.
Nomofobi ve netlessfobi ile basa ¢ikmak icin 6grencilerin dijital
hastaliklar konusunda egitilmesi ve farkindalik temelli miidahalelerin
gelistirilmesi, akademik ertelemeyi azaltmaya yardimer olabilir.

Anahtar Kelimeler: Hemgirelik Ogrencileri, Nomofobi, Netlessfobi,
Akademik Erteleme

2022; Yildirim & Correia, 2015). These anxieties have
been defined in the literature as new-age digital diseases,
and there is a growing body of research aimed at better
understanding the various aspects of the problem. These
diseases have evolved and become closely linked due to the
widespread use of communication technologies and the
internet (Berdida & Grande, 2023; Kanbay et al., 2022).
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Addiction to smartphones or mobile devices can lead to
nomophobia (Yildirim & Correia, 2015). Nomophobia is
the fear of not being able to use a mobile phone (Kanbay
et al., 2022). This phobia has recently become even more
alarming in developed countries (Bragazzi & Del Puente,
2014). One of the most frequently cited consequences of
nomophobia in the literature is the fear of not having a
phone nearby (King et al., 2013; Sharma et al., 2019). This
anxiety can cause constant distraction and negatively affect
academic performance (Mir & Akhtar, 2020). It can lead to
dysfunction due to procrastination caused by inappropriate
smartphone use (Ramjan et al., 2021; T4rrega-Piquer et al.,
2023).

Nomophobia and Academic Procrastination

Research indicates that nomophobia is particularly
prevalent among women and young people under 24 years
of age (Bragazzi & Del Puente, 2014; Gutiérrez-Puertas
et al.,, 2019; Rodriguez-Garcia et al., 2020), which aligns
with the characteristics of nursing students (Chan et al.,
2014). In studies conducted in Portugal and Spain, nursing
students exhibited notably high levels of nomophobia
(Gutiérrez-Puertas et al., 2019). This issue, along with
smartphone addiction, has been shown to negatively impact
academic performance and learning outcomes (Gutiérrez-
Puertas et al., 2020; Ramjan et al., 2021). Furthermore, the
misuse of mobile phones can adversely affect the academic
environment for nursing students (Celikkalp et al., 2020;
Gutiérrez-Puertas et al., 2020).

Intensive smartphone use has been linked to decreased
concentration (Bacaksiz et al., 2022), which can contribute
to increased academic procrastination (Aguilera-Manrique
et al., 2018). Students with high levels of nomophobia
often find themselves overly preoccupied with their
devices, leading to distractions that hinder their focus
on academic tasks. This anxiety stemming from the fear
of being without their phone can divert attention from
studying and completing assignments. Research suggests
that elevated nomophobia is associated with greater
distraction and procrastination, ultimately harming
academic performance (Mir & Akhtar, 2020). For nursing
students, these distractions can interfere with developing
critical skills essential for patient care and clinical practice
(Dasgupta et al., 2017; Rodriguez-Garcia et al., 2020).

A study by Rosyanti (2021) found a significant positive
relationship  between academic procrastination and
nomophobia among students. Additionally, Froese et al.
(2012) reported thatstudents who were preoccupied with their
phones during class scored 30% lower on exams compared to
those who were not. Numerous studies have demonstrated
that technology use in the classroom can negatively affect
interest, motivation, and attention (Cinar Ozbay et al., 2024;
Dietz & Henrich, 2014; Lee et al., 2014; Ward et al., 2017).
Research consistently links nomophobia to increased levels
of academic procrastination, demonstrating how the fear of
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disconnection can lead to dysfunctional behaviors that hinder
academic success (Gutiérrez-Puertas et al., 2019; Hoggor &
Giindiiz Hoggor, 2019). Furthermore, distractions caused by
smartphone use can exacerbate procrastination tendencies,
reinforcing the cycle of dependency on mobile devices for
academic and social needs.

Netlessphobia and Academic Procrastination

The fear of being deprived of internet access, an essential
aspect of daily life, is known as netlessphobia. Although this
is a relatively new concept and research directly addressing
netlessphobia is limited, there are studies exploring
internet and smartphone addiction that provide relevant
insights (Ayar & Bektas, 2021; Kanbay et al., 2022). Some
research has shown that academic procrastination is linked
to problematic use of various technologies, including the
internet (Davis et al., 2002; Onal et al., 2023a, 2023b;
Reinecke et al., 2018; Ozbay et al., 2025).

Netlessphobia can create anxiety about being
disconnected, which may lead students to delay starting or
completing academic tasks. Instead of fully engaging with
their studies, they might frequently check their devices
for connectivity or information. Additionally, this anxiety
can intensify feelings of restlessness when students find
themselves in environments without internet access,
further hindering their ability to concentrate on learning
activities (Giiney, 2017).

Térrega-Piquer et al. (2023) found a correlation between
high smartphone usage and nomophobia, suggesting that
extensive engagement with mobile devices may contribute
to netlessphobia. The constant need to stay connected can
foster procrastination, as students may be more inclined
to check social media or respond to messages rather than
focus on their academic responsibilities (Tdrrega-Piquer
etal., 2023).

Nomophobia and Netlessphobia

Understanding the relationship between nomophobia
and netlessphobia is crucial, particularly in the context of
nursing education, where digital technologies are integral
to learning and communication. Both phobias stem from
a fear of disconnection, but they manifest in different
ways. Nomophobia refers specifically to the anxiety caused
by being unable to access one’s mobile phone, which
is essential for communication, information retrieval,
and educational activities (Yildirim & Correia, 2015). In
contrast, netlessphobia involves a broader fear of losing
internet access, leading to anxiety about being cut off from
online resources crucial for academic and social engagement
(Kanbay et al., 2021; Rozgonjuk et al., 2020).

For nursing students, who rely heavily on their devices
for accessing educational materials, communicating with
peers and instructors, and utilizing online healthcare
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resources, these fears can be particularly intense. Both
nomophobia and netlessphobia are linked to negative
mental health outcomes, such as increased anxiety, stress,
and lowered self-esteem (Billieux et al., 2015; Yildirim
& Kisioglu, 2018). These mental health challenges can,
in turn, impact academic performance and overall well-
being. The anxiety triggered by these phobias often leads
to decreased concentration, making it harder for students
to grasp complex clinical information vital to their training
(Gutiérrez-Puertas et al., 2019).

In nursing education, where effective communication and
focus are essential, understanding the interplay between
these phobias is important. Research shows that both
nomophobia and netlessphobia are prevalent among
nursing students, contributing to distractions and increased
academic procrastination (Karakurt et al., 2020; Ozdemir
etal., 2019).

Life satisfaction as a Mediator

Procrastination, a common behavior with affective,
cognitive, and behavioral dimensions, is often characterized
by a lack of self-regulation (Geng et al., 2018; Tuckman
& Sexton, 1989). It is particularly prevalent in academic
settings, where students with high levels of procrastination
tend to experience poorer academic outcomes (Lay &
Schouwenburg, 1993). Some researchers suggest that
academic procrastination may be linked to problematic
mobile phone use, as frequent engagement with devices
can consume valuable study time and delay learning tasks
(Cebi et al., 2019; Zhen et al., 2020). Both nomophobia and
netlessphobia contribute to increased procrastination, which
negatively impacts academic performance. Procrastination
typically leads to last-minute efforts, lower-quality work,
and increased stress, exacerbating the anxiety associated

with these phobias.

Academic procrastination plays a critical role in this dynamic.
Defined as the intentional delay in starting or completing
academic tasks, it can serve as a coping mechanism for
students struggling with the anxiety tied to nomophobia
and netlessphobia, the fear of being disconnected from the
internet. Nursing students, who must balance academic
demands with the pressure to stay connected, may use
procrastination as a way to manage the overwhelming fear
of disconnection or fear of missing out. This is particularly
concerning given the responsibilities nursing students face,
where effective time management and focus are essential
for providing quality patient care (Berdida et al., 2023;
Gutiérrez-Puertas et al., 2019; Hosgér & Giindiiz Hosgor,
2019). Research by Erdem et al. (2016) found that excessive
smartphone use among university students decreased
academic motivation and self-efficacy traits often seen in
students experiencing both nomophobia and netlessphobia.
The fear of losing access to phones or the internet may lead
nursing students to avoid offline environments, further
increasing their dependence on digital technologies.

Cilt/

The literature suggests that both nomophobia and
netlessphobia are significant contributors to academic
procrastination. Addressing these issues is critical for
improving academic performance, university life, social
relationships, and overall well-being. While studies have
explored the effects of nomophobia on nursing students’
academic performance (Tdrrega-Piquer et al., 2023),
the mediating role of academic procrastination between
nomophobia and netlessphobia remains an underexplored
area in nursing research.

Method
Research Model

The purpose of this study is to examine the effect of
‘nomophobia level’ on ‘netlessphobia level’ in nursing
students and to examine the mediating role of ‘academic
procrastination behavior’ in this effect. This study was
planned with a descriptive and correlational design. The
research hypotheses and theoretical model are shown in H
Figure 1.

H1: Nomophobia has an effect on academic procrastination.

H2: Academic
‘netlessphobia’.

procrastination has an effect on

H3: There is a relationship between nomophobia and
netlessphobia.

H4: Academic procrastination is the mediating variable in
the relationship between nomophobia and netlessphobia.

By investigating these relationships, we aim to shed light on
how nomophobia and related fears impact nursing students’
academic experiences and outcomes.

Participants

The study’s population consisted of students actively
pursuing their education at the Nursing Faculty of X
University during the academic year 2022-2023. According
to the 2023 data of the Higher Education Information
System (YOKSIS), the total number of nursing students
enrolled in the faculty where the study was conducted
was 412 (Yoksis, 2023). While the population of the study
consisted of 412 nursing students, the method of sample
calculation in populations with known populations (Bas,
2010) was used to calculate the minimum number of
samples that could be taken in the study. As a result of the
calculation, it was determined that the minimum sample
number that could be taken with a 95% confidence interval
and 5% margin of error in a population of 412 individuals
was 200 individuals. A total of 316 people participated in the
study on a voluntary basis. Convenience sampling was used
to select the sample. 61.7% of the sample were female
students. The age range was between 18 and 30 years,
with a mean age of 20.7 + 1.82 and an overall mean of
2.94 +.41 (min: 1, max: 4). It was found that 62.0% of the
students used information technology at an intermediate
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level (M Table 1). The inclusion criteria for the study
are: being enrolled in a nursing bachelor’s program,
completing the research forms thoroughly, and signing
the informed consent form. The exclusion criteria are:
not completing the research data, withdrawing from the
study, and not being willing to participate in the study.

Wl Table 1
Students’ demographics and information technology usage status
Variables n %
Gender
Female 195 61.7
Male 121 38.3
Information technology usage level
Novice 17 54
Moderate 196 62.0
Advanced 103 32.6
Mean + SD
Average age 20.7 +1.82
Academic average 2.94 + .41

Variables of the study

Independent variable: Students’ mean scores on the
nomophobia scale

Dependent variable: Students’ mean scores on the
Netlessphobia scale

Mediating variable: Students’ mean scores on the
Academic Procrastination Scale

Data Collection Instruments
Personal Information Form

This is a questionnaire prepared by the researchers in
the context of the literature on the subject. The variables
asked are age, gender, grade, average daily use of smart
devices, etc.

Firat Nomophobia Scale

This scale was developed by Kanbay etal. (2022) to measure
the level of nomophobia in individuals. The Nomophobia
Scale consists of a single dimension and eight items and can
explain 55.9% of the total variance related to nomophobia.
The Cronbach alpha reliability coefficient of the scale was
calculated to be 0.89. In our study, the Cronbach alpha
value of the scale was found to be 0.90.

Firat Netlessphobia Scale
This scale was developed by Kanbay et al. (2022). “The

scale consists of a single dimension and 12 items and can
explain 60.7% of the total variance for netlessphobia. The
Cronbach alpha reliability coefficient of the scale was
calculated to be.93. The lowest score that can be obtained
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from the scale is 12, and the highest score is 60. In our
study, the Cronbach’s alpha value of the scale was found
to be 0.91.

Academic Procrastination Scale

The Academic Procrastination Scale was developed
by Cakict (2003) to measure the level of academic
procrastination behavior. The scale consists of two factors.
The first factor is called “procrastination,” and the second
factor is called “regular study habits.”.

The scale has a total of 19 items, and each item is answered
with 5-point Likert-type options ranging from ‘does not
reflect me at all’ to’reflects me completely’. A high total
score on the scale indicates a high level of academic
procrastination. However, a total of 7 items, including
items 1, 4, 7, 9, 11, 13, and 17, have positive statements
that are contrary to academic procrastination behavior.
Therefore, these items are included in the evaluation after
reverse coding in the analysis phase. The reliability of
the APS was found to be a=0.92 using Cronbach’s alpha
analysis. In our study, the Cronbach alpha value of the
scale was found to be 0.84.

Data Collection

This study was conducted between November and
December 2023 with students studying at X University,
Department of Nursing. Consent was obtained from
students who volunteered to participate in the study by
completing the Informed Voluntary Consent Form. At
the end of the data collection process, the researchers
thanked the participants for their cooperation. All students
completed the questionnaires during the same lecture
period.

Statistical Analysis

The data from the study were analyzed using the SPSS 26
package program. “Process Macro,” developed by Hayes
(2018), was used for the mediation effect, and the AMOS
23 package program was used for the construct validity
of the measurement instruments. Descriptive statistics
include counts, means, and percentages. Confirmatory
factor analysis was used for validity, and Cronbach’s alpha
coefficient was analyzed for reliability. The mediation
effect was carried out with Process Macro, and Model 4
was selected.

Ethical Considerations

Written approval was obtained from the ethics committee
of the University of X (E-18457941-050.99-94638) and
the institution (E-82587833-605.01-110955). Nursing
students who participated in the study were informed
of the purpose of the study, the voluntary nature and
anonymity of the data, and their verbal and written consent
was obtained.
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Results

The average daily smartphone usage time of the nursing
students participating in the study was 5.30 + 2.69 hours,
and the average daily internet usage time was 4.81 + 3.11
hours. It was found that 79.7% of the students did not turn
off their smartphones at night, 93.4% checked their phones
before going to sleep, and 75.0% of them checked their
phones first thing when they woke up.

Nursing students reported that 87.0% used smartphones
for communication, 86.7% for social media, 81.0% for
education, and 63.6% for entertainment. Students reported
that the most common purposes for using the internet were
social media (82.0%), distance learning (12.0%), homework
(20.3%), and entertainment (24.7%).

The mean score of the nomophobia scale was 22.6 + 6.97,
the mean score of the netlessphobia scale was 34.2 + 9.58,
and the mean score of the academic procrastination scale
was 53.0 = 10.48 points. There was a strong positive and
significant relationship between the nomophobia score and
the netlessphobia score (r:.795; p<.001) and a moderate
positive and significant relationship with the academic
procrastination score (r:.316; p<.001). The relationship
between netlessphobia and academic procrastination was
found to be moderate, positive, and significant (r=.314;
p<.001) (M Table 2).

According to the results, the Netlessphobia (X2/df=2.876;
p<.001), Nomophobia (X2/df=2.156; p<.05), and Academic
Procrastination (X2/df=2.324; p<.001) scales were found to
have sufficient goodness of fit for this study. The AGFI,
CFA, GFI, and RMSA values obtained for all three scales
are within the desired limits. When the t-values and
significance levels of the items belonging to the scales

W Figure 1
Theoretical structure of the mediation model

M= Academic
Procrastination

were examined, it was found that all the items in the scales
contributed significantly (p<.05) to the constructs (Giirbiiz
& $ahin, 2015; Uniivar, 2021) (B Fig. 1).

A regression analysis based on the bootstrap method was
conducted to test whether academic procrastination has a
mediating role in the effect of nomophobia on netlessness.
According to the results, the effect of ‘nomophobia (X)’ on the
mediating variable ‘academic procrastination (M)’ was positive
and significant (B =.392; 95% CI [.230,.553]; t=4.773; p<.001).
According to these findings, as nomophobia levels increase, so
does academic procrastination behavior. A one-unit increase
in the nomophobia score results in a 3.92-unit increase in
the academic procrastination variable. According to the data
obtained, 26% of the change in academic procrastination scores
(R2 =.26) is caused by the nomophobia variable. According to
these results, hypothesis H1 is accepted (B Fig. 2).

When the effect of the mediator variable ‘academic
procrastination” on the outcome variable ‘netlessphobia’
was examined, it was found that the path between these
variables was statistically positive and significant (§ =.041;
95% CI [.043;.168]; t = 3.223; p<.05). According to these
results, an increase in the “academic procrastination”
score is associated with an increase in the “netlessphobia”
score. An increase of one unit in the variable “academic
procrastination” causes an increase of 0.105 units in the
variable “netlessphobia.” According to the data obtained,
1% of the variance in the “netlessphobia” variable (R2 =.01)
is caused by “academic procrastination.” According to these
results, hypothesis H2 is accepted.

W Figure 2
Findings regarding the mediating role

M=Academic
Procrastination

Indirect Effect=a*b

B: 1.052; %95CI [.957; 1.146]; t:21.897; p< .001

£ R=.79

¢’ (Total Effect)= [c'=c + (a*b)]

¢ (Total Effect)= B: 1.093; %95CI [.1.000; 1.186]; t:22.203; p< .001

(Indirect Effect [a*b])= B:.041; %95 CI [.009; .082); K?=.03

I Table 2

Mean, normality, correlation and reliability analysis of measurement tools

VELE (S

1. Nomophobia scale 22.6 6.97
2. Netlessphobia scale 34.2 9.58
3. Academic procrastination scale 53.0 10.48

.158 -.256 1 .795** 316** .90
225 .021 1 314** 91
=313 619 1 .84

**p< .001; x: Mean; Sd: Standard deviation; Skw.: Skewness, Krt.: Kurtosis; a: Cronbachis a reliability coefficient
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W Diagram 1
Validity findings regarding measurement tools
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When analyzing the direct effect of the variable
“Nomophobia  (X)” on the outcome variable
“netlessphobia,” it was found that this effect was statistically
positive and significant (B = 1.052; 95% CI [.957; 1.146]; t
=21.897; p<.001). According to these results, as the level of
Nomophobia increases, so does the level of Nettlesphobia.
A one-unit increase in the nomophobia variable causes
a 1.052-unit increase in the netlessphobia variable. 64%
of the change in netlessphobia (R2 =.79) is due to the
direct effect of nomophobia. According to these results,

hypothesis H3 is accepted.

According to the results, the indirect effect of ‘academic
procrastination” on ‘netlessphobia’ is significant, thus
‘academic procrastination’ mediates the relationship
between ‘nomophobia’ and ‘netlessphobia’ (indirect
effect [a*b]) = B:.285; 95% CI [.009;.082]; (K2 =.03).
The fully standardized effect size of the mediation effect
is K2 =.03, and this value indicates that the mediating
role of ‘academic procrastination’ in the relationship
between ‘nomophobia’ and ‘netlessphobia’ has a small
effect size. Students with high levels of nomophobia and
academic procrastination behavior have higher levels
of netlessphobia than other individuals. Based on these
results, hypothesis H4 is accepted.
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Discussion

This study investigated the effect of ‘nomophobia level’ on
‘netlessphobia level’ in nursing students and the mediating
role of this effect on ‘academic procrastination behavior’.
Understanding the relationship between nomophobia,
netlessphobia, and academic procrastination is an important
step in assessing the impact on students’ digital illnesses and
academic performance.

The results of this study reveal that nomophobia has a
negative impact on academic procrastination, supporting
Hypothesis 1. This aligns with previous research, which
highlights that anxiety driven by digital dependence often
results in avoidance behaviors like procrastination (Bacaksiz
etal., 2022; Ramjan et al., 2021; Tuna et al., 2023). Nursing
students, overwhelmed by the fear of being disconnected,
may postpone engaging with their studies. Thisavoidance not
only hinders their academic performance but also reinforces
their nomophobia, creating a vicious cycle of anxiety and
procrastination. Nomophobia can lead to dysfunctional
study habits, where students prioritize smartphone use
over academic responsibilities, further perpetuating this
cycle (Tarrega-Piquer et al., 2023). Marquez-Hernindez
et al. (2020) found that nursing students with high levels
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of nomophobia or problematic mobile phone use displayed
more signs of procrastination and delayed decision-making.
Additionally, Gutiérrez-Puertas et al. (2020) discovered that
excessive smartphone use throughout the day, especially
during class, diminished students’ attention and increased
their tendency to procrastinate, negatively affecting
academic performance.

According to the model, netlessphobia has a negative effect
on academic procrastination. Hypothesis 2 is therefore
accepted. There are no studies in the literature that directly
examine the relationship between netlessphobia and academic
procrastination. However, as netlessphobia is a concept that
arises as a result of internet addiction and is often associated
with the use of smartphones to access the internet, the
results have been interpreted in the context of internet and
smartphone addiction. Some studies have suggested that
procrastination is the main cause of problematic internet use
(Davis et al., 2002; Uzun, 2014). Sermin and Zeren (2019)
found that adolescents’ academic procrastination behavior was
related to their level of internet dependence and competence
needs (Sermin & Zeren, 2019). Uzun et al. (2014) found
that academic procrastination tendencies predicted internet
addiction by 22% (Uzun, 2014). Wretschko (2006) states that
problematic internet use can become a tool for procrastination,
but the reason for procrastination may not be the internet,
and procrastination behaviors may only make an individual’s
internet use more problematic (Wretschko, 2009). Educators
and psychologists need to do more research on this issue
and develop appropriate support systems for students. This
can help students develop a healthy relationship with digital
technologies and improve their academic performance.

The study found a strong positive correlation between
nomophobia and netlessphobia scores. Similarly, Ozbay et
al. (2023) reported that netlessphobia significantly impacts
nomophobia, accounting for 91% of its variance. Research
also indicates that most nursing students identify as
smartphone users and exhibit symptoms of both nomophobia
and netlessphobia (Karakurtetal., 2020). Bacaksiz etal. (2022)
found that the 44.4% explanatory power of netlessphobia
over nomophobia suggests a substantial correlation,
indicating that anxiety about internet access significantly
contributes to the fear of being without a smartphone. This
relationship highlights how deeply digital connectivity has
become ingrained in students’ daily lives, especially after the
pandemic, which intensified the reliance on digital tools for
education (Gunay et al., 2018). To address nomophobia and
netlessphobia, it may be beneficial to educate students about
digital illnesses and implement awareness-based interventions

(Arpaci et al., 2019; Crnar et al., (2022).

In the study, academic procrastination is found to mediate the
relationship between nomophobiaand netlessphobia. Research
suggests that prolonged use of smartphones and the internet
often leads to academic issues, including procrastination, due
to excessive or inappropriate use (Berdida & Grande, 2023;
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Térrega-Piquer et al., 2023). Students experiencing anxiety
about being disconnected may turn to procrastination as a
coping strategy, shifting their focus away from their studies to
alleviate stress related to smartphone use (Térrega-Piquer et
al., 2023). Among undergraduate students, digital addictions
like nomophobia contribute to academic procrastination, low
self-efficacy, and poor concentration (Berdida & Grande,
2023; Essel et al., 2021). The overlap between nomophobia
and netlessphobia can have significant negative effects on
academic performance. Nursing students with high levels
of nomophobia are more prone to distractions that disrupt
their learning (Gutiérrez-Puertas et al., 2019). The fear of
being unable to check their devices can heighten anxiety and
reduce focus during critical learning opportunities, ultimately
affecting their preparedness for clinical practice.

In conclusion, as smartphones and the internet have become
integral to nursing education at both clinical and academic
levels, it is crucial to be mindful of digital illnesses and
approach excessive use with caution. Encouraging students to
participate in digital detox activities and organizing initiatives
that emphasize the importance of such detoxes can help
mitigate the negative effects of excessive digital use.

Limitations and Recommendations

The results of this study should be interpreted with several
limitations in mind. First, the fact that the sample was a
convenience sample from a single institution (response
rate: 76.7%) makes it difficult to generalize the results. We
recommend testing our model in more than one region with a
larger sample size. Secondly, we tested our hypothesis model
using a cross-sectional design, which cannot determine the
causality of the study variables. Finally, the lack of previous
studies on this topic makes it difficult for us to have an
adequate discussion on this issue; on the other hand, it also
highlights the interesting and novel nature of this study.

Conclusion

Our study found that academic procrastination mediated
the relationship between nomophobia and netlessphobia in
nursing students. Students with high levels of nomophobia
and academic procrastination behaviors had higher levels
of netlessphobia than other students. This study highlights
three important points. First, nomophobia and netlessphobia
need to be assessed for their negative impact on students’
academic procrastination. Second, academic and healthcare
institutions should develop policies to regulate the use of
smartphones in educational and clinical contexts. The
development of policies and standards for the appropriate
use of smartphones in educational and clinical settings
highlights an important need that can improve the academic
performance of nursing students. Third, nursing students
should be educated about identifying digital illnesses (e.g.,
netlessphobia, FoMO, smartphone, nomophobia, and
internet addiction), digital literacy, accessing reliable online
resources, and navigating misinformation.
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Abstract

This study explored how experiential avoidance and job satisfaction
act as mediators between self-differentiation, job performance, and
burnout. A sample of 278 academics completed several measures:
the Demographic Information Form, Job Performance and Job
Satisfaction Scales, Burnout Measure (Short Version), Acceptance and
Action Questionnaire (II), and Differentiation of Self Inventory (Short
Form). Mediation analysis showed that self-differentiation explained
15% of the variance in job satisfaction and 66% in experiential
avoidance. Together, self-differentiation, experiential avoidance, and
job satisfaction accounted for 28% of the variance in job performance
and 67% in burnout. Notably, self-differentiation alone did not
have significant direct effects on job performance or burnout unless
experiential avoidance or job satisfaction was included in the model.
Specifically, while the indirect path from self-differentiation to
experiential avoidance to job performance was not significant, the
pathway from self-differentiation to experiential avoidance to burnout
showed the strongest relationships. Overall, academics with higher
levels of self-differentiation reported lower experiential avoidance and
burnout levels. These findings suggest that experiential avoidance and
job satisfaction are important factors in understanding the impact of
self-differentiation on job performance and burnout among academics.

Keywords: Differentiation of Self, Experiential Avoidance, Job
Satisfaction, Job Performance, Burnout

he academic working environment is a context
where academics experience challenges with
multitasking workloads. Reviews have reported
factors that worsen our efforts to maintain academic well-
being: overwhelming workload, role conflict (i.e., researcher-
teacher), university policies (i.e., lack of institutional
support), job insecurity, and promoting students’ well-
being. On the other hand, several factors reduce academic

Ozet

Bu c¢alisma, benlik farklilagmasi, deneyimsel kaginma ve is
tatmininin is performansi ve tikenmislik tizerindeki etkilerini
incelemeyi amaglamaktadir. Toplam 278 akademisyen, Demografik
Bilgi Formu, I Performansi ve Is Tatmini Olgekleri, Tiikenmislik
Olgegi-Kisa Versiyonu, Kabul ve Eylem Anketi-II ve Benlik
Farklilagmas1  Envanteri-Kisa Formunu  doldurdu.  Aracilik
analizinde, benlik farklilagmasinin is tatmini varyansinin %15’ini,
deneyimsel kaginma varyansinin ise %66’sm1 acikladigi bulundu.
Benlik farklilagmasi, deneyimsel kaginma ve is tatmini birlikte, is
performansindaki varyansin %28’ini ve tikenmiglik varyansinin
%67’sini agiklamaktadir. Analiz sonuglarina gére, modele deneyimsel
kaginma veya is tatmini dahil edilmediginde, benlik farklilagmasinin
is performansi veya titkenmislik tizerinde anlamli dogrudan bir etkisi
bulunmamaktadir. Ancak, benlik farklilagmasindan deneyimsel
kaginma araciligiyla is performansina giden yol anlamli ¢tkmamistir.
En gicli iligki, benlik farklilagmasindan deneyimsel kaginma
araciliiyla tikenmiglige giden yol iizerinde gorilmiistir. Daha
yitksek benlik farklilagmasina sahip akademisyenler, daha disiik
seviyelerde deneyimsel kaginma ve tiikenmiglik bildirmiglerdir. Bu
bulgular, benlik farklilasmasinin is yasamindaki zorluklarla basa
cikmada 6nemli bir unsur olabilecegini gostermektedir.

Anahtar Kelimeler: Benlik Farklilasmasi, Deneyimsel Kaginma, Is
Tatmini, Ig Performansi, Tiikenmislik

stressors, including work-role balance, flexibility in
academic workload, positive feedback from authorities, and
feeling appreciated (Turner & Garvis, 2023). Gillespie et
al. (2001) identified five main occupational stressors that
affected academicians: (1) a lack of financial resources or
support services; (2) work overload; (3) weak management
of authorities in universities; (4) a lack of recognition of
their services and prizes; and (5) insecure employment.
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We speculate that all these stressors become more visible
in an academic environment due to factors such as the
dysfunctional characteristics of the academicians’ family
of origin, psychological flexibility, or high levels of job
dissatisfaction, which can lead to job-related symptoms such
as burnout and poor job performance.

Burnout and Job Performance

Burnout and job performance are today’s noticeable
academic work atmosphere elements. Research (Akca &
Kiigiikoglu, 2020) indicates a negative association between
burnout and job performance. Meta-analytic path analyses
also emphasize a similar direction of relationship between
the two constructs (Swider & Zimmerman, 2010). Burnout
isawork-related psychological symptom cluster thatusually
occurs in individuals without a history of psychological
or psychiatric disorders. There are three components of
burnout (Maslach, 2003; Maslach & Leiter, 2008): (1) The
term “Emotional exhaustion” describes the depletion of
one’s physical and emotional capacities, often associated
with fatigue, a loss of emotional energy, debilitation, and
depletion. Emotional exhaustion is the most researched
subdimension of burnout and symbolizes the individual
stress characteristic of burnout (Maslach et al., 2001). (2)
Cynicism refers to depersonalization in human service
practices by losing a sense of idealism, having negative
attitudes toward clients, and emotionally withdrawing
from others. Leiter and Maslach (2009) state that cynicism
is the most salient aspect of burnout to predict turnover. (3)
Inefficacy refers to a diminished sense of accomplishment
for oneself, productivity, or competence to meet the job
requirements in employees’ self-evaluations (Maslach et
al., 2001). Burnout models indicate that both individual
(e.g., personal, familial) and situational factors (e.g., work
overload) have a role in burnout (Maslach and Leiter,
2008). On the other hand, giving a clear definition of job
performance is difficult because of its multidimensional
structure. Job performance may refer to the group of
behaviors and actions that individuals regard as necessary
for achieving the organization’s goals (Campbell et al.,
1990). In the most general sense, job performance is the
umbrella term for all measurable actions, behaviors, and
results that employees engage in that synchronize with
company goals (Viswesvaran & Ones, 2000).

Some research (Giiner, 2008) reported that if academicians
found their job valuable and trusted their abilities to
achieve job tasks, they had greater job performance.
Occupational stressors in universities are also a salient
factor that harms academic job performance (Gillespie et
al., 2001; Yousefi & Abdullah, 2019). Other researchers
(Moin et al., 2020) similarly emphasize that one of the
factors in understanding burnout and job performance is
emotion regulation in the presence of stressors. Emotion
regulation refers to acknowledging and accepting one’s
feelings, which maintain effective coping strategies against
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stressful conditions besides managing one’s personal goals
and meeting interpersonal needs (Thompson, 2019).
Hiilsheger et al. (2013) indicated the associations between
burnout, emotion regulation strategies (i.e., mindfulness),
and job satisfaction. Moreover, emotion dysregulation
strategies (i.e., expressive suppression) may affect
students’ life skills (i.e., positive outlook and prosocial
behaviors). When teachers had effective techniques
to regulate their feelings (i.e., cognitive reappraisal),
students also experienced less distress (Braun et al., 2020).
However, emotional regulation is not limited to emotions;
cognitions are also essential, reflecting a skill to regulate
one’s emotions through several cognitive strategies (e.g.,
rumination, positive refocusing; Garnefski & Kraaij, 2007),
which predict negative affects and burnoutat the workplace
(Castellano et al., 2019). Acceptance and Commitment
Therapy (ACT; Hayes et al., 1999) has further developed
the theoretical linkage between emotion dysregulation
and mental health into experiential avoidance. The term
reflects the unwillingness to remain in contact with
upsetting private experiences and a committed effort to
overcome them.

Experiential avoidance (first mediator)

Experiential avoidance is characterized by a person’s
unwillingness to stay in touch with a variety of experiences
(e.g., physiological sensations, memories), as well as one’s
avoidance of taking action to alter the kind or frequency
of those experiences (Hayes et al., 1996). Experiential
avoidance is problematic because it provides a fleeting
sense of comfort and discourages individuals from taking
committed actions (Hayes et al., 1996; Hayes et al., 2004).
Negative emotions tend not to contribute to detrimental
behavior effects; ACT contends that attempts to manage
them may worsen the situation (Blackledge & Hayes 2001).
Thus, the ACT criticizes the cultural approach to emotion
regulation, which encourages regulating or ridding negative
feelings. According to Kashdan et al. (2010), remedies
for experiential avoidance include cognitive defusion and
emotional acceptance. Experiential avoidance may be
harmless and adaptive in some circumstances (e.g., being
polite while visiting someone disliked); however, avoidant
behaviors may become a disorder when individuals spend
greater time or energy managing undesirable internal
processes while remaining rigid in their thinking (Kashdan
et al., 2006). Researchers (Biglan et al., 2013; Hinds et al.,
2015) indicated that experiential avoidance impacts teachers’
depression and burnout. Moreover, the salient work-
related variables in association with experiential avoidance
are job satisfaction and job performance; if individuals use
greater psychological acceptance (as a remedy to avoidance)
effectively, they report greater job satisfaction and work
performance (Bond & Bunce, 2003). On the other hand,
leaders’ experiential avoidance in organizations (i.e.,
managers or supervisors) has a role in the followers’ job
satisfaction levels (Koydemir et al., 2022).
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In the current study, we also speculate that academicians’
abilities to better recognize and react to contingencies
and stressful circumstances at their workplace result in
greater job satisfaction and job performance. However, the
above-mentioned findings may suggest that job satisfaction
emerges when experiential avoidance weakens among
academicians.

Job satisfaction (second mediator)

In his well-known definition, Locke (1969) illustrated
the construct with an emphasis on emotions. Hulin and
Judge (2003) similarly stated that job satisfaction involves
psychological reactions to one’s job, which consist of
emotions. Spector (1985) defined job satisfaction as an
individual’s attitudinal reactions to a job in relation to affect
and cognition. Despite the inclusion of emotional elements
in job satisfaction, researchers typically do not measure
them, instead concentrating on cognitive aspects (Judge &
Klinger, 2008; Organ & Near, 1985). On the other hand,
more recent studies emphasize the emotional dimension
of job satisfaction, evaluating the construct based on
individuals’ degree of liking or disliking their job, as well as
their measurable judgments regarding working conditions
(Weiss, 2002). Because these definitions emphasize the
importance of emotions and cognitions on job satisfaction,
research highlights the positive relationship between self-
regulation abilities among teachers and job satisfaction
(Brackett et al., 2010). We proposed that differentiation
of self can be a significant antecedent of job satisfaction
because academicians with greater differentiation of
self may protect themselves from the toxic effects of the
workplace’s adverse environment through self-regulation
in emotions and cognitions, resulting in greater job
satisfaction. Greater self-differentiation refers to healthy
emotional balance, and self-regulation helps people cope
with anxiety (Duch-Ceballos et al., 2021). However,
individuals internalize such an ability in their family
of origin (Kerr & Bowen, 1988). Cavaiola et al. (2012)
asserted that individuals with greater differentiation of
self in their family of origin likely have higher emotional
balance through differentiation of self at the workplace.
Bowen’s (1978) construct of self differentiation was one
of the specific models for bridging the gap between family
origin mechanisms and work-related variables.

Differentiation of self

Greater self differentiation (Bowen, 1978) allows
individuals to make independent choices, maintain a strong
sense of self, and differentiate their thoughts and feelings.
However, the construct does not refer to an individual’s
distance or isolation from society or family, but rather to
the maintenance of emotional and cognitive differentiation
(Bowen, 1978; Kerr & Bowen, 1988). The differentiation
of self is the harmony between a person’s bonds to family
and autonomy. The ongoing struggle for self differentiation
manifests itself in social or close relationships (e.g., family,
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romantic relationships, friendship) and in individuals’
daily functioning (e.g., cognitive, emotional, and
behavioral). Individuals with greater self-differentiation
can remain tranquil and resilient in their social and
interpersonal relationships. Otherwise, individuals with
poor differentiation of self are emotionally exhausted and
stressed (Bowen, 1978; Kerr & Bowen, 1988). Tools aiming
to measure self-differentiation focus on several symptoms
(Skowron & Friedlander, 1998): When individuals act
with greater emotional reactivity (1), they likely experience
difficulties in regulating their emotions (e.g., emotional
discharges) under pressure. Fusion (2) denotes the
incapacity to make self-decisions, thoughts, or feelings that
become entangled with the expectations, wishes, or feelings
of others. The emotional cut-off (3) refers to an emotional
intensity that causes a deep emotional break and distance
in close relationships. Although there is no research (to
our knowledge) on the role of self differentiation in job
performance, burnout studies in several professions (i.e.,
clergy, social service workers) revealed that professionals
with greater self-differentiation reported lower burnout
(Beebe, 2007; Lee & Choi, 2012) and higher job satisfaction
(Akiin et al., 2023; Beebe & Frisch, 2009). We assume
that burnout refers to experiences that exhaust individuals,
resulting in lower job performance and becoming more
visible in the context of lower self-differentiation and
experiential avoidance.

Rationale for the current study

The intrapsychic element of self-differentiation
may refer to experiential avoidance. For instance,
academicians who take workplace conflicts personally
may experience emotional isolation from their colleagues
due to uncomfortable feelings, influenced by their
internalization of others’ viewpoints, expectations, or
imposed expectations. An academician may experience
negative thoughts, such as “they ignore me!” and engage
in a biased cognitive perspective, such as “this group of
people in the workplace is against me!” In a dysfunctional
work environment, these thoughts can influence their
reactions, such as becoming defensive; their behaviors,
such as maintaining distance; or their feelings, such as
dissatisfaction. The academician may master persistently
suppressing these unpleasant feelings, which narrows the
problem-solving repertoire or psychological flexibility of
communication and conflict management skills, resulting
in burnout or lower job satisfaction. The academic career
may constantly disrupt the disequilibrium between
work and personal life. In high-stress (or conflict-risk)
situations, the academic may avoid expressing his or her
arguments or begin to doubt his or her own place in the
academic community. We speculate that an academic’s
lower self-differentiation generates greater experiential
avoidance, replaced with the flexibility to relate to or
accept negative emotions or cognitions that are directly
stimulated in academic work life. In the current study,
we investigate how the above-suggested mechanisms
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operate on burnout and job satisfaction. We maintained
an integrationist perspective as we examined the links
among differentiation of self (BFST), experiential
avoidance (ACT), burnout, and job satisfaction in a
sample of Turkish academics, which has the following
hypotheses:

Hypothesis 1

Experiential avoidance will mediate the relationship
between burnout and self-differentiation. Turkish
academicians with greater self-differentiation will have
lower experiential avoidance (higher psychological
flexibility) and burnout levels.

Hypothesis 2

Job satisfaction will mediate the association between
burnout and self-differentiation. Turkish academicians with
greater self-differentiation will have higher job satisfaction
and lower burnout levels.

Hypothesis 3

Experiential avoidance will mediate the reladonship
between job performance and self-differentiation. Turkish
academicians with greater self-differentiation will have lower
experiential avoidance (higher psychological flexibility) and
higher job performance levels.

Hypothesis 4

Job satisfaction will mediate the relationship between job
performance and self-differentiation. Turkish academicians
with greater self-differentiation will have higher job
satisfaction and job performance levels.

W Figure 1
Hypotheses of the structural model including indirect effects

Hypothesis 1 = A + B; Hypothesis 2 = C + F; Hypothesis 3 = A + E; Hypothesis 4 = C + D

Methods
Participants and sampling

We applied purposive sampling, in which the main criteria
for participation was being an academic staff member of a
university. Two hundred and seventy-eight academicians
(154 female, 55.4; 124 male, 44.6%) from fifty-eight different
universities volunteered to participate in the study. The
participants’ mean age was 38.98 years (SD = 8.90). Eighty-
nine participants (z = 89, 32%) have the academic title of
associate professor or professor. The remaining individuals
hold either a PhD or a position as a research assistant (z =177,
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63.7%), with 12 holding an undisclosed position (2 = 4.3%).
The participants were from the fields of social sciences (7 =
179, 64.4%), natural and applied sciences (7 = 57, 20.5%),
health sciences (z = 8, 2.9%), and others (n = 34, 12.2%).
The academic experience range was 1 to 39 years (M = 4.78,
SD =5.94). Two hundred participants were married, engaged
to be married, or had a romantic relationship (77.3%); the
remaining had no relationship (63, 22.7%).

Measurements

Acceptance and action questionnaire-ll (AAQ-II;
Bond et al., 2011)

The AAQ-II measures individuals’ experiential avoidance
(or psychological inflexibility) levels within seven items
(e.g., “my worries prevent me from succeeding”) using a
seven-point Likert scale from 1 (never true) to 7 (always
true). The Turkish version of AAQ-II (Yavuz et al., 2016)
revealed 0.84 Cronbach’s alpha coefficient and .85 test-
retest reliability. Turkish AAQ-II’s total scores range
from 7 to 49. Individuals’ higher scores indicate higher
experiential avoidance levels. We found Cronbach alpha
and McDonald’s omega coefficients were both 0.91 in
the current study.

Differentiation of self inventory short form (DSI-
SF; Drake et al., 2015)

The DSI-SF measures the self-differentiation levels of
adults within 20 items (e.g., “in order to please others, I
often agree with their opinions”). The DSI-SF uses a six-
point Likert scale, ranging from 1 (which doesn’t reflect
me at all) to 6 (which reflects me quite well). Given the
scale’s four sub-dimensions, we calculate the total score
by dividing the responses to all items by four. Total
scores range from five to thirty. The Turkish version
of DSI-F (Sarikaya et al., 2018) yielded a Cronbach’s
alpha coefficient of 0.82 and test-retest reliability of
0.86. Individuals’ higher scores indicate higher self-
differentiation levels. In the current study, we found
that both the Cronbach alpha and McDonald’s omega
coefficients were 0.85.

The burnout measure short version (BMS; Pines,
2005)

The BMS measures burnout levels of adults within ten
items (e.g., “I feel like I'm trapped”) using a seven-point
Likert scale from 1 (never) to 7 (always). We obtain
the scale’s total score by dividing the responses to all
items by ten. Total scores range from one to seven. The
Turkish version of BMS was revealed (Tiimkaya et al.,
2009) 0.91 Cronbach’s alpha coefficient and 0.70 test-
retest reliability. Individuals’ higher scores indicate
higher burnout levels. We found Cronbach alpha and
McDonald’s omega coefficients were both 0.94 in the
current study.
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Job satisfaction scale (JSS; Judge et al., 1998)

The JSS measures job satisfaction levels of adults within five
items (e.g., “I find happiness in my work”) using a 5-point
Likert scale from 1 (I strongly disagree) to 5 (I strongly
agree). The scale’s total score is obtained by dividing the
responses given to all items by five. Total scores range from
one to five. Turkish version of JSS (Basol & Comlekei, 2020)
revealed 0.93 Cronbach’s Alpha coefficient. Individuals’
higher scores indicate higher job satisfaction levels. We
found Cronbach alpha and McDonald’s Omega coefficients
were both 0.92 in the current study.

Job performance scale (JPS; Sigler & Pearson, 2000)

The JPS measures job levels of adults within four items (e.g.,
“I complete my tasks on time”) using a 5-point Likert scale
from 1 (I strongly disagree) to 5 (I strongly agree). Turkish
version of JPS (Giiner, 2008) revealed .93 Cronbach’s Alpha
coefficient. Individuals’ higher scores indicate higher job
performance levels. We found Cronbach alpha 0.79 and
McDonald’s Omega .80 coefficients in the current study.

Demographic information form

We gathered information about the academicians by
a demographic information form including their age,
field, university and faculty, year of academic experience,
academic titles and relationship status.

Data Collection

The X University Social and Human Sciences Ethics
Committee’s Institutional Review Board (approval number:
2021-222) granted ethical permission for the current study.
We collected the data in two distinct ways: The first was
the online survey method (i.e., Google Forms). We sought
to optimize our model as robustly as possible to accurately
reflect the viewpoints of academicians who responded to the
items anonymously. Moreover, we anticipated reaching out
to academicians we could not contact in person and those
who preferred online surveys rather than paper-and-pencil
forms. The authors disseminated the purpose of the study and
the link to the survey through social media platforms such as
WhatsApp. The second method of data collection involved
the use of paper-pencil forms. We provided information
about the study to the academicians at X University, whom
we had previously visited for an appointment. We applied
the forms to the volunteer academicians. In both cases,
we provided academicians with a statement of consent to
indicate their willingness to participate on the first page
of either the paper-and-pencil survey package or the
Google form. No identifying information is required in
the current study. We compared the patterns on two data
sets (online, 200 participants; paper-pencil, 78 participants)
based on mean values and scale reliability coefficients, and
both data sets yielded similar results. A number of tests,
including bivariate correlations and multiple regression,
showed similar results for the study variables when R square
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coefficients and significance levels were taken into account.
Although the online data set produced slightly robust results,
we decided to proceed with the dataset, which includes both
responses to online and paper-pencil survey packages.

Analysis

We examined the assumptions of missingness, normality,
multicollinearity, linearity, and homoscedasticity before
proceeding with further structural analyses. We checked
descriptive statistics and bivariate correlations using SPSS 22
(IBM Corp. Released in 2013). We applied the Maximum
Likelihood Estimation (MLE) in AMOS 24 (Arbuckle, 2016)
with bootstrapping to improve the inflated chi-square statistic
(Nevitt & Hancock, 1998). Bl Table 1 presented the fit indices
and the cut-off values to clarify the SEM results. We defined
item parcels as measured indicators of the DSI-SF. The goal was
to reduce the inflated measurement errors and bias in structural
coefficients that occur when placing too many items on a
single latent variable, such as 20 items for self-differentiation
(Bandalos, 2002; Nasser-Abu Alhija & Wisenbaker, 2006). A
random assignment technique (Little et al., 2002) distributed
items to the four parcels in the DSI-SF, using the mean values
of the items from the highest to the lowest.

Results
Assumption testing

The data’s missingness was less than 1%. Ten items in the
measures have missingness, not exceeding 1% (in DSI-SF
and AAQ-II). Little’s MCAR test was not significant x2 =
65.28 (df = 77; p>.05), indicating that the missing data pattern
is ignorable (missing completely at random, MCAR); thus,
we applied the expectation-maximization (EM) algorithm
(Tabachnick & Fidell, 2013). Our sample size (7= 278) was
larger than suggested (above 200 cases) to obtain enough
power to conduct the mediation analysis (Kline, 2011).
Partial regression plots and bivariate scatter plots revealed
that the data did not violate the homoscedasticity and
linearity assumptions. The intercorrelations of our variables
fell below the cut-off value of.90 (r=.72 max.), indicating a
non-violation of the multicollinearity assumption (Kline
2011). We chose Maximum Likelihood Estimation (MLE)
with bootstrapping (Byrne, 2010) to manage the departures
from multivariate non-normality.

Descriptive statistics and bivariate correlations

The sample illustrated a higher level of job performance (M=
16.28, SD = 2.54), job satisfaction (M= 4.03, SD= 0.83), a
lower level of burnout (M= 3.24, SD=1.21), and experiential
avoidance (M= 19.78, SD= 8.32), compared to range scores.
All correlations among the variables were statistically
significant (p <.01), and the study variables showed small to
high correlations, as shown in Bl Table 1. Among the study’s
factors, the linear relationship between experiential avoidance
and burnout was strongest (r =.72, p<.01).
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Il Table 1
Descriptives and bivariate correlations on factors (N = 278)

Factors 1 2 3 4 5

1.Differentiation of Self - -.69** 29%* 32 -57%*
2-Experiential Avoidance - -.37*%* -.34** T2
3-Job Satisfaction 4 -.54%*
4-Job Performance - -29%*
5-Burnout

M 20.08 19.78 4.03 16.28 3.24
SD 3.44 8.32 0.83 2.54 1.21
Range 10.50-29.25 7-43 1.20-5 6-20 1-6.60

X2 /df-ratio < 5
CFl = .93 (Byrne, 2010)
NNFI = .90 of acceptable fit
SRMR < .08

Close fit: .05 < RMSEA < .08

(Schumacker and Lomax 2004)

(Schumacker & Lomax, 2004)
(Browne and Cudeck 1993)
(Schumacker & Lomax, 2004)

Note. ** p<0.01; * p<0.05 level (two-tailed)

Measurement invariance

In the JASP Team (2020), we looked into the differences
between men and women to test our hypothesis on the
measurement invariance of a four-phase model (Milfont
& Fischer, 2010): configurational, metric, scalar, and
error variance invariance. We examined the changes in
ARMSEA, ATLI, ANFI and ACFI between -0.01 and
0.01 (Cheung & Rensvold, 2002). We concluded that the
model met the measurement invariance on gender, as the
changes in four steps were 0.001 for RMSEA, 0.003 for
TLI, 0.006 for NFI, and 0.01 for CFI.

Findings

The equations in the model (in B Figure 1) evaluated the
relationships across the latent variables both directly and
indirectly in explaining burnout and job performance.
Our findings showed acceptable fit indices for the model:
X2 (395) = 862.04, p < .001; x? /df-ratio = 2.18, CFI =
.92, NNFI = .91, SRMR = .06, and RMSEA = .065 (90%
CI = .059, .071). The factor loadings in the model were
significant ranging from .53 to .92. The Differentiation
of self accounted 15% of the variance in job satisfaction,
66% of the wvariance in experiential avoidance.
Differentiation of self , experiential avoidance, and job
satisfaction (together) accounted variance of 28% in job
performance and 67% in burnout. The direct effects of
differentiation of self on burnout (§ = .01, ns.), and job
performance (8 = .03, ns.) were not significant.

296

Hypotheses testing

Hypothesis 1 (differentiation of self to experiential
avoidance to burnout)

The indirect effect of differentiation of self (8 =-.16, p <.01,
[CI-.12,-.21]) on burnout through experiential avoidance was
significant. Specifically, when academicians reported greater
self-differentiation, they had lower level of experiential
avoidance (more psychological flexibility), and burnout.

Hypothesis 2 (differentiation of self to job satisfaction
to burnout)

The indirect effect of differentiation of self (B = -.04, p <.01,
[CI -.02, -.06]) on burnout through job satisfaction was
significant. Academicians reported greater job satisfaction and
lower burnout when they have greater self-differentiation.

Hypothesis 3 (differentiation of self to experiential
avoidance to job performance)

The indirect effect of differentiation of self (B =.03, n.s., [CI
-.01, .06]) on job performance through experiential avoidance
was not significant.

Hypothesis 4 (differentiation of self to job satisfaction
to job performance)

The indirect effect of differentiation of self (8 =.03, p <.01,
[CI .02, .04]) on job performance through job satisfaction was
significant. Specifically, when academicians reported greater
self-differentiation, they had higher job satisfaction, and
performance.
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$

W Figure 2

Mediation model with standardized coefficients examining experiential
avoidance, job satisfaction, and job performance as the mediating
variables in the association between differentiation of self and burnout

experiential
avoidance

Discussion

Differentiation of self to experiential avoidance to
burnout (Hypothesis 1)

The first hypothesis investigated how differentiation of self
predicted burnout through experiential avoidance. Results
indicated the full mediating role of experiential avoidance,
indicating that differentiation of self did not directly
contribute to burnout unless academicians reported greater
experiential avoidance. A limited number of studies on the
differentiation of self and burnout in different professions
(e.g., clergies, nurses) (Beebe, 2007; Beebe & Frisch, 2009;
Fredericketal., 2018) indicate a negative relationship between
the two constructs. On the other hand, several studies also
investigate the relationship between experiential avoidance
and burnout in different professions (e.g., nurses and athletes)
(Iglesias et al., 2010; Zhang et al., 2023), indicating a positive
relationship. The currentresearch expands on the background
of the association between self-differentiation and burnout,
including experiential avoidance. To our knowledge, only one
study links self differentiation to burnout through another
ACT concept (i.e., mindfulness). Mindfulness is one of the
central emphases in ACT; research (Hooper et al., 2010;
McCluskey et al., 2020) offers the construct as the antithesis
of experiential avoidance. Frederick et al. (2018) indicate
that individuals with higher differentiation of self (with
mindfulness) have greater coping abilities with emotional
exhaustion or signs of stress before burnout emerges.
Individuals may be able to sustain their commitments despite
emotional exhaustion by differentiating themselves (with
mindfulness). In three steps, we theorize the link between self
differentiation and burnout through experiential avoidance:
(1) Academicians with poor self-differentiation may struggle
to cope with the increased stress and anxiety brought on by
a toxic work environment. Academicians who previously
succumbed to dysfunctional relationship mechanisms such
as fusion and triangling within their family of origin due
to a lack of self-differentiation are unlikely to achieve this
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in the work environment. Conversely, academicians who
exhibit greater self-differentiation have the ability to live a
life beyond their family’s dysfunction, thereby distancing
themselves from the detrimental traits of their origin family.
Similarly, academicians strive to protect themselves from the
toxic effects of the work environment while maintaining an
authentic relationship with their colleagues (Cavaiola et al.,
2012). (2) In their unhealthy academic work environment,
for instance, chronic conflicts with colleagues may reveal
unpleasant inner experiences such as feelings (e.g., sadness,
anger, frustration) and thoughts (e.g., self-blaming). In these
situations, academicians limit their behavioral repertoire
by ignoring interpersonal problems, using avoidant
behaviors (e.g., acting with emotional or physical distance),
or using dysfunctional conflict resolution strategies (e.g.,
miscommunication). (3) Because academicians fail to handle
these unpleasant inner experiences and avoidance behaviors
in their family context, they also risk developing lower
functionality in their vocational relationships and symptoms
such as burnout in academic life.

Differentiation of self to job satisfaction to
burnout (Hypothesis 2)

The second hypothesis looked at how self-differentiation
predicted burnout through job satisfaction. The results
indicated that job satisfaction played a full mediating
role, indicating that self-differentiation did not directly
contribute to burnout unless academicians reported greater
job satisfaction. The limited research on the differentiation
of selfand job satisfaction (Akiin etal., 2023; Beebe & Frisch,
2009) indicated a positive relationship. On the other hand,
the research (Heigaard et al., 2012; Scanlan & Still, 2013)
revealed a negative relationship between job satisfaction
and burnout among different professions (e.g., occupational
therapists and teachers). The path from differentiation of self
to job satisfaction to burnout (Fredercik et al., 2023) among
clergies indicates that when differentiation of self is greater,
clergies have greater job satisfaction and lower burnout.
We also outline the path between self-differentiation
and burnout through job satisfaction in three steps: (1)
Academicians with poor self-differentiation may fail to
maintain a work-life balance. They may be unable to balance
their personal life and work life. The expectations of work
and academicians’ own needs may also become entangled,
paralleling the fusion or emotional cut-off patterns in family
relationships (Bowen, 1978). Furthermore, academicians,
paradoxically, may feel emotionally distant or disconnected
from their work. For instance, an academician can put
work-related requirements ahead of family-related needs or
vice versa. (2) Some of the academicians in our sample may
struggle with work and life balance. According to research
(Cavaiola et al., 2012), an enmeshed relationship with their
job (on one end) or emotional distancing (on the other end)
may operate on a continuum line with two ends, resulting
in work dissatisfaction. (3) Because the academicians in our
sample are dissatistied with their work environment, they
run the risk of developing higher burnout.

15 | Sayi/ 2 | Agustos / 2025

297




%

Mustafa Alperen Kursuncu ve ark.

Differentiation of self to experiential avoidance to
job performance (Hypothesis 3)

The third hypothesis examined how self-differentiation
predicted job performance through experiential avoidance.
However, the findings do not confirm this hypothesis. The
nonsignificant paths may be specific to job performance.
The associations between job performance and other
variables in the current study were mostly not significant.
We also found relatively low bivariate correlations between
job performance and other study variables. Although our
participants reported higher job performance (on mean
values), the academicians in our sample may not have
perceived the role of job performance as we predicted.
Since differentiation of self and experiential avoidance
reflect emotion management skills and job performance
indicates organizational behaviors, academicians in our
sample may not relate to these concepts directly, as we
hypothesized. Reporting a relative level of job performance
may be confusing as academic work environments
require multitasking (e.g., teaching, conducting research,
administrative work, and social contribution), in which
they perform on more than one task simultaneously. In the
current model, job satisfaction (hypothesis 4) has a more
robust mediator role than experiential avoidance (hypothesis
3) in predicting job performance.

Differentiation of self to job satisfaction to job
performance (Hypothesis 4)

The final hypothesis investigated how self-differentiation
predicts job performance through job satisfaction. The
results indicated that job satisfaction played a full mediating
role, indicating that self-differentiation did not directly
contribute to job performance unless academicians reported
greater job satisfaction. The meta-analytic research (Davar
& RanjuBala, 2012; Katebi et al,, 2022) reported the
relationship between job satisfaction and job performance,
but no study (to our knowledge) examined these variables
from the perspective of differentiation of self. Sloan et al.
(2017) reported that greater self-differentiation positively
correlates with organizational commitment. Moreover,
research indicates that job satisfaction and job performance
are indicators of organizational commitment (Meyer et
al., 1989; Meyer et al., 2002). Thus, increasing employees’
self-differentiation levels may be one way to improve
employee commitment (Sloan et al., 2017). In two steps,
we formulate the link between self-differentiation and job
performance through job satisfaction: (1) Academicians
in our sample may tend to act similarly in interpersonal
work settings as they used to respond in other types of
relationships with significant others (i.e., family) (Bowen,
1978; Kerr, 1982). Furthermore, our participants with
greater self-differentiation are likely to have useful skills
in stress coping, authentic intimacy, emotion regulation,
and interpersonal conflict resolution in their academic
relationships. (2) Because the academicians in our sample
have greater self-differentiation and manage interpersonal
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conflicts at the workplace, they likely feel satisfied with their
work environment. (3) Academicians in our sample who
report a higher level of job satisfaction are likely to exhibit
superior job performance.

Implications for theory and research

Our results supported the theoretical structure of self-
differentiation, which plays a salient role in workplace
settings for academicians. Moreover, through psychological
and interrelational perspectives, our findings have expanded
the understanding of job performance, burnout, and
job satisfaction from the perspective of family systems,
which may be important for organizational literature.
Theoretically, differentiation of self may reflect an ability
to reduce academic burnout and increase job satisfaction
and performance levels. The findings may also shed light
on several advantages (e.g., job satisfaction) of greater
self-differentiation, as well as how Turkish academicians
experience poor self-differentiation (e.g., burnout),
particularly in their academic settings. We propose
conducting integrative studies to investigate the potential
application of the family of origin variables in diverse
academic samples from different cultures. Researchers may
also focus on developing psychosocial intervention programs
to cope with burnout among academicians employing such
integrative theoretical models. These prospective programs
may incorporate psychological constructs or techniques
like psychological acceptance, which Kashdan et al. (2010)
define as remedies for experiential avoidance, to enhance
academicians’ resilience against burnout.

Implications for practice

We recommended that higher education policymakers and
administrators create conditions that can reduce burnout
among academicians and increase their job performance. In
this process, universities’ psychological counseling centers
may provide psychological support to academicians on
greater self-differentiation and psychological acceptance,
which may reduce burnout and increase work satisfaction
and performance levels. Psychological counselors may assist
academicians in three interrelated practices that incorporate
Titelman’s (2008) suggestions: (1) Psychological counselors
can assist academicians in enhancing their capacity to
engage in “neutral, person-to-person contact” (Titelman,
2008, p. 48) within their families and work environments.
This ability facilitates a more unbiased evaluation of the
emotional functioning patterns within an academician’s
own family and workplace. However, this objective
evaluation only represents a preliminary step. The long-
term goal should be to create more emotionally healthy
family and workplace boundaries without symptoms (e.g.,
becoming emotionally distant). (ii) To assist academicians
in developing self-regulation and self-observation strategies
to manage their thoughts and feelings, and to engage in
less emotionally reactive interactions with their family and
workplace. (iif) The goal is to help academicians achieve
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emotional distance from their family and workplace, while
maintaining a strong emotional connection to them. This
implies that academicians can assess their contribution to
the dysfunctional dynamics in their family and workplace,
thereby becoming more conscious of them.

Limitations of the study

The interpretation of the current findings should take
into account several limitations. Academicians subjectively
evaluated the relationship between self-differentiation,
job performance, and burnout. We suggest further studies
to collect data from different organizations, samples,
and employees. (2) The current research is considered
a cross-sectional design in which researchers cannot
confirm causality. We suggest further longitudinal studies
using mixed methods. (3) Although 278 academicians
from different universities in Tirkiye participated in this
research, it may not be possible to generalize the data to
all academics in Tirkiye due to the limitations of the
convenience sampling method. We suggest further studies
of different sampling methods (e.g., random sampling).

Conclusion

Greater self-differentiation may be a result of the ability to
cope with burnout and lower job performance. Our findings
contribute to Bowen’s (1978) and Kerr’s (1982) theoretical
claim that differentiation of self is an appropriate construct
for families besides workplace systems and organizations.
Our study indicates that the integration of experiential
avoidance and job satisfaction into the model exacerbates
the effects of poor self-differentiation on burnout and job
performance among Turkish academicians. As academics
navigate their interpersonal relationships in their families
and workplace, they may also achieve healthy coping
strategies (i.e., psychological acceptance) to regulate
unpleasant emotions to prevent burnout and poor job
performance.
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Ozet

Bu c¢alismanm amaci, sosyal ve beseri bilimler alaninda yayimlanan
doktora tezlerinin dil ve anlatim ilkelerine uygunlugunun belirlenmesi
ile birlikte tezlerdeki anlatim hatalarmin ortaya konmasidir. Caligmada
olgiit 6rnekleme yaklasgimima uygun olarak Istatistiki Bolge Birimleri
Smiflandirmasi  Diizey-1’e  gére her bir bolgeden 12 iiniversite
belirlenmis; bu iiniversitelerden 2017-2022 yillar1 arasinda yayimlanan
ikiger tez ornekleme dihil edilmistir. Caligma nitel arastirma modeline
gore yiriitilmis, dokiiman analizi yontemi esas alinmustir. Caligma
kapsaminda sosyal ve beseri bilimler alaninda yayimlanan 24 tezin “6zet”
ve “giris” boliimleri anlatim ilkeleri ve hata tiirleri agisindan incelemeye
tabi tutulmugtur. Tnceleme sonucunda 24 doktora tezinde toplam 312
dil ve anlatim hatas: tespit edilirken en fazla hatanin “dogruluk” ilkesi
ile ilgili oldugu, hatalarm yaklagtk %70 oraminda dil bilgisi kurallarina
uymamaktan kaynaklandigr goérilmistir. Bunu 50 hata ile “acikhk”
ilkesine bagl hatalarin izledigi, 44 hatanin ise “duruluk” ilkesi ile ilgili
oldugu, bulgular arasinda yer almistir. Aragurma sonucunda elde edilen
bulgular, hata tiirlerine gére degerlendirildiginde, en fazla hatanin
noktalama isaretleri ve yazim kurallariyla ilgili oldugu belirlenmistir. Bu
hata tiiriini, eklerin yanhs kullanilmasi, kelimelerin gereksiz kullanilmast,
oge eksiklikleri ve kelimelerin yanls anlamda kullanilmasma iligkin
hatalarin izledigi tespit edilmistir.

Anahtar Kelimeler: Anlatum Bozuklugu, Anlatim Ilkeleri, Dil Bilgisi,
Sosyal ve Beseri Bilimler

Abstract

This study aims to evaluate the appropriateness of doctoral theses
in the fields of social sciences and humanities in terms of language
and expression, and to identify common expression errors. Utilizing
a criterion sampling method, 12 universities across Tiirkiye—each
representing a Nomenclature of Territorial Units for Statistics
(NUTS) Level 1 region—were selected. From each university, two
doctoral theses published in between 2017-2022 were selected for
sample. The study employed a qualitative research model based
on document analysis. Within this framework, the “abstract” and
“introduction” sections of 24 theses were examined according to
principles of expression and types of errors. The findings revealed
a total of 312 language and expression errors, with the majority
pertaining to the principle of “ accuracy”, and approximately 70%
resulting from grammatical mistakes. Additionally, 50 errors were
associated with the principle of “clarity”, and 44 with “conciseness”.
In terms of error types, the most frequent issues stemmed from
violations of punctuation and spelling rules. These were followed
by the incorrect use of affixes, unnecessary word usage, structural
deficiencies, and the use of words in inappropriate contexts.

Keywords: Faulty Expression, Principles of Expression, Grammar,
Social Sciences and Humanities
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kademik metinlerin ve ozellikle doktora tezlerinin
A uluslararasi birtakim kurallara uygun olmasi kadar, iyi

ve dogru bir anlatima sahip olmasi da beklenmektedir.
Bu yoniyle fikirlerin, bilgi, olay ve olgularin iligkisel
gortintiilerini bilim diline uygun bir bi¢imde ifade edebilmek;
dilin anlam ve anlatm ayrinularina hikim olmak doktorantlara
ayricalik saglayan 6nemli bir yetkinlik olarak 6ne ¢ikmaktadir.
Doktorantlarin bilgiyi akici, etkili, siiriikleyici, estetik bir
anlatim ustaliiyla sunmasi beklenmese de iyi ve dogru bir
anlaumla bilimsel kurallara uygun raporlama yapabilmeleri
zorunluluktur. Biitiinciil bir bakis agisiyla ele alindiginda, bir
doktorantin uluslararasi standartlara ve dilin anlatum ilkelerine
uygun raporlama yapabilmesi gerektigi anlagilmaktadir.

Bilimsel yayinlarda ulusal ve uluslararast standartlara
uygunluk ile anlatim ilkelerine uygunluk iki énemli 6lgiittiir.
Standartlara uygunluk, raporlama siirecinde baslk, 6z, giris,
sonug, kaynakca boliimlerinin ve atuflarin nicel 6zelliklerini
belirlemektedir. Bu standartlar, baghk ve 6ziin kelime sayisi,
satir araligi, karakter biytikliigii gibi 6l¢iitlerden metin ici atif
ve kaynaklarin verilisine kadar bir dizi ol¢itii igermektedir.
Calismanin odaginda yer alan anlaum ilkelerine uygunluk
ise dogruluk, agiklik ve duruluk gibi anlatima 6zgii nitelikleri
icermektedir (Demir, 2004; Gencan, 2001; Karaalioglu,
2000; Kavear ve ark., 2007; Olgun, 1996; Ozdemir, 1999;
Sahin, 2007) (B Sek. 1).

i Sekil 1
Bilimsel Yayinlarda Temel Standartlar ve Anlatim ilkeleri

‘ Standartlara Uygunluk

* Baslik - Oz Anlatim ilkelerine Uygunluk
« Giris - Sonug « Dogruluk
_cAuflar-Kaynakea | . A;gkrluﬂ(
N\ ‘ ‘ ) * Duruluk

W Sekil 2
Anlatim ilkeleri ve Hata Tirleri
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Bir anlaum o6ncelikle dogru olmalidir. “Dogru” kavramu,
dil bilgisi kurallarina uygunlukla ilgilidir. “Dogru” ile “iyi”
arasinda agsamalilik iligkisi soz konusudur. “Dogru” bir
anlatim, “iyi” anlatima giden yolun iizerindedir. fyi anlatm ise,
iletinin dogru sunumlari i¢inde en uygun olanidir. Anlatimin
temeli ciimledir; dogru ve iyi bir ciimlede olmasi gereken
nitelikler ise “dogruluk”, “acikhk” ve “duruluktur”. Bu
ilkelere uyulmamasi anlatim hatasina yol agmaktadir. Anlatim
ilkeleri ve anlatmi olumsuz etkileyen hata tiirleri B Sekil
2’de listelenmistir (Demir, 2004; Gencan, 2001; Karaalioglu,
2000; Kavcar ve ark., 2007; Olgun, 1996; Ozdemir, 1999;
Sahin, 2007). “Dogruluk”, ciimlenin dil bilgisi kurallarina
uygun olmasy; “actklik”, sunulmak istenen anlam ile dilsel
gostergelerin ilettigi anlamin cakismamasy; “duruluk” ise
iletinin gereksiz ifadeler kullanilmadan verilmesi olarak ifade
edilmektedir (Demir, 2004; Hepgilingirler, 2004).

Dil; insanlar arasinda anlagmay: saglayan tabil bir vasita,
kendisine mahsus kurallari olan ve ancak bu kurallar
cercevesinde gelisen canli bir varlik, temeli bilinmeyen
zamanlarda atlmug bir gizli anlagmalar sistemi, seslerden
oriilmiis ictimai bir miiessesedir (Ergin, 2009). Cemiyeti bir
arada tutan en kuvvetli miiessese olan dilin bir vasita olugu,
ona kuralsiz hitkmedilecegi anlamma gelmemektedir. Bu
sebepledir ki dilin kurallarina ve tabiatina uygun hareket
edilme zorunlulugu bulunmaktadir.

Anlaum ise bir sey hakkinda soz séyleme, bir sey anlatma
isidir (Ozdemir, 1999). Duygu, diisiince, olay, olgu, tasart
ve izlenimlerin dilin kurallarina uygun olarak s6z ya da yazu
ile ifade edilmesine anlaum denir. Sosyal bir varlik olan
insanin, i¢inde yagadig1 topluma uyum saglayabilmesinde ve
mesleginde bagarili olabilmesinde anlatim becerisinin 6nemli
bir pay1 bulunmaktadir (Sahin, 2007). Her dilin kendisine
0zgl anlatm diizeni vardir. Bu diizen, o dili kullananlarin
ortak begeni ve bilinciyle olusur ve gekillenir (Demir, 2004).
Dil ile anlaum arasinda bu agidan siki bir iligki bulunur.
Dil, miisterek kurallar cercevesinde, dili kullananin
hiiviyetinde anlatima doniigiir. Anlatmin o dilin
kurallarina gore yapilandirilmas: 6ncelikle toplumsal
miiesseseye karsi bir sorumluluktur.

Dil ile bilim arasinda da benzer bir iligki s6z konusudur.
Bilgi ve fikirlerin aktarilmasinda en 6nemli ara¢ olan dil,
bir¢ok neslin degerli tecriibe ve bilgi birikiminin, yeni
kugaklara iletilmesini saglamistir. Eger dil ve yazi olmasaydi
yeni nesiller, diinyanmn taninmasi gibi bircok zor isi
yeniden deneyimlemek zorunda kalacakt (Carnegie, 1937).
Dolayistyla dil, bilimin birikimli olarak ilerlemesini saglayan
en temel aractir. Her bilimsel aragtirma, nihayetinde bir
metne doniistiigiiicin her aragtirmaci, ayni zamanda bir metin
yazaridir. Bu nedenle bilgiyi, bilimsel ilkeleri, metodolojiyi,
problem durumunu belirli bilimsel 6l¢iit ve kurallara uygun
sekilde agiklamak; ulagtig1 sonuglari, elde ettigi deneyimleri
baglama uygun kavramlarla iligkilendirerek dogru ve iyi bir
anlatimla aktarmak ve kavramlari yerli yerinde kullanmak
aragtirmacilardan beklenen temel bir yetkinliktir.
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Bilimsel yaynlar icin belirlenen uluslararasi standartlar
ve bu standartlara gére kaliplagmis formlara uygunluk,
lisansiisti  tezlerde anlatmin sahip olmasi gereken
o6nemli hususlardan biridir. Bu formlar, hi¢ stiphesiz ki
okuyucular arasinda ortak bir dilin olugmasini ve iletigimin
kurulmasini saglar. Bilimsel yaymnlar i¢in kabul goérmiis
en yaygmn uluslararasi standartlar rehberi, Amerikan
Psikoloji Dernegi (American Psychological Association
[APA]) tarafindan ortaya konmugtur (APA, 2022). Bilimsel
yaymlarin bu kurallara gére hazirlanmasi, alan yazinda
belirli bir formatin olugmasmi saglamaktadir. Boylece
tim taraflar, bu yayinlardan nasil istifade edebileceklerine
yonelik bir belirsizlik yagamamaktadirlar. APA’da bilimsel
yaymlarin baghk, 6z, giris, sonu¢ gibi bélimlerinde
anlatima iligkin formlar ile auf ve kaynaklarin veriligine
yonelik standartlar yer almaktadir. Bilimsel ¢aligmalarin
yayimlanmas: siirecinde, genellikle s6z konusu standartlar
dikkate alinmaktadirlar.

Lisansiistii egitimin son agamast olan doktora programs;
genel itibariyla en az alu yillik lisans veya yiiksek lisans
egitimine dayali lisansiistii yiiksek6gretimi ifade etmektedir
(Yiksekogretim Kanunu, 1981). Bu program; 6grenciye
bagimsiz aragtirma yapabilmek, bilimsel problemleri,
verileri genis ve derin bir bakis agisi ile irdeleyerek yorum
yapabilmek, analiz edebilmek ve yeni sentezlere ulagmak i¢in
gerekli becerileri kazandirmayr amaclamaktadir (Lisansiisti
Egitim ve Ogretim Yonetmeligi, 2016). Programa kabul
edilen adaylarin, siireci bagariyla tamamlayabilmeleri; siire,
tez danigmani, yeterlilik smavi, tez izleme komitesi, tez
Onerisi, tez savunmasi gibi konularda birtakim olciitlerin
ilgili mevzuatta belirtilen gekilde yerine getirilmesine
baglidir. Doktora ¢alismalarinin bir geregi olarak hazirlanan
tezler, 6grenim sirecinin sonunda, tez hazirlayan kiginin
alan ile ilgili bilgi, beceri ve yetkinliklerinin geldigi diizeyi
yansitan nihai triindiir. Tirkiye’de tiniversitelerin, tezlerde
belirli bir standardin saglanmasi amaciyla APA rehberini
ve iilkeye 6zgii yazim kurallarini esas alarak yayimladiklari,
tez yazim kilavuzlari da lisansiistii ¢aligma yapanlar igin
uyulmasi zorunlu olan esas kurallar dizinidir. Hazirlanan bu
tez yazim kilavuzlari dil ve anlaum kurallarina uyulmasina

da dikkat cekmektedir.

Universitelerin  hazirladigi  tez yazim kilavuzlarina
ragmen yayinlanan tezlerde dil ve anlatim yo6niinden
hatalar gorilmesi bu konuda hem doktora 6grencileri
hem de ogretim elemanlart tarafindan  gerekli
hassasiyetin ortaya konulmadigini géstermektedir. Ancak
yayimlanan tezlerde goze ¢arpan dil ve anlatum hatalarina
ragmen bu konuda literatirde heniiz bir ¢aligma
yaptlmadiginin gorilmesi bu caligmanin temel ¢ikig
noktasini olusturmustur. Bu cercevede ¢alismanin amaci,
Tirkiye’de sosyal ve begeri bilimler alaninda yayimlanan
doktora tezlerinin dil ve anlatim ilkelerine uygunlugunu
ortaya koymakur. Bu amagla farkli cografi bolgelerde
bulunan, 12 iniversiteden 2017-2022 yillar1 arasinda
sosyal ve begeri bilimler alaninda yayimlanan ikiser

Cilt/

tez, farkli disiplinlerden olmak kaydiyla secilerek dil ve
anlatim ilkeleri agisindan degerlendirilmigtir. Tirkiye’de
doktora mezunlarinin yillik yaklagik % 50’sinin sosyal ve
beseri bilimler alanindan olmasi nedeniyle calisma bu
alanla sinirlandirilmigtir (Yiiksekogretim Kurulu [YOK],
2023). Bu sinirlamanin bir diger nedeni ise Ol¢me,
Secme ve Yerlestirme Merkezi (OSYM) tarafindan
yiksekogretime erisim i¢in yapilan Yiksekogretim
Kurumlari Sinavi (YKS) ve Akademik Personel ve
Lisansiistii Egitimi Giris Sinavi (ALES) gibi sinavlarda,
sosyal ve beseri bilimler alanindaki programlar igin
Tirkce testi puaninin yerlesmede daha yiksek etkiye
sahip olmasidir. Dolayisiyla sosyal ve begeri bilimler
alaninda doktora tezi yazanlarin diger alanlara gore dil ve
anlatim yetkinli§ine daha yiiksek diizeyde sahip olmalari
beklenmektedir. Ayrica bu alandaki tezler, diger alanlarda
yapilan tezlere nazaran daha az deneysel ve matematiksel
uygulamaya sahiptir. Tiirkiye’de sosyal ve beseri bilimler
alanindaki doktora tezlerinin hazirlanma sirecinin
ele alindig: (Alpaydin, 2014) ya da hazirlanan tezlerin
nasil yazilmas: gerektigine dair (Horzum ve ark., 2016)
calisgmalar mevcutken bu alandaki tezlerin dil ve anlatim
yeterligini inceleyen ve degerlendiren bir bilimsel ¢aligma
bulunmamaktadir. Bu nedenle ¢alismanin literatiire katka
saglayacagi, sosyal ve beseri bilimler alaninda doktora
tezi hazirlayanlara ve doktora siirecini tasarlayanlara
rehberlik edecegi diigiiniilmektedir.

Yontem

Sosyal ve beseri bilimler alaninda yayimlanan doktora
tezlerinin dil ve anlaum ilkelerine uygunlugunu ve
tezlerdeki dil ve anlatim hatalarin1 belirlemek amaciyla
hazirlanan bu ¢aligmada, nitel bir aragurma yaklagimi
olarak dokiiman analizi yéntemi kullanilmistir (Creswell &
Clark, 2007). Dokiiman analizi, belgelerin sistematik olarak
incelenmesini ve degerlendirilmesini icermektedir (Bowen,
2009). Dokiiman analizinde temel amag, toplanan verileri
aciklayabilecek kavramlara ve iligkilere ulagmakur. Bu
yontemle temelde yapilan islem, birbirine benzeyen verileri
belirli kavramlar ve temalar gercevesinde bir araya getirmek
ve bunlar1 okuyucunun anlayabilecegi bir bicimde organize
ederek yorumlamakur (Yildirim & Simgek, 2006).

Calismanmn  6rneklemi, amach ornekleme (purposive/
purposeful sampling) tiirlerinden 6l¢iit 6rnekleme (criterion
sampling) yaklagimma gére belirlenmistir. Bu 6rnekleme
yaklagiminda, onceden belirlenmig belirli nitelikleri
tagtyan birimler (kisi, olay, nesne vb.) 6rnekleme dahil
edilmektedir (Suri, 2011; Biiyiikoztirk ve ark., 2015). Bu
cercevede Avrupa Istatistik Ofisi (European Statistics Office
[EUROSTAT]) tarafindan olusturulan Istatistiki Bolge
Birimleri Simiflandirmasi Diizey-1 kullamilmistir. Yapilan
siniflandirmada belirlenen 12 bolgeden &grenci sayisina,
doktora programlarindan mezun olanlarin sayisina, 6gretim
elemani sayisi ile 6gretim elemani bagina diisen yayin sayisina
gore en yiiksek degerlere sahip iiniversiteler secilmigtir.
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Ayrica, tiniversiteler arasinda homojenligi saglamak i¢in tiim
tniversitelerin 1992 yilindan 6nce kurulmus olmast ve egitim
ve ogretim dilinin Tiirkee olmasi ol¢iitleri dikkate alinmigtr
(Aslan ve ark., 2021). Dil ve anlatima iligkin arastirmalarda
“giincellik” 6nemli bir etken oldugu icin 6rneklem “son beg
yil i¢inde yayimlanma” 6lgiitii ile snirlanmugtir.

Ornekleme dahil edilen 12 iiniversite dikkate
alinarak sosyal ve beseri bilimler alaninda 2017-2022
yillar1 arasinda yayimlanan ve YOK Tez Merkezi
tizerinden taranabilen tezler liste hiline getirilmis;
bu iiniversitelerden anabilim dali ¢esitliligi de dikkate
alinarak ikiger tez seilmistir (YOK, 2022). Bu kapsamda
secilentezlerinise “6zet”ve “girig” bolimleridilveanlatim
bozuklugu agisindan incelenmigtir. Bunun baglica sebebi
ise oncelikle sosyal ve beseri bilimler alaninda yapilan
doktora tezlerinin uzunlugudur. B Tablo 2’de secilen
tezlerin 86-514 sayfa araliginda oldugu goriilmektedir.
Ayrica aragtirmacilar tarafindan tezlerin igerigi ile ilgili
olarak oncelikle “6zet” ve “giris” boliimlerine bakildig:
gozlemlenmektedir. Buna ek olarak YOK Tez Merkezi
izerinden taranabilen ancak tez sahibinin izni olmayan
tezlerin yalnizca “6zet” kismina ulagilabilinmektedir.

Il Tablo 2
Tez Orneklem Tablosu

Anabilim Dali / Bilim Dali

Wi Tablo 1
Universitelerde Sosyal ve Beseri Bilimler Alaninda Yayimlanan Tez Sayilari*

Universite Tez Sayisi

Ankara Universitesi 1.112
Atatlrk Universitesi 537
Canakkale Universitesi 57
Cukurova Universitesi 331
Dokuz Eylul Universitesi 413
Erciyes Universitesi 323
Gaziantep Universitesi 107
indnd Universitesi 300
istanbul Universitesi 1.603
Karadeniz Teknik Universitesi 153
Ondokuz Mayis Universitesi 75
Bursa Uludag Universitesi 370
Toplam 5.831

* YOK Tez Merkezi Gizerinden 10/11/2022 tarihinde erisilen ve
2017-2022 yillari arasinda sosyal ve beserf bilimler alaninda yayim-
lanmis tezler esas alinmistir.

Tez-1 Tarih -Yakincag Tarihi

Tez-2 Ozel Hukuk

Tez-3 Genel Sosyoloji ve Metodoloji
Tez-4 Halkla iliskiler ve Tanitim
Tez-5 Egitim Yonetimi ve Denetimi
Tez-6 Turizm isletmeciligi

Tez-7 isletme

Tez-8 Okul Oncesi Egitimi

Tez-9 Calisma Ekonomisi ve Endstri iliskileri
Tez-10 Kamu Yonetimi

Tez-11 iktisat

Tez-12 Temel Islam Bilimleri

Tez-13 indnl Universitesi

Tez-14 isletme

Tez-15 Felsefe

Tez-16 Cografya

Tez-17 Uluslararasi iliskiler

Tez-18 Turk Dili ve Edebiyati

Tez-19 islam Tarihi ve Sanatlari
Tez-20 Felsefe ve Din Bilimleri
Tez-21 Psikoloji

Tez-22 Temel islam Bilimleri

Tez-23 iletisim Bilimleri

Tez-24 isletme

Yayin Yili Sayfa Sayisi Slan;f?es';?/?g
2021 328 7
2018 186 7
2019 358 5
2021 226 9
2021 226 16
2017 86 .
2017 88 6
2017 204 9
2017 347 4
2017 269 6
2020 216 6
2019 358 10
2018 460 12
2020 165 3
2020 272 5
2021 477 16
2022 196 6
2019 514 6
2019 202 6
2021 205 18
2021 238 7
2019 222 6
2019 322 5
2021 214 3
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Dolayisiyla, tezlerin “6zet” ve “giris” boliimlerinin
yisty girig
incelenmesinin ¢aligmanin biitiint hakkinda da genel bir
goriis verebilecegi 6ngorilmiigtiir.

B Tablo 1’de ¢aligma i¢in segilen 12 tniversitede 2017-
2022 yillart arasinda sosyal ve begeri bilimler alaninda
yapilan tez sayilari sunulmustur. Toplamda yayimlanan
5.831 doktora tezinden 24’1 fakli sosyal ve begeri bilimler
anabilim dallarindan olmasina dikkat edilerek segilmigtir
(M Tablo 2). Secilen doktora tezleri toplam igerisinde ¢cok
diisiik bir orana sahip olmasina ragmen farkl bélgelerdeki
iniversite ve anabilim dallarina aitincelenen tezlerin genele
yonelik bir ¢erceve ortaya koyabilecegi diistiniilmektedir.

Orneklemde yer alan 12 iiniversiteden toplam 24 tez
“Tez-1, Tez-2, Tez-3...” seklinde kodlanmuis; her bir
teze ait bilgiler, tezin “6zet” ve “giris” bolimlerindeki
tespitler, hata tiirleri ile eglegtirilmistir. Doktora tezlerinin
“ozet” ve “girig” bolumlerinin sayfa sayisiun farkliligs,
incelenen sayfa sayisini da etkilediginden tezlerdeki hata
sayisina iligkin istatistiksel bir kargilagtirma yapilmamigur.
Calismada tezler “dogruluk, agiklik ve duruluk ilkeleri”
ve hata tiirleri agisindan ayrinuli olarak incelenerek veri
paketi olusturulmus; elde edilen bulgular, anlatum ilkeleri
ve hata tiirlerine gore siniflandirilmistir.

Tezlerin dil ve anlatim yoniinden incelenmesi agamasinda
Tirk Dil Kurumunun (TDK) giincel yazim kilavuzlar:
dikkate almmugtir (TDK, 2022). Incelemeye tabi tutulan 24
tezin “ozet” ve “girig” bolimleri, arasturmacilarin yani sira
Tirkge alaninda ihtisasi bulunan iki uzman tarafindan da
incelenmis; hatalar diger dil uzmanlarinca da teyit edilmistir.
S6z konusu tezlerin “6zet” ve “giris” boliimlerinde tespit
edilen hatalarin bir kismi, bulgular kisminda &rnekler
halinde verilmistir. S6z konusu hatalarin bazilari, calismanin
benzerlik orani nedeniyle {i¢ nokta (...) ile kisalulmugtr.

Bulgular

YOK Tez Merkezi tizerinden 2017-2022 yillar1 arasinda
sosyal ve beseri bilimler alaninda yayimlanan 24 doktora
tezinin “dogruluk, agiklik ve duruluk ilkeleri” ve hata
tiirleri agisindan incelemeye tabi tutuldugu bu aragurmada
belirlenen anlatim hatalari, anlatm ilkelerine gore tasnif
edilmigtir. B Tablo 3’te goriilecegi tizere, sosyal ve beseri
bilimler alaninda yayimlanan 24 doktora tezinin “6zet” ve
“girig” boliimlerinde toplam 312 hata tespit edilmistir; bu
hatalarin yaklagtk %70’ “dogruluk”, %16’s1 “aciklik” ve
% 14’1 “duruluk” ilkesi ile ilgilidir.

B Tablo 4 incelendiginde, doktora tezlerinin “Gzet” ve
“giris” bolumlerindeki en fazla hata tiriiniin noktalama
ve yazim hatalar1 oldugu goriilmektedir. Bu hata tiirtind
eklerin eksik veya yanlig kullanilmasi, kelimelerin gereksiz
kullanilmasi, 6ge eksiklikleri, tamlama yanlglar1 ile
kelimelerin yanlis anlamda kullanilmas: ile ilgili hatalar
takip etmektedir.

Cilt/

i Tablo 3 .
Hatalarin Anlatim llkelerine Gore Dagilimi
Kod Dogruluk  Acklik Duruluk Toplam
Tez-1 7 0 0 7
Tez-2 4 0 1 5
Tez-3 1M1 5 2 18
Tez-4 16 7 1 24
Tez-5 11 6 4 21
Tez-6 10 1 0 11
Tez-7 5 0 3 8
Tez-8 9 4 4 17
Tez-9 8 0 1 9
Tez-10 10 1 0 11
Tez-11 7 2 4 13
Tez-12 16 7 4 27
Tez-13 11 3 0 14
Tez-14 6 1 1 8
Tez-15 9 3 0 12
Tez-16 12 2 5 19
Tez-17 9 1 1 11
Tez-18 5 1 2 8
Tez-19 2 1 0
Tez-20 14 1 5 20
Tez-21 14 1 3 18
Tez-22 10 0 0 10
Tez-23 11 1 1 13
Tez-24 1 2 2 5
Genel Toplam 218 50 44 312
(%) 69,9 16 14,1 100
i Tablo 4

Hatalarin Tdrlerine Goére Dagilimi

Hata Tura Frekans

Noktalama ve yazim hatalari 91
Eklerin eksik veya yanlis kullaniimasi 54
Kelimelerin gereksiz kullanilmasi 39
Oge eksiklikleri 28
Tamlama yanlislari 26
Kelimelerin yanlis anlamda kullanilmasi 25
Cati uyumsuzluklari 17
S6z dizimi hatalari 10
Virgll eksikligi 9
Eklerin gereksiz kullanilmasi 8
Ek fiil eksikligi 3
Anlamca celisen kelimelerin birlikte 2
kullaniimasi

Genel Toplam 312
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Kelimelerin Yanlis Anlamda Kullanilmasina iliskin
Bulgular

Kelimelerin anlamlarina uygun kullanilmamasi veya yazim
ya da anlam yoniinden birbirine yakin kelimelerden birinin,
digerinin yerine kullanilmasi hatalara yol agabilmektedir.
Ornekleme dahil edilen tezlerdeki ciimleler bu yénden
incelenmis; tespit edilen yanlig kullanimlarin bir kismi asagida
verilmigtir:

Miilakatlar ber smaftan goniilliiliik esasina gire secilmistir.

(Ornek 1, Tez-3)

Birinci ornekte “secilmek” kelimesinin anlam ayrintisna
dikkat edilmeden kullanilmasi anlatim hatasina yol acmgtir.

Dijital aktivistler diinyay: degistirme isteklerini bu siteler
dizerinden, diger bir degisle kapitalizmin dijital icatlar: olan
bu siteler iizerinden batta bu sitelerin izin verdikleri olgiilerde
eyleme doniigtiirmektedirler. (Ornek 2, Tez-4)

Ikinci 6rnekte “deyig(le)” kelimesine yazim yoniinden
benzeyen “degis(le)” kelimesinin kullanilmas: anlaumda
hataya sebep olmustur.

Ortaokul ogrencilerine wuzaktan egitimle ogrenci liderligi
program: wygulama ile ilgili olarak ne ulusal ne de yabanc
kaynaklarda berbangi bir caliymaya rastlanmamgtr. ( Ornek
3, Tez-5)

Tiirkgede “ne ... ne” baglacy, sekil bakimindan olumlu anlam
bakimindan olumsuz ctimleler i¢in kullanilan bir baglactir. Bu
baglacin kullanildig: ciimlelerde yiiklemin sekil bakimmdan
olumlu olmasi gerekmektedir. Ugiincii Grnekte yiiklemin
“rastlanmamustir” seklinde kullanilmasi anlatim hatasina
neden olmustur.

Aralk 2019°da baglayip kisa siirede diinyaya yayilan viriis
neticesinde, pandemi siirecine girilmistir. (Ornek 4, Tez-5)

Dérdiincii  6rnekte  “baglayip yayilan virtis” kalibi
kullandlmigtir. Bu anlatmdan  “virtisin - baglamast”  gibi
anlam ortaya c¢ikmasi nedeniyle kelimenin yanls anlamda
kullanilmasindan ~ kaynaklanan bir anlatim hatasi  s6z
konusudur.

Bazi etkinlikler, yiiz yiize ortamlarda da wygulama esnekligine
sabip oldugu icin, istendigi taktirde hibrit egitime de miisaittir.
(Ornek 5, Tez-5)

... sosyal igerigin direk etkisine odaklanmis ... (Ornek 6, Tez-8)

Her iki meslek grubunun ... bagimsiz denetim faaliyeti
yiiriitmesine karsilik tabi olduklar: mevzuat biikiimleri, ...
gibi bircok konuda birbirinden kesin cizgilevle ayrismast ...
(Ornek 7, Tez-24)

.. COVID-19 pandemisine karsi AB’nin ... verdigi smav,
AB’nin salgmila  miicadele  wygulamalar: iizerinden
incelemeye tabii tutulmugtur. (Ornek 8, Tez-17)
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Besinci ornekte “takdirde” kelimesi “taktirde” ile, altinci
ornekte “direkt” kelimesi “direk” kelimesi ile, yedinci
ornekte “kargin” kelimesi “kargilik” ile, sekizinci dokuzuncu
ornekte ise “tabi” kelimesi “tabii” ile karigurildigindan bu
ciimlelerde de anlatim hatast bulunmaktadir.

Noktalama ve Yazim Hatalarina iliskin Bulgular

Noktalama ve yazim hatalari, dogruluk ilkesi ile ilgili bir hata
tirtidiir. Doktora tezlerinde noktalama isaretlerinin yerli
yerinde kullanilmasmin yani sira kelime ve eklerin yazim
kurallarina uygunlugu incelenmis, tespit edilen hatalarin bir
kismi koyu renkle detaylandirilarak agagida agiklanmigtir:

Bu durumda, toplumsal iliskilerin ve ticaret ortamlarinin
en  temel degerlerinden  olan  “giiven”  duygusunu

zedeleyebilmektedir. (Ornek 1, Tez-23)

Bu ¢aligmay: farkly kilan bir bususta, ... zekit ve negatif gelir
vergisinin karsilastirilmamag olmasidyr. (Ornek 2, Tez-12)

Bunlar, sebrin  kugbakisi  goviiniimii, kapladigs alanin
biiyiikliigii, morfolojik yapist, kurulus veya gelismesinde rol
oynayan taribi etkenler olabilecegi gibi; beseri, ekonomik ve
idari fonksiyonlarda olabilir. (Ornek 3, Tez-16)

Latincede yonetsel orgiit birimi anlamina gelen sebir (urbs) ve
sebirsel yerlesme (urbanus) karsilige da olan sebir kelimesinin
(Keles, 2008: 111), Tiirkee’ye Farsca’dan gecen Arapeast
“medeni-uygar’dir ve Medine’de bu kelimeden tiiremistir
(Akova, 2018: 91). (Ornek 4, Tez-16)

. irtibatin kopmamas: agisindanda inem  arzetmektedir.
(Ornek 5, Tez-12)

. iletigimde rubsal diimyamizin renklerinin, icimizden
digimiza yanstya bilmesi ... igin onemlidir. (Ornek 6, Tez-4)

Yukaridaki alt 6rnekte de “de” baglacinin yanlis yazildigi,
bes ve altnci 6rneklerde birlesik fiilin yazimina iligkin
hatalarin da oldugu, dordiincii 6rnekte bunlarin yani sira
kesme igaretinin de yanlis kullanildig1 gérillmektedir.

... Sirketlerin yatirimcryr cezp edebilmek ... igin ... yonetim
wygulamalarma  ibtiyag  duyacaklar:  diisiiniilmektedir.
(Ornek 7, Tez-7)

Ayrica degisik kamu kurumlarmda yapilmis bes uzmaniik
¢algmasi, ... ile ilgili yirmiyedi ¢aligma bulunmaktadr.
(Ornek 8, Tez-10)

.. felsefenin de ciddi bir itibar sorunuyla yiizyiize oldugu bir
donemecte ... (Ornek 9, Tez-15)

.. verimli tarim arazileri gibi bir takim fiziki faktorler
yannda, ... (Ornek 10, Tez-16)

.. ve Arap Asills turistler ile yerli turistlerin ... farkiiliklar:
belirlenmeye calisilmigtir. (Ornek 11, Tez-6)

Yukaridaki yedinci 6rnekte Dbirlesik fiilin, sekizinci
ornekte sayilarm, dokuzuncu 6rnekte ikilemenin, onuncu
ornekte “birtakim” kelimesinin yanlhg yazildig1; on birinci
ornekte biyik harflerin kullanimina aykiriik bulundugu
goriilmektedir.
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Eklerin Eksik veya Yanlis Kullanilmasina iliskin
Bulgular

Ekler; kelimelerin anlam detaylarini, yapt ve c¢ekim
durumunu belirleyen birimlerdir. Anlatimda eklerin,
ciimledeki diger 6gelerle uyumlu olmas: gerekmektedir.
Doktora tezlerinde eklerin anlam ve gorevlerine uygun
kullanilip  kullanilmadigr incelenmis, tespit edilen
hatalarin  bir kismi koyu renkle belirtilerek agagida
verilmigtir:

.. herbangi bir ailenin yasadig: cografyas:, hikayesi ... ile

bicimlendirilmigtir. (Ornek 1, Tez-8)

v konusu wygulama  kisminin - drnek

degerlendirilmigstiv. (Ornek 2, Tez-3)

. olan bu arastirma, cocuklarm ¢evresinde bulunan
kigilere de katk: sunacag: diisiniilmektedir. (Ornek 3,
Tez-8)

Altincr ve son boliimde ekonometrik uygulamalarin
sonuglarini sunulacaktir. (Ornek 4, Tez-11)

olay  olarak

Analiz sonuglars, ... ozsermaye maliyetlerinin azaldiginin

gostermektedir. (Ornek 5, Tez-7)

... daglk Dogu Karadeniz Bb’lg_esi ‘ndeki kiiltiir anlamada
onemli fikirler sunmaktadyr. (Ornek 6, Tez-18)

Caligmamizda gegitli iilkelerinde uygulanan ... ile ortak ve
farkls noktalarmin tespit edilmigtir. (Ornek 7, Tez-12)

. istek ve omerileri rabat¢a ortaya koyabildikleri ve
almacak  kararlara etkin bir  sekilde katilmalara
baghdyr. (Ornek 8, Tez-14)

Yukaridaki bir ve ikinci 6rneklerde iyelik ekinin
kullanimindan kaynaklanan hatalar s6z konusu iken
dcincii Ornekte tamlayan ekinin kullanilmamasindan
kaynaklanan bir hata yapilmistir. Dért, bes, alt1, yedi ve
sekizinci 6rneklerde hil eklerinin kullaniminda hataya
digiilmiigtiir. Sekizinci 6rnekte fiilimsi eki de yanlig
kullanilmistir.

Cati Uyumsuzluklarina iliskin Bulgular

Anlatimda fiillerin iliskili oldugu ogelerle etkenlik-
edilgenlik yoniinden uyumlu olmasi gerekir. Orneklemde
yer alan tezler, cati uyumu ag¢isindan incelenmis ve tespit
edilen hatalarin bir kismi koyu renkle detaylandirilarak
agagida verilmigtir:
wwy anlami giiglendirerek, alt metinlerin aktarimasini
saglanmaktadir. (Ornek 1, Tez-4)
.. anket bulgularina bakarak, ... anlami bir iliski oldugu
soylenebilir. (Ornek 2, Tez-9)
- bu dinamiklerin etkilerini ortaya koyarak, reformun ...
degerlendirilmesi amaglanmaktadir. (Ornek 3, Tez-10)
... kuramlari, bazi noktalarda ayrigsa da genel olavak
insani referans nesnesi olarak kabul edilerek yapilan
¢aligmalarn, givenlik kavramima epistemolojik katkilar
sunacagmm one stirmektedir. (Ornek 4, Tez-17)

Cilt/

Birinci 6rnekte “...giiclendirerek... saglanmaktadir”, ikinci
ornekte “bakarak... séylenebilir”, tigincii 6rnekte “ortaya
koyarak... degerlendirilmesi”, dérdiincii 6rnekte ise “kabul
edilerek... 6ne siirmektedir” fiilleri etkenlik-edilgenlik
yoniinden uyumsuz oldugu i¢in anlatim hatasi yapilmigtir.

Ek Fiil Eksikligine iliskin Ornek Bulgular

Ek fiil eksikliginden kaynaklanan anlatim hatalari, genel
olarak sirali bagli ciimlelerin yiiklemleri arasindaki
uyumsuzluktan kaynaklanmaktadir. Sirali bagh ciimlelerde
kullanilan yiiklemlerde zaman ekleri ve ek fiiller ortak
kullanilabilir. Ancak bu durumda zaman eklerinin ve ek
fiilin her iki yiiklem i¢in de uyumlu olmasi gerekmektedir.

Caligmada, bu aragtirma sonuglarina cevap aranacak
ve Tiirkiye kamu mali yonetim yapisini koklii sekilde
degistirmis olan reformun, kapsamii bir analizi yapilmagtir.
(Ornek 1, Tez-10)

Temeli 1960°lara dayanan ve Fransa’da “avangart”
niteligi  tastyan bir bareket olavak meydana  gelen
“durumsalc: enternasyonalin detournement” kavraminda
bulan kiiltiir yozlagmast, kapitalizm olgusunun belirleyici
konumunda meydana gelmis ve tiim iletisim ve sanat
olgularinin birtakim avaclar ile toplumlara mesaj vermek
olarak tanmmilanabilmektedir. (Ornek 2, Tez-4)

Ik 6rnekte “aranacak” ile “yapilmigtir” yiiklemleri, ikinci
ornekte “... meydana gelmis” ve “tamimlanabilmektedir”
yiklemleri, ek fiil yoniinden uyumsuzluk gosterdiginden
her iki 6rnekte de anlatim hatasi bulunmaktadir.

Kelimelerin Gereksiz Kullaniimasina Ornek iliskin
Bulgular

Duruluk, iyi bir anlatimmn 6énemli bir 6zelligidir. Duru
ctimlelerde gereksiz sézciik bulunmaz. Ayni anlama gelen
veya anlam ayrintist diger ifadelerin icerisinde verilen bir
kelimenin kullanilmast bu tiir hatalara yol agabilmektedir.
Tezlerin anlatimi, kelimelerin gerekli olup olmadig:
yoniinden incelemeye tabi tutulmus, tespit edilen hatalarin
bir kismu koyu renkle belirtilerek agagida verilmistir:

Dijital aktivistlerin global etkilesimleri ve sosyal iletisimleri
esnasmda meydana getirdikleri ve konu agsindan genellikle
kapitalizm, neo-liberal konular ve otoriter yonetimlere kars:
nitelik tastyan konulardw. (Ornek 1, Tez-4)

... Sonug kisnunda ise ... mitel ve nicel aragtrma verilerinin
degerlendirilmesi ve sonug kismz yer almistr. (Ornek 2, Tez-17)

.. ailelerin en azmdan asgari yagam seviyesinde bir hayat
yagamasna katk: saglamaya yonelik ... (Ornek 3, Tez-12)

Birinci 6rnekte ... konu agisindan ... konular ... konulardir”
kelimelerinde; ikinci érnekte “... sonu¢ kisminda ... sonug
kismui yer almistir” ifadelerinde; tigiincii 6rnekte “yagam
ve hayat” kelimelerinin kullanihiginda gereksiz tekrarlar
bulunmakta ve bu séyleyisler duruluk ilkesine aykirilik
gostermektedir.
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Metin Ciftci ve ark.

.. Ogrencilerin ... kiiresel sorunlara ¢oziim bulucu bireyler
olmalarma, onlarm birer lider olavak yetismelerine ... ibtiyag

duyuldugu goriilmektedir. (Ornek 4, Tez-5)

Dérdiinciti 6rnekte “6grencilerin” kelimesi, her iki ctimle
icin de uyumlu oldugundan ciimlenin devaminda “onlarin”
zamiri gereksiz kullanilmugtir.

Ulkemizde yer alan ogrenci liderligi konusundaki boslugun
doldurulmas: gereklidir. (Ornek 5, Tez-5)

Bu yeni bakis agisi ... sonraki yapilacak arastirmalara inemli
kaynak teskil edecegi diisiiniilmektedir. (Ornek 6, Tez-8)

Bes ve alunci 6rneklerde “yer alan, yapilacak” kelimeleri
cimleden  cikarildiginda  anlamda  hicbir  daralma
olmadigindan gereksiz kullanilmistir.

.. Olumsuz etkisinin temel sebebi ... kendi gtkarlar: dogrultusunda
bareket etmelerinden kaynaklanmakta ve ... (Ornek 8, Tez-7)

Sekizinci 6rnekte “...sebebi... kaynaklanmaktadir” ifadesinde
de kelimenin gereksiz kullanimindan kaynaklanan bir anlatm
hatas1 s6z konusudur.

Anlamca Celisen Kelimelerin Birlikte
Kullanilmasina lliskin Ornek Bulgular

Anlamca celisen ifadelerin ciimlede birlikte kullanilmasi,
okurda yazara kargi giivensizlik hissi doguran 6nemli bir
hata tiriidiir. Bu hata tiri “kesinlik-olasilik” anlamli
ifadelerin ayni ciimlede kullanilmasindan kaynaklanabilecegi
gibi, kelimelerin anlam ayrinularmma dikkat edilmeden
kullanilmasindan da ortaya gikabilir.
Nicel  aragtrma  boliimiinde nicel
gergeklegtirilmistir. (Ornek 1, Tez-3)

goriisme

... ilk ¢aligma sadece Veli Kargi'nm ... isimli doktora ¢aligmas:
ile Dogan Kabraman’m hazirladigr ... isimli yiiksek lisans
caligmalaridir. (Ornek 2, Tez-12)

Ik 6rnekte “goriisme” nitel bir veri toplama aract oldugu
icin “nicel gorigsme” ifadesi tutarli bir s6z grubu degildir.
Ikinci 6rnekte yazar ciimleye “ilk galigma sadece...” seklinde
baslarken ciimlede birden fazla 6rnege yer vermis, ciimleyi
de ¢okluk bildirecek sekilde sonuglandirmigtir.

Oge Eksikliklerine iliskin Ornek Bulgular

En az ¢abayla en ¢ok anlam iletme isteginin sonucu olarak
tim dillerinanlatim diizenine “en az ¢aba” kurali egemendir;
dilimizde de bu kuralin etkisiyle tekrarlardan kacinilan,
miimkiin oldugunca, 6gelerin ortak kullanilmasina dayanan
bir anlatim diizeni vardir (Demir, 2004). Sirali ve birlesik
ciimlelerde bu diizen yaygin sekilde goriilmektedir. Ancak
bu tiir kullanimlarda, ortak Ggenin diger sz gruplariyla
uyumlu olup olmadigma dikkat edilmelidir. Ornekleme
dihil edilen tezler bu yoniiyle incelenmis; tespit edilen
uyumsuzluklarin bir kismi agagida verilmigtir:
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.. ailelerin cocuklarimim okul gegisi siivecinde oynadiklar:
rolii ortaya koyarak ... gerektigi konusunda deneyim
kazandiracaktir. (Ornek 1, Tez-8)

inovasyonun, KOBIlerin omemini anlamis  ve
verdikleri destekleri arttirmaglardyr. (Ornek 2, Tez-9)

Birinci ornekte “... ailelerin deneyim kazandiracaktr”

ifadesi  uyumluluk  gostermemektedir.  “...deneyim
kazandiracaktir” ifadesinden 6nce bir dolayl tiimleg
kullanilmadigindan 6ge eksikligi s6z konusudur. Ikinci
ornekte ise “... KOBI’lerin... artturmislardir” ifadesinde de
ayn1 durum s6z konusudur.

Nicel caliymada ise siifta bulunan tiim kadin katihmeilara
wygulanmugtrr. (Ornek 3, Tez-3)

Yiiklemi gecisli fiilden olusan ciimlelerde nesne kullanilmas
gerekmektedir. Uclincii 6rnek incelendiginde “uygulananin
ne oldugu” yoniinde bir belirsizlik gorillmektedir.

Eklerin Gereksiz Kullanilmasina iliskin Ornek
Bulgular

Eklerin gereksiz kullanilmasi, duruluk ilkesini etkileyen,
dil bilgisel 6rgii ve yapilarin yanls kurulmasma dayali bir
hata tiiradir.

Yapilan literatiir taramasimda ... caliymaya rastlamilmagtir.
(Ornek 1, Tez-7)

gerceklegtirilmesinin  yagamilacak  gegis
azaltacagini vurgular. (Ornek 2, Tez-8)

sokunu

wo konusunda ¢aligma yaparken incelenilen kaynaklarn
baginda oncelikle ... gelmektedir. (Ornek 3, Tez-20)

Ik 6rnekte “rastlamak” fiili, edilgen hale getirilirken “-11”
cat1 eki gereksiz kullanilmigtir. Benzer durum iki ve tigtincii
ornek ciimleler icin de s6z konusudur.

Tamlama Yanlislarina iliskin Ornek Bulgular

Sifat ve isim tamlamalarinda hem sifaun hem de ismin
ayni tamlanan 6geye baglanmasi anlatim hatalara yol
agabilmektedir. Orneklemde yer alan tezler, tamlamalar
agisindan incelenmis ve tespit edilen hatalarin bir kismi
koyu renkle detaylandirilarak agagida verilmisgtir:

... veriler betimsel ve icerik analizi yontemiyle ... (Ornek 1, Tez-8)

ey Sk, eGitim, ulagim ve kiiltiirel hizmetlerin dagihm, ...
(Ornek 2, Tez-16)

.. romanlar yap: ve tematik bakimimdan kisaca incelenmigtir.
(Ornek 3, Tez-22)

... sosyal ve iy yasaminda daba Gzgiiv bir yasam bigimi
olugturmasi igin ... tizerinde durulmugtur. (Ornek 4, Tez-3)

Sifat ve isim tamlamalarinin ayni tamlanan 6geye baglanmasi
nedeniyle birinci 6rnekte “betimsel analiz ile igerik analizi”,
ikinci 6rnekte “saglik, egitim, ulagim hizmetleri ile kiiltiirel
hizmetler” iglincii 6rnekte “yap1 bakimindan ve tematik
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bakimdan”, dordiincii 6rnekte “sosyal yagam ve is yagami”
tamlamalarinda, tamlananin ortak kullanilmasi anlatim
hatasina yol agmigtr.

S6éz Dizimi Hatalarina iliskin Ornek Bulgular

Kelimeleri yanlis yerde kullanmak, ciimlenin anlamini
degistirebildigi gibi, okur agisindan ¢ok farkli yorumlara
da yol acabilir. Bu yanlglarin 6niine gegilmesi icin
kelimelerin yerli yerinde kullanilmas: gerekir (Kavcar vd.,
2007). Kelimelerin yanlis yerde kullanilmasi hem metnin
okunusunda piiriizlere hem de anlamda belirsizliklere yol
acarak acgiklik ilkesine aykirilik olugturur.

Sonug olarak ... din gorevlilerinin mesleki etik ilkelerini
konu  edinen iilkemizde caligmanin  olmadigini
soyleyebiliriz. (Ornek 1, Tez-20)
Mizab kavrammmin da iletisim kadar insan bayatmda
cok eski bir yeri oldugu yapilan ¢aliymalarda ortaya
konulmugtur. (Ornek 2, Tez-4)

Ik 6rnekte “iilkemizde” kelimesinin yanlis yerde
kullanilmasi, “mesleki etik ilkelerini konu edinenin
ilkemiz oldugu” yoniinde bir anlamin ortaya ¢ikmasina
yol acmaktadir. ITkinci ciimlede “iletisim kadar insan
hayau” gibi bir s6z dizim hatas1 s6z konusudur.

Virgul Eksikligine iliskin Ornek Bulgular

Ciimlede farkli amaglarla kullanilabilen virgil ()
cimlenin okunugu esnasinda bir duraksamay:r isaret
etmektedir. Yazarin bildirmek istedigi iletinin tam ve
dogru olarak anlagilmasinda virgiiliin 6nemli bir islevi
bulunmaktadir. Bilhassa anlam belirsizliginin ortaya
cikabilecegi ciimlelerde virgiiliin kullanilmasi zorunluluk
arz etmekredir.

Bu Islam’m getirmiy oldugu mali yiikiimliiliiklere iligkin
biikiimlerin ortak payesi kapsamindadir. (Ornek 1, Tez-
12)

Dogrudan  etki  bankalarin  varlklarm:  (borglarimi)
yabanc para birimi cinsinden elde etmeleri durumunda
olusmaktadir. (Ornek 2, Tez-11)

Sosyal medya icerisinde bem bireysel hem de grup seklinde
bir kitlesel iletisime olanak saglamaktadir ve dolayistyla
ag toplumlar: icin siyasi fikirleri ve tutumlarm gelistigi,
dile getirildigi ve bireylerin tutum edindigi siireclerinde

etkindir. (Ornek 3, Tez-4)

Ik 6rnekte “Bu” 6znesinden sonra virgiil kullanilmadig:
icin “bu” zamiri, isaret sifat1 gibi anlagilmakta; ctimlenin
okunugunda ve anlaminda piiriize yol agmaktadir. Ikinci
cimlede “Dogrudan etki”, iiglinci ciimlede “sosyal
medya” ifadelerinden sonra virgiil kullanilmamasr anlatim
hatasina yol agmugtir.

Cilt/

Sonuc ve Tartisma

Dil, bilimsel bilginin birikimli olarak ilerlemesini, bilginin
iretim ve aktarimini saglayan en 6nemli aractir. Bu nedenle
bilimsel c¢aligmalarda dilin kurallara uygun olmamasi,
kavramlarin yerli yerinde kullanilmamasi 6nemli bir
sorun alanidir. Gerek yiiksekogretimde sosyal ve begeri
bilimler alanindaki programlara giris sartlar1 agisindan
gerekse bilimlerin simiflandirilmasi yoniinden sosyal ve
beseri bilimler alanindaki programlarda lisansiistii egitim
yapanlarin dil ve anlatim yetkinlifinin en st diizeyde
olmasi gerekmektedir. Bilim insani yetistirme siirecinin
son agamast doktora egitimidir, bu egitimin sonucunda
yayimlanan tezlerin, tezin yazildigi dilin kurallarma ve
anlatm ilkelerine uygun olmasi 6nem arz etmektedir.

Bu dogrultuda, sosyal ve begerl bilimler alanindaki
doktora tezlerin dil ve anlaum ilkelerine uygunlugunu
ve tezlerdeki anlaum hatalarini belirlemek amaciyla
hazirlanan bu caligmada, belirlenen odlciitlere gore segilen
12 tniversiteden, 2017-2022 yillar1 arasinda yayimlanan
24 tezin “Ozet” ve “girig” boliimleri, anlatim ilkeleri ve
hata tiirleri agisindan incelenmigtir. Tezler “dogruluk,
aciklik ve duruluk ilkeleri” acisindan dokiiman analizine
tabi tutulmug; elde edilen bulgular anlatm ilkeleri ve hata
tiirlerine gore simuflandirilmistir. S6z konusu tezlerde
tespit edilen hatalar, bulgular kisminda sunulmustur.
Orneklemdeki iiniversite saysi, tez sayisi ve tezlerin sadece
“Ozet” ve “girig” bolimlerinin incelemeye tabi tutulmast,
caligmanin sinirlhiliklart arasinda yer almigtir. Tezlerin
incelemeye tabi tutulan bolimlerinin sayfa sayilarinin
farklilik gostermesi ise aragtirmacilar tarafindan dikkate
alinmasi gereken bir diger 6nemli husustur.

Calismada genel itibartyla sosyal ve beseri bilimler alaninda
yayimlanan 24 doktora tezinde toplam 312 dil ve anlatim
hatasi tespit edilirken bunlarin 218’inin “dogruluk” ilkesi
ile ilgili oldugu, hatalarmn yaklasik %70 oraninda dil bilgisi,
yazim ve noktalama kurallarina uymamaktan kaynaklandig:
tespit edilmigtir. Bunu 50 hata ile “aciklik” ilkesine bagli
hatalarin izledigi, 44 hatanin ise “duruluk” ilkesi ile ilgili
oldugu, bulgular arasinda yer almigtir.

Aragtirma sonucunda elde edilen bulgulara gore, en fazla
hatanin noktalama ve yazim kurallarina uyulmamas
nedeniyle yapildig: belirlenmigtir. Bu hata tiiriini, eklerin
yanlis kullanilmasi, kelimelerin gereksiz kullanilmasi, 6ge
eksiklikleri ve kelimelerin yanlig anlamda kullanilmasina
iligkin hatalarin izledigi tespit edilmistir.

Aragtirma  siirecinde yiksek diizeyde bir anlatim
yetkinligine sahip az sayida tezin bulunmasi ve tezlerin
anlaum vyeterligi acisindan genis bir aralikta farklihk
gosteriyor olmasi aragtirmacilarin gozlemleri arasinda yer
almigtir. Ayrica kargilagilan birtakim hatalarin dil bilgisi
eksikliginden ziyade, “klavye” hatasi olarak bilinen teknik
sorunlardan kaynaklandig1 da degerlendirilmistir.
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Sosyal ve begeri bilimler alanindaki doktora tezlerinin dil
ve anlaum agisindan degerlendirilmesi konusundaki bu
aragtirmanin  sonucunda hem aragtirmanin smirhiliklar
hem de bulgular1 g6z 6niinde bulundurularak birtakim
oneriler dile getirilebilir. Doktora egitiminin girdi, siire¢ ve
ciktt boyutlarinda birtakim gereklilikler ve islem adimlari
bulunmaktadir. Bunlar, doktora tezlerinin biiyiik oranda
bicimsel olgiitlere uymasini saglamaktadir. Ancak bulgular,
tez yazim kilavuzlarinda tezlerin dil, anlatm, yazim ve
noktalama kurallarma uygun olmasi gerektiginin daha
yliksek bir vurguyla belirtilmesi gerektigini gostermektedir.
Kilavuzlarin bu konudaki basucu kaynaklari icerecek sekilde
hazirlanmas1 da dil ve anlaum yoniinden daha yetkin
ciktilara ulagilmasini saglayacakur.

Doktora tezlerinin sonuglanmasina kadar gegen siirecte;
doktorant basta olmak iizere, tez damigman(lar)i, tez
izleme komitesi, tez jiirileri ve enstitiiniin 6nemli gérevleri
bulunmaktadir. Bu siirecte tezlerin dil bakimindan daha
etkin bir incelemeye tabi tutulmasi, tezde Tirk¢enin dogru
kullanimina iligkin bir degerlendirmenin de yapilmasi
gerekmektedir. “Tez Inceleme ve Degerlendirme
Formlar1”nda Tirk¢enin dogru kullanimi, dil ve anlanm
yeterligi, yazim ve noktalama kurallarina uygunluk gibi
olgiitlere de yer verilmesi son derece 6nemlidir. Tez
izleme komitesinin, tez jiirilerinin ve tez danigman(lar)inin
tezlerde Tiirkgenin kullanimi konusunda gosterecekleri
yiksek hassasiyet ve ihtimam, hatalarin en aza inmesine
katk: saglayacakur.

Giintimiiziin bilisim araglari, yazim denetimi anlaminda
onemli firsatlar sunmaktadir. Yaygin kullanilan Microsoft
Word programinda, yazim hatalarim  biyik olgtide
belirleyen birtakim isaretlemeler kullanilmaktadir. Cevrim
ici sozliikler, eskiye gore daha kolay sekilde tarama yapabilme
imkdn1 saglamaktadir. Doktorantlarin bu tiir yazilimlardan
ve cevrim ici imkdnlardan daha fazla istifade etmeleri
hatalarin en aza inmesine olumlu yonde etki edecektir.

Aragtirma, tezlerinsadece “6zet” ve “giris” boliimlerine yonelik
bir inceleme ve degerlendirmeyi icermektedir. Bu yoniiyle
hata tiir ve sayilarinin nedenlerine iligkin aragtirmalarla daha
genis bir 6rneklem daha kapsamli incelemeler agisindan da bir
zemin hazirlamaktadir. Bu ¢aligmada tezlerin yayinlanmadan
once bagta tez danigman(lar) ve tez jiirileri tarafindan gézden
gecirilmesine ragmen dil, anlaum, yazim ve noktalama
kurallart agisindan hatalar igerdigi belirlenmigtir. Dolayisiyla,
bagta miihendislik ve fen bilimleri ile saghk bilimleri
alanlarinda olmak tizere diger alanlarda hazirlanan tezlere
yonelik caligmalar yapilmas: iilkemizde yayinlanan tezlerin
Tiirkceyi ne 6lctide dogru kullandiklarina yonelik daha
biitiinciil bir degerlendirme yapilmasma imkin saglayabilir.
Ayrica dilin dogru kullanilmasma yénelik higbir 6n kontrol
mekanizmast olmayan diger bilimsel yaymnlara (makale,
kitap vb.) yonelik caligmalarin da bu baglamda ele alinmasi
tilkemizde konu ile ilgili genel durumun ortaya konmasi
agisindan yararli olabilir.
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Extended Abstract

Doctoral Theses Published in the Field of Social Sciences and Humanities in
Tiirkiye in Terms of Language and Expression

scientific  publications, compliance  with
In national and international standards and

adherence to principles of expression are two
significant criteria. Conformity to standards determines the
quantitative characteristics of sections such as title, abstract,
introduction, conclusion, references, and in-text citations
during the reporting process. Adherence to the principles
of expression, which is at the focus of this study, involves
narrative-specific qualitative attributes such as “accuracy”,
“clarity”, and “conciseness” (Demir, 2004; Gencan, 2001;
Karaalioglu, 2000; Kavcar et al, 2007; Olgun, 1996;
Ozdemir, 1999; Sahin, 2007).

It is expected that doctoral dissertations should not only
comply with a set of international standarts but also show
accurate expression. In this respect, the ability to articulate
of ideas, information, events and facts in accordance with
the language of science, and to know well the meaning and
principles of language expression, emerges as an important
competence that distinguishes doctoral candidates.
Therefore, international standards set for scientific
publications and conformity to the standardized forms
shaped by these standards are important requirements for
the expression in doctoral dissertations. The most widely
accepted international guidelines for scientific publications
have been set forth by APA. Preparing scientific publications
in compliance with these rules ensures the formation of a
particular format in the literature.

The aim of doctoral programs is to equip students with the
necessary skills to conduct independent research, interpret
and analyze scientific problems and data with a broad and
deep perspective, and achieve new syntheses (Regulation on
Graduate Education and Teaching, 2016). The successful
completion of the process for admitted candidates depends
on the fulfillment of certain criteria specified in the relevant
legislation, such as duration, thesis advisor(s), proficiency
examination, thesis monitoring committee, thesis proposal,
and thesis defense. Theses prepared as a requirement of
doctoral studies are the uldmate product of the education
process, reflecting the candidate’s level of knowledge, skills,
and competence related to their field. In Tiirkiye, the thesis
writing guides published by universities, which are based
on the APA guidelines and country-specific writing rules to
ensure a certain standard in theses, are a set of essential rules
that must be followed by graduate students. These thesis
writing guides also emphasize the importance of adhering
to language and expression principles..

Despite the existence of thesis writing guides published

by the universities, the continued occurrence of language
and expression errors in doctoral dissertations indicates

Cilt/

a lack of sufficient attention from both doctoral students
and academic staff. While there are studies in Tiirkiye
addressing the preparation process of doctoral theses in
the fields of social sciences and humanities (Alpaydin,
2014) and studies on how to write these theses (Horzum
et al., 2016), there is no scientific research examining and
evaluating the competence of language and expression in
such theses. In this context, the aim of the this study is to
reveal the compliance of doctoral theses published in the
fields of social sciences and humanities in Tirkiye with the
principles of language and expression.

Method

A criterion sampling approach was utilized in determining the
sample of this study. Also, this research employed a qualitative
research model based on document analysis. In this context,
the Nomenclature of Territorial Units for Statistics (NUTYS)
Level 1 region set by EUROSTAT was used. Among the
12 identified regions, universities with the highest values in
terms of the number of students, the number of graduates
from doctoral programs, the number of academic staff, and
the number of publications per academic staff were selected.
Additionally, to ensure homogeneity among universities,
only those established before 1992 and with Turkish as the
language of instruction were included as additional criteria
(Aslan et al., 2021). Since “timeliness” is an important factor
in research concerning language and expression, the sample
was limited to theses published in the last five years. Hence,
this study examined 24 doctoral theses published in between
2017 - 2022 in different disciplines of social sciences and
humanities, as accessed via the Council of Higher Education
(YOK) Thesis Center, particularly in terms of the principles
of “accuracy”, “clarity”, and “conciseness” and types of
errors. Identified errors related to expression were classified
according to the principles of expression.

Findings

The analysis showed a total of 312 language and expression
errors in doctoral theses, with the highest number of
errors pertaining to the principle of “accuracy.” It was
found that approximately 70% of these errors stemmed
from non-compliance with grammatical rules. This was
followed by errors pertaining to the principle of “clarity”
(%16), while %14 of them were related to “conciseness.”
When the findings were evaluated according to error
types, it was determined that most errors were due to
misuse of punctuation and spelling rules. This type of
error was followed by incorrect use of affixes, unnecessary
word usage, structural deficiencies, and the use of words in
inappropriate contexts.
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Conclusion and Discussion

Language is the primary tool enabling the cumulative
progression of scientific knowledge production and
transfer of them. Therefore, compliance with language and
expression principles and proper use of them are important
case in scientific studies. In terms of both admission
requirements to social science and humanities programs and
the classification of sciences, it is expected that those studied
in doctoral studies in these fields should have the highest
level of competence in language and expression. However,
findings displayed that there are few doctoral theses in the
field of social sciences and humanities that exhibit advanced
expression competence, and there is significant variability
in theses regarding their competence of expression.
Furthermore, some errors encountered were attributed not
to a lack of knowledge of grammar, but to technical issues
known as “typing” or “keyboard” errors.

During the thesis writing process, the candidate, thesis
advisor(s), thesis monitoring committee, thesis juries, and
the graduate institute have great responsibilities. Therefore,
more comprehensive langauage review and evoluation
focusing on the correct use of language should also be taken
into account.

Recommendations

This study is limited to the “abstract” and “introduction”
sections of theses. In this respect, more comprehensive
studies on the causes and frequencies of error types might
be done. Also, conducting similar studies on theses in other
fields—especially engineering and natural sciences as well as
health sciences—could enable a more holistic assessment of
the extent to which Turkish is used correctly in published
theses in Tiirkiye. Furthermore, evaluating other scientific
publications (e.g., articles, books, etc.) that have no pre-
control mechanism for correct language use prior to
publication, may be beneficial in establishing a general
overview of the state of scientific products in Tiirkiye in
terms of language and expression.
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Abstract

This study investigates the perspectives of young researchers
employed in higher educational institutions in Istanbul regarding
the future use of ChatGPT. Qualitative research methodology was
used in this study. To gather information, in-depth interviews were
conducted with 20 young researchers from the fields of science
and engineering, social sciences, and health sciences. The obtained
data was analyzed using thematic analysis, which uncovered five
main themes: future expectations, ethical practices, integration of
ChatGPT into education and research, future concerns arising from
ChatGPT, and benefits achieved from ChatGPT usage. The findings
indicate that the employment of ChatGPT will be unavoidable
in the future, and the discussion emphasizes the necessary steps
for fostering its utilization. These steps are presented in a process
framework. The process framework focuses on what actions to take
and how to implement them. Accordingly, it has been identified that
both students and academics need to be trained on the ethical and
effective use of ChatGPT. After these trainings, ChatGPT should
be integrated into education and teaching with various usage guides
and application instructions. This research offers valuable insights
into what can be done to promote the ethical, effective, and proper
utilization of Al tools like ChatGPT in higher education.

Keywords: Artificial Intelligence (AI), ChatGPT, Future of
ChatGPT, Higher Education, Young Researchers

2023, the term “Artificial Intelligence (AI)”
In was selected as the word of the year by Collins
Dictionary, and its popularity continues in
2024 (Akalli, 2024). ChatGPT, a popular chatbot with a
conversational Al interface, is a prime example of this trend.
A chatbot is a software program that employs user input

to simulate human-like interactions (Opara et al., 2023).
It engages in natural conversations with users through

Ozet

Bu cahgma, Istanbul’daki Yiiksekogretim kurumlarmda galisan
gen¢ aragtirmacilarin ChatGPT’nin  gelecekteki kullanimma iligkin
goriiglerini  aragurmaktadir. Bu ¢aligmada nitel aragurma yontemi
kullandmustir. Veri toplamak iizere fen bilimleri, sosyal bilimler ve
saglik bilimleri alanindan faaliyet gosteren 20 geng¢ arastirmaciyla
derinlemesine gorigsmeler yapilmistr. Elde edilen veriler, tematik
analiz yontemi ile analiz edilmis ve bes ana tema ortaya ¢ikmustr.
Bunlar: Gelecek beklentileri, etik uygulamalar, ChatGPT’nin egitim
ve aragtirmaya entegrasyonu, ChatGPT’den kaynaklanan gelecekteki
endigeler ve ChatGPT kullanimindan elde edilen faydalardir. Bulgular,
ChatGP T nin gelecekte kullanimmimn kaginilmaz olacagini gostermekte
ve kullanimini tegvik etmek icin gerekli adimlart vurgulamaktadir. Bu
adumlar bir siire¢ gergevesinde sunulmaktadir. Siire¢ cercevesinde ne
yapmaliy1z ve nasil yapmaliyiz sorularina odaklanilmistir. Bu dogrultuda
ChatGPT’nin etik ve etkili kullanilmasi hakkinda hem &grencilere
hem de akademisyenlere egitim verilmesi gerektigi gorilmistir. Bu
egitimlerden sonra ChatGPT’nin egitim ve gretime cesitli kullanim
rehberleri ve uygulama yonergeleri ile entegre edilmesi gerekmektedir.
Sonug¢ olarak bu arasurma, ChatGPT gibi yapay zeka araglarmin
Yiiksekogretimde etik, etkili ve uygun sekilde kullanimmi tegvik etmek
icin neler yapilabilecegine dair degerli goriisler sunmaktadir.

Anahtar Kelimeler: Yapay Zeka (YZ), ChatGPT, ChatGPT’nin
Gelecegi, Yiiksekogretim, Geng Aragtirmacilar

text or voice messages (Kohnke et al., 2023). ChatGPT,
which was developed by OpenAl, is a language model that
allows people to communicate with a computer in a natural
manner. Its capacity to produce original results makes it
a Generative Al (Sabzalieva, 2023). ChatGPT has been
widely adopted in various sectors of life. Emerging research
indicates its significant potential in fields (Xing et al., 2024),
such as biotechnology (Holzinger etal., 2023), brain surgery
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research (Budler et al., 2023; De Angelis et al., 2023; Moons
& Van Bulck, 2023), bioinformatics (Cahan & Treutlein,
2023), education (Mogali, 2024), and customer service
(Kog et al., 2023). ChatGPT has captured the interest of
researchers and has prompted educators, researchers, and
educational institutions to pay close attention to its role
in education. The proper integration of such technologies
into education and research can support teaching, learning,
and research activities and highlight the benefits of digital
technologies (Kiryakova & Angelova, 2023).

Al has been utilized in academia for a certain duration,
and large language models, particularly ChatGPT, possess
significant potential in academic writing. These models
facilitate researchers’ work by providing innovative
solutions in areas such as data analysis, literature review,
writing assistance, and academic publishing (Akilli, 2024).
ChatGPT’s ability to produce contextually relevant and
coherent responses and outperform other language models
in various benchmark datasets (Looi, 2023). For instance,
word processors that highlight spelling errors, automatic
email replies, Virtual Learning Environments (VLEs) that
store teaching materials, plagiarism detection software that
identifies similarity or originality in student assessments,
and digital analytics and software that help educators
navigate data piles (Marron, 2023) are some examples
of Al applications in academia. However, there are risks
associated with Al, such as quality and reliability issues,
dependency, and skill loss (Akilli, 2024). Many researchers
are highlighting the negative consequences stemming from
ChatGPT’s rapid advancement and extensive application
(Rozado, 2023; Sasuke & Takemoto, 2023). The academic
debates surrounding the social, ethical, and moral issues
raised by ChatGPT applications (Ray, 2023) are particularly
noteworthy, especially those related to academic publishing
(Graham, 2023; Liebrenz et al, 2023). Despite its
unprecedented success, ChatGPT has become a double-
edged sword in the academic field, generating debate (Lo,
2023; Hisan & Amri, 2022).

Recent events, such as the COVID-19 pandemic, have
compelled even the most hesitant academic institutions
to adopt technology. Most institutions have updated their
missions to focus on educating the new generation on the
responsible use of technology, rather than excluding it
entirely from the classroom. In light of the technological
advancements that necessitate the integration of Al in
educational, research, and learning activities, this study aims
to gather the views of young researchers on the future use
of ChatGPT. The primary reason for focusing on young
researchers in this study is to better understand the long-term
impacts of Al tools, particularly ChatGPT, within academia.
Young researchers, being at the early stages of their careers,
are viewed as the group most likely to adopt the integration
of technology into educational and research processes quickly
and to be the most significantly impacted by it. Furthermore,
this group represents those who can most benefit from the
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opportunities that Al tools like ChatGPT offer in terms of
both academic productivity and career development. Due to
their early career status, young researchers are expected to be
more open to innovative technologies and play a crucial role in
shaping the future impact of these tools on academic practices.
The engagement of young researchers with Al technologies
has the potential to catalyze novel methodologies and
applications that advance research efficiency and creativity
(Abdelhafiz et al., 2024; Aithal & Aithal, 2023). Young
researchers are increasingly aware of the ethical implications
of Al, including issues related to bias, plagiarism, and data
privacy (Higgs & Stornaiuolo, 2024; Sallam et al., 2024).
Their perspectives, therefore, can contribute to the creation
of guidelines that ensure responsible Al use and foster a
culture of ethical research practices. As future educators and
researchers, young researchers are also positioned to influence
how Al is integrated into academic curricula, promoting Al
literacy within academia (Kim, 2023; Aithal & Aithal, 2023).
Lastly, their perspectives and experiences with Al tools can
shape educational strategies in higher education, equipping
students for a research environment increasingly centered
on technological innovation. Thus, by focusing on young
researchers, we aim to gain a deeper understanding of this
group’s needs, expectations, and ethical concerns. Through
this approach, we seek to offer a more comprehensive and
forward-looking perspective on the integration of ChatGPT
in higher education.ChatGPT was selected as the Al interface
for the study due to its widespread preference in higher
education for educational and research objectives, as well as
the significant concerns associated with its use. Investigating
the intricate relationship between researchers’ perspectives
on ChatGPT usage and its practical application in research
has emerged as a noteworthy area of inquiry (Xing et al,,
2024). Consequently, the research is focused on the following
research questions:

RQ-1. What are the future expectations of young
researchers regarding ChatGPT’s support in higher
education for teaching, research, and learning activities?
RQ-2. What should have done to use ChatGPT more
effectively and ethically in higher education according
to young researchers?

In this study, we first reviewed the existing literature on
the use of ChatGPT in higher education. Following this,
the methodology of the study was outlined, with a detailed
explanation of the thematic analysis approach. The findings
derived from the analysis were presented, incorporating
participant quotations to illustrate key insights. These results
were then discussed in the context of the current literature.
Consistent with previous studies, while ChatGPT presents
unique benefits alongside certain limitations, our findings
suggest that the future adoption of such technologies is
likely inevitable. By offering recommendations to foster
ethical and effective usage, this study contributes to the field
through a proposed framework that guides the integration
of ChatGPT into educational practices.
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Literature Review

ChatGPT is a variant of GPT-3 (Generative Pre-trained
Transformer 3) and developed by OpenAl. It is specifically
designed to generate human-like text in a conversational
style and was introduced in 2021 (Cotton et al., 2023).
Extending far beyond the discipline of computer science,
ChatGPT has garnered significant attention worldwide
across various fields and has become a focal point for
researchers (Javaid et al., 2023). In this context, studies
conducted on ChatGPT between 2023 and 2024 were
investigated through the Web of Science database using the
keyword “ChatGPT.” The results of the review, which is
summarizing the most researched topics and sample papers
are presented in Bl Table 1.

The literature review has shown that studies concentrate
on ChatGPT usage in higher education, ChatGPT’s
usage in business, ChatGPT’s usage in healthcare,

ChatGPT’s effects on human skills, ChatGPT’s use in
law, and individual usage of ChatGPT. When examining

studies on the use of ChatGPT in higher education, it
is evident that research topics generally focused on the
opportunities and challenges of using ChatGPT, adoption
of ChatGPT in higher education, intention to use
ChatGPT in higher education, and the implementation
of ChatGPT in higher education.

When examining studies on the opportunities and challenges
associated with ChatGPT use in higher education, Rasul et
al. (2023) identify several benefits, including the facilitation
of learning, providing personalized feedback, supporting
research and data analysis, and assisting the development
of innovative assessments. However, they also highlight
threats related to issues of academic integrity, security
concerns, the potential for generating misinformation, and
limitations in assessing learning outcomes. Based on their
findings, Rasul et al. (2023) offer several recommendations,
such as prioritizing education on the responsible and ethical
use of ChatGPT, developing new assessment strategies,

W Table 1
Literature Summary of ChatGPT
Area of
Study Focus Sample Papers

O.pportunltlesland chaIIenge; of using ChatGPT in Bhullar et al., (2024); Zeb et al., (2024); Maita et al., (2024); Xie &
higher education and potential risks and plunders Ding, (2023)

ChatGPT of these tools 9

Usage in i i i in hi

Higﬁer égggt%%;and IiEEtton @f Etiete i hlelus] Duong et al. (2023); Duong et al., (2024); Gao et al., (2024)

Education i o i )
Intention to use ChatGPT in higher education Ahadzadeh et al. (2024); Salifu et al., (2024)
ChatGPT implementation in higher education Halaweh (2023); Vecchiarini & Somia (2023)
Comparison of ChatGPT skills and human skills Giordano et al., (2024); Sedaghat (2024)

ChatGPT ChatGPT’s role in reducing human biases in : :

Fole o decision-making Li et al., (2024), Aljaz, (2024)

Human Skills  chatGPT’s role in problem solving Jing et al., (2024)
ChatGPT's role in data analysis Hamilton et al., (2023); Deleu, (2024); Hitch, (2024)
ChatGPT usage effect on firm performance Talaei-Khoei et al., (2024); AlQershi et al., (2024)
ChatGPT's potential role in supply chains Haddud (2024); Frederico (2023)
ChatGPT usage in human resources development Ardichvili et al., (2024)
ChatGPT usage effect on consumer behaviourand b, ot 31 (2023); Koc et al., (2023); Abadie et al., (2024)
marketing

ChatGPT o _ _

Usage in ChatGPT's application in marketing Tafesse, W., & Wien, A. (2024).

Business Chat GPT Usage in firms and ecological
sustainability Yuetal, (2024)
Opportunities and challenges associated with
implementing ChatGPT in the context of hospitality ~ Battour et al., (2024); Dwivedi et al., (2024)
and tourism sector
ChatGPT usage in business model innovation Kanbach et al., (2024)
ggjég-]tl;’)l'nusage in clinical practice and medical Tangadulrat et al., (2023); Raile (2024)

ChatGPT

Usage in ChatGPT usage in medical reports Tepe & Emekli (2024); Ho et al., (2023)

Healthcare

ChatGPT usage in production of clinical medical
devices

Lietal., (2024)
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addressing bias and misinformation, and integrating Al
literacy as a component of graduate-level competencies. Lin
(2024) discusses the role of ChatGPT in higher education,
highlighting its potential to assist researchers with daily
inquiries, lesson planning, and resource development.
Lin also addresses challenges such as academic integrity,
misinformation, and the need for updated academic policies
(Lin, 2024). Costa et al. (2024) analyze the benefits and
challenges of using ChatGPT for academic writing among
scholars and provide recommendations for its ethical and
effective use. Their findings underscore the necessity for
higher education to continually explore new assessment
models and teaching methods to better respond to
technological advancements like ChatGPT in the age of
Al (Costa et al., 2024). Nepal (2024) focuses on the use of
ChatGPT in academic and research contexts, finding that it
supports tasks such as reviewing, drafting, writing assistance,
and text enhancement. Furthermore, ChatGPT has been
found to enhance personalized learning, support intelligent
course systems, and facilitate language acquisition (Nepal,
2024). Sullivan et al. (2023) specifically focus on Australia,
New Zealand, the United States, and the United Kingdom
to examine the potential drawbacks of ChatGPT usage in
higher education. The findings highlight negative outcomes
such as concerns over academic integrity and the limitations
of Al-generated outputs (Sullivan et al., 2023).

Another focal point in ChatGPT research within higher
education has been its adaptation. Chen et al. (2024)
explore the barriers facing ChatGPT in higher education,
the opportunities for future development, and offer
recommendations on how ChatGPT can be integrated into
existing educational materials. Their recommendations
emphasize the need to establish ethical standards, resolve
ethical dilemmas to safeguard personal rights and data
privacy, and implement oversight mechanisms (Chen et al.,
2024). Nazari and Saadi (2024) underscore the importance
of examining effective communication strategies in light
of the increasing use of ChatGPT in higher education.
They highlight the critical role of prompt skills for faculty
members utilizing ChatGPT as part of their integration
within university settings (Nazari & Saadi, 2024).

A further area of focus in higher education research has
been the intention to use ChatGPT. Shahzad et al. (2024)
conducted a study in China and examine the awareness,
acceptance, and adoption of ChatGPT in higher education.
Based on data collected from 320 Chinese university
students, the study finds that awareness of ChatGPT
significantly influences the intention to adopt it. Perceived
ease of use, usefulness, and intelligence significantly
mediate the relationship between ChatGPT awareness and
the intention to adopt ChatGPT (Shahzad et al., 2024).
Similarly, Strzelecki et al. (2024) conducted a study to
explore Polish academics’ intentions to use ChatGPT and
identify the factors influencing this intention. The findings
reveal that performance expectancy, effort expectancy, social
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influence, facilitating conditions, hedonic motivation, habit,
personal innovativeness, gender, and age are significant
factors affecting the intention to use ChatGPT. Fatima
(2023) aims to support academics in their decision-making
processes regarding whether and how to use ChatGPT in
teaching and learning. Within this scope, she emphasizes
the importance of exploring innovative ways to address
the challenges of institutional integration to ensure the
effective use of ChatGPT in higher education. Despite
existing challenges, the study suggests that addressing these
issues thoughtfully could pave the way for responsible and
effective integration (Fatima, 2023). Korkmaz et al. (2023)
conducted a sentiment analysis of ChatGPT-themed tweets
on Twitter to comprehensively assess users’ emotions and
thoughts during the first two months following ChatGPT’s
launch. Approximately 788,000 English-language tweets
were analyzed. The findings indicate that a significant
portion of early users found the ChatGPT experience
successful and expressed satisfaction, although some users
also exhibited negative emotions such as fear and concern.

Implementation of ChatGPT in higher education has
been another topic explored in the literature. Mbwambo
and Kaaya (2024) focus on applications, concerns, and
recommendations regarding the use of ChatGPT in
education. The study highlights the importance of
ChatGPT’s use in various educational applications,
particularly in assisting students with writing tasks and
supporting academics in creating learning materials
(Mbwambo & Kaaya, 2024). Bettayeb et al. (2024)
suggest that educational institutions can enhance student
engagement, learning outcomes, and the responsible use of
Al in education by addressing the challenges of ChatGPT,
establishing ethical guidelines, and leveraging its strengths
(Bettayebetal.,2024). Baidoo-Anu and Ansah (2023) provide
recommendations on maximizing the use of ChatGPT for
teaching, learning, and research. They emphasize the need
for policymakers, researchers, educators, and technology
experts to collaborate in developing a usage guide. They
further emphasize the critical importance of ensuring that
emerging generative Al tools are employed in a safe and
constructive manner to enhance educational quality and
support student learning.

A comprehensive review of studies on the use of ChatGPT
in higher education underscores the need for further
research into its adoption and application by academics.
This need arises from the imperative for academics to
transform their teaching and assessment practices in
alignment with ongoing technological advancements. The
unique contribution of this study lies in its exploration of
future expectations and perspectives specifically within
the context of young researchers. Focusing on young
researchers is critical to understanding the long-term
impacts of technological innovations in academia, as they
are positioned to become future academic leaders and
decision-makers actively shaping the integration of Al in

Yiiksekdgretim Dergisi | TUBA Higher Education Research/Review (TUBA-HER)



Future of the ChatGPT in Higher Education: New Insights From Young Researchers

education and research. The inclusion of young researchers
from diverse disciplines—such as science and engineering,
social sciences, and health sciences—provides a broad
understanding of ChatGPT’s potential impact across a wide
academic spectrum. Moreover, data richness is achieved by
gathering insights from academics and graduate students
(master’s and doctoral level) across both public and private
universities, contributing in-depth understanding of
ChatGPT’s potential role within academia.

Methodology

This study utilized a qualitative research approach.
Qualitative research methods are wused to explore
individuals’ beliefs, experiences, attitudes, behaviors, and
interactions, resulting in non-numerical data. (Pathak et al.,
2013). With this approach, a more profound understanding
of participants’ attitudes, beliefs, or experiences can be
achieved. A phenomenological design was employed in
this study to explore and understand the perspectives and
experiences of young researchers regarding the future
of ChatGPT. This approach allowed for an in-depth
examination of participants’ subjective views, capturing the
meanings and insights they associate with this technology in
the context of higher education.

W Figure 1
Research Design

The research design is summarized in Il Figure 1.

Participants

The research sample was selected using a purposive
sampling method, which was based on four criteria. The
inclusion criteria for this study were: (1) Being a young
researcher (under the age of 40), (2) Currently being an
academic and/or pursuing a Master’s or Ph.D. degree, (4)
Working in Istanbul, (4) Using or having used ChatGPT
for academic purposes.

Data were collected from 20 young researchers through
semi-structured interviews. Among the participants, 11
were female and 9 were male; 9 were from a Foundation
University, 11 were from a State University, 14 were
Faculty Members/Instructors/Research Assistants, and
6 were Master’s/PhD students; 11 were from Social
Sciences, 5 from Health Sciences, and 4 from Science
and Engineering. It was confirmed that all researchers
participating in the study are affiliated with a higher
education institution. The demographic information of
the participants is shown in Bl Table 2.

Overall Review of ChatGPT Studies

Studies conducted between 2023-2024 were searched on WoS database using the keyword
"ChatGPT".

In-depth Interviews with Young Researchers

In-depth interviews were conducted with under 40 yaers old young researchers who are currently
being an academic and/or pursuing a Master's or Ph.D. degree in Istanbul and having used ChatGPT
for academic work.

Data Analvsis of Interviews

The transcripted interviews were analyzed using thematic analysis.

Debate on Future of ChatGPT

ChatGPT usage process was developed to transform dark sides of ChatGPT into bright sides in higher
education.
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I Table 2

Demographic Distribution of Participants

Participant

No.

Gender

Education

State/
Foundation
University

Research Area

P-1 Female PhD 30 Lecturer Foundation Uni. Social Sciences
P-2 Female PhD 35 PhD Student Foundation Uni. Social Sciences
P-3 Male PhD 39 Dr. Lecturer State Uni. Health Sciences
P-4 Male PhD 28 Dr. Lecturer Foundation Uni. Social Sciences
P-5 Female PhD 35 Research Assistant State Uni. Social Sciences
P-6 Female PhD 34 Dr. Lecturer Foundation Uni. Social Sciences
P-7 Male PhD 30 PhD student State Uni. Social Sciences
P-8 Male PhD 30 Research Assistant State Uni. Social Sciences
P-9 Female PhD 29 PhD student State Uni. Social Sciences
F11(0) Male PhD 27 PhD student State Uni. Social Sciences
P-11 Female PhD 32 PhD student State Uni. Social Sciences
P-12 Female PhD 30 Research Assistant State Uni. Social Sciences
P-13 Female PhD 35 PhD student State Uni. Health Sciences
P-14 Female PhD 32 Dr. Lecturer State Uni. Health Sciences
P-15 Male PhD (student) 32 Lecturer Foundation Uni. Health Sciences
P-16 Male PhD (student) 31 Lecturer Foundation Uni. Science and Engineering
P-17 Male PhD. (student) 32 Lecturer Foundation Uni. Science and Engineering
P18 Female PhD. 37 Asst. Prof. Foundation Uni. Science and Engineering
P-19 Male PhD. 37 Asst. Prof. Foundation Uni. Science and Engineering
P-20 Female PhD. 38 Asst. Prof. State Uni. Health Sciences

Thisresearch examines the perceptions of “Young Researchers”
at a higher education institution in Istanbul regarding the
potential use of ChatGPT in their research. Due to factors such
as research budget, time constraints, and physical accessibility,
the study was conducted solely within universities in Istanbul.
Restricting the research to Istanbul represents a limitation of
this study. Although some interviews were conducted online,
selecting participants residing in the same city allowed for
a shared urban dynamic and cultural context, which in turn
enhanced consistency and homogeneity in data analysis.
Istanbul was selected as the research site due to its status as the
city with the highest concentration of universities in Tiirkiye,
hosting a total of 57 institutions, including 13 public and 44
private universities (Wikipedia, 2024).

To obtain a comprehensive understanding of the topic, a
diverse range of research perspectives was sought by posing
interview questions to academics and Master’s/Ph.D. students
actively engaged in their respective fields. The definition
of “Young Researcher” provided by TUBITAK (2024) was
adopted for the classification of participants and researchers
under the age of 40 were included in the study.

Data Collection Tool

A semi-structured interview form were employed for data
collection. The questions in the semi-structured interview
form were developed based on a literature review (e.g.
Bhullar et al., 2024; Zeb et al., 2024; Vecchiarini & Somia
, 2023; Maita et al., 2024;Gao et al., 2024; Xie & Ding,
2023; Halaweh, 2023). Examples of the questions asked
to uncover the future use of ChatGPT are as follows:

-What are your experiences and observations when
using ChatGPT? How will these experiences shape
your future use of the tool?

-What improvements could be made to enhance the
effectiveness and efficiency of ChatGPT in the fields
of education and research?

-How should we maintain balance in the future use of
ChatGPT? What can be done to maximize its positive
aspects and minimize its negative ones?

A total of 20 researchers from Istanbul were interviewed,
either in person or online via platforms such as Zoom
or Google Meet. Interviews were conducted face-to-
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face with 18 participants, while 2 participants were
interviewed online due to transportation limitations.
Shapka et al. (2016) suggest that data quality is not
affected by the interview method (online or face-to-face).
According to Wakelin et al. (2024), online interviews
should not be regarded as a “weaker alternative” to face-
to-face interviews but rather as a valuable option that
contributes to the accumulation of knowledge.

Approval of the Ethics Committee was received from
Yildiz Technical University Social and Humanities
Research Ethics Committee on 16.07.2024 with
Meeting Number 2024.07.

Data Analysis

The transcribed texts were analyzed using thematic
analysis. Thematic analysis is a qualitative method for
analyzing data that involves searching for repeated
ideas (expressed as themes) within a data set (Riger
and Sigurvinsdottir, 2016). For creating themes,
Lincoln and Guba (1985) and Braun and Clarke,
(2006)’s process was applied. To ensure the validity
and reliability of the thematic analysis, the four
fundamental criteria proposed by Lincoln and Guba
(1985) were emphasized: credibility, transferability,
dependability, and confirmability. The analysis process

was implemented as follows:

Phase 1. Familiarizing with the data: The data
collected in the study were examined in detail to
ensure familiarity with the information. During data
collection, initial impressions of the data were formed,
and noteworthy points were simultaneously recorded.
Reliability was ensured through methods such as
prolonged engagement and triangulation.

Creswell and Poth (2017) highlight that prolonged
engagement is a critical step in ensuring reliability
in qualitative research processes. By extending the
duration of data collection, researchers can gain a
better understanding of participants and context,
thereby facilitating a deeper comprehension of the
data. Familiarity with the culture from which the data
is collected is essential in this regard (Lincoln & Guba,
1985; Erlandson, 1993). In the context of this study,
collecting data from academics ensures prolonged
engagement due to the researchers’ familiarity
with the existing academic culture. Researchers,
being acquainted with factors such as the dynamics,
norms, values, and challenges of academia, are well-
positioned to interpret the data and develop an in-
depth understanding. Academics, being familiar
with the language, expectations, and routines of the
academic environment, are able to make more effective
observations and provide more accurate interpretations
during the research process. Their expertise in their

Cilt/

field helps them contextualize participants’ behaviors
and discourse correctly. Additionally, because academics
share common experiences with their peers, the process
of building trust can occur more quickly. Being from
the same profession facilitates the establishment of
empathy between the researcher and participants,
helping participants feel more comfortable during
the research process. In this context, interviews with
participants were conducted for 50-70 minutes. This
duration allowed for sufficient time in the research field,
providing an opportunity for in-depth understanding of
the participants and the context.

Triangulation is a technique used in qualitative research
to enhance reliability and validity by examining
the same phenomenon from multiple perspectives
through diverse data sources, methods, researchers,
or theoretical frameworks (Lincoln & Guba, 1985). In
this study, source triangulation was employed. Source
triangulation aims to examine the same phenomenon
using information obtained from different participants
or various types of data. Individual perspectives and
experiences can be cross-validated by comparing
them with others, thereby creating a comprehensive
picture of participants’ attitudes, needs, or behaviors
based on contributions from a variety of individuals
(Shenton, 2004). In this context, data were collected
from both graduate students and academics who engage
in research as a profession. Efforts were made to
include researchers from various disciplines. Another
focal point within the triangulation framework was
site triangulation. According to Lincoln and Guba
(1985), collecting data from different institutions
enhances the reliability of findings. In line with this,
data were gathered from individuals either studying at
or employed by both public and private universities.
During the interviews, two researchers were involved—
one conducting the interviews and the other observing
them. In this way, the same data were observed by
multiple researchers and independently analyzed.
Lincoln and Guba (1985) suggest that this method, by
integrating multiple perspectives, helps reduce bias and
increase the reliability of the results.

Phase 2. Generating initial codes: At this stage, the
researchers began coding the collected data in detail. A
coding guide was developed to structure this process,
and coding was conducted accordingly. Each data set
was independently analyzed by two researchers during
the coding phase. Subsequently, the two researchers
convened to review the codes and engage in discussion
to reconcile their interpretations. The coding guide is
presented in Bl Table 3.
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W Table 3
Coding Guide

Research Question

RQ-1. What are the future expectations
of young researchers regarding ChatGPT's
support in higher education for teaching,
research, and learning activities?

Interview Question Examples

In which areas is ChatGPT utilized within
the context of higher education?

What improvements could be made to
enhance the effectiveness and efficiency
of ChatGPT in the fields of education and
research?

What is your assessment of the integration
of ChatGPT into educational processes?
In your view, what strategies could
facilitate an effective implementation of

Code Examples

Educational Support: Assistance directly related
to teaching, such as preparing course materials
and answering student questions.

Research Support: Support for research
activities, including data analysis and literature
review.

this integration?

Phase 3. Searching for themes: At this stage, researchers
consolidated meaningful data clusters derived from the
codes to form sub-themes and main themes. Themes are
not necessarily based on quantitative metrics; instead, they
are intended to capture topics of substantive relevance to the
core research question (Braun & Clarke, 2006). Consistent
with the coding process, each data set was independently
analyzed by two researchers, who subsequently convened
to discuss and reconcile their interpretations. Themes may
emerge inductively from the data or deductively from existing
theories and prior research (Boyatzis, 1998). In this study,
to facilitate the organization of data, comprehensive sample

Wi Table 4
Example of Transforming Codes into Sub-Themes and Themes

Quotes

...they can even develop the course content together. In fact,
that's what | did. | asked ChatGPT how to develop the content of
a course curriculum, and based on its response, | decided to revise
my own curriculum (P-3).

I always utilize ChatGPT when creating my course content. For
example, for one of my courses, | ask it to analyze the curricula of
leading universities worldwide, and then | update my own course
plan based on these programs (P-12).

Nowadays, engaging Generation Z in lessons is quite challenging.
To make the beginning of my classes more engaging, | ask
ChatGPT for suggestions on interesting ways to start a lesson
related to the topic. | get very useful results (P-8).

codes were developed within a conceptual framework, as
implemented by Novel et al. (2017) in the coding process.
These deductive codes largely aligned with the interview
questions (see B Table 3). Sub-themes and themes were
developed using an inductive approach. Inductive analysis
is a coding process that does not attempt to fit the data into
a predefined coding framework or the researcher’s analytic
preconceptions (Braun & Clarke, 2006). Braun and Clarke
(2006) suggest that tables, templates, codebooks, or mind
maps can be utilized to illustrate the emergence of themes.
In this study, the process of transforming codes into themes
is exemplified in B Table 4.

Codes Sub-Themes Themes

Educational Support

Codes: Developing

course content in

collaboration with

ChatGPT
Usage in .
Sducsitor, Integration of ChatGPT

Firstly, | believe that individuals equipped with skills to use
ChatGPT for academic research should be developed, and
subsequently, this training should be offered in the form of a
course spanning, for example, 10-12 hours over 2-3 weeks, rather
than as a formal class in higher education (P-10).

Courses or training programs focusing on the correct and
ethical use of Al applications such as ChatGPT could be added
to curricula. However, the priority should be on providing
foundational training in software (P-4).

Perhaps it would be beneficial to include a course or courses on Al
and related technologies within university curricula, or to integrate
these topics within sustainability courses, to ensure more accurate
and effective use (P-1).

into Education and

Teaching, and Research

Research Activities

Research Support
Codes: Adding
courses related

to Al to curricula,

providing materials
to encourage
usage, and
ensuring technical
infrastructure
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Phase 4. Reviewing themes: At this stage, researchers
evaluated whether the themes formed a cohesive whole
and meaningfully represented the data. Accordingly,
coded data segments corresponding to each theme were
reviewed during team meetings, and certain themes were
consolidated. This process facilitated the development
of a structured pattern that aligned closely with the
research question.

Phase 5. Defining and naming themes: At this stage,
researchers defined the meaning of each theme and
assigned clear, descriptive names that accurately reflected
their content. During this process, the contribution of
each theme to addressing the research questions was
articulated. Additionally, existing literature was consulted
to inform the naming of themes. References to studies
related to these themes are summarized in Bl Table 5.

Phase 6. Producing the report: In the final stage
of analysis, the thematic findings were systematically
compiled into a comprehensive report. To convey the
findings effectively, detailed analyses of the themes are
presented in B Table 6. Additionally, a process framework
was developed based on the identified themes, as illustrated
in B Figure 2. Descriptive representations of participant
perspectives that contributed to the emergence of themes
are included in the Findings section. Finally, the findings
have been substantiated with references to relevant
literature, providing further support and context.

W Table 5
Defining and Naming Themes

Themes

Research Question

Definition

Findings

In our research, young researchers conducting their
studies at a higher education institution in Istanbul were
asked about their views on the future use of ChatGPT.
The findings obtained are presented in Bl Table 6.

As a result of the transcription of the interviews, views
on the future use of ChatGPT were analyzed under five
themes. In response to the research question, “What are
the future expectations of young researchers regarding
ChatGPT’s support in higher education for teaching,
research, and learning activities?” the emerging themes
were as follows: future expectations, future concerns arising
from ChatGPT and benefits achieved from ChatGPT
usage. In response to the research question, “What should
have done to use ChatGPT more effectively and ethically
in higher education according to young researchers?” the
emerging themes were as follows: ethical practices and
integration of ChatGPT into education and research.

Future Expectations

Under the theme of future expectations, two categories were
identified: expectations regarding ChatGPT’s features and
expectations regarding the academic publishing process.
As highlighted in the literature, the negative aspects of
ChatGPT have also been a prominent concern in this
study. The young researchers who participated in the study
emphasized the need for improvement in ChatGPT’s
negative and insufficient features to enable more effective

Relevant Literature

Contribution
Resources

Expectations for

RQ-1. What are the the Future

future expectations
of young researchers
regarding ChatGPT's

2 Future Concerns
support in higher

education for teaching, Ar(l:s}:r;%égc%m

research, and learning

activities? )
Benefits

Achieved From
ChatGPT Usage

Expresses the future expectations of young
researchers regarding the potential role
that ChatGPT could play in educational and
research processes within higher education.

Reflects concerns and potential risks that
may arise in the future associated with the
use of ChatGPT.

Highlights the advantages and positive
impacts gained through the use of ChatGPT.

Defines dark and
bright side of
ChatGPT by the
young researchers.

Defines dark side of
ChatGPT

Defines bright side
of ChatGPT

Bhullar et al., (2024);
Zeb et al., (2024)

Vecchiarini & Somia
(2023)

Gao et al., (2024)

RQ-2. What should Ethical Practices

have done to use
ChatGPT more
effectively and ethically
in higher education
according to young
researchers?

Integration of

ChatGPT into

Education and
Research

Outlines clear guidelines on how and for
what purposes ChatGPT can be used,
along with ethical practices and protocols
developed to help students and academics
avoid unethical use.

Describes how ChatGPT can contribute to
educational and research processes through
various applications, such as creating
supplementary materials for course content,
facilitating data analysis in research, and
providing rapid access to information.

Defines what to
do to use ChatGPT
more effectively and
ethically in higher
education.

Defines how to
use effectively and
ethically ChatGPT in
higher education.

Maita et al., (2024)

Xie & Ding, (2023)
Halaweh (2023)
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W Table 6
Perspectives on the Future of ChatGPT Usage

First Order

-Showing the source of the information transparently,

-Accessing much larger databases, integrating the statistical tools,

-Providing statistical support especially for those working in the field of Social Sciences,
-Providing modular support in coding,

-Increasing the perceived ease of use,

-Integrating ChatGPT with other tools (e.g. television, smartwatch, etc.),

-Developing specialized interfaces for different fields of expertise within ChatGPT,
-Offering visualization options available in the paid version in the free version as well,
-Providing local language support,

-Providing a link to the source it provides.

-Academic journals should offer this technology with the help of plugins,

-Establishing a mechanism to monitor ChatGPT in publications (e.g., Turnitin),

-Academic journals should legitimize the use of ChatGPT,

-Using it as a tool for theory building or literature review,

-If ChatGPT is used in an article, it should be checked by the author from different perspectives.

Second Order

Expectations
Regarding ChatGPT
Features

Expectations
Regarding the
Academic Publishing
Process

Theme

Expectations
for the Future

-Clearly stating the purpose for which ChatGPT was used in the publication (e.g., grammar,
translation, analysis) within the text or in the references,

-Establishing ethical standards applicable to everyone,

-Encouraging institutions and organizations to promote ethical use of ChatGPT.

-Establishing mechanisms to ensure that the ethical nature of ChatGPT usage is not largely
dependent on individual moral values,

-Implementing an identification system for ChatGPT to track who is conducting what type of
research and to identify malicious users.

Practices Regarding
Publication Ethics

Practices Regarding
Individual Use

Ethical
Practices

-Enhancing the ChatGPT database to update university curricula,

-Adding courses related to Al to curricula, providing materials to encourage usage, and ensuring
technical infrastructure,

-Developing course content in collaboration with ChatGPT,

-Generating alternative exam questions using ChatGPT,

-Integrating Al applications, such as literature reviews, visual creation, and translation support, into
scientific research courses,

-Encouraging the use of Al, particularly in the context of postgraduate project development,

-Supporting the creation of a unified curriculum for common courses offered at various universities,
-Providing training in "machine learning" and subsequently Al, especially in the field of engineering.

-Organizing comprehensive training for students at various educational levels
(middle school, high school, university),

-Providing comprehensive training for academics on the use of ChatGPT,

-Offering free e-government courses by the government to enhance digital literacy.

Usage in Education,
Teaching, and
Research Activities

Support from
Institutions and
Organizations

Integration of

ChatGPT into

Education and
Research

-Fear of ChatGPT usage not being accepted by journal editors and reviewers,

-Concerns that those who adapt to and embrace this technology will increase their publication speed

and volume, while those resisting it may fall behind,

-The possibility of ChatGPT generating publications that could be accepted by less prestigious journals,

-Threats to originality,
-Concerns about plagiarism.

-The potential to dull creative thinking,

-The risk of diminishing the ability to search and find information,

-The potential of an addiction due to the convenience it provides,

-The possibility of reducing the need for certain professional skills by delegating tasks to ChatGPT,
-Weakening writing skills,

-The perspective of the research group regarding the use of ChatGPT,

-Uninformed use by researchers who lack expertise in the field and the topic they are studying.

Academic Concerns

Personal Concerns

Future
Concerns
Avrising from
ChatGPT

-Learning to ask the right questions,

-Developing critical thinking skills,

-Enhancing digital literacy/technology literacy,

-Improving interpretation and critical analysis skills,

-Increasing problem-solving abilities and Al literacy,

-Enhancing the ability to construct meaningful sentences and give precise commands.

Competency
Development as a
Result of ChatGPT

Usage

Benefits
Achieved From
ChatGPT Usage
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use in the future. In particular, the transparency of
information sources and access to broader databases were
the most emphasized issues.

“I think it could provide much better information if it bad access
to various databases. For example, it would be great if it could
tell us what is being used in courses at top universities, what
resources are accessed, what topics ave being researched, or which
topics have been studied in theses from prestigious universities,
and what bas been published in top journals. If it could provide
us with all this information, it would be very beneficial.” (P-9)

Young researchers have noted that ChatGPT will be an
important tool in the future, especially in the field of research.
It is particularly believed that ChatGPT will facilitate the
literature review and theory-building parts of article writing.
In this context, it has been suggested that for ChatGPT to be
legitimized in academic publishing processes, journals should
provide add-ons to integrate this technology and establish a
mechanism to monitor ChatGPT.

“In two years, we’ll see that Al is being used across all databases.
So, will these journals resist this change two years from now?
No, they will accept it and will have to adapt to it.” (P-11)

Future Concerns Arising from ChatGPT

Within the scope of the study, it was observed that young
researchers in Tirkiye have various concerns about the
future use of ChatGPT. The theme of future concerns was
addressed and two categories were identified: academic
concerns and personal concerns. It was particularly noted
that academic concerns were emphasized. In this regard,
it is anticipated that those who adapt to and embrace this
technology will increase the speed and number of their
publications, while those who resist may fall behind in this
race. Additionally, the policies of journals regarding the use
of ChatGPT were highlighted as an important aspect. The
lack of a proper monitoring mechanism for ChatGPT also
contributes to the growing concerns.

“Academics/researchers who cannot keep up with applications
like ChatGPT will struggle because their publication speed
will lag behind others. Frankly, let me say that my publication
speed has increased since I started using ChatGPT. Researchers
or scientists like me, who show high adaptation to ChatGPT,
will surpass others, especially in fields like social sciences. I
will be submit multiple papers to the journals where others
send only one paper, or people like me will submit more, while
others may fall bebind, I don’t know, I'm just thinking out
loud right now, or maybe they will become discouraged and
slow down even more.” (P-3)

When assessing the impact of ChatGPT in terms of
personal concerns, one of the key points highlighted is
that the use of ChatGPT may damage certain skills. Some
participants expressed that ChatGPT creates dependency
and leads to laziness.

Cilt/

“You know, when you know that someone is there to pick up
after you, you tend to be more careless. I especially felt that
there would be a diminishing effect on my English skills. I even
thought that maybe I shouldn’t let it be done this much.” (P-7)

“Let me put it this way, I might bave been one of the first
users, and back then it was really like my right band. At one
point, ChatGPT even crashed and all my search bistory was
deleted. I was quite distressed, and my bands were trembling
because it had made me dependent on it.” (P-9)

Benefits Achieved from ChatGPT Usage

In the context of perspectives on the future use of
ChatGPT, the final theme highlights the benefits
provided by its usage. While some drawbacks have been
identified in the use of ChatGPT, it has been noted that,
when employed responsibly and ethically, it can foster
the development of certain essential skills. Specifically,
the abilities to frame appropriate inquiries, engage in
critical thinking, and demonstrate digital literacy have
been particularly underscored.

“If a researcher lacks critical thinking skills, I think they
should leave academia and research because you can’t
really do science without this competency. If this skill is
not provided, people—especially students—won’t be able to
adapt to the future job market in any sector or academic
career without it. The World Economic Forum also says
this. We see it in numerous other reports as well. In this
context, 1 believe that the use of ChatGPT, which is
becoming increasingly common, is actually contributing
to the development of critical thinking skills. This is
because individuals interpret the responses they get from
ChatGPT, approach them with a critical perspective, and
then use them.” (P-3)

“I think what we need the most here is the engineering of
expressing our concerns because being able to use ChatGPT
correctly and effectively depends on asking the right
question—so first, we need to express our issue clearly. This
is actually a process. As the use of ChatGPT increases, you
start learning how to do this. You learn what to ask, how
to ask it, and you improve yourself.” (P-16)

Ethical Practices

Another theme that emerged from the findings was
ethical practices. Ethical practices were addressed under
two categories: practices regarding publication ethics and
practices regarding individual use. In the future, practices
related to publication ethics will be crucial in ensuring
the ethical use of ChatGPT. In this context, the young
researchers who participated in the study emphasized the
importance of specifying the context in which ChatGPT
is used in publications and establishing a certain ethical
standard for its use in academic work.
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“Because think about it, ChatGPT doesn’t know whether
the person using it is a student or an academic, or why they
are using it. Therefore, it’s very difficult to prevent misuse.
For example, someone else could use it. Consequently, it
bas to provide the information. However, if there were an
identity verification system, showing whether someone is a
student or an academic, along with their history, what they
are vesearching, and who is researching what, it might be
possible to prevent some degree of misuse.” (P-12)

Integration of ChatGPT into Education and
Research

Based on the collected data, the integration of
ChatGPT into education and research was addressed as
a separate theme. In this context, the focus was on the
use of ChatGPT in educational, teaching, and research
activities, as well as the support of institutions and
organizations. In terms of its use in education, teaching,
and research activities, the necessity of creating course
content with ChatGPT and particularly integrating
such Al applications into scientific research courses was
emphasized. Another topic of discussion was the addition
of Al-related courses to curricula.

“I think training on technology use should start at the
undergraduate level. For example, when I started my
Master’s, I realized that 1 didn’t even know how to use
Word well, whereas someone at that level should be using
it proficiently. Today, these issues should have been figured
out well before reaching the graduate level. Accordingly,
curricula in schools should be revised to focus more on

technology.” (P-15)

“Courses or training programs that promote the correct
and ethical use of Al applications like ChatGPT can be
included in curriculn. However, the primary focus should
be on providing education in software development.
Developing specific language processing/machine learning
models tailored to particular fields is, in my opinion, more
valuable. For instance, the Zemberek 1model, which was
developed in the past, hasn’t been updated since 2015. If
it bad been updated, we could have had our own version of
ChatGPT by now. The Mukayese NLP model2, developed
in 2022, is another example. I think the development of
such models should be prioritized.” (P-16)

1 Zemberek-NLP is an open-source Turkish natural language
processing library. It is specifically designed to understand and
interpret the complex linguistic structure of Turkish. The library
can perform various tasks such as morphological analysis of
Thurkish texts, grammar checking, sentence parsing, and more.

2 Mukayese is a platform under the Tiirkiye Open Source Platform,
offering a Comparative Evaluation of models and software
for machine learning and natural language processing within
the Turkish Natural Language Processing project. It provides
a comparative analysis using the Turkish Natural Language
Processing Data Library.
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Institutional and organizational support for promoting the
use of ChatGPT was identified as another category under
the theme of integration into education and research.
It has been suggested that organizing comprehensive
training sessions for students and academics on the use of
ChatGPT would be beneficial for increasing the ethical
and effective use of this technology in the future. In this
regard, the support of institutions and organizations
for such training programs would encourage the more
conscious and responsible use of Al

“First of all, since the topic is still very new, I think it’s
difficult to find a ChatGPT expert. In this context, I believe
that individuals should first be trained to become proficient in
the use of ChatGPT for academic research. Afterward, these
trained individuals should offer courses, not as part of a higher
education curviculum, but as courses lasting 10-12 hours over

2-3 weeks.”(P-17)

Discussion

ChatGPT has the potential to completely transform
teaching, learning, and research in higher education. Users
have quickly discovered that this Al is not just a chatbot; they
have experienced its ability to generate articles, summaries,
essays, or code within seconds. However, alongside the
opportunities it offers, ChatGPT has also raised a number
of challenges and concerns, particularly regarding academic
integrity, ethics, plagiarism, and competent usage. At this
point, Cano et al. (2023) pose a crucial question: “Will we
adapt to Al tools like ChatGPT, or will we resist them?”.
Building on this question, we discuss the perspectives
of young researchers, who are at the beginning of their
academic journeys, on the future use of ChatGPT. Various
recommendations for the effective and efficient use of
ChatGPT in higher education have been discussed.

According to our findings, ethical regulations are the most
emphasized issue that young researchers mentioned for the
future legitimization and widespread adoption of ChatGPT.
Many studies in the literature (e.g. Zeb et al., 2024; Li et al,,
2024; Cotton et al., 2024; Maita et al., 2024) highlight ethical
issues such as privacy and data security concerns. From this
point of view there is a need for balanced approach to human
oversight and responsible use in higher education institutions.
Furthermore, ethical issues also underscore problems related
to academic integrity, assessment, and data protection. At this
point, Xie and Ding, (2023) and Maita et al., 2024 mentioned
that there is a need for more experimental studies and robust
ethical policies for the proper, ethical, and effective use of
ChatGPT. Moore (2023), emphasized the importance of
teaching academic integrity and the responsible use of Al
He discussed the challenges of detecting Al-generated texts
and mentioned that these concerns are just the beginning
of future educational issues. There is a need for continuous
discussion and adaptation of assessment methods to maintain
academic integrity. Given the increased use of digital and
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remote systems by universities compared to middle and
high schools, higher education is expected to face greater
challenges (Moore, 2023). In this context, developing
implementation guides to use ChatGPT more efficient in
education and research, would be beneficial (Bhullar et al.,
2024; Wilson & Billam, 2023). In our country, the Council
of Higher Education has published a guide on the ethical use
of Al. The “Ethical Guidelines for the Use of Generative Al
in Scientific Research and Publication Activities of Higher
Education Institutions” provides important directives for the
ethical use of these technologies, aiming to protect scientific
integrity and reliability (Akill;, 2024). This guide encourages
the responsible use of Al in academic writing and emphasizes
fundamental ethical principles such as transparency, honesty,
diligence, fairness, and respect.

While ethical guidelines provide a roadmap for the proper
use of Al, our findings support organizing various trainings
on the subject would be beneficial. Specifically, training
academics on this topic will help in transferring the acquired
knowledge to new generations through university courses.
In addition, it is necessary to include a mandatory course on
ethics, research integrity, and critical thinking at universities.
Although many universities cover these topics under scientific
ethics and research methods courses, it is considered necessary
to integrate information on the ethical use of Al into these
courses. This will help future generations develop sensitivity
to the subject. Besides ethical use, according to our findings,
focusing on the effective use of ChatGPT is also important.
Bhullar et al., (2024) indicate that, especially in developing
countries, where English is not the native language, there
is a need to focus on developing training programs that
emphasize the effective use of ChatGPT to improve language
proficiency. Cano (2023) emphasized that it is crucial to
address how ChatGPT should be used in higher education
and ensuring that these tools are used as complements rather
than as additions to traditional teaching methods. In this
context, instead of banning Al tools, it is necessary to use and
understand new technologies to facilitate student learning
and help optimize learning and research processes (Lim et
al., 2023; Cano et al,, 2023). Kleiman (2023) highlighted
that with the advent of Al writing processes have changed
and he suggested that writing processes in schools need
to be reviewed. It is pointed out that this change parallels
past changes in mathematics education, where calculators
transitioned from being banned to becoming a requirement.
However, questions arise regarding which uses of Al in
writing should be considered appropriate and whether
students need to master specific writing skills before being
allowed to use Al tools.

Writing, critical thinking, and arithmetic are fundamental
skills that students need to acquire. Research indicates that
the use of Al can lead to a decline in students’ performance
in these basic skills (Karaali, 2023). In this regard, another
concern about the future use of ChatGPT in our study is that it
may dull certain existing skills-such as writing ability, creative
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thinking, and research skills. Our findings indicate that the
ease provided by ChatGPT can lead to a dependency process.
In line with our findings, Akilli (2024) emphasized that,
excessive reliance on ChatGPT by students and researchers
can result in missing out on important learning opportunities
like critical thinking, problem-solving, appropriate research
techniques, and interactions with educators and peers,
leading to skill loss. For example, participants have noted that
constant support from ChatGPT in the article translation
process could lead to a decrease in language skills over time.
Elkefi et al. (2024) and Skavronskaya et al. (2023) support our
findings and mentioned that the use of ChatGPT may lead

to laziness in learning.

Our research indicates that participants believe the demand
for certain professional skills will decrease due to ChatGPT,
and that tasks will increasingly be delegated to ChatGPT in
the future. PwC found that automation and digitalization
could lead to the disappearance of 7.6 million jobs by 2030
(PWC, 2023). In this context, Sedaghat (2024) discussed
the future of radiologists, suggesting that basic radiological
examinations could be automated and performed by
ChatGPT in Al-assisted hospitals, reducing the need for
radiologists. However, it is noted that complex imaging
procedures and examinations would still require the expert
opinion of a radiologist. Although AI applications like
ChatGPT are expected to transform many sectors, it is
observed that technology cannot entirely replace certain
tasks, especially those that cannot be automated. For example,
Kirkova and Angelova (2023) found that while ChatGPT
could support and automate educators’ activities, it cannot
fully replace mentors who provide guidance and perform in-
depth evaluations of students’ abilities and role models. In
this regard, ChatGPT should be used as an advantage to save
time and effort while performing routine tasks in the future.

Although the young researchers who participated in the
study expressed various concerns about the future use of
ChatGPT, most believe that the use of Al is inevitable
and that it should be integrated into higher education
after receiving appropriate, ethical, and effective training.
Consistent with our findings, Liu et al. (2023) expressed
that, Al is seen as a tool that can enhance teaching and
learning experiences when used properly and aligned
with educational goals (Liu et al., 2023). Accordingly, our
study anticipates that the use of ChatGPT in educational,
teaching, and research activities will increase, such as
in curriculum updates, course content creation, exam
question generation, and research methods. As noted
by Bhullar et al. (2024), the key consideration here is to
ensure that technology improves rather than hinders
learning experiences and to provide unique Al integrations
that reduce the risk of people forgetting to learn. At this
point, we emphasize that the importance of balancing the
use of ChatGPT with fundamental skills such as critical
thinking, writing, and arithmetic is important.
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Albeit the use of ChatGPT can lead to some laziness and
erosion of certain skills in individuals, the findings from
the research indicate that ChatGPT use also develops
various skills. Young researchers participating in the study
particularly noted improvements in their abilities to ask
the right questions, critical thinking, and digital literacy
as a result of using ChatGPT. Literature also highlights
ChatGPT’s role in enhancing critical skills such as critical
thinking, problem-solving, and communication (Lund &
Wang, 2023; Giordano et al., 2024).

ChatGPT has the potential to revolutionize human interaction
with technology. According to our research, ChatGPT
needs to develop certain features to become a more effective
and reliable tool for researchers. Young participants in the
study noted that some negative aspects of ChatGPT have
led to limited use of this tool. It is believed that increasing
transparency about the sources of information and providing
access to broader databases will enhance its future utilization.
Many studies list these features under the negative aspects of
ChatGPT usage (e.g. Ray, 2023; Eardley, 2023).

Recent studies have shown that Al applications like
ChatGPT are being used not only in higher education but
also in business life (e.g. Duong et al., 2024; Talaei-Khoei
et al., 2024; AlQershi et al., 2024). Our research highlights
that integrating Al applications, such as ChatGPT, into
educational, teaching, and research activities is believed
to help students overcome challenges they may encounter
in their careers after graduation. Our findings also suggest
that the use of ChatGPT can influence career choices.
Consistent with our findings, Duong et al. (2024) state that
encouraging the use of ChatGPT can positively impact
individuals’ intentions to start digital ventures.

The study indicates that the future use of ChatGPT is
inevitable. Based on the data obtained, insights have been
gathered regarding the dark sides of ChatGPT, the bright

W Figure 2
ChatGPT Usage Enhancement

sides of ChatGPT, and how ChatGPT should be used in
the future. In this context, it is important to transform the
dark sides of ChatGPT into bright sides to maximize the
benefits of Al. Based on these findings, there is a need for a
process to develop the future use of ChatGPT. The process
for improving ChatGPT usage to transform its dark sides
into bright sides is illustrated in Bl Figure 2.

Conclusion

This study explores the perspectives of young
researchers studying or working in higher education
institutions in Istanbul regarding the future use of
ChatGPT, emphasizing the importance of integrating
Al applications into educational and research processes.
The research findings indicate that ChatGPT is poised
to become an indispensable tool in the field of education.
However, the integration process also highlights the
importance of ethical practices, drawing attention not
only to the benefits of ChatGPT but also to potential
concerns it may raise. Building on the call for more
research on the efficacy of ChatGPT across several
academic fields (Rawas, 2024; Bhullar et al., 2024), a
process framework was developed to promote ChatGPT
usage. In this framework, how to transform ChatGPT’s
dark sides into bright sides is schematized. Accordingly,
it has been identified that both students and academics
need to be trained on the ethical and effective use of
ChatGPT. After these trainings, ChatGPT should be
integrated into education and teaching with various usage
guides and application instructions. Properly integrated
ChatGPT applications are expected to save time and
effort, enhance competencies such as asking the right
questions and critical thinking. This study contributes to
discussions on Al-supported education and research by
examining the future impacts of Al in higher education
comprehensively and from multiple perspectives.
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Recommendations for Future Research and
Limitations

Although this study provides valuable insights into the
development of ChatGPT usage in higher education, it
has some limitations. First, since the research is limited
to Tirkiye, Istanbul, the generalizability of the findings
is restricted. Second, the study focuses only on young
researchers, excluding the perspectives of academics
over the age of 40. Third, there is a limitation related
to the research method. The data collected for the study
were gathered at a single point in time, presenting a
snapshot of young researchers’ views. This situation can
make it difficult to determine the sequence of events
or distinguish cause-and-effect relationships. Based on
these findings, several recommendations can be made for
future researchers. First, expanding the study’s scope to
encompass data collection across various cities could yield
a broader contextual understanding. Given that the topic
addresses a globally utilized Al application, conducting
comparative studies across countries would offer valuable
contributions to the literature. This study focuses solely
on young researchers; future studies could enrich the
literature by collecting data from and comparing different
researcher groups. Furthermore, a single research design
was employed in this study; employing mixed-method
designs that incorporate multiple methodologies could
enhance methodological diversity in future research.
Finally, this study utilized a cross-sectional design;
conducting longitudinal studies would allow for a more
in-depth exploration of the topic in future research.
On the other hand for young researchers, the effective
utilization of Al tools such as ChatGPT can provide
a significant advantage by accelerating the research
process and enhancing innovation potential. However,
it is recommended that young researchers approach
these tools as complementary components within the
research process, consistently upholding critical thinking
as paramount. Such an approach should be regarded as
indispensable for ensuring both a productive and ethically
sound research endeavor.
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Abstract

There has been a significant shift in engineering education due
to societal transformation, evolving industry expectations, and
sustainability concerns. Consequently, new competencies have
been incorporated into engineering curricula, with ethics education
emphasizing social responsibility as a core competency for students.
This paper aims to adapt the “Engineering Professional Responsibility
Assessment (EPRA)” to Turkish culture. Data were obtained from
two different groups. The participants in the 1st group consisted of
490 students from the faculty of engineering and the second group
consisted of 747 students. The original scale consists of 51 items and 8
factors. Explanatory Factor Analysis (EFA) and Confirmatory Factor
Analysis (CFA) were performed to examine the construct validity
of the scale. As a result of EFA, some items were removed from
the scale, and a three-factor structure with 25 items was obtained.
The adapted scale is a reliable measurement tool that can be used
by engineering educators and researchers to make inferences about
students’ social responsibility levels. The adapted scale proves to be
a reliable measurement tool, offering insights into students’ levels of
social responsibility for engineering educators and researchers. The
reliability values within CTT and IRT also support each other. The
marginal reliability coefficient from the IRT was 0.98, while the
Cronbach Alpha within the CTT was 0.97 and the Omega was 0.97.

Keywords: Higher Education, Engineering Curriculum, Social
Responsibility, Professional Responsibility, Scale Adaptation

“ R esponsibility” can be defined as being in
charge of one’s actions or obligations within
a given or expected task or duty. Demiréren
(2019) describes the concept of responsibility as the ability

to accept the consequences of one’s behaviour or situation
where they do not interfere with the events that may have

Ozet

Toplumsal doniisiim, gelisen endiistri beklentileri ve siirdiriilebilirlik
endiseleri nedeniyle mithendislik egitiminde 6nemli bir degisim
yasanmustir. Sonug olarak, 6grenciler i¢in temel bir yeterlilik olarak
sosyal sorumlulugu vurgulayan etik egitimiyle birlikte mihendislik
egitim programinda yeni yeterlilikler dahil edilmistir. Bu makale
“Miihendislik Mesleki Sorumluluk Degerlendirmesi (EPRA)”nin
Turk kiiltirine uyarlanmasini amaclamaktadir. Veriler iki farkl
gruptan elde edilmistir. 1. gruptaki katilimcilar 490 mihendislik
fakiiltesi 6grencisinden, ikinci gruptaki katilimcilar ise 747 6grenciden
olusmaktadir. Orijinal 6lcek 51 madde ve 8 faktérden olusmaktadir.
Olgegin yapt gegerligini incelemek amaciyla Agimlayici Faktor
Analizi (AFA) ve Dogrulayict Fakt6r Analizi (DFA) yapilmistir. AFA
sonucunda bazi maddeler 6lgekten ¢ikarilarak 25 maddelik ¢ faktorli
bir yap1 elde edilmistir. Uyarlanan 6l¢ek, mithendislik egitimcileri ve
aragtirmacilar tarafindan 6grencilerin sosyal sorumluluk diizeylerine
iliskin ¢ikarimlarda bulunmak amaciyla kullanilabilecek givenilir
bir 6lgme aracidir. Uyarlanan 6lgegin, mithendislik egitimcileri ve
aragtirmacilar i¢in 6grencilerin sosyal sorumluluk diizeylerine iliskin
bilgiler sunan giivenilir bir 6l¢tim arac1 oldugu kanitlanmistir. CTT ve
IRT icerisindeki giivenilirlik degerleri de birbirini desteklemektedir.
IRT’den elde edilen marjinal giivenirlik katsayis1 0,98, CTT icindeki
Cronbach Alpha 0,97 ve Omega 0,97 olarak bulunmustur.

Anahtar Kelimeler: Yiiksekégretim, Miihendislik Egitim Programy,
Sosyal Sorumluluk, Mesleki Sorumluluk, Olgek Uyarlama

negative consequences on something. This definition seems
to be within the scope of personal responsibility. However,
considering that an individual is a bio-psycho-social being
(Tretter & Loffler-Stastka, 2019), it is inevitable to consider
that every responsibility concerning the individual has a
social dimension. For example, Zandvoort (2008) described
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the concept of social responsibility as a sense of commitment
to a socially just, equal, and sustainable world. Therefore,
instead of defining the concept of social responsibility only
as a “feeling” about the individual and society, it would
be better to state that it is an ethical theory describing
the behaviours that individuals and collective groups are
expected to perform to better serve the society and the
environment (Bielefeldt & Canney, 2016) and create a more
sustainable world (Conlon, 2008; Kealy, 2020; Weber, Diaz,
& Schwegler, 2014).

When the concepts in the above-mentioned definitions
are considered together, individuals in today’s world
need to be responsible not only to themselves, the
society, and the environment they live in, but also to all
human beings around the globe. With the globalization
of the term “social responsibility” and considering it in
a broader context, this term has turned into a concept in
which people should also be responsible for the solution
of global problems in addition to social problems (Bager
& Kiling, 2015; Orgev & Demir, 2020). In this respect,
social responsibility is about being responsible to all living
things, nature, and the world, which creates a whole
(Ewest, 2015; Park, Meglio, & Schriber, 2019; Starrett,
1996). Preventing major problems that may threaten the
earth and humanity, such as environmental pollution,
global warming, wars, injustice, and negative social habits,
can be possible only if people feel responsible for society
and this becomes a part of their personality by putting
this feeling into action (Baser & Kiling, 2015). On the
other hand, social responsibility is important not only for
individuals but also for universities, one of the main roles
of which is to serve society. Therefore, higher education
institutions should adopt social responsibility as a core
value in their strategic plans, curriculum, and practices,
and should try to educate their students in line with the
principles of social responsibility. In addition, considering
that university education is the last step before starting
a profession, the concept of social responsibility should
also be addressed in the professional context (Berg &
Lee, 2016; Canney, 2013; Conlon, 2008; Narain, 2015;
Rapoport, 2012; Shulman, 2005).

The concept of social responsibility in engineering
education has gained importance due to sustainability
problems related to society, economy and environment,
university-industry collaborations, workplaces, and societal
expectations. In this context, the curricula implemented in
engineering faculties should focus not only on developing
students’ technical competencies but also professional
competencies such as social responsibility, which made
ethics one of the most important issues in engineering
education (Bombaerts, 2020; Christie & de Graaff, 2017,
Johnson, Smith, Smythe & Varon, 2009; Schipper & van
der Stappen, 2018; Tordai & Holik, 2018). In addition,
due to the increasing importance of social responsibility in
the field of engineering, the terms sustainability, education
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for sustainable development (ESD), and engineering for
sustainability have also gained popularity (Biswas, 2012;
Byrne et al., 2010; Duarte et al., 2019; Guerra, 2012;
Kamp, 2006; Kastenhofer et al., 2010; Mathebula, 2018).
With the introduction of these concepts into the literature
and the importance of university-industry cooperation,
industrial companies have adopted the aim of rapidly
implementing their corporate social responsibilities or
have started to work under the name of philanthropy to
suppress the social reaction due to their corporate social
responsibilities that they have not implemented before.
The fact that more studies have been carried out under the
name of corporate social responsibility than the concept
of social responsibility in the literature can be a result of
this situation.

This study focuses on “Social Responsibility”, not
“Corporate Social Responsibility”. From a critical point of
view, the concept of corporate responsibility is considered
a marketing strategy or an advertising tool due to the
increasing competition among institutions in the industry.
The aim is to be accepted by the society, and the countries
with which they cooperate, and to maintain their existence.
Similarly, Bakan (2012) stated that the concept of social
responsibility is a mask that companies use to hide their
wrong practices. This situation may be more common,
especially in underdeveloped countries where individuals
and societies are not conscious enough. Therefore, it
is a good idea that the concept of social responsibility,
which is attributed both to individuals and societies, is
also demanded by educational institutions and other
organizations. However, it is unrealistic to think that such
goals will be achieved, and practices will be sustainable
without educating the individuals with the competence of
social responsibility. A transformative action is required
for individual, social, institutional, and global social
responsibility (Freire, 1993, p. 107). Transformative action
here means “changing the present to create a better future”
(Hickling-Hudson, 1988) and thus challenging the status
quo (Hudson, 2016, p. 255). In this context, it is expected
that students from the faculty of engineering, like all
students in higher education institutions, will be educated
in a way to gain social responsibility competencies so that
they feel responsible for themselves and society first, and
find solutions to sustainability problems to achieve societal
development. This paper aims to adapt the “Engineering
Professional Responsibility Assessment (EPRA) Tool” to
Turkish Culture.

Materials and Methods

"This study adopts descriptive research methodology aiming to
determine the adaptability of the “Engineering Professional
Responsibility Assessment (EPRA)” tool, developed in the
USA by Canney ve Bielefeldt (2016), into Turkish culture
and to determine its psychometric properties.

Yiiksekdgretim Dergisi | TUBA Higher Education Research/Review (TUBA-HER)



Adaptation of the Engineering Professional Responsibility Assessment Tool (EPRA) to Turkish Engineering Students

$

Participants

This research was approved by the Ethics Committee on
25.03.2021 under reference number 06/40, and the data
collection process was conducted by the standards of the
Helsinki Declaration (World Medical Association, 2013).
The authors have no financial or non-financial competing
interests in this Research. All the participants were informed
about the purpose of the study, the confidentiality of their
voluntary participation, the assurance of keeping their
responses confidential, and the collective scientific use of
the data. Data were obtained from two different groups of
participants for the research.

Participant Group 1

The data for Participant Group 1 were obtained to
determine whether the original structure of the EPRA
was confirmed in Turkish culture after the translation
and linguistic equivalence of the scale were achieved.
The translation process involved a thorough forward and
backward translation method, with the involvement of
bilingual experts to ensure accuracy and cultural relevance.
Linguistic equivalence was verified through a pilot study
with a smaller sample, ensuring the translated version
retained the same meaning and relevance as the original.

Participants consisted of 490 students studying in different
departments at the Faculty of Engineering, Canakkale
Onsekiz Mart University. The participants were selected
using stratified random sampling to ensure a representative
sample across different departments and academic years.
Demographic information, including age, gender, and
academic background, was collected to understand the
sample characteristics better.

The data collected were used for two main purposes. Firstly,
the data were utilized to confirm the original structure of the
EPRA within the Turkish cultural context. This involved
conducting a Confirmatory Factor Analysis (CFA) to see
if the original factor structure could be replicated with the
Turkish sample. Fit indices such as RMSEA, CFI, and TLI
were used to assess the model fit.

Secondly, the data were also used to confirm the structure
discovered as a result of Exploratory Factor Analysis (EFA)
conducted by using the information obtained through Item
Response Theory (IRT). The EFA was carried out to explore
the underlying factor structure without preconceived
notions, while IRT provided detailed item-level information,
assessing item difficulty and discrimination parameters.
This combined approach helped ensure a robust validation
of the EPRA in the Turkish context.

Participant Group 2

As stated also in the Findings section, the original structure
of EPRA could not be confirmed from the Turkish culture

application. For this reason, to obtain more information

Cilt/

about the EPRA items and the structure it has for Turkish
Culture, the group consisted of 747 students studying
in different departments at the Faculty of Engineering,
Canakkale Onsekiz Mart University were included.
Demographic information of the participants in the
participant groups (1 and 2) is indicated in Bl Table 1.

Data Collection Tool (EPRA-Original Form)
The tool adapted to Turkish Culture within the scope of

the research is the “Engineering Professional Responsibility
Assessment (EPRA)” which was developed by Canney
& Bielefeldt (2016). The tool aims to measure the social
responsibility attitudes of engineering faculty students. In
this way, an opportunity will be created to make changes
in the Engineering curricula by collecting information
about the thoughts of engineering students about social
responsibility. To develop this tool, Canney & Bielefeldt
(2016) collected data from a total of 1000 students from civil
engineering (n=262), environmental engineering (n=474),
mechanical engineering (n=182), and other engineering
departments (n=60) fields. The structure obtained as a
result of the CFA analysis is shown in Bl Figure 1.

The authors defined the structure in B Figure 1 as follows:
Personal Social Awareness (PSA), Professional Development
(PD), and Professional Connectedness (PC) are “Realms”.
Awareness (AW), Ability (AB), Connectedness (CO),
Base Skills (BA), Professional Ability (PA), Analysis (AN),
Personal Connectedness (PC), and Cost Benefits (CB)
are “Dimensions”. Finally, the items that are indicators of
these dimensions were included in the measurement tool.
The authors who developed the measurement tool (Canney
& Bielefeldt, 2016) reported that there was no covariance
between PSA and PD in CFA, and between PSA and PC.
A covariance of 0.27 was determined between PD and
PC. This situation was found to be correlated with the
“Professional Social Responsibility Development Model
(PSRDM)”, which was followed theoretically by Canney
& Bielefeldt (2016). In addition, the contribution of the
professional ability dimension to professional development
(loading=0.08) was found to be low in the tried CFA models,
and it was emphasized that this dimension may be removed
from the measurement tool in future studies. Furthermore,
the evidence of IRT validity and reliability was determined

in the measurement tool items.

EPRA, in its English form, is a 7-point Likert scale.
However, considering the use of adverbs of frequency in
Turkish and informing the authors who developed the
measurement tool, the items in the Turkish adaptation form
were applied as a five-point scale (“Strongly Disagree”,
“Disagree”, “Partially Agree”, “Agree” And “Strongly
Agree”). EPRA items AW1, AW3, AB4, CO1, PA2, PA3,
AN3, PC4, PC6, PC8, PC11 and PC16 are reverse coded.
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Data Analysis

To ensure data reliability, data analysis started with the
examination of whether there were any missing values in
the data set. No missing data were found in the data file.
The papers of the participants who did not respond to most
of the items in the measurement tool were not included
in the data file. The maximum Likelihood (ML) method
was chosen to analyze the structure in EFA. To clarify
the factors, the Direct Oblimin (DO) method was chosen
as the rotation method. In cases where sub-dimensions
may be related, oblique rotation methods are preferred.
Similarly, in the original version of EPRA, the relations
between sub-dimensions were also revealed. Validity and
reliability analyses were performed using IRT for Likert-
type scale items. Item calibrations were determined with
the Generalized Partial Credit Model (GPCM). IRT
calibrations were determined using “Mirtv.1.30” (Chalmers,
2012) package software included in the R v.4.0.5.

Results

"This section includes the steps the authors used during the
adaptation process. Each step is explained in detail under
separate subheadings.

Step 1: Linguistic Equivalence

In the first step, items in the scale were translated into
Turkish, and then those items were translated back into
English. The original items (in English), the items translated
into Turkish, and the items translated back to English were
sent to the authors who developed the scale via e-mail.

W Figure 1

In line with the opinions of the authors, the items were
revised, and the authors sent the revised version to an expert
group (four English language experts, two educational
scientists who work on social responsibility in educational
sciences, and one expert in the field of measurement and
evaluation). The experts stated their opinions about the
items as “appropriate”, “partially appropriate” and “not
appropriate”. In addition, further suggestions were received,
as well. Consistency between expert opinions was examined
through Krippendorff Alpha. The coefficient of consistency
between raters was determined as 0.89, which shows that
there is consistency between the rates (Krippendorff, 2004).

Step 2: Confirmation of EPRA’s Original Structure

In the second step, the measurement tool was applied
to 490 students studying in different departments at
the Faculty of Engineering, and the original structure
of the measurement tool was tested with CFA. Before
CFA, a multivariate normal distribution examination
was performed on the data set. Multivariate normal
distribution could not be obtained. However, KMO and
Bartlett test results showed that the data set was not a unit
matrix and thatsample adequacy was achieved. Therefore,
analysis was started. All estimations while performing
CPR were performed with the maximum likelihood
method. As seen in B Figure 1, the measurement tool
in its original structure, PSA, itself is a scale consisting
of the sub-dimensions “awareness (AW), ability (AB) and
connectedness (CO)”. It was also stated that PSA did not
show covariance with PD and PC dimensions. Based on

Engineering Professional Responsibility Assessment (EPRA) factor structure (original form)

Personal Social
Awareness (PSA)

Professional
Development
(PD)

Professional
Ability
(PA)

Personal Connectedness
rO)
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this information, the PSA was tested in an independent
scale structure. First, the Omega reliability coefficient
of the three-factor structure was determined (0.97). The
three dimensions under PSA and the multivariate normal
distribution of 13 items under these three dimensions
were tested with the Henze-Zirkler’s multivariate
normality test using R package software and there was
no multivariate normal distribution found among the
items (HZ Test=35.305, p<.05). A confirmatory factor
analysis (CFA) model was established for PSA and model
fit indices were calculated (M Table 2).

Model fit indices indicate that the model cannot be
confirmed (Hooper, Coughlan & Mullen, 2008; Hu &
Bentler, 1999; Kline, 2005; Tabachnick & Fidell, 2013).

Asseen in B Figure 1, in EPRA’s original structure, PD is a
scale that consists of the sub-dimensions “base skills (BA)”,
“professional ability (PA)” and “analyze (AN)”. Canney &
Bielefeldt (2016) also stated that BA has little contribution
to PD in the factor structure and this situation should be
considered in further studies. Similarly, in B Figure 1,
Professional Connectedness (PC) is a scale that consists
of the sub-dimensions “cost benefits (CO)” and “personal
connectedness (PC)” in EPRA’s original structure. Finally,
covariance was found between PD and PC. In summary,
the structure of the original scale has two main realms and
five sub-dimensions. The Omega reliability coefficient of
the five-factor structure was found to be 0.98.

A total of five dimensions under PD and PC realms and
the multivariate normal distribution of 36 items under
these five dimensions were tested with the Henze-Zirkler
multivariate normal distribution test in the R package
software and no multivariate normal distribution was
found among the items (HZ Test= 13.595, p<.05). A
confirmatory factor analysis (CFA) model was established
for PD and PC covariate and model fit indices were

calculated (B Table 3).

Model fitindices reveal that the model cannot be confirmed
(Hooper, Coughlan & Mullen, 2008; Hu & Bentler, 1999;
Kline, 2005; Tabachnick & Fidell, 2013). Therefore, it
was concluded that the original structure of the EPRA was
not confirmed in the Turkish application.

Step 3: Creating a New Structure for EPRA in
Turkiye (EFA-CFA)

In the third step, exploratory factor analysis (EFA) was
applied to the same data obtained from 490 engineering
faculty students considering the possibility that “the
measurement tool may show a different factor structure
in the Turkish application”. In the EFA, Maximum
Likelihood (ML) was used to determine the factors,
and Direct Oblimin was chosen as the rotation method.
The analysis results revealed that KMO was 0.973 and
Bartlett’s Test of Sphericity was 23165.167 (p<.05). The
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items AB3, CB2, PAl, PC10, PC4 could not show the
factor loadings suggested by the literature. Therefore,
these items were omitted from the measurement tool.
The factors that emerged after the rotation process are
presented in Il Table 4.

To determine whether this three-factor structure was
confirmed, a new application was made to different engineering
departments. In this application, EPRA was applied to 747
students studying at different departments, and the new EFA
results for EPRA were tested using CFA (Bl Table 5).

Model fit indices show that the model cannot be confirmed
(Hooper, Coughlan & Mullen, 2008; Hu & Bentler, 1999;
Kline, 2005; Tabachnick & Fidell, 2013). Therefore, it was
decided that the new EPRA structure in the new application
(n=747) was not confirmed in the Turkish application.

Step 4: Item Analysis with IRT Item Characteristic
Curves and Item Information Functions

In the fourth step, item analyses were performed based
on IRT using the data obtained from 747 engineering
students. Item calibrations in IRT were performed with the
Generalized Partial Credit Model (GPCM). S_yx2, (degree
of freedom), RMSEA, and level of significance statistics of
the items according to GPCM. The results are presented in
I Table 6.

The boundary value for RMSEA, which is one of the
important fit indices in IRT, is 0.08, and item agreement
is achieved if it is below this value (Stout, 1990). According
to the item fit statistics in B Table 6, the RMSEA values
of all the items are lower than 0.08. Based on this result,
it was determined that 49 items of EPRA provided model
fit according to GPCM. In the next step, the “a” (item
discrimination) and “b” (item difficulty) parameters and
standard errors of the items whose model fit was determined
according to the GPCM were estimated separately for each
item and the results are presented in Bl Table 7.

In item response theory (IRT), the discrimination value of
an ideal scale item (i.e., parameter “a”) should be between
0.5 and 2. The related literature suggests that if the range
of this parameter is between 0.75 and 2.50, it is acceptable
(Flannery, Reise & Widaman, 1995). I Table 7 indicates
that the discrimination values of the following items AN1,
AN2, AN3, ANS5, BA1, BA2, BA3, BA4, BAS5, CB2, CO2,
PA3, PC2, PC4, PC6, PC8, PC9, PC10, PCl11, PC12
and PC14 are at the desired level. The ideal (medium
difficulty level) limits for item difficulty levels (i.e., “b”
parameter) are considered to be between -1.00 and 1.00
(Hambleton, 1994). The items with a difficulty level less
than -1.00 are considered easy, and the items above 1.00
are considered difficult. The estimations according to the
GPCM (LogLikelihood, p<.05) show that the items in the
measurement tool are consistent. Item characteristic curves
are shown in Il Figure 2.
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W Figure 2
Item Characteristic curves of the items in EPRA
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According to the item characteristic curves in B Figure
2, the items in the measurement tool function differently
for different levels of the relevant characteristics and are
distinctive at different levels. Item information functions
are shown in B Figure 3.

The item information function is a graphical representation
that depicts the range of characteristics (the characteristic
to be measured on the scale) by which the item best
distinguishes the individuals who take the measurement tool
(Edelen & Reeve, 2007). In the item information function,
the higher the peak of the curve, the more information the
item gives. When the item information functions of the

items in EPRA are analyzed, the most informative items
are AB1, AB2, AN4, AW1, AW2, AW4, CB3, CB4, CO3,
CO4, PA4, PC3, PC13, PC16, PCI18 and PC19. The test
information function is shown in B Figure 4.

The test information function depicts the level of
information about the items of the measurement tool
as a whole (Hambleton, Swaminathan & Rogers, 1991).
According to the analysis, EPRA is a measurement tool
that gives information about the characteristics it aims to
measure. The level at which the measurement tool gives
the best information is between -1.5 and 1.5. The marginal
reliability coefficient of EPRA was calculated as 0.98.

W Figure 3
Item information functions of EPRA
Item information trace lines
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W Figure 4
Item functions of EPRA

Test Information and Standard Errors
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Step 5: EFA and CFA Based on IRT Results

In the fifth step, the EFA was carried out by selecting the
items in line with the results obtained from the item analyses
made based on IRT with the data obtained from 747
engineering students. In the EFA, Maximum Likelihood
(ML) was used as the factor determination method and
Direct Oblimin was used as the rotation method. As a result
of the analysis, KMO was found as 0.968 and Bartlett’s Test
of Sphericity was 16216.378 (p<.05). The factors resulting

from the rotation process are presented in Bl Table 7.

W Figure 5
CFA model of EPRA in line with IRT results

The Cronbach Alpha reliability value of this three-factor
structure was calculated as 0.97 and the Omega reliability
value was found as 0.97. To determine whether this three-
factor structure was confirmed or not, the CFA test was
conducted using the data from the first application to the
students studying in different departments of the faculty of
engineering (Ml Table 4). CFA at this stage was performed
using the same CFA data (n=490) as performed in step 2.
The model tested in CFA is represented in Bl Figure 5.
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In the model shown in B Figure 35, fit indices within
acceptable limits were achieved through three modifications.
The scale items with modification relationships established
between the error terms are items that are close to each
other in meaning. Therefore, the model was verified
by establishing a covariance relationship between the
error terms (residues) of these items. Accordingly, higher
covariance was detected from the errors of CB3 and PC16,
AW4 and CO3, CB2 and PC10. It can be noted that these
items are highly correlated with each other. The fit indices
of the model are summarized in Bl Table 9.

Model fit indices reveal that the model is confirmed
(Hooper, Coughlan & Mullen, 2008; Hu & Bentler, 1999;
Kline, 2005; Tabachnick & Fidell, 2013).

Discussion

This study aimed to adapt the “Engineering Professional
Responsibility Assessment (EPRA) Tool” to Turkish culture.
To do this, a five-step systematic process was followed. In
the first step, the linguistic equivalence was ensured through
translation and revision after the expert group’s suggestions.
The second step was to confirm EPRA’s original structure
by applying the scale to 490 students studying in different
departments at the Faculty of Engineering and testing it
with CFA. Model fit indices revealed that the model cannot
be confirmed in its original structure in Turkish culture.
Therefore, as a third step, exploratory factor analysis
(EFA) was applied to the same data obtained from 490
engineering faculty students considering the possibility that
the measurement tool may show a different factor structure
in the Turkish application. As the tool was not confirmed
with the data collected from these students, another group
of 747 students who study at different departments from
the faculty of engineering were included in the study. The
last structure confirmed in Turkish Culture regarding
EPRA revealed that three different realms emerged, but no
dimensions emerged under these realms. In addition, the
three realms have emerged in a covariate structure with
each other in Turkish Culture. The analyses performed
within the scope of CT'T and IRT support each other. In
the analyses carried out within the scope of CTT regarding
the confirmation of the original structure in Turkish
Culture, we had an unconfirmed structure, which effected
the loadings of the items under the factors, led to the low
level of item information function in the analyses performed
within the scope of IRT, and some options could not be
applied in the item characteristic curves. The reliability
values in the analyses within CTT and IRT also support
each other. The marginal reliability coefficient from the
IRT was 0.98, while the Cronbach Alpha within the CTT
was 0.97 and the Omega was 0.97.

The reason why the original structure of EPRA could

not be confirmed in Turkish may have resulted from
several factors related to Turkish culture. When the items
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that were not confirmed in the analyses (26 items) are
examined, it can be stated that the engineering students
in Turkish culture do not have enough awareness of the
help people need within an international context as they
may not think that they as future engineers will have any
positive effects on the community by doing voluntary
work. In addition, they do not think that engineering
skills are useful in making the community a better place.
Therefore, we can conclude that the engineering students
in our sample are not interested in the societal context of
the Engineering profession. Similarly, most of the items
under the realm of professional connectedness (except
for PC13, PC16, PC18, and PC19) in the original EPRA
form were not confirmed in the analysis. Because these
items were mostly related to volunteerism and community
service, we can conclude that the engineering students in
the sample do not have professional connectedness. This
reveals the fact that engineering education should focus
more on social responsibility competency in line with
professional competencies. To do this, ethics education
can be integrated into current engineering curricula at
universities, or a core curriculum approach can be applied
to engineering education.

While the current study utilized a robust methodological
approach involving EFA, CFA, and IRT, there are areas
for future methodological enhancements. For instance,
expanding the sample size to include students from
multiple universities across Tiirkiye would increase the
generalizability of the results. Additionally, incorporating
qualitative methods such as focus groups or interviews
could provide richer contextual understanding of how social
responsibility is interpreted within Turkish culture. Finally,
employing multi-group Confirmatory Factor Analysis
(MG-CFA) could help assess the measurement invariance
of the scale across different demographic groups, further
validating the adapted EPRA tool in diverse contexts.
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i Table 1
Demographic Information of the Participant Groups

Variables \| %

Participant Group 1

Male 274 55.9
Gender
Female 216 44 1
Preparatory Class 26 5.3
Year 1 71 14.5
Years Year 2 112 22.9
Year 3 154 31.4
Year 4 127 25.9
Civil Engineering 117 23.9
Computer Engineering 183 37.3
Mining Engineering 14 2.9
Department ) i
Geology Engineering 13 2.7
The Food Engineering 124 25.3
Environmental Engineering 39 8
Total 490 100

Participant Group 2

Male 418 56
Gender
Female 329 44
Preparatory Class 40 5.4
Year 1 149 19.9
Years Year 2 167 22.4
Year 3 194 26
Year 4 197 26.4
Civil Engineering 212 28.4
Computer Engineering 251 33.6
Mining Engineering 18 2.4
Department ) i
Geology Engineering 19 2.5
The Food Engineering 172 23
Environmental Engineering 75 10
Total 747 100
W Table 2
CFA Model Fit-Indices for Original EPRA-PSA Sub-Dimensions
Fit Indices X?/df CFl TL RMSEA SRMR
standard 55501 0782 0726 0208 0.112
Estimated
Robust 11.021 0790 0735  0.143
Estimated ’ ’ ’ ’
W Table 3

Model Fit- Indices for Original EPRA-PD, CFA, and PC Covariate

FitIndices  X2/df  CFI TLI RMSEA SRMR
Standard 11.225 0655 0.630  0.144  0.150
Estimated
Robust 6923 0.668 0644 0.110  0.150
Estimated

Cilt/

\.
Wi Table 4
EPRA Turkish Version EFA Oblimin Rotation Results EPRA
Factors
1 2 3
Cco4 0.895
PC13 0.864
PC16 0.864
PC19 0.863
CB3 0.856
PC18 0.852
CcOo3 0.848
AB2 0.843
CB4 0.828
AB1 0.823
AW2 0.819
PA4 0.813
AW4 0.810
AB4 0.763
AW5 0.757
AW1 0.756
PC15 0.697
AN4 0.644
PC5 0.608
Cc0o2 0.607
PC11 0.598
PC3 0.589
PC7 0.557
PC9 0.553
ANS5 0.479
COo1 0.900
PC6 0.860
CB1 0.857
PA2 0.834
PC17 0.831
PA3 0.822
PC2 0.819
AW3 0.817
PC8 0.808
PC12 0.784
PC14 0.574
AN3 0.515
BA3 0.881
BA2 0.851
BAS 0.840
BA4 0.819
BA1 0.785
AN2 0.776
AN1 0.701
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W Table 5

CFA Model Fit-Indices for the New EPRA Structure
Fit Indices X2/df CFI TLI RMSEA SRMR
Standard 6305 0863 0856 0.084  0.093
Estimated

RQbUSt 3.725 0.879 0.872 0.079 0.093

Estimated

W Table 6

[tem Fit-Indices for EPRA according to IRT

AB1 241357 68 0.058 CO3 218382 70 0.053
AB2 464664 87 0.076 CO4 366765 66 0.078
AB3  1958%4 67  0.051 PAT 368495 95 0.062
AB4 219778 98  0.041 PA2 642767 162 0.063
ANT 348988 144 0.044 PA3 504694 149 0.057
AN2 334164 144 0.044 PA4 374673 77 0.072
AN3 292210 127 0.042 PC2 461860 149 0.053
AN4 353536 88 0.064 PC3 298073 91 0.055
AN5 160714 101 0.028 PC4 164.145 101 0.029
AW1 321053 87 0.060 PC5 171660 85 0.037
AW2 235236 68 0.057 PC6 601934 166 0.059
AW3 677438 131 0.075 PC7 156095 93 0.030
AW4 187453 69 0.048 PC8 570808 162 0.058
AW5 427263 94 0.069 PC9 212855 108 0.036
BA1 362048 116 0.053 PC10 296567 129 0.042
BA2 376449 97 0.062 PC11 198902 105 0.035
BA3 350387 112 0.053 PC12 531013 153 0.058
BA4 350077 101 0.057 PC13 298558 73 0.064
BAS5 381897 107 0.059 PC14 360034 97 0.060
CB1 508670 153 0.056 PC15 175188 100 0.032
CB2 336539 136 0.044 PCi6 259510 64 0.064
CB3 355565 70 0.074 PC17 551234 150 0.060
CB4 317221 70 0.069 PC18 221283 57 0.062
CO1 588534 167 0.058 PC19 397488 79 0.074
CO2 326348 112 0.051
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I Table 7

[tem Parameters and Standard Error Values According to GPCM for EPRA

Items

AB1
AB2
AB3
AB4
AN1
AN2
AN3
AN4
AN5
AW1
AW2
AW3
AW4
AWS5
BA1
BA2
BA3
BA4
BAS5
CB1
CB2
CB3
CB4
CO1
CO2
COo3
Co4
PA1
PA2
PA3
PA4
PC2
PC3
PC4
PC5
PC6

a(SE)
5.333(0.379)
4.069(0.304)
2.900(0.252)
3.386(0.258)
0.783(0.072)
1.233(0.116)
1.332(0.107)
3.585(0.278)
2.263(0.178)
3.937(0.292)
5.925(0.417)
0.552(0.055)
6.355(0.448)
2.684(0.215)
0.932(0.090)
1.229(0.128)
1.186(0.112)
1.321(0.130)
1.105(0.107)
0.744(0.066)
1.565(0.123)
5.365(0.384)
5.576(0.399)
0.689(0.062)
2.380(0.194)
5.580(0.395)
6.695(0.468)
2.654(0.223)
0.636(0.061)
0.816(0.070)
4.477(0.333)
0.862(0.073)
3.529(0.276)
1.954(0.157)
3.404(0.259)
0.758(0.067)

b1(SE)
-0.713(0.070)
-0.776(0.098)
-0.627(0.124)
-0.747(0.078)
-0.761(0.248)
-0.759(0.245)
-1.146(0.154)
-0.822(0.116)
-0.694(0.097)
-0.833(0.088)
-0.828(0.071)
2.727(0.387)
-0.681(0.052)
-0.743(0.127)
0.327(0.435)
-0.136(0.431)
-0.050(0.349)
-0.316(0.299)
-0.531(0.314)
-0.755(0.175)
-0.575(0.099)
-0.786(0.085)
-0.679(0.068)
-0.320(0.164)
-0.473(0.112)
-0.682(0.059)
-0.768(0.062)
-0.871(0.168)
0.979(0.208)
-0.815(0.171)
-0.704(0.093)
-0.917(0.165)
-0.796(0.128)
-0.926(0.136)
-0.855(0.097)
-0.341(0.149)

b2(SE)
-0.738(0.046)
-0.881(0.066)
-1.269(0.115)
-0.695(0.053)
-1.538(0.226)
-1.540(0.212)
-0.846(0.105)
-0.947(0.078)
-0.802(0.075)
-0.734(0.053)
-0.684(0.039)
-1.576(0.312)
-0.596(0.032)
-0.996(0.094)
-3.022(0.443)
-2.452(0.410)
-2.471(0.346)
-1.910(0.280)
-2.011(0.290)
-0.487(0.148)
-0.620(0.083)
-0.829(0.055)
-0.741(0.047)
-0.134(0.157)
-0.957(0.096)
-0.657(0.039)
-0.659(0.036)
-1.132(0.119)
0.197(0.207)
-0.642(0.141)
-0.904(0.068)
-0.486(0.130)
-1.035(0.090)
-1.044(0.100)
-0.797(0.060)
-0.065(0.143)

b3(SE)
-0.136(0.022)
-0.198(0.028)
0.472(0.051)
0.064(0.031)
-0.388(0.129)
-0.703(0.104)
0.161(0.073)
-0.298(0.032)
0.106(0.043)
-0.149(0.028)
-0.095(0.020)
0.538(0.222)
-0.030(0.019)
-0.277(0.043)
-0.927(0.140)
-1.089(0.143)
-0.750(0.107)
-0.852(0.113)
-0.891(0.126)
0.448(0.146)
0.298(0.067)
-0.312(0.022)
-0.159(0.022)
0.520(0.170)
-0.265(0.046)
-0.057(0.021)
-0.185(0.020)
-0.512(0.051)
-0.125(0.204)
0.387(0.129)
-0.218(0.026)
0.255(0.121)
-0.339(0.033)
0.082(0.048)
-0.071(0.029)
0.485(0.157)

b4(SE)
0.364(0.06)
0.143(0.027)
0.730(0.071)
0.484(0.043)
0.711(0.134)
0.090(0.074)
0.875(0.104)
0.178(0.031)
0.793(0.074)
0.264(0.030)
0.382(0.026)
1.497(0.266)
0.460(0.028)
0.039(0.038)
0.123(0.094)
-0.338(0.081)
0.212(0.076)
-0.070(0.068)
0.017(0.080)
1.339(0.189)
0.990(0.105)
0.319(0.024)
0.286(0.023)
1.347(0.211)
0.203(0.043)
0.433(0.029)
0.304(0.021)
0.076(0.036)
1.157(0.219)
1.292(0.172)
0.257(0.026)
1.289(0.163)
0.247(0.031)
0.844(0.081)
0.555(0.045)
1.221(0.193)

\.

Cilt/
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PC7 2.954(0.229) -0.827(0.092) -0.747(0.060) 0.043(0.033) 0.637(0.055)
PC8 0.715(0.065) 0.835(0.190) -0.507(0.177) 0.442(0.169) 1.263(0.205)
PC9 2.417(0.188) -0.606(0.083) -0.695(0.066) 0.080(0.041) 0.731(0.067)
PC10 1.923(0.151) -0.599(0.085) -0.551(0.068) 0.245(0.055) 0.880(0.089)
PC11 2.367(0.188) -0.722(0.100) -0.843(0.077) 0.083(0.041) 0.663(0.064)
PC12 0.871(0.075) -0.684(0.152) -0.464(0.129) 0.386(0.125) 1.111(0.160)
PC13 5.009(0.361) -0.707(0.074) -0.763(0.050) -0.150(0.023) 0.333(0.026)
PC14 0.959(0.081) -0.409(0.142) -0.598(0.128) 0.173(0.109) 0.987(0.139)
PC15 2.909(0.225) -0.726(0.079) -0.637(0.055) 0.054(0.034) 0.620(0.055)
PC16 6.462(0.447) -0.787(0.070) -0.737(0.043) -0.152(0.019) 0.341(0.023)
PC17 0.647(0.061) 1.462(0.248) -0.856(0.217) 0.518(0.188) 1.356(0.228)
PC18 7.174(0.496) -0.747(0.058) -0.648(0.034) -0.096(0.018) 0.394(0.024)
PC19 4.333(0.321) -0.729(0.088) -0.847(0.061) -0.174(0.026) 0.265(0.027)

[teration=456 Log Likelihood: - 38944.933 p<.05
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i Table 8

New EFA Structure Based on IRT Results for EPRA

Factors

CB3 | believe that the volunteer work I've done will have a positive impact on my life. 0.899
AB2 | can be effective in solving the problems encountered by the society. 0.895
PC16  Idon't think engineering is important to serve more people in society. 0.887
PC19 It is important for me to have a sense of contributing and helping the community by 0884
participating in community service.
PA4 Engineers can have a positive impact on the society. 0.874
PC13  Engineers must use certain skills to solve social problems. 0.857
CB4 | believe the extra time spent on community service is highly valuable. 0.854
PC18 | believe it takes more than time, money, a}nd social effqrt to solve social problems; therefore, we 0.848
also have to work for societal transformation at the national or global level.
AW?2 Society needs engineers. 0.838
AW1 In Turkiye, there are not many people who need help. 0.806
AB1 As an engineer, | can make a difference in the society. 0.798
AW4  There are people in society who cannot even meet their basic needs. 0.788
Cco3 | feel responsible for contributing to the society. 0.775
PC3 Having a career which aims at helping people is important to me. 0.683
c0o2 It is my responsibility to take some measures to help people in need. 0.681
AN4 While slee.king technical solutiolns to problems, engineers should also need to consider the 0.609
potential impact of these solutions in a broader sense.
PC11 | think that volunteer work will not have an impact on my career. 0.565
PC8 The needs of society have no bearing on my choice to pursue my engineering career. 0.944
PC6 | see engineering and community service as two separate missions. 0.884
PC12  For me, it's important to be an engineer to serve others. 0.774
PC2 My experience as a volunteer has changed the way | think about spending money. 0.763
PA3 Technology does not have a key role in solving the problems of society. 0.721
PC14  Itisimportant to use engineering skills to benefit society. 0.669
CB2 | feel that participation in community service events strengthens my engineering skills. 0.638
PC10 Engineering companies shc_;uld also do some voluntary work for which they do not charge (Pro 0,580
ono) a fee for serving society.
AN3 Even'if the feedback from society is negative, | do not make any changes in a project | am 0518
running.
BA3 Business Skills (i.e., Management Skills, Professionalism) 0.866
BA2 Technical Skills (i.e., Experimenting, Data Analysis, Design, Problem Solving) 0.846
BAS Ethics (i.e., all your work complies with the professional code of conduct) 0.834
BA4 Profe;sional Skills (i.e., Communication, Current Issues, Creativity, Leadership, Lifelong 0.827
Learning, Teamwork)
BA1 Basic Skills (i.e., Mathematics, science-related skills) 0.779
AN2 Societal Context (i.e., the relationship between your profession and society) 0.768
AN1 Cultural Awareness (i.e., your culture and other cultures) 0.698
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I Table 9

CFA Model Fit-Indices for the New EPRA Structure
Fit Indices X?/df CFI TLI RMSEA
Standard Estimated 4.311 0.881 0.875 0.078
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kosuluyla, ticari kullanim amaci ve icerik degisikligi diginda kalan tiim kullanim (¢evrimici baglant verme, kopyalama, bask: alma, herhangi bir fiziksel ortamda
cogaltma ve dagitma vb.) haklartyla acik erisim olarak yayimlanmaktadir. / This is an open access article distributed under the terms of the Creative Commons Attribution-
NonCommercial-NoDerivs 4.0 Unported (CC BY-NC-ND 4.0) License, which permits non-commercial reuse, distribution and reproduction in any medium, without any chang-
ing, provided the original work is properly cited.
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Ozet

Ortak bir Avrupa Yiksekogretim Alani (AYA) olusturmak
amaciyla baslatlan Bologna siireci, yiiksekogretim kurumlarinda
kalite giivence sistemlerini ve bu siireglerin uygulanmasinda
standardizasyonu 6n plana ¢ikarmigtr. Bu siire¢ dahilinde
AYA’da bulunan yiiksekogretim kurumlarinda uygulanmak tzere
ortak kalite ol¢ttlerini iceren Avrupa Standartlar1 ve Yonergeleri
(ASY) olusturulmugtur. Ozellikle yiiz yiize yiiksekogretim veren
kurumlarin dinamikleri dikkate alinarak gelistirilen bu olgiitlerin,
cagin gereksinimleri dogrultusunda giderek yayginlasan acik ve
uzaktan 6gretim kurumlarinin kendine has dogasiyla uyum iginde
olup olmadig1 hala tartigilan bir konudur. Bu ¢alismada, Bologna
stireci, ASY ve yiiksekogretimde akreditasyon konusu incelenmis ve
bu iki konunun acik ve uzaktan 6gretim yapan kurumlardaki kalite
giivence siiregleriyle olan iligkisi ele alinmistir. Ayrica acik ve uzaktan
dgretim yapan kurumlarin kalite siiregleri ve bu siireclerde yasanilan
zorluklar da aragtirma kapsaminda ele alinan bir diger konu olmustur.
Tim bunlarm yani sira agik ve uzaktan 6gretimde uygulanmasi icin
onerilen kalite 6l¢iitleri ve alanyazinda bu konuda 6ne ¢ikan modeller
bu calisma kapsaminda agiklanmistir. Sonug olarak bu caligmayla
agik ve uzaktan 6gretim igin 6zgiin kalite 6l¢iitlerinin degerlendirme
siireclerine kazandirilmasinin énemi ve bu konuda ne odl¢iide yol
almdig1 tarugilmistir.

Anahtar Kelimeler: Bologna Siireci, Avrupa Standartlar1 ve
Yénergeleri, Kalite Giivence Sistemleri, Akreditasyon, Agik ve
Uzaktan Ogretim

inyanin sosyo-politik ve teknolojik gelismelerin
etkisiyle “kiiresel bir koye” (McLuhan &
Powers, 1989) doniisiimiiyle ortaya ¢ikan rekabet
ortami, yiiksekogretim ekosistemini de etkisi altina
almistir. Yiiksekogretim kurumlari i¢ ve dis paydaglarin
memnuniyetini arttirmak adma kalite giivence sistemleri
kurmaktadir. Avrupa’da ortak bir Avrupa Yiiksekogretim
Alan1 (AYA) olusturmak amaciyla baglaulan Bologna

Abstract

The Bologna process, aimed at establishing a unified European
Higher Education Area (EHEA), has prioritized the adoption of
quality assurance mechanisms and standardization in higher education
institutions. The European Standards and Guidelines (ESG), which
consist of shared quality requirements, have been developed for
implementation in higher education institutions within the European
Higher Education Area (EHEA). The compatibility between
these criteria, which were formulated based on the dynamics of
traditional face-to-face higher education institutions, and the distinct
characteristics of open and distance education institutions, which are
rapidly growing in response to the demands of the modern era, is still
a subject of ongoing discussion. This study examines the Bologna
process, ESG, accreditation, and explores the relation between
these factors and quality assurance procedures in open and distance
education institutions. Furthermore, the paper examines the quality
procedures of open and distance education institutions, as well as the
challenges experienced in them. This study explains the quality criteria
developed for implementation in open and distance education, as well
as the pioneer models discussed in the literature on this subject. It also
examines the significance of incorporating distinctive standards of
quality for open and distance education into the evaluation procedures
and discusses the level of improvement achieved in this aspect.

Keywords: Bologna Process, European Standards and Guidelines,
Quality Assurance Systems, Accreditation, Open and Distance
Teaching

Siireci, yiiksekogretimde kaliteyi saglamak tizere yapilmig
caligmalarin en 6nemlisidir. Bologna Siireci ile 1999’dan bu
yana, Avrupa’da yiiksekogretimde kalite giivencesi alaninda
hizli bir déniigiim yaganmugtir. Yiiksekogretimin kalitesini
artirmak ve kalite giivence sistemlerini kurmak, pek ¢ok
dye tlke icin ele alinmasi gereken yiiksek oncelikli bir
konu olmustur. 2005’te Bologna Siireci’ne tiye kuruluglar
tarafindan olusturulan Avrupa Standartlar1 ve Yonergeleri;
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caligma sistemi veya uygulandigi kurumun hizmet alanlarina
bakilmaksizin, tim yiiksekégretim kurumlart igin i¢ ve dig
kalite giivencesi saglamaya yonelik bir model ve referans
belge durumundadir. ESG2015’in (The European Standards
and Guidelines-Avrupa Standartlar1 ve Yonergeleri) temel
amaci, tim paydaglar arasmmda 6grenme ve 6gretme igin
ortak bir kalite giivence anlayigina katkida bulunmakur.

Yiiksekogretimde i¢ ve dig kalite giivencesi olmak iizere
iki temel kalite glivence mekanizmasi bulunmaktadir
(Lewis, 2009; Martin & Stella, 2007; Perellon, 2007). Her
iki kalite giivence sistemi de yiiksekogretimde kaliteyi
etkin bir sekilde giivence altina almak ve saglamak icin
gereklidir. Yiiksekogretim kurumlar: tarafindan kullanilan
en yaygin dis kalite giivence yontemi olan akreditasyon,
mevcut kalite 6l¢iitleri dogrultusunda bir kurumun ya da
programin standartlart kargilayip karsilamadigina kesin
olarak karar verilen bir siirectir.

Cagin  gereksinimleri dogrultusunda hizla gelisen
teknoloji ile birlikte degisen 6grenen ihtiyag ve
talepleri, uzaktan O6gretimin giderek yayginlagmasina
neden olmugtur. Bu durum uzaktan 6gretimde kaliteyi
en az geleneksel 6gretimin kalitesi kadar tartisihir bir
konu haline getirmigtir. Hedef kitlenin biyiikligi ve
uygulamada kargilagilan zorluklar, uzaktan 6gretimde
kalitenin glivence aluna alinmasi ve artturilmasi
gerekliligini dogrudan ortaya koymaktadir. Budogrultuda
diinya capinda uzaktan ogretim veren kurumlar icin
kalite etiketleri ve akreditasyon saglayan kuruluglarin
sayilart her gecen giin artmaktadir. Yiksekogretimde
uluslararasilasma ve transnasyonel egitimde kalite
giivencesi, kurumlarin ve yeterliklerin taninmas: igin
saglam cerceveler gerektirmektedir. Bu alanda ¢ok sayida
uluslararasi kurulug/dernek faaliyet gostermektedir.

Yiiksekogretimde  kalite giivence  sistemleri ve
akreditasyon kavramlar1 hem uluslararasi hem de ulusal
alanyazinda yeni ele alinmaya baglayan konulardir.
Ozellikle Tirkiye’de bu alanda yapilan caligmalar
sayica azdir. Tiurkiye’de yapilan lisansiisti caligmalar
incelendiginde akreditasyon konusunun genellikle saglik
sektoriinde yogunlagugi gorilmektedir. Bu makale ile
birlikte yiksekogretimde o6zellikle de agik ve uzaktan
yiiksekogretimde akreditasyon konusuna yapilan vurgu
oldukca dikkate degerdir. Caligmada, AYA’ da bulunan
yiksekogretim kurumlarinin kalite giivence siiregleri
Bologna Siireci kapsaminda incelenmis ve onun en 6nemli
kazanimlarindan olan ASY genel hatlariyla ele alinmisur.
Caligmanin odak noktast olarak hem Avrupa’da hem
de Tirkiye’de agik ve uzaktan 6gretimde akreditasyon
olgtitleri ve ilgili stiregclerde yasanilan zorluklar
incelenmigtir. Bu c¢aligmanin amaci Avrupa merkezli
kalite giivence yaklagimlarini agik ve uzaktan 6grenme
baglaminda ele alarak, alanyazinda yer alan modelleri ve
Olciitleri tartigmaktir.
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Yuksekogretimde Kalite Glivence ve
Akreditasyon

Akreditasyon, daha oOnce kullanilan dig kalite giivence
yontemlerinin yiiksekégretime 6zel olarak evrilmig hali veya
bazi durumlarda tamamen yeni bir yontem olarak ortaya
ctkmugtir. Akreditasyon, bir¢ok yiiksekogretim sisteminde
uygulanan en yaygin dis kalite giivence yontemidir. Olcme
ve degerlendirmeye dayanan akreditasyon ile bir programin
veya bir kurumun belirli bir kalite standardina uyup uymadig:
konusunda agik bir karara varilir. Bu nedenle akreditasyon,
kaginilmaz olarak, bir tiir kiyaslama (neyin kabul edilebilir
oldugu, neyin kabul edilmedigi kiyasi) ve mevcut kalite
oOlctitleri  kiimesini igerir. Dolayisiyla bir kurum veya
programin 6nceden belirlenen standartlar1 veya gereklilikleri
kargiladigr dereceye dair kesin bir yargiya varilan kalite
giivence yelpazesinde tek yontemdir (Santiago ve ark., 2008).

Yiiksekogretim Kurulu Bagkanligi (YOK) tarafindan
yapilan tamima gore akreditasyon, “belirli bir alanda
onceden belirlenmis akademik ve alana 6zgii standartlarin
bir yiiksekogretim programi ve yiiksekogretim kurumu
tarafindan kargilanip kargilanmadigini 6lcen degerlendirme ve
dis kalite giivence siirecidir”. Yiiksekogretimde akreditasyon
akademik kalite, seffaflik ve hesap verme sorumlulugunun
bir aracidir (YOK, 2019). Akreditasyon bir programin
veya kurumun bagimsiz uzmanlar grubu tarafindan, daha
onceden belirlenmis kalite kriterleri dogrultusunda resmi
olarak onaylanmasini hedefleyen bir kalite degerlendirme
yontemidir (Kohler, 2003; Ginkel & Dias, 2007; Sanyal &
Martin, 2007; Skolnik, 2010). Bukapsamda, bir yiiksekogretim
kurumunun akredite olmasi; 6gretim elemanlari, 6gretim
programi, yonetm ve Ogrencilere sunulan hizmetler
agisindan  kurumun  akreditasyon kurulusu tarafindan
belirlenen kalite standartlarini  kargiladiginin - gostergesi
olarak nitelendirilebilir. Baska bir deyisle, akredite edilmis bir
yiiksekogretim kurumuna devam eden bir 6grenciye kaliteli
egitim alacagi garanti edilmis olur (First World Summit on
Accreditation, 2012).

Yiiksekogretimde  kalite  gilivencesi  genellikle hem
programlarin hem de kurumlarmm kalitesini degerlendirmek
icin akreditasyon yaklagimini izlemektedir. Yiiksekogretim
kurumlar1 kendi ihtiyaglar1 dogrultusunda wulusal veya
uluslararas: bir akreditasyon kurulugundan kurumsal ya da
programa yonelik akreditasyon tercih edebilir. Kurumsal
akreditasyonda, sistem olarak egitim kurumunun egitim
kapasitesi incelenmekte ve akredite edilmektedir. Bu tiir
akreditasyonda kurumun biitiiniine odaklanilmakta; genelde
kurumun, personel nitelikleri, aragtirma faaliyetleri, 6grenci
alimi ve 6grenme kaynaklar1 gibi belirlenmis asgari (girdi)
standartlar1 saglayip saglamadiginin  degerlendirilmesine
dayanmaktadir. Ayrica, kurumun akademik standart veya
mesleki yeterliligi kargilayan 6grencileri mezun etme
potansiyelinin degerlendirilmesine de dayanabilir (Harvey,
2004). Kurumsal akreditasyon, kir amaci giden veya
glitmeyen, diploma veren veya vermeyen tiim tiniversiteleri/
kurumlar1 degerlendirebilir (Eaton, 2003).
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Yiiksekogretim Kalite Kurulu (YOKAK) Kurumsal
Akreditasyon ~ Programu (KAP),  yiiksekogretim
kurumlarinin tabi oldugu bir degerlendirme yontemidir.
Kurumsal akreditasyon 2021 yilinda zorunlu hale gelmis
ve 2024 yili itibariyle 13 dniversite tam akreditasyon
almigtir. 2027 yili itibariyle tiim tniversitelerin siirece
alinmast  planlanmaktadir (YOKAK, 2024). YOKAK
tarafindan verilen kurumsal akreditasyon, Kurumsal Dig
Degerlendirme ve Akreditasyon Olgiitleri ile Kurumsal
Di1s Degerlendirme ve Akreditasyon Kilavuzu kapsaminda
yuritilmektedir. Bagvuran yiiksekogretim kurumuna saha
ziyaretini gerceklestirecek olan degerlendirme takimlari,
bu ziyaretleri sonucunda raporlarmi hazirlamakta ve
YOKAK bu rapora gore akreditasyona iliskin kararmi
vermektedir (YOKAK, 2022).

Program akreditasyonu ise genellikle mesleki akreditasyon
olarak adlandirilmaktadir. Bu tiir akreditasyonda akademik
programlar; 6zellikle de hukuk, hemsirelik, miihendislik
gibi profesyonel uzmanlik alanlarinda yiiriitiilen programlar
akredite edilmektedir. Amag, 6grencileri belirli bir meslege
hazirlayan egitim programlarindan mezun olanlarin
profesyonel vyeterliklere sahip olmalarini saglamakur.
Ornegin  Avrupa’da program akreditasyonu Amerika
Birlesik Devletlerinden farkli olarak tiim programlara
uygulanmakta ve programin belirli bir meslek kazandirmaya
yonelik olmast gerekmemektedir. Bu uygulama, akredite
programlarin mezunlari i¢in meslege erisimin daha kolay
olmasini saglamaktadir (Schwarz & Westerheijden, 2004).

Avrupa Kalite Giivence Sisteminde Bologna Siirecini
takip eden ve katki saglayan dort organizasyon 6ne
ctkmaktadir. Bunlar bag harflerinden dolayr E4 olarak da
isimlendirilmektedir: European Association for Quality
Assurance in Higher Education-Avrupa Yiiksekogretimde
Kalite Ajanslar1 Birligi (ENQA), the European University
Association-Avrupa Universiteler Birligi (EUA), European
Association of Institutions in Higher Education-Avrupa
Yiiksekogretim Kurumlart Birligi (EURASHE), European
Students Union-Avrupa Ogrenci Birligi (ESU). ASY, iiye
akreditasyon kuruluglar1 ve E4 Grubu ile isbirligi ve istisare
icinde, ENQA tarafindan hazirlanmig ve 2005°de Norveg,
Bergen’de kabul edilmistir (YOK, 2010). ASY degisen ve
geligen yiiksekogretim dinamiklerine paralel olarak zaman
icerisinde giincellenmistir.

ASY 2015’in, AYA'nin tiim yiiksekogretim kurumlarinda
i¢ ve dis kalite giivencesi icin bir model ve referans belge
olarak uygulandigi varsayilmaktadir. ASY 2015’in temel
amaci, tim paydaglar arasmmda 6grenme ve 6gretme igin
ortak bir kalite giivence anlayigina katkida bulunmakur.
Belgenin odag, yiiksekogretimde 6grenme ve 6gretmeyle
ilgili her alanda, kalite giivencesinin saglanmasidir. ASY
2015’e gore kalite giivencesi, programlarin igeriginin,
ogrenme firsat ve olanaklarinin program amaclarina uygun
oldugu bir 6grenme ortamini saglamalidir (Kwiatkowska-
Sujka & Socha, 2017). 2022 yili igerisinde yeni versiyon icin

Cilt/

EUA tarafindan genis kauliml bir siiregle (cevrimigi anket,
odak grup toplantilarr) tiim paydaglarin gériisleri alinmistir.
Rehberin kapsammin egitim-6gretim disinda aragtrma-
geligtirme ve toplumsal katki alanlarini da kapsamak tizere
genisletilmesi giindemdedir.

ASY ozellikle dig kalite gilivence sirecleri agisindan
(akreditasyon ~ baglaminda)  seffafligin =~ artmasini,
programlarin daha iyi tanimnmasini ve kargilagtrilabilir
olmasint ve karsilikli giiven duyulmasinmi saglamakeadir
(Toprak & Sakar,2018). ASY, yiiksekogretimdeigve digkalite
gilivencesi igin bir dizi standartlar ve yonergeler biitiintidiir
ve hem kurumlar hem de kalite giivence kuruluglari
(akreditasyon dernekleri) tarafindan yiiksekogretimde ic ve
dis kalite giivence sistemlerinde referans dokiiman olarak
kullanilmaktadir. ASY, aslinda kalite icin standartlar1 ve
nasil uygulanacagini tanimlamak yerine, siirekli iyilesmenin
saglanmasi ve Ogrenme ortamlarmm hayati alanlarna
dikkat c¢ekerek kurumlara rehberlik etmektedir. Ayrica,
ASY kalite giivence kuruluglarinin kaydindan sorumlu
EQAR tarafindan da referans alinmaktadir. Dolayisiyla
Bologna siireci temelli yiiksekogretim rejiminde ASY, kalite
siireglerini yonlendirmektedir. Ogretim sekli veya hizmetin
sunum sekline bakilmaksizin AYA igerisinde sunulan tiim
yiksekogretim hizmetlerinde ASY’ye bagvurulmaktadir.
Ayrica kurumlarin yapilary, iglevleri ve biuyiikliklerine
ve icinde bulunduklar1 ulusal sisteme bakilmaksizin,
Avrupa’daki tiim yiiksek6gretim kurumlarma ve kalite
giivence kuruluglarinauygulanabilecek sekilde tasarlanmigtir.
ASY, bu nedenle ayrintili “prosediirler” icermemektedir.
Kurumsal veya akreditasyon kuruluglarina  6zgi
prosedirler, 6zerkliklerinin 6nemli bir pargast olarak
degerlendirilmektedir (ENQA, 2005). ASY’nin amaglari,
Avrupa diizeyinde, ulusal diizeyde ve kurumsal diizeyde
ogrenme ve 6gretme siireclerinde kalite giivence sistemleri
icin ortak bir ¢erceve olugturmak; Avrupa yiiksekogretim
alaninda  yiiksekogretimin  kalitesinin  saglanmasina
ve iyilestirilmesine olanak saglamak; karsilikli giiveni
desteklemek ve boylelikle ulusal smnirlarin diginda ve
icerisinde hareketlilik ve taninmayr kolaylastirmak ve
AYA icerisinde kalite giivence hakkinda veri saglamakur
(ESG, 2015).

Acik ve Uzaktan Ogretimde Kalite Giivence ve
Akreditasyon

Yiiksekogretim kurumlari, cagdas toplumda insanlari
ihtiya¢ duyduklar1 yetkinlige eristirmek ve rekabetci
toplumda yer edinme hedefleri ile uyumlu akademik
programlar ve dersler sunmaktadirlar. Bilgi ve iletisim
teknolojilerinin egitimde de etkisini hizla gostermeye
baslamasi ve internetin gelisen teknoloji ile birlikte siniflara
girmesi, yiksekogretim kurumlarinin bu hedeflere ulasma
yollarmi biiyitk 6lgiide genisletmistir. Ogrenciler artik
sinifin fiziksel sinirlarindan bagimsizdir ve uzaktan 6grenme
ortamunin kaynaklarima rahatlikla erigebilmektedir. Iletisim
teknolojilerinin  sundugu olanaklarin gelismesi yaninda
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acik, uzaktan, karma (hibrit) ve harmanlanmis (blended)
6grenme konusunda yayginlagan egilimlerin, 2020 yilindan
bu yana tanik oldugumuz Covid-19 kiiresel salgini ve Subat
2023’te yaganan asrin deprem felaketi gibi miicbir sebepler
ile de ivmelendigi ve acil uzaktan egitim uygulamalarina yol
actug gorilmistiir. Diger taraftan acik ve uzaktan 6gretim,
akademik zorluklari oldugu kadar o6nemli operasyonel
zorluklar1 da bulunan sistemlerdir. Bu nedenle uzaktan
ogretim kurumlarinda Ggretme ve 6grenme kalitesinin
giivence aluna almmasi ve artturilmasi siklikla tarugilan
onemli konulardan biridir. Kalite konusu hem yiiz yiize
hem de uzaktan/cevrimici egitimde, efitim ve &Zretime
dahil olan herkes i¢in giincel bir endise kaynagidir. Bununla
birlikte, agik ve uzaktan 6grenmenin sanal dogast ve
ogrenenler ile 6gretenler arasindaki fiziksel ve etkilegimsel
(transaksiyonel) mesafe goz Oniine alindiginda, kalite
endigesi yliz yize egitime gore daha fazla gorilmekeedir.
Bagarili bir uzaktan 6gretim sistemi, dogasiyla eslesmesi
gereken uygun bir kalite giivence sistemini de gerektirir.
Uzaktan 6gretimin kalite glivence sistemi, operasyonel ve
akademik gorevleri yonetmek icin belirlenmis standartlar:
sistematik olarak gozden gegirmelidir (Rashid, 2010). Buna
ek olarak, kalite giivence sisteminin, programlarin ulagilan
ve ulagilamayan 6grenme kazanimlari ve hedefleriyle ilgili
verimliligini arttrmada ¢ok kritik bir rolii vardir. Uzaktan
ogretim icin kalite giivence cergevesi, 6gretim tyelerinin
yeterliligi ve mesleki gelisimleri, 6grenen destek hizmetleri
ve ciktilarini iceren cok cesitli siirecleri icermektedir (Pitsoe
& Maila, 2014). Kalite giivence cergevesine sahip olan bir
acik ve uzaktan 6gretim programi, Osika ve Camin (2002)
tarafindan “daha biiyiik topluluk tarafindan kabul ve arzu
edilen egitimi saglamak i¢in hem teknik hem de programl
olarak desteklenen, istikrarli bir teknoloji platformu
aracihigiyla sunulan, pedagojik a¢idan uygun icerikle gevrili,
oziinde ogretim diyeleri ve igrenciler arasindaki etkilegimi
iceren cevrimigi egitim” olarak tanimlanmusur (s.281).

Uzaktan 6gretimde her zaman ve her yerde ulagima acik
olan yeni dijital teknolojilerin kullanimi, akreditasyon
komisyonlarina ve diizenleyici kurumlara, uzaktan 6gretim
programlarinda kaliteyi degerlendirme ve 6l¢meye yonelik
politikalari, prosediirleri ve kriterleri yeniden incelemeleri
icin itici gli¢ saglamaktadir (Panda, 2003). Yiiksekogretimde
kalite giivence yaklagimlarinin gelismesiyle birlikte acik
ve uzaktan 6gretim yapan kurumlar icin de kalite giivence
caligmalari zorunlu hale gelmis, egitim-6gretim bagta olmak
tizere hizmet kalitesini degerlendirmek ve iyilestirmek tizere
yerlesik bulunduklar: tilkenin resmi kuruluglar: tarafindan
tescil edilmis kalite giivence kuruluglari (akreditasyon
dernekleri) rol almaya baglamistir. Bu kuruluglar Avrupa’da
hem ulusal hem de AYA diizeyinde faaliyet gostermektedir'.
Kaliteyi iyilestirmeye yonelik baskilar hem i¢ hem de dig

1 YOKAK’m Avrupa Yiiksekogretim Alaninda Kalite Giivencesi
Standart ve Yonergeleri’'ne (ESG) uyumunu degerlendiren Avrupa
Yiiksekogretimde Kalite Ajanslari Birligi (ENQA) Kkararlari, ayni
zamanda diger kalite kuruluslar icin oldugu gibi YOKAK m Avrupa
Yiiksekogretim Kalite Giivencesi Tescil Kurulusu (EQAR) tarafindan
tescilinin de anahtaridir.
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cevreden kaynaklanmaktadir. Dahili olarak, acik ve uzaktan
ogretim kurumlari, igeriden stirekli iyilestirme yapmaya
zorlanmaktadir. Digaridan ise, paydaglar (yani kalite
terminolojisine gore kullanicilar, igverenler, egitim fonu
saglayicilar1 vb.) ilgi duyduklar egitim alanlarinin kalitesini,
hesap verebilirligini, etkinligini ve verimliligini siirekli
olarak sorgulamaktadir. Ayrica, bircok acik ve uzaktan
ogretim kurumu icin finansman saglama dizeyleri ve
ogrenci sayilari, sunduklart hizmetlerin kalitesine baglidir
(Belawati & Zuhairi, 2007). Shelton (2011), paydaglarin
motivasyonlarinin ve politikalarmm ve bunlarin kaliteyi
etkileme bigiminin, siirekli ve giivenilir kalite giivence
mekanizmalarini gerektirdigi fikrini vurgulamigtir.

Dijital igerigin akreditasyonu i¢in de 6gretim tasarimlarinin
ogrenen gereksinimlerini karsilamasini saglamak iizere cesitli
standartlara ihtiya¢ duyulmaktadir. Bu siire¢ ozellikle titiz
olmali, nesnel, adil ve tutarli sonuglar/¢ikular saglamalidir
(Berta, 2013). Acitk ve uzaktan 6gretimde akreditasyon
stirecinde mutlaka yiiksek kaliteli dijital i¢erigin taninmas;
ogretim elemanlarina ve ogretim programi gelistirmeye
rehberlik etmek i¢in 6gretim tasarimlarinin ve ilkelerinin
degerlendirilmesi igin kriterler saglanmasi; dijital igerigin
sistematik olarak bicimlendirilmesi ve erisim ve mekansal
sorunlarin istesinden gelmek icin 6rnegin kirsal alanlarda
erisilebilir e-6grenme derslerinin gelistirilmesinin tegvik
edilmesi 6nemlidir (Ehlers, 2012).

Dijital igerik i¢in akreditasyon siireci hem 6gretme hem de
6grenmeyi gelistirmek i¢in cok 6nemlidir (Agariya & Singh,
2013; Wang ve ark., 2011). Bir¢ok iilkede hiikiimetler ve
sivil toplum kuruluglari, dijital 6grenmenin kalitesini kontrol
etme ihtiyacini fark etmis ve ulusal dijital 6grenme planlari
baglatmug, kalite kontroliinti saglamak icin kuruluglar
kurmus ve degerlendirme ve belgelendirme i¢in standartlar
gelistirmistir. Yiiksekogretimde dijital déniigiim ile birlikte,
yizyiize programlar yansira actk ve uzaktan ogretim
programlarmnin kalitesini ve etkisini 6l¢mek i¢in uygun bir
dizi ulusal ve uluslararast kurulug tarafindan, e-6grenmeye
yonelik kalite giivence kilavuzlari gelistirilmigtir. ~ Bu
kilavuzlardan biri de European Association of Distance
Teaching  Universities-Avrupa ~ Uzaktan ~ Ogretim
Universiteleri  Birligi EADTU’nun E-xcellence Kalite
Etiketi Kilavuzudur?. Bu 6rnekte de oldugu gibi standartlar,
e-Ogrenmenin kalitesinin kurumsal planlama, altyapi, ders
gelistirme, 6gretme ve 6grenme, 6grenen destegi, 6gretim
dyesi destegi ve degerlendirme gibi ortak boyutlarin
icermektedir. Bazi kilavuzlar ise egitim kurumunu bir ticari
isletme olarak gérme egilimini yansitan finansman, igletme
sonuglar1 ve yatirnm geri doniigi gibi boyutlara 6nem
vermektedir (Jung, 2012).

Akademisyenler arasinda kalite standartlariyla ilgili
siklikla karsilagilan bir Onyargi, kalite standartlarinin
esnekligi ve yarauciligi kismen sinirladigi ve fazla caba
gerektirdigidir. Ancak, yeni olugturulan kalite standartlari,

2 EADTU E-xcellence sayfasi: https://e-xcellencelabel.eadtu.eu
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kurum/kuruluglarin - kendi 6zel gereksinimlerine gore
kalite sistemleri gelistirmelerine yardimcr olabilecek temel
bir cerceve saglamaktadir. Kalite standartlari, kaliteyi
yonetmek, giivence altina almak veya degerlendirmek
icin birbiriyle uyumlu, tizerinde fikir birligine varilmig
kavramlari, ortak bir kiltirii ortaya cikarmaktadir. Acik
ve uzaktan 6gretimde kalite Glciitleri dendiginde genel ve
ozel olmak izere iki tir yaklasgim bulunmaktadir. Genel
kalite standartlari, uygulama alanindan bagimsiz olarak
kalite y6netimi i¢in kavramlar saglayan standartlardir. A¢ik
ve uzaktan Ggretimin tanimlamasi ve standartlara uyumun
olgiilmesi i¢in Uluslararasi Standardizasyon Orgiitii (ISO),
Avrupa Standardizasyon Komitesi (ECS) ve Avrupa Kalite
Yonetimi Vakfi (EFQM)- the European Foundation for
Quality Management gibi mevcut standartlardan olugan
genel yaklagimlar benimsenmistir. Ozel kalite standartlar:
ise prosediirler veya egitim iriinleri i¢inde kalite yonetimini
destekleyen standartlardir. Ozel yaklagimlar 6gretim
ortamlarinin  degerlendirilmesine adanmig olup 6rnegin
Avrupa e-Ogrenimde Kalite Vakfi, Yiiksekogretim Politikast
Enstitiisic (IHEP), Cevrimi¢i Ogrenme Konsorsiyumu
(OLC; eski Sloan Konsorsiyumu), EADTU E-xcellence
e-Ogrenmede Miikemmeliyet ve Quality Matters (QM)
gibi kuruluglardan alinan 6l¢ttleri ierir (Pawlowski, 2007).

Acitk ve uzaktan O6gretim programlarinin kalitesini ve
etkisini 6lgmek icin uygun ve kapsamli bir degerlendirme
cercevesi olusturma gerekliligi bircok bilim insani
tarafindan dile gedrilmigtir (Lockhart ve Lacy, 2002;
Mariasingam ve Hanna, 2006). Bu yiizden de aragtirmacilar,
uzaktan 6gretimde kalite i¢in Khan’in e-6grenme cergevesi,
Frydenberg’in e-Ogrenme kalite standartlar1 ve Masoumi
ve Lindstrom’in e-Kalite ¢ergevesi dahil olmak iizere
cesitli modeller, cerceveler ve kilavuzlar 6nermislerdir.
Aragurmacilarin yani sira, gesitli baglamlarda ¢evrimici
ve e-Ogrenmenin genel kalitesini arastiran kuruluglar
tarafindan gelistirilen ol¢iitler de bulunmaktadir. Bunlar
arasinda Isve¢ e-Ogrenme Kalite Modeli, Ingiliz Acik
Universitesi e-Ogrenme yaklagimi, Norve¢ Uzaktan Egitim
Dernegi modeli, Yeni Zelanda e-6grenme Olgunluk Modeli
(eMM), E-xcellence Kalitede Kiyaslama Araci, Cevrimici
Ogrenme Konsorsiyumu (OLC) kalite puan kart1 sayilabilir
(Shraim, 2020).

Acik ve Uzaktan Ogretimde
Akreditasyon Modelleri

Acik ve uzaktan 6gretimde farkl akreditasyon modelleri
bulunmaktadir (Hew ve ark.,2003). Acik ve wuzaktan
ogretimde kalite, makro (program bazinda), mezo (ders
bazinda) ve mikro diizeyde (6grenen bazinda) degerlendirme
olmak tizere ti¢ farkl diizeyde 6lgiiliir. Diger bir ti¢ agamali
model ise Abdous (2009) tarafinda gelistirilen, A¢ik ve
Uzaktan Ogretimde Kalite Giivencesi i¢in Siire¢ Odakli ve
Dinamik Yasam Dongiisii Modelidir. Bu model, ti¢ asamada
stirekli kendini gelistirme kiiltiiriini tegvik etmektedir: (1)
planlama ve analiz; (2) tasarim, prototip ve iiretim, (3) tiretim
sonrasi ve hizmet sunumu. Bu modelde amach ve bilingli

Cilt/

bir gekilde tasarimlanmig 6grenme gekillerinin, ¢cogunlukla
Ogrenenin 6grenme deneyimini gelistirmeye odaklanan
kaliteli e-6grenmenin anahtari oldugu vurgulanmstir.

Mitchell (2010) ise agik ve uzaktan ogretimde kalite
olgitlerini, paydaglarin  algillarin1  aragtiran,  sadece
olgiilebilir unsurlar1 dikkate alan, ders tasarim unsurlarini
olgen ve dis standartlart degerlendiren dort ayr1 kategoriye
aywrmugtir. Bir diger dort agamali degerlendirme modeli,
Cinli akademisyenler tarafindan e-6grenme dersleri
icin gelistirilen “planlama, gelistirme, siire¢ ve {iriin
degerlendirme (PDPP) modelidir. Planlama, pazar
talebinin analizini, fizibilite ¢aligmasini, hedef 6grenen
grubu ve ihtiya¢ analizini, ders hedeflerinin belirlenmesini
ve finansal degerlendirmeyi icerir. Gelistirme agamasi,
Ogretim tasarimi, ders ve websitesi tasarimi, esneklige
dayali icerik iiretimi, etkilesim, destek ve degerlendirmeden
olusur. Degerlendirilecek siiregler, esneklik géz Oniinde
bulundurularak teknik destek, web kullanimi, grenme
etkilesimi ve 6grenme destegidir. Son agamada ise iiriin
degerlendirmesi, 6grenen memnuniyetinin, 6gretme ve
ogrenmenin etkililiginin ve hizmetlerin stirdiirilebilirliginin
olciilmesi anlamina gelmektedir (Zhang & Cheng, 2012).

Cevrimi¢i ve uzaktan ogretimle ilgili yonergeleri ve
girigimleri gozden gegiren Sherry (2003), kendi kalite
glivencesi gercevesine dayanarak, bunlarin benzerliklerini
vurgulamis ve bununla uzaktan 6gretimdeki kritik kalite
faktorlerinin yogun bir derlemesini ortaya cikarmigtir.
Sherry’nin (2003) kalite modeli, temel olarak kurum,
fakiilte ve 6grenenler dahil olmak iizere acik ve uzaktan
ogretimde kaliteyi ii¢ diizeyde 6zetlemigtir. Her biri igin
profesyonel kalite kuruluglarinin bazi kalite yonergeleri
listelenmigtir. Model daha sonra Porto (2013) tarafindan
giincellenmis ve maliyet, erisim ve kalite faktorleri
eklenmigtir. Sherry’den (2003) revize edilmis bu kalite
glivence c¢ercevesi, Ogrenciler acisindan erigilebilirlik,
yoneticiler-maliyet-agisindan etkililik ve 6gretim tyeleri
kalitesi olmak tizere ii¢ temel unsurdan olugsmaktadir. Porto
(2013) bu modelde kalite giivencesi ile ilgili temel unsurlari
ve endigeleri ele almaya calismigtir. Shelton (2011), 2000-
2009 yillar1 arasinda gelistirilen 13 uzaktan O6gretimde
kalite modelini incelemis, karsilastirmus, benzerlik ve
farkliliklarini tartgmugtir. Uzaktan 6gretimde kalite olgiitii
icin ortak bir yonteme duyulan giiclii ihtiyact vurgulayarak
incelemesini sonlandirmigtir. Bagka bir ¢alismada Latchem
(2014), uzaktan Ogretimin akreditasyonu tzerine farkl
yaklagimlar kesfetmis ve kalite giivence yonergeleri ve
standartlar1 hakkinda 6nemli fikirler ortaya koymustur.
Latchem (2014), uzaktan 6gretime 6zel standartlar ve kalite
olgiitleri konusunda evrensel bir uzlaginin olmadigini ve
kalite giivencesi 6l¢iitlerinde uzaktan 6gretimin ¢ikularina,
sonuglarina ve etkilerine dikkat edilmedigini vurgulamigtir.

Ossiannilsson ve ark., (2015) agik ve uzaktan 6gretimde
kalite icin standartlar, kilavuzlar ve kiyaslamalara genel
bakiglarinda uzaktan O6gretimdeki e-kalite modellerinin

15 | Sayi/ 2 | Agustos / 2025

357




v

Eylem Koral GUmUsoglu ve ark.

ayrintili bir tanimimi sunmus ancak yeni kalite 6l¢iitlerine
gerek olmadigini belirtmistir. Esfijani (2015) ise, acitk ve
uzaktan Ogretimde kalite gostergelerini gozden gegirmis
ve alanyazina dayali acik ve uzaktan ogretimde kalite
olciitlerinin  kapsamli bir listesini 6zetlemistir. Bunun
yani sira kiiresellesmis bir diinyada, uzaktan 6gretim icin
tasarlanan herhangi bir kalite modelinin, kurumlarin
gecirdigi hizli dontisiimii benimseyecek ve giiclendirecek
kadar esnek, yerel baglama duyarli ve kiiresel olarak
taninan nitelikte olmasi gerektigini vurgulamistir. Ayrica,
Ossiannilsson (2018), onay kutusu isaretlemeli, mekanik
kalite giivencesi anlayisini degistirmek igin Ogrenme,
katilim, analiz ve 6grenme ¢iktilarina daha fazla vurgu yapan
uluslararas: standartlarin benimsenmesini ve ilkelerin dahil
edilmesini tavsiye etmistir.

Acik ve Uzaktan Ogretimde Kalite Glvence
Sureclerinde Ortaya Cikan Zorluklar

Acik ve uzaktan 6gretimde kalite giivence siireglerinde
bazi zorluklarin ortaya c¢iktuign goriilmektedir. Acgik ve
uzaktan Ogretimin geleneksel yiiz yiize 6gretime gore,
ogretim iyelerinin roliinden materyal tasarimma kadar
pek ¢ok acidan farkli oldugu ve bir programm kalitesinin
degerlendirilmesi  temelde geleneksel ve uzaktan
ogretimde ayni gibi goriinse de baglamdaki ince farkin
dile getirilmesi gerektigi ve kaliteyi degerlendirirken,
uzaktan O6gretim programinin geleneksel kurumlar ile
ayn1 sekilde degerlendirilmesi bekleniyor mu sorusunun
yanitlanmast gerektigi ileri siiriilmiistiir. Ayrica bunlara
ek olarak, alan/saha ziyareti yapan meslektaglarin bu
“yaygin saha” ziyaretleri ile bag etmek ve farkli kurumlara
uyum saglamak zorunda oldugu ileri stiriilmigtiir. Acik
ve uzaktan 6gretimde sinirlarin ortadan kalkugi, farkli
cografi bolgelere yayilmis olan yaygin 6grenme siireglerini
cok iyi yonetebilmesi gerektigi ve raporlama stratejilerinin
acitk ve uzaktan 6gretimin farkli dogasina uygun olarak
belirlenmis olmas: gerektigi ifade edilmistir. Diger taraftan
degerlendirici havuzunda mutlaka uzaktan O6gretim
uzmanlarinin bulunmas: gerektigi de ileri siirtilmigtiir
(Stella & Gnanam, 2004).

Amerika Birlesik ~ Devletleri  Yiiksekogretimde
Akreditasyon Kurulu (CHEA) ’da (2002) wuzaktan
ogretimin geleneksel sinif tabanli 6grenme ortamindan
farkli bir 6gretim tasarimi gerektirdigini ve akreditasyon
saglayicilarinin, bu alternatif tasarimlarin, kuruluglarinin
standartlarina uygun bir kalite seviyesini siirdiirmesini
saglamak tizere degerlendirme yapabilmeleri gerektigini
belirtmigtir. Ayrica, uzaktan 6gretimin sadece geleneksel
kurumlar tarafindan da sunulmadigini, ayni zamanda
yeni ¢evrimici derece veren kurumlar, derece veren
ve vermeyen cevrimici konsorsiyumlar ve kolektif
tniversiteler tarafindan da verildigini ve bu kurumlarin
akreditasyon taleplerinin de kargilanmasi gerektigini ileri
stirmiigtiir.  Son olarak, uzaktan 6gretimin genellikle
kisa bir siire zarfinda bilgi ve becerilerin kazanilmasini
saglamak i¢in tasarlanan programlarla, sirketler veya
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diger kuruluglar tarafindan, 6zellikle mesleki alanlarda
devam eden yagsamboyu egitim i¢in de tercih edildigi
gozlemlenmektedir. Bu faaliyetler genellikle diploma
programlari gibi uzun vadeli, daha yapilandirilmig egitim
programlarindan farklidir. Esas olarak olduk¢a uzun
stireli egitim veren kurumlara ve programlara odaklanan
akreditasyon saglayicilari, dikkatlerini bu ayri 6grenme
faaliyetlerinin kalitesinin gilivence aluna almmasini da
icerecek sekilde hazir olmalidir.

Bir yiiksekogretim kurumunun temel unsurlari; kurumsal
misyon, organizasyon, kaynaklar, 6gretim programlari
ve Ofretim, Ogretim lyesi destegi, 6grenen destefi ve
ogrenim kazamimlaridir. Akreditasyon, bazi durumlarda,
uzaktan 6gretimin kalitesini giivence altina almak icin 6zel
olarak geligtirilen yeni standartlara ve siire¢lere dayanarak
yaplandirilir.  Diger durumlarda ise akreditasyon
saglayicilart ayni amaca ulagmak i¢in mevcut standartlar
veya stirecleri degistirmektedir. Degerlendiriciler bu
degisiklikler sayesinde, alternatif 6gretim tasarimlarinin,
alternatif yiiksekogretim veren kurumlarin ve genisletilmisg
egitim odaginin kalitesini saglamaktadir. Latchem’a (2014)
gore uzaktan 6gretim veren yiiksekogretim kurumlarinin
kalite giivence yaklagimi icin herkese uyan tek bir model
yoktur. Bazi cevrimi¢i uzaktan 6gretim kalite giivence
cerceveleri; 6rnegin, Avrupa e-Ogrenim Yonetimi Sertifika
Geligtirme Vakfi (EFMD Global) program akreditasyonu
ile ilgili faaliyet gostermektedir. Digerleri, e-6grenmede
Avrupa Universitesi Kalitesi-European University Quality
in e-Learning (UNIQUe Sertifikasi) gibi kuruluglar
kurumsal akreditasyona odaklanmaktadir ABD’de Quality
Matters (QM) Programi tarafindan verilen QM Etiketi
gibi bazi uygulamalar da 6ncelikle iiriine odaklanmaktadur.
Bununla birlikte, bircok ¢evrimigi uzaktan 6gretim kalite
glivence sistemi, yonetim, finansman, personel, teknoloji,
altyapt ve 6gretim tasarimu gibi girdilerin olgiilmesi ile
ilgilidir. Cesitli paydasglarin ihtiya¢ ve beklentilerini
kargilamak i¢in, kalite giivence 6nlemlerinin ¢iktilarinin,
ogrenim kazanimlar1 ve uzaktan Ogretimin yaratugi
etkilerle daha ¢ok ilgilenmesi gerekmektedir.

Acik ve uzaktan 6gretimde kalite konusunda alanyazinda
birbirinden farkli bir¢ok fikrin hiikiim stirmesi bu alanda
karigikliga sebep olup, akreditasyon c¢aligmalarinda
yasanan bazi zorluklarin da temelini olugturmaktadir.
Jung ve Latchem’e (2012) gore, bazi gorisler uzaktan
ve yliz ylize egitime ayni kriterler ve yontemlerle karar
verilmesi gerektigini savunmaktadir. Digerleri ise uzaktan
Ogretimin amaclarinin, organizasyonunun, kayitlarinin
ve sireclerinin, geleneksel egitimi degerlendirmede
kullanilan kalite giivence kriterleri ve mekanizmalarinin
uygulanamayacagi kadar farkli oldugunu kabul etmektedir.
Jung ve Latchem (2012); Veytia ve Chao Gonzilez’e
(2013) gore uzaktan Ogretimin organizasyon ve isgleyis
agisindan geleneksel egitimden farkli olmasi nedeniyle
ogretim programlarini geleneksel egitim ile ayni sekilde
degerlendirmek biiyik bir dezavantajdir. Uzaktan
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ogretimin geleneksel modellere gore bazi farkli bilesenleri
bulunmaktadir ve bu nedenle ayni kalite degerlendirme
mekanizmalar1 ve modelleri uygulanmamalidir. Esneklik
ve 6grenen 6zerkligi saglayan uzaktan 6gretim yontemleri,
geleneksel egitime gore kalite acisindan her zaman
sorgulanmis ve tartigilmistur. Genel kabul gérmiis kalite
cercevesi ogrenme ¢iktilarina dayandigindan; bir¢ok ulusal
vebolgeselotorite, kurumlarive programlarthem geleneksel
hem de uzaktan olarak degerlendirmek i¢in benzer araglar
kullanmaktadir. Ancak belirlenen ciktilara ulagilirken
uzaktan Ogretimde kullanilan farkli ara¢ ve ortamlarin
dikkate almmmasi gerekmektedir. Diger bir o6zellik ise
ozellikle Asya tilkelerinde uzaktan 6gretim yoluyla verilen
yaygin egitimde oOgrenci sayisinin fazla olmasidir. Bu
sayilar, program 6grenme ¢iktlarinin yani sira kurumsal
performanslart  degerlendirmek icin yaratici/yenilikgi
coztiimler ve araclar bulmay: gerektirebilir (Belawati &
Zuhairi, 2007). Buna ek olarak, acik ve uzaktan 6gretimin
tiim disiplinlere niifuz etmesi, 6grenme ¢iktilarina ulagmak
icin kullanilan kitle iletisim araglarinin degerlendirilmesini
gerektiren agik, uzaktan, c¢evrimici ve harmanlanmig
o6grenme igin Ozel olarak gelistirilmis degerlendirme
kriterlerine olan ihtiyaci vurgulamaktadir. Kurumlar ya
geleneksel ve uzaktan 6gretim igin ortak standartlar ya da
uzaktan 6gretime o6zgii standartlar kullanmakeadir. Ancak,
kalite cercevelerinin benimsenmesinin arkasinda hep bir
gerekge vardir; o da hesap verebilirligi saglamak ve hizmet
kalitesini artirmaktr. Bunun icin gerekli olan sosyal
yikiimlilik ve seffafliga dair bu hassasiyet, ayn1 zamanda
acik ve uzaktan 6gretimde kalite giivence yontemlerinin
kapsamli bir gekilde incelenmesini ve hem ulusal hem
de uluslararasi baglamda kabul edilen standartlara
entegrasyonunu gerektirmektedir (Toprak & Sakar, 2021).

Acik ve Uzaktan Ogretimde Kalite Etiketleri ve
Akreditasyon Saglayan Kuruluslar

Uzaktan 6gretim yapan kurumlar igin kalite etiketleri ve
akreditasyon saglayan organizasyonel yapilar arasinda dort
farkli kurulus yer almaktadir:

1. Geleneksel egitim  kurumlarmi  akredite
eden kuruluslar: Ingiltere’deki Yiiksekogretim
Kalite Giivence Kuruluglari-QAA  gibi ulusal
akreditasyon kuruluglari, ABET, AACSB gibi
uluslararas1 akreditasyon kuruluglart bu gruba
ornek olarak verilebilir. Bu tir kuruluglar hem
geleneksel hem de uzaktan 6gretim kurumlarint ve
programlarini izlemekte ve akredite etmektedir.
Ulkemizde yiiksekogretim kurumlarini  akredite
eden ve bagimsiz bir kurulus olan YOKAK’m
ana sayfasindan erigilebilen “uzaktan egitim ve
kalite glvencesi bagligi” altunda acik ve uzaktan
Ogretimin icerigi, esaslar1 ve degerlendirme siireci
ana hatlariyla verilmis ve kurumlara rehber niteligi
tagtyan ana konulara deginilmigstir. Bu farkliliklara
deginilmekle beraber sonug¢ itibariyle yiiz yiize
ogretimde kullanilan 6lciitlerin uzaktan 6gretime de
uygulanmasi beklenmektedir. Bu rehberlik diginda
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actk ve uzaktan o6gretim i¢in ayri olciitler ve bu
kurumlari akredite eden tescilli bir kurulug bugiin
icin bulunmamaktadir®.

2. Geleneksel egitim kurumlarina kalite etiketi veren
kuruluglar: Egitim sektoriinde aktif ve deneyimli
bazi kuruluglar, geleneksel egitim kurumlarina da
degerlendirme hizmeti ve kalite etiketi vb. belgeler
vermektedir. Pearson Edexcel, Oxford ve Cambridge
bu kuruluglara 6rnek olarak verilebilir. Bu kuruluslar
ayrica uzaktan 6gretim kurumlari icin kalite giivenceyle
ilgili hizmet ve danigmanlik da saglamaktadir.

3. Uzaktan oOgretim kurumlarimi akredite eden
kuruluglar: Yurtdisginda ornekleri  bulunan  bu
kuruluglar sadece uzaktan 6gretim kurumlarina
akreditasyon verir ve diinya genelinde sayilari
sinirlidir. ABD’de Uzaktan Ogretim Konseyi - DEAC,
Hindistan’da  Uzaktan Ogretim Konseyi-DEC ve
Ingiltere’de Acik ve Uzaktan Ogretim Kalite Konseyi-
ODLQC bunlar arasinda sayilabilir.

4. Actk ve wuzaktan oOgrenme alaninda calisan
uluslararast orgiitler ve dernekler: European
Association for Distance Teaching Universities (Avrupa
Uzaktan Ogretim Universiteleri Birligi)-EADTU’nun
verdigi E-xcellence Quality Label (E-xcellence
Kalite Etiketi), International Council for Open and
Distance Education (Uluslararasi Acik ve Uzaktan
Ogretim Konseyi)-ICDE tarafindan verilen kalite
belgesi, Quality Matters (QM) Programi ve Cevrimici
Ogrenme Konsorsiyamu-OLC tarafindan verilen ders
seviyesindeki kalite etiketi bu tiir uygulamalara 6rnek
olarak verilebilir (Toprak ve ark. 2016).

Goriildigi tizere akreditasyon uygulamalari, kurumsal
seviyedeveyadgretim programlariseviyesindeve hiikiimetler,
resmi/tescilli akreditasyon kuruluglar, 6zel kurumlar,
mesleki  dernekler tarafindan  gerceklestirilmektedir.
Diinya’da ornekleri ABD Yiiksekogretim Akreditasyon
Konseyi-CHEA, Uzaktan Egitim ve Ogretim Konseyi-
DEAC, Uzaktan Egitim Akreditasyon Konseyi-AACTDE,
Acik ve Uzaktan Ogrenme Kalite Konseyi-ODLQC,
Yiiksekogretim Kalite Giivence Ajansi-QAA ve Avrupa
Yiiksekogretimde Kalite Ajanslari  Birligi-ENQA  gibi
sayilabilecek belli bagh uluslararasi, bolgesel veya ulusal
kurulus, acik ve uzaktan 6grenmenin kurumsal kalite giivence
prosediirleri, planlama, yénetim ve idare, ders tasarimu, ders
gelistirme ve ders alimi, 6grenen destegi, degerlendirme
ve teknoloji uygulamalarini iceren standartlar olugturarak
akreditasyon  uygulamalarini  gergeklestirmektedirler.
UNESCO ve OECD gibi uluslararasi 6rgiitler de bu uzman

3 Ulkemizde uzaktan ogretim yapan kurumlarin, &gretim
programlarmin  ve diger hizmetlerinin akreditasyonunu
saglamak {izere 2017 yilinda kurulan A¢ik ve Uzaktan
Ogretim Programlari  Degerlendirme ve Akreditasyon
Dernegi (AUDAK), 2020 yilinda uzaktan isletme lisans
programlarinin akreditasyonu i¢cin YOKAK ’tan tescil almis
ancak 1 yil sonra yapilan izlemede dernegin tescili “pandemi
stirecinde etkili olamadig1 ve ayni siire zarfinda AUDAK’a
hi¢ bagvuru yapilmadigi” gerekgesiyle iptal edilmistir.
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kuruluglarla isbirligi yaparak acik ve uzaktan 6grenmede
kaliteyi gelistirici uygulamalara destek vermektedir (Can,
2016). Ozellikle bu calismanin konusu olan AYA’da bulunan
geleneksel ve uzaktan 6gretim kurumlarinin ASY’ye dayali
ol¢iitlere gore akredite edilmesini ve siireclerin devamliliini
saglayan “ENQA, ESU, EURASHE ve EQAR?” gibi belli
bagli kalite giivence kuruluglart bulunmaktadir.

Avrupa’da Acik ve Uzaktan Ogretimde Kalite
Guvence

AYA’da bulunan yiiksekogretim kurumlarinin  kalite
glivence anlayiginda, agik ve uzaktan Ogretimin
akreditasyonuna ayrica yer verilmemesi, Avrupa’nin
onde gelen kalite giivence kuruluglarinin bu konuda
caligmalar yiiriitmesine ve sonug olarak 6nemli bulgulara
ulagilmasima sebep olmugtur. ENQA tarafindan 2010
yilinda gerceklestirilen “Quality Assurance of e-Learning
- e-Ogrenmede Kalite Giivencesi” adli calistay raporu,
e-6grenme alaninda kalitenin daha iyi izlenmesine yonelik
onerileri tanitan bes makaleyi icermekte ve e-6grenme
hizmetini uygulayan farkli kurumlardan ilging bakis acilar
sunmaktadir. Bu caligtay, kalite giivence kuruluglarinin
e-ogrenme ile ilgili bagvurabilecekleri temel sorunlar1 ve
dahili zorluklar1 tartigmak icin bir platform saglamistir. Bu
calistayda sunulan makaleler arasinda Grifoll ve ark., (2010)
tarafindan yazilan “e-Learning in ESG - ESG baglaminda
e- Ogrenme” adli makale dikkat cekicidir. Bu makalede
AYA’da ASY kullanimmin, yiiksekégretimde ve 6zellikle
e-ogrenmede kalite giivence siirecinin yenilenmesi ve
geligtirilmesi igin ortam yaratulmasiyla celismedigi one
stirilmiigtiir. Aslinda, ASY’nin, gelecekte yeni kalite
kavramlarinin tanimlanmas: i¢in kolaylastirict bir faktor
olabilecegi ongérilmiistiir. Dolayisiyla bu caligtay, var
olan Bologna kalite 6l¢iitleriyle agik ve uzaktan 6grenme
arasinda uzlastirict ve ortak zemin arayiginda bir caba
olarak degerlendirilmigtir.

Avrupa Komisyonu tarafindan 2014-2015 yillarinda
gerceklestirilen “The Changing Pedagogical Landscapes
(CPL)- New ways of teaching and learning and their
implications for higher education policy- Degisen
Egitim Manzaralari- Egitim ve Ogretimin yeni yollar
ve bunlarin yiiksekogretim politikalar: tizerine etkileri”
adli caligma ilk olarak hikiimet stratejilerinin ve
yiksekogretim mevzuatinin, akreditasyonun, finansman,
kalite giivencesi, degerlendirme ve sertifika ¢ergevelerinin,
yeni 6grenme bicimlerini ve artan teknoloji kullanimim
ne Olgiide destekledigini incelemeyi amaglamigtir. Ayrica
bu sistemlerin yeni Ogretme ve Ogrenme bicimlerini
desteklemek i¢in en iyi gekilde nasil uyarlanabilecegine
dair sonuglar1 ve Onerileri ortaya koymay: amaglamistir.
Bu calisgmada 8 Avrupa ilkesi segilerek Delfi metodu
uygulannus, yonetim kadrosu, 6gretmenler ve 6grenenlerle
gorigmeler gerceklestirilmigtir.  Yapilan bu ¢aligma
sonucunda yazilan raporda 6gretim programi ve derslerin
sunumu, kalite giivencesi ve finansman konularinin agik ve
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uzaktan 6gretim boyutunda ele alinmasi ve bu konularin
uygulanmasi hakkinda karar mekanizmasinda bulunan
yetkililere 6nerilerde bulunulmugtur.

ENQA tarafindan 2018 yilinda gergeklestirilen caligtay
raporunda sunulan “Considerations for quality assurance
of e-learning provision- E-6grenmenin kalite giivencesine
iligkin hususlar” (Huertas ve ark., 2018) adli makale, uzaktan
ogretim  bicimlerinin geleneksel 6l¢litler  kullanilarak
nasil  degerlendirilebilecegi konusuna yogunlagsmigtr.
Ayni zamanda yiiksekogretim kurumlarinin e-6grenmeyi
kullanan dersler tasarlarken dikkate almasi gereken unsurlar
da ortaya konulmustur. Bu ¢alisma Almanya, Avusturya,
Ispanya, Isvigre, Hollanda gibi Avrupa iilkelerinde
yapilmistir. Bu caligmanin temelini, ¢calisma grubu ile ilgili
uluslararasi raporlarin analizlerinden elde edilen bulgular,
akreditasyon kuruluglariin deneyimi ve bilgisi ve EADTU-
ENQA “Karma ve Cevrimici Egitimde Kalite Giivencesi
iizerine Akran Ogrenme Etkinligi” sirasinda katilimcilar
arasindaki diyalog ve ayrica TeSLA2 ve SEQUENT3
gibi uluslararasi projelerin sonuglar1 olusturmaktadir. Bu
caligtayda, ASY’nin uygun bir sekilde yorumlanmasi halinde
e-O0grenme de dahil olmak iizere kalite giivence siirecleri
icin bir omurga olarak kullanilabilecegine dair kanitlar
ileri siirmiigtiir. ASY bazli yapilan bu ¢aligma, ESG 2015’te
tanimlanan olgiitlerin e-6grenme icin uygulanabilirligini ve
uygunlugunu sistematik olarak incelemis ve yayinlamigtir.
Bunun yaninda, her olglitin e-6grenme icin tamamen
uygulanabilir oldugu kanitlansa da, bazi 6lgiitlerin nasil
uygulanabilecekleri konusunda 6zel bir yonlendirme ve
bilgilendirme gerektigi de ortaya ¢ikmistir. Bu durum aslinda
ASY ol¢titleri ile acik ve uzaktan 6gretim degerlendirilirken,
degerlendirici havuzunda alan uzmanlarinin mutlaka yer
almasi gerektigine dikkat cekmektedir.

Hendrix ve Jansen (2018) tarafindan yapilan ve EADTU
biinyesinde yayinlanan “The Changing Pedagogical
Landscape (CPL)- In search of patterns in policies and
practices of new modes of teaching and learning - Degisen
Egitim Manzaralari- Yeni 6gretme ve 6grenme bicimlerinin
politika ve uygulama modelleri” adli calismada Avusturya,
Danimarka, Finlandiya, Fransa, Yunanistan, Portekiz ve
Ispanya/Katalonya olmak iizere 7 iilkeye odaklamilmigtir. Bu
tilkelerin her birindeki uzmanlar tarafindan gergeklestirilen
bu aragtirma, bu ilkelerin yiiksekogretimde teknoloji ve
pedagoji kullaniminda yenilige yonelik politikalarinin bir
analizini igermektedir. Belirli tniversitelerden konunun
uzmanlariyla ve 6grencilerle goriismeler gergeklegtirilmigtir.
Ayrica, hiikiimet, ulusal ve bolgesel akreditasyon kuruluglar:
ve aract kuruluglardaki uzmanlarla gérigmeler yapilmistir.
Bu amacgla, 7 tilkedeki aragurmay: gerceklestiren uzmanlar,
gorigme Ozetlerinin yaninda genel bir ilke raporu da
olusturmugtur. Bu raporlar ve belgeler daha sonra yeni
Ogretme ve oOgrenme bigimlerine iliskin kanita dayali
uygulamalarin aragurilmas: i¢in analiz edilmigtir. Bu
sablonu desteklemek veya genisletmek icin ilk CPL (2015)
raporunda bulunan iilke raporlarinin yeniden analizi ile
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birlikte masa bagi aragtirmasi kullanilmigtir. Bu gozlemlenen
modeller, diger benzer aragtirmalarin bulgulariyla baglantili
olarak daha genis bir baglamda tartigilmig ve bazi genel
sonuglar ve oneriler verilmistir. Calisgmanin sonucunda
dijital egitim i¢in tniversite stratejileri gelistirilmesi, ders
sunum yollarmm uygulanmasi, 6gretim iyeleri, siirekli
egitim ve CPL, acik ders kaynaklar1 ve kitlesel gevrim ici
acik dersler, uluslararasi egitimde yeni ders sunum yollar
ve devlet politikalar1 icin onerilerde bulunulmustur.
Ayrica bu galigmada, aragtirmanin gerceklestigi tilkelerdeki
akreditasyon uygulamalar1 incelenmis ve e-6grenmeye dair
farkli akreditasyon uygulamalarindan bahsedilmigtir. Bu
tilkelerde kullanilan akreditasyon olgiitleri de e-6grenme
agisindan degerlendirilmistir. Gorildigii tizere Avrupa’da
e-Ogrenmenin  kalite  giivencesi  konusunda, farkli
tilkelerdeki uygulamalara dayali aragurmalar agirlikli olarak
AB, EADTU, EUA, ENQA gibi bolgesel uzman/mesleki
kuruluglar tarafindan gergeklestirilmektedir. Bu bilimsel
caligmalarla ASY’nin gelistirilmesine ve uzaktan 6gretimin
degerlendirilmesine uyarlanmasina iligkin 6neriler de
sunulmaktadir.

Sonuc ve Oneriler

COVID-19 kiiresel salgmmm neden oldugu kapanma
stireci ve 06.02.2023 Hatay depremi gibi miicbir sebepler,
actk ve uzaktan 6gretimin olagan kogullarda oldugu
kadar olaganiistii donemlerde de adeta bir can simidi gibi
yiiksekogretim sistemi icin vazgecilmez oldugunu gozler
ontiine sermigtir.

Giintimiizde ¢evrimigi-harmanlanmis ve karma-hibrit
ogretim modellerinin kullanimi diinya genelinde biiyiik
bir arti gostermistir. Bu durum mevcut kalite giivence
modellerinin ve akreditasyon standartlarmm yeniden
incelenmesini; uzaktan Ogretim kuruluglarinin ve kalite
ajanslarinin/derneklerinin  bu konu {izerine c¢aligmalar
yaparak giincel veriler toplamasimi saglamistir. Acik ve
uzaktan Ogretim yapan kurumlar; ulusal, bolgesel ve
uluslararasi akreditasyon ve kalite giivence kuruluglart
tarafindan acik ve uzaktan 6gretimde kaliteyi saglamak
icin daha dengeli, etkili ve esnek kalite giivencesi cerceve
ve yonergelerine ihtiyac duymaktadir (Jung, 2022). Agk
ve uzaktan ogretim kurumlart mevcut standartlar1 ve
akreditasyon modellerini dikkate alsalar da, bu modellerin
uygulanmasi kurumlarin organizasyonel yapilari, kurum
kalite kiiltiirleri ve wulusal yasal diizenlemelere gore
farkliliklar gostermektedir. 2015’de revize edilen Avrupa
Standartlar1 ve Yonergeleri (ASY) uzaktan egitim ve
e-0grenmeyi kapsar nitelikte kabul edilmektedir. Bununla
birlikte 6zellikle acik ve uzaktan 6gretim veren kurumlar
referans alindiginda, alan uzmanlarinin dikkat ¢ektigi 6zel
olciitlere de ihtiyag duyuldugu goriilmektedir. Ciinki
ASY’nin acik ve uzaktan 6gretim veren kurumlarda dogru
bir sekilde uygulanmasi tim paydaglarin ihtiyaclarini
kargilamasina bagldir. Kalite giivence siireclerinde agik ve
uzaktan 6gretim veren kurumlarin her siirecinde kaliteyi
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saglamak icin EADTU gibi kuruluglar, E-xcellence kalite
etiketi, SEQUENT el kitab1 ve EMBED yaklagim1 gibi
ihtiyaca yonelik farkli uygulamalar gelistirmislerdir. Avrupa
capinda 50’den fazla iniversite e-6grenme performanslarini
uzman degerlendirmesi ile kiyaslamak i¢in E-xcellence
kalite araclarin1 kullanmistir (Ubachs & Henderikx, 2022).

Sonug olarak agik ve uzaktan 6gretimde kalite giivencesinin
saglanmasi konusunda somut ve siirdiiriilebilir adimlar
atlabilmesi icin alana 6zgli Olglitlerin  ¢aligilmast,
benimsenmesi  ve  uygulanmasmna  biyiik ihtiyac
duyulmaktadir. Bu konuda hem ulusal hem de uluslararasi
kaynak ve kuruluglarin dikkate alinmasi, genel anlamda
yiksekogretimde kalite gilivence icin  hibrit/karma,
harmanlanmig/blended 6grenme gibi farkli uygulamalarin da
yaygin kullanildig1 glinimiizde, farkliliklarin tim paydaglar
tarafindan anlagilmas: biiyiik 6nem tagimaktadir. Avrupa’da
benimsenmis olan ortak kalite standartlarinin uygulanmasi
ilkesi  iilkemizde de benimsenmis ancak program
akreditasyonunda uygulamaya gecilememigtir. Ulusal kalite
kuruluglarinin  alan uzmani degerlendirici havuzlarinin
acik ve uzaktan 6grenme alaninda uzman degerlendiriciler
ile desteklenmesi ve uzaktan ogretim programlarinin
akreditasyonunda alan uzmani degerlendiricilerle yol
alinmast  6nemli goriilmektedir. ~ YOKAK tarafindan
koordine edilen kurumsal akreditasyon siireclerinin yani sira
program akreditasyonu ¢alismalarinin da acik ve uzaktan
ogretim programlarina yaygmlagurimasiyla, Tirkiye’de
yiksekogretimde kalite giivence agisindan 6nemli  bir
eksikligin giderilmesi saglanacakur.
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Extended Abstract

Accreditation in Open and Distance Teaching in the

European Higher Education Area

ologna Process since 1999 has been the most
B significant endeavor to ensure the quality of higher

education in Europe, as it was initiated to establish
a common European Higher Education Area (EHEA). The
European Standards and Guidelines (ESG), established
in 2005 by the member organizations of the Bologna
Process, are a model and reference document for internal
and external quality assurance for all higher education
institutions, regardless of their system of operation or the
service areas of the institution to which they apply.In this
study, the quality assurance processes of higher education
institutions in the EHEA are examined within the scope
of the Bologna Process and the ESG, one of its most
significant accomplishments. As the focus of the study,
accreditation criteria in open and distance teaching in both
Europe and Tiirkiye and the challenges experienced in the
related processes are discussed. This study aims to analyze
the models and criteria in the literature as well as European
quality assurance approaches in the context of open and
distance teaching.

Rather than defining standards of quality and how
to implement them, The ESG guides institutions by
emphasizing vital areas of learning environments and
continual development. Furthermore, the ESG is referenced
by EQAR, which is responsible for the registration of quality
assurance organizations. Therefore, the ESG drives quality
processes in the Bologna process-based higher education
regime. The ESG is referenced in all higher education
services offered within the ESG, regardless of the mode of
teaching or the mode of service delivery. For this reason, it
lacks detailed “procedures”. Organization-specific procedures
to institutional or accreditation organizations are considered
a significant part of their autonomy (ENQA, 2005).

Quality Assurance and Accreditation in Open
and Distance Teaching: EHEA Case

With the development of quality assurance approaches in
higher education, quality assurance efforts have become
mandatory for institutions offering open and distance
teaching, and quality assurance organizations (accreditation
associations) certified by the official institutions of the
countries in which they are based have begun to play a role
in evaluating and improving service quality, particularly in
education and training. These organizations operate both at
the national and the EHEA levels in Europe.

Open and distance education differ from face-to-face
education in many ways, from the role of faculty members to
material design, and although the evaluation of the quality
of a program seems to be essentially the same in traditional
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and distance education, the subtle difference in context
needs to be expressed and the question of whether distance
education programs are expected to be evaluated in the
same way as traditional institutions must be adressed when
evaluating quality. Moreover, it is observed that colleagues
who conduct site visits must adjust to various institutions
and deal with these “extensive site” visits. The pool of
evaluators in the accreditation process must unquestionably
include specialists in distance education.

The fundamental elements of a higher education institution
areitsinstitutional mission, organization, resources, teaching
programs and teaching, faculty support, student support,
and learning outcomes. In some cases, accreditation is
structured based on new standards and processes developed
specifically to ensure the quality of distance learning. In
other cases, accreditation bodies alter existing standards or
processes to achieve the same goal. Thanks to these changes,
evaluators ensure the quality of alternative teaching designs,
alternative institutions, and expanded educational foci.
However, many online distance education quality assurance
systems focus on measuring inputs such as management,
financing, personnel, technology, infrastructure, and
instructional design.

The fact that the quality assurance approach of higher
education institutions in the EHEA does not specifically
address the accreditation of open and distance teaching has
led to leading European quality assurance organizations
conducting studies on this issue and, as a result, reaching
important findings. The ENQA (2010) workshop report,
“Quality Assurance of e-Learning,” features five articles
that offer suggestions for improved e-learning quality
monitoring as well as intriguing viewpoints from various
e-learning service providing institutions. By offering a
forum for discussing the primary concerns and internal
difficulties that quality assurance organizations may have
with e-learning, this workshop was viewed as an attempt
to find common ground and reconcile the existing Bologna
quality requirements with open and distance teaching.

Conclusions and Recommendations

The usage of hybrid and blended learning approaches has
grown dramatically on a global scale in recent years. This
circumstance has made it necessary to reexamine current
accrediting requirements and quality assurance models. It
hasalsoled quality agencies and distant education institutions
to gather current data and undertake study on the subject.
Open and distance teaching institutions need more balanced,
effective, and flexible quality assurance frameworks and
guidelines prepared by national, regional, and international
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accreditation and quality assurance organizations to ensure
quality in open and distance teaching (Jung, 2022). Although
existing standards and accrediting models are taken into
account by open and distance teaching institutions,
how these models are implemented differs based on the
institutions’ organizational structures, quality cultures,
and national regulatory regulations. The ESG, revised
in 2015, are considered to cover distance education and
e-learning. However, specific criteria, as emphasized by
field experts, are also required. This is because satisfying
the demands of all stakeholders is essential to the effective
implementation of ESG in institutions that provide open
and distance teaching.

Therefore, in order to take tangible and sustainable
steps toward ensuring quality assurance in open and
distance education, it is imperative to develop, adopt, and
implement field-specific criteria. It is critical that both
national and international resources and organizations are
consideredin thisregard, and thatall stakeholdersunderstand
the differences. Although it has been embraced in our
country, the European concept of applying shared quality
standards has not yet been applied to program accreditation.
It is thought to be crucial to continue accrediting distance
teaching programs with the support of a pool of specialists
in open and distance teaching as evaluators of national
quality organizations.
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Abstract

The aim of this research is to examine the university idea of the German
philosopher Karl Jaspers. In this study, it is aimed to bring to the
agenda the basic ideas that need to be taken into consideration about
the university with the ideas put forward by the philosopher and to
contribute to the literature in the field of higher education.Philosopher
Karl Jaspers places human at the center of his philosophy. He believes
that the desire to know is included in human nature and considers that
the search for truth guided by this desire can only be continued in a
free institution such as a university, which is universal in nature, which
includes science and philosophy, where communication is inevitable
and where research is a fundamental activity. According to Jaspers, the
search for truth is the founding idea of the university. In this context,
this study aims to reveal how Jaspers relates the idea of the search
for truth, which he places at the foundation of the university, to the
issues of science, philosophy, research, education, teaching, academic
freedom, the philosophy faculty proposal, and intellectual aristocracy
that he addresses regarding the university. According to the information
obtained, Jaspers’s fundamental idea of “searching for truth” is closely
related to all the issues he addresses regarding the university. The search
for truth is an idea that shapes all of these issues. In addition, since these
issues are based on this idea, they constitute a meaningful whole and a
well-structured university idea within themselves.

Keywords: Higher Education, Karl Jaspers, Philosophy of Education,
Search for Truth, The Idea of the University

he search for truth is a concept that attracts

everyone’s attention and is often associated with

philosophy. According to Jaspers, this concept is
the reason for the university’s existence. However, this does
not mean that the search for truth can only be performed
at universities. Jaspers notes that many important ideas in
history emerged outside universities (Jaspers, 1959, p. 75).

The underlying idea of an institution also gives direction to
it. The fundamental idea underlying university, “search for
truth” gives it a different role from schools. Therefore, it

Ozet

Bu ¢alismanin amaci Alman filozof Karl Jaspers’in tiniversite fikrini
incelemektir. Bu calisma ile filozofun ortaya koydugu fikirlerle
iniversite hakkinda dikkate alinmasi gereken temel fikirlerin
giindeme getirilmesi ve yiiksekégretim alanindaki literatiire katkida
bulunulmasi amaglanmaktadir. Filozof Karl Jaspers, felsefesinde
insan1 merkeze alir. Bilme arzusunun insanin dogasinda olduguna
inanir. Bu arzunun yoénlendirdigi hakikat arayisinin ise iniversite
gibi evrensel nitelik tasiyan, bilim ve felsefeyi biinyesinde barindiran,
iletisimin kacinilmaz oldugu, i¢inde aragtimanin temel faaliyet olarak
yer aldig1 6zgiir bir kurumda siirdiirilebilecegini savunur. Jaspers’e
gore, hakikati aramak tiniversitenin kurulus fikridir. Bu baglamda bu
calisma, Jaspers’in iiniversitenin temeline koydugu hakikat arayisi
diigiincesini, tiniversiteye iliskin ele aldig1 bilim, felsefe, arastirma,
egitim, Ogretim, akademik ozgirlik, felsefe fakiiltesi onerisi ve
entelektiiel aristokrasi meseleleriyle nasil iligkilendirdigini ortaya
koymayr amaclamaktadir. Elde edilen bilgilere gore Jaspers’in
temel fikri olan «hakikati aramak>, iiniversiteyle ilgili ele aldig1 tiim
konularla yakindan baglanulidir. Hakikat arayis1 konularin timiini
bi¢imlendiren bir fikir niteligindedir. Ayrica tim bu konular, bu
diigiinceyi temel aldiklar: i¢in kendi i¢inde anlamli bir biitinlik ve
iyi yapilandirilmis bir diniversite fikrini olusturmaktadur.

Anahtar Kelimeler: Egitim Felsefesi, Hakikat Arayis1, Karl Jaspers,
The Idea of the University, Yiiksekogretim

is expected to have a different vision from those of schools.
Because searching for truth is the most basic instinct of man.
It reveals an important part of human existence -the desire
to know. Therefore, it offers a purpose above practical goals.
It is a reminder that universities aim for something higher
than their practical goals. This is an important call because
universities always face the danger of becoming places that
must respond to the needs of society, continue to operate
in line with the wishes of states, and adopt a utilitarian
perspective. University has been criticized many times for
moving away from this true purpose throughout history.
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For example, Nietzsche criticizes that universities in his age
had a purely practical function and served no purpose other
than enabling people to get a job and earn money, and he
states that real education should not be like this (Nietzsche,
2012, p. 67).

The search for truth is at the very basis of Jaspers’s entire
idea of the university. Science, philosophy, unity of
sciences, academic freedom, and many other issues that
he discusses about the idea of the university are based on
this concept. In this regard, it is important to discuss the
search for truth and issues important for the university from
this perspective and bring to the agenda the philosophy
underlying university. Based on this problem, the idea of
the search for truth assigned to university by Jaspers will
be discussed in the subjects of “T'ruth and Communication’,
‘Science and Philosophy’, ‘Research, Education, and
Teaching’, ‘Academic Freedom’, ‘Faculty of Philosophy’
and ‘Intellectual Aristocracy’ respectively, and inferences
will be made about how this idea of the philosopher has an
impact on these subjects.

Truth in Jaspers's View

Jaspers, as a philosopher, considers the existence of the
university in the light of the philosophy underlying it and
emphasizes human’s search for truth as the foundation of
university. Therefore, it would be appropriate to examine
firstly what he truly means by the concept of “truth”.

In his view of truth, he does not mean truth in the epistemic
sense. Such truth can be an indicator of truth, but they
cannot be truth itself. The notion of truth addressed in
philosophy is fundamentally connected to existence; thus,
the pursuit of truth is inherently a philosophical endeavor.
In this context, the truth in question is not of a general
or objective nature, as in the empirical sciences. Rather,
it is an existential truth, concerned with the individual’s
confrontation with existence itself (Erdem, 2007, pp.
33-34). One of the central tenets of Jaspers’s philosophy
is the enlightenment or illumination of existence, and
accordingly, the truth to which he refers is existential
in character. According to Jaspers, the crucial aspect of
accepted ideas is their capability to reveal insights about
human existence. The truth they convey about human
existence determine their significance. Jaspers asserts that
if these truths merely facilitate correct thinking without
leading to any tangible outcome, they are useless and,
one cannot progress with them (Jaspers, 2003, p. 143).
Therefore, truth is about humans. It is the knowledge of
being human.

Jaspers approaches the concept of truth from a distinct
philosophical perspective. While acknowledging that
science measures truth through objective inquiry, he argues
that scientific investigation is limited to specific, often
isolated questions. However, when addressing the reality
of human life, truth cannot be reduced to mere rationality.
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Instead, the individual’s existential questioning becomes a
foundation for grasping reality (Jaspers, 1995, p. 109). In
this way, Jaspers highlights the personal and subjective
dimension of truth. Consequently, the pursuit of truth
cannot be fulfilled solely through scientific means; it also
requires an existential engagement shaped by the inner
experiences and conditions of being human.

Human beings have a fundamental tendency and desire to
seek truth. Truth, in its infinite variety, is something that
everyone seeks, but no one dares to possess as ultimate and
complete (Jaspers, 1959, p. 54). Jaspers does not accept
any truth as final or ultimate. Because drawing definite
boundaries on the subject of truth leads to error. Truth is
not singular and can not be bounded (Jaspers, 1981, p. 51).
Even if the ultimate truth may not be attainable, Jaspers
holds that the search for truth is what gives value to human
existence (Jaspers, 2010, p. 174). He considers that human
beings can hold value if they are in pursuit of truth and
remain persistent in this quest. Jaspers deals with truth as
stated above. Now it is time to focus on the relationship
between the university and truth.

Universities have a different identity from schools, or
rather, they should be. According to Jaspers, they are
different because they have a different philosophical
foundation. Jaspers, who reconciles man’s search for truth
with the university, considers that the idea of the university
derives its educational power from the fundamental desire
for knowledge in human beings (Jaspers, 1959, pp. 53-
54). Jaspers thinks that it is natural for a higher education
institution to devote itself to such a goal because he
considers that this goal is also the purpose of humanity.
Therefore, university is not disconnected from human
goals; in fact, it is intertwined with humanity’s most
fundamental desire for knowledge (Riordan, 1976, p. 116).
His idea is in line with the statement at the beginning
of Aristotle’s Metaphysics: “All men by nature desire to
know.” Humans, by nature, are born with the desire to
know the truth, and this desire directs them to the search
for truth. Universities have taken on the role of providing
this quest, offering unlimited research opportunities, and
opening up the possibilities of human existence. The
university embodies such a philosophy at its core.

University is the institutional realization of human’s
fundamental determination to know. People are allowed
to come together at university only to seek truth. Because
it is a human right to be allowed to pursue the truth. The
most urgent goal of university education is to discover
what will be known and what will happen to us through
our knowledge. This desire to know is expressed through
observation, methodical thinking, and self-criticism
as objectivity training (Jaspers, 1959, pp. 1-2). Jaspers
attributes the existence of the university to the idea of the
search for truth. He assigns to this institution the critical
responsibility of exploring the potential directions in which
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the pursuit of knowledge can guide humanity. Furthermore,
he underscores that the search for truth is not merely an
academic endeavor but a fundamental human right.

When Jaspers speak of the “the institutional realization of
human’s fundamental determination to know” from the
university, he clarifies the importance of the concept of
truth for the university idea. The university is an institution
dedicated to the service of truth, and the pursuit of truth
is inherent to human nature regardless of any deviations it
may undergo over time and however its specific functions
may be determined (Burch, 1976, p. 31).

Itis clear thatJaspers emphasizes the theoretical aspect of the
university rather than its practical purposes. But it would be
wrong to say that he left out the practice completely. In the
upcoming sections, some examples of this will be provided.
It can be acceptable for him to have a rather theoretical
aspect and this is even more true due to the intense pressure
applied by modern society on universities to produce a
structure consisting of technical knowledge and skilled
professionals. As a result, scholars have rarely believed that
Jaspers’s work on the university has had practical impact
either in Germany or any country (Botstein, 2018, p. 35).
He mentions that university is an institution with practical
objectives, but it attains them by an effort of the spirit which
at first transcends them only to return to them afterwards
with greater clarity, strength, and calm (Jaspers, 1959, p.
1). With his ideas about the university, Jaspers moves the
university away from pure practical functioning and tries
to bring it closer to the philosophical idea at its core. He
focuses on the philosophical foundation of the university
and emphasizes that practice should come after theory.

The university is not just a mechanical entity that provides
human resources for specific professions; it is a true
institution that contributes to individuals’ research, pursuit
of truth, and development of human capabilities. The
university institution has certain qualifications as a center
of science, organizes educational activities in the best
possible way, and is open to the entire society. The practical
aspects of the university can be determined according to
the needs of the society and the demands of the society,
but emphasis should also be placed on theory, another
important component of the university. If a university
education focuses solely on practice is implemented, the
university becomes a kind of high school (Bilgi¢, 2011,
p- 1). Similarly, Jaspers emphasizes the philosophical and
human aspect at the core of the university. The university
does not serve only practical benefits; it is an institution that
seeks truth and is fundamentally based on human being.
Therefore, the main purpose of the university is not just the
transfer of knowledge or the acquisition of a practical skill.
The main function of the university, which comes from its
philosophical basis, is to provide the ability to think and

question in order to seek the truth.

Cilt/

Some philosophers have similar ideas to Jaspers about the
university’s search for truth. For example, according to
John Stuart Mill, the human mind endeavors to determine
the truth throughout life. The primary interest of man in
all matters of interest is to determine truth. Although this
opportunity is not given to everyone, those with a more
qualified education can pursue the truth (Mill, 2021, p.
61). According to Ulich (1959, p. xvii), by considering
the university as the guardian of truth, Jaspers is in line
with the tradition of excellence in German universities,
which is reflected in Kant’s The Conflict of the Faculties and
Schleiermacher’s article on the university spirit, Gelegentliche
Gedanken iiber Universitiiten.

The Relationship Between Truth and
Communication

In Jaspers’s philosophy, there is a concept closely related to
truth, that is, communication. Like truth, communication
is also a prominent theme in Jaspers’s philosophy. Wyatt
(1982, p. 23) asserts that communication is an important
concept in Jaspers’s entire philosophical work.

Jaspers bases his own understanding of truth on Nietzsche’s
idea that truth begins with two people, and considers that
the work of revealing the truth and existence of man will
be revealed through communication (Erdem, 2007, p.
25). For Jaspers, communication is a field of experience in
which truth can manifest itself; the possibility of existence
of the parties who maintain a dialog can emerge (Ornek,
2020, p. 116).

The fact that human beings cannot illuminate their
own existence alone, that they need other people, and
the necessity of communication is an important issue in
Jaspers’s philosophy. According to him, communication
has an existential quality and in such a communication, two
people who aim to illuminate their own existence come
together. These people are in search of their own truth.
The truth they seek is not objective; it is existential. This
concept, which he calls existential truth, defines the belief in
one’s own existence, in the existence of the other person and
in the existence of God who provides the communication
between them (Ornek, 1986, p. 60).

According to Jaspers, “What does not happen in
communication is not present; what does not find its basis
in communication does not have a solid foundation.”
(Jaspers, 1981, p. 129). Jaspers asserts that ideas that do not
communicate do not exist. He considers communication
indispensable for individuals who seek to validate and clarify
their ideas. Jaspers argues that through communication,
individuals can understand themselves and reach certainty
in their thoughts (Jaspers, 1981, p. 95). Humans can
achieve certainty in their ideas through communication
with others and, perhaps most importantly, understanding
themselves with them.
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According to Jaspers, every truth is revealed through
communication (Jaspers, 1981, p. 42). He considers truth
and communication as closely linked, emphasizing that the
journey to truth can only be achieved through communication.
Communication, in all forms, is the path to truth. Mind finds
clarity only through discussion (Jaspers, 1956, p. 148). Jaspers
considers truth and communication as inseparable concepts.
Because of this inseparability, communication will of course
be important for the university as well.

Jaspers examines communication in connection with truth
and views it as an indispensable element of a university
institution. From the perspective that communication is a
function of seeking truth, the exchange of intellectual ideas
transforms the university into a meeting place for people
who devote themselves to seeking truth. He considers
discussion as a form of communication that aims to serve
real communication and emphasizes the preference for
discussion as a form of communication (Jaspers, 1959, p. 63).
Jaspers emphasizes that academics and students should seek
truth through communication. He considers the university
institution the main institution for conducting this activity
(Erickson, 2018, p. 26).

A university requires intellectual communication because
it is an institution dedicated to academic and scientific
studies. Individuals working in the field are also encouraged
to take a broader perspective and engage in interpersonal
communication rather than being stuck within their own
disciplines. It is essential for academics and students to
exchange ideas continuously. The pursuit unconditionally is
a must in university life, making intellectual communication
inevitable. Such types of communication may create
intellectual tension, which is good because, in this way,
progress is made. Jaspers asserts that true scholars remain
closely united even in the heat of intellectual tensions.
Therefore, they are aware of the intellectual significance
of their communication and continue to search for truth.
It is far removed from practical responsibilities in real life.
The primary aim in this context is the pursuit of truth;
therefore, those who engage in communication are expected
to do so with sincerity and a genuine commitment to mutual

understanding. (Jaspers, 1959, pp. 64-65).

From Jaspers’s perspective, the search for truth is inseparable
from communication, which he places at the very foundation
of the university. Thus, it can be said that universities are
grounded in both the pursuit of truth and the practice of genuine
communication. As a shared quest for truth, communication
constitutes a vital component of the university’s mission.

Science and Philosophy

In the search for truth, both scientific data and philosophical
insights are needed. Jaspers advocates for the unity of both
fields at the university. Science has its limits, and it cannot
answer everything. These limits make room for philosophy.
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Science is not the whole of truth; it only concerns our
rational and, intellectual side, not our real human aspects.
Jaspers says “Science is not the whole of thought.” (Jaspers,
1959, p. 8). He emphasizes that science does not provide a
solid foundation on which to rely. Science is a path taken
to recognize transcendence that directs the desire to know.
On this path, one walks with a restless thirst for knowledge
(Jaspers, 1959, p. 22). Science is a path toward reaching the
truth, but it is just a part of the journey. Jaspers reminds us
to appreciate the value of science as a part of truth but to
never fall into the misconception that science will lead us to
the absolute truth.

According to Jaspers, who considers science in both
narrower and broader senses, in a narrower sense science
has its limits. According to Jaspers, the limits of science are
as follows:

= Scientific object is not knowledge of existence.

®» Methodological precision means the satisfaction of
searching, not having the truth.

= Scientific precision is not the guarantee of the subject
itself.

= Scientific knowledge does not set any goals for life.

= Science cannot answer the question even about its own
meaning (Jaspers, 2013, pp. 221-222).

Jaspers considers the disaster of human existence to be an
absolute trust in science. He explains this as the perception
of something scientifically known as existence itself and,
the disregard of something that is not scientifically proven.
According to him, in such a situation, science becomes
superstition and leads to absurdities that pretend to be
science or philosophy (Jaspers, 1995, p. 31).

Jaspers maintains that both science and philosophy are
essential in the pursuit of truth. While there is considerable
confidence in positivism in the modern age, he argues that
science alone cannot fulfill the deeper existential need for
truth. According to Jaspers, neither science nor philosophy,
in isolation, is sufficient; it is only through their integration
that a fuller understanding of truth becomes possible.
Consequently, the university must embody the unity of
these two domains. Despite differences in their methods,
subject matter, and apparent contradictions, science and
philosophy are, in fact, deeply interconnected and mutually
reinforcing in the search for truth.

Jaspers considers that through science and philosophy, the
position of human in the world and the essential knowledge
of human existence can be explored. Human existence
is a project that involves the desire to know. For Jaspers,
the ultimate goal of this process seems to be clear and
comprehensive self-knowledge. According to him, such a
comprehensive and clear understanding of self-knowledge
is achieved by human through the pursuit of science
and philosophy within the institutional structure of the
university (Adeel, 2018, p. 32-33).
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It is obvious that his idea of the search for truth is very
much related to the position of science and philosophy
at the university. The philosopher, who puts the unity of
the two fields in the search for truth and demands that
the two fields benefit from what they can offer, moves the
university away from a utilitarian perspective. He rejects
the concept of a university that is far from the search
for truth, which is the basic instinct of human beings. If
universities are places based on searching for the truth,
they should not only conduct science-related studies;
however, it should also include philosophy. The main
reason why the philosopher bases this idea is that he tries
to build a space that goes to the essence of human beings
and reveals their basic motivation. This idea leads him to
the idea of the inseparability of science and philosophy at
the university.

Research, Education, and Teaching

Jaspers has a holistic view of university education. A
university is not only a place that provides individuals
with a profession, but also an intellectual institution that
educates them, provides them with a broader perspective,
teaches them to learn, and gives them the ability to conduct
research. According to Jaspers, a university contains
three elements. These are: vocational education, human
education as a whole (also called general education) and
research. These three are inseparably united in the idea
of the university. To separate these three functions is to
destroy the intellectual essence of the university (Jaspers,
1959, pp. 40-41). Research, education, and teaching
are three distinct but interconnected areas within the
university. Jaspers considers these three areas as inseparable
but emphasizes the importance of research. His defense
of the primacy of research aligns perfectly with Jaspers’s
idea of the search for truth. Because the search for truth is
exactly a research activity.

According to him, academics and students act with a
single motivation, which is the basic quest for knowledge.
A tdireless effort is required for every advancement in
knowledge (Jaspers, 1959, p. 41). Jaspers considers that
the search for truth has made research the paramount
concern of the university (Thornton, 2004, p. 12). He
clearly states that research is fundamentally at the core and
the fundamental motivation for university students is the
desire to know through research:

Because truth is accessible to systematic search, research is
the foremost concern of the university. Because the scope
of truth is far greater than that of science, the scientist
must dedicate himself to truth as a human being, not just
as a specialist. Hence, the pursuit of truth at the university
demands the serious commitment of the whole man. The
university’s second concern is teaching, because truth
must also be transmitted. (Jaspers, 1959, p. 3)

Cilt/

In Jaspers’s mind, research is the most important because
it is directly related to human desire for knowledge.
Therefore, his view should be understood from the
perspective of the priority of research (Burch, 1976, p.
26). Jaspers also attaches importance to the transfer of
knowledge obtained through research because knowledge
must also be conveyed. Yet, Jaspers is not caught up in the
pedagogical elements of teaching. In his opinion, a good
researcher is also a good teacher. Even if pedagogically
inadequate, a true researcher can allow students to engage
with the spirit of science through real discovery processes.
He does not just convey organized concrete facts, as he
does in high school. In university, students should be
equipped with a scientific attitude rather than memorizing
information (Jaspers, 1959, p. 45). Jaspers depicts the
search for truth in the priority of research in a university
atmosphere in which the spirit of inquiry prevails.

The close connection between truth and communication
undoubtedly makes communication indispensable in
research. Research is kept alive in universities through the
exchange of ideas among people. According to Jaspers, many
relationships are formed between individuals and groups in
the university. He states that if this communication does
not take place, the university will become impoverished.
Therefore, the limited world of the university can be
expanded by traveling to other universities, accepting
visiting academics, building deep personal relationships,
and creating various external connections. Jaspers assures
that all such practical activities can strengthen the university
idea as long as they can be shared, transformed into ideas,
and provoke a reaction in the academic community (Jaspers,

1959, pp. 43-44).

Jaspers insists that research activities should be the
responsibility of the university. Research institutes may
be successful for a while; however, he argues that it is
not possible for such institutions to sustain this success
in the long term. First, researchers cannot exchange
their ideas in these institutions. They only focus on their
own work and the absence of communication, one of the
fundamental elements of the search for truth, is a significant
deficiency. On the other hand, the university can provide
the communication that forms the basis of the research
process. From this perspective, these types of institutes
require universities to improve themselves through
communication. The second reason why this activity is
considered a responsibility of the university is the presence
of teaching activities in the university. When researchers
conveys information about their research to their students,
they encourage both themselves and students to engage in
research (Jaspers, 1959, pp. 44-45). By emphasizing that
research should be conducted within university, Jaspers
highlights an important issue. Institutes need the spirit and
contribution that university will give. Being an institution
that can provide communication and teaching services puts
the university in an invaluable position.
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Jaspers’s view of research as the most fundamental task of
the university aligns closely with his conception of the search
for truth. If the university is to serve as the locus of this
pursuit, it must do so through systematic research conducted
within both scientific and philosophical domains. Moreover,
research is not isolated from teaching; rather, it enriches and
deepens the educational process. In this framework, truth,
communication, and research are inseparably intertwined
within the university’s mission. From this perspective, what
does a philosophy of education based on the search for truth
aim in education and what type of education is appropriate?

It has been mentioned that Jaspers emphasizes the
importance of interpersonal communication and considers
that academics and students searching for truth at university
should maintain close communication and engage in
exchanging ideas. In line with his view, he views Socratic
education as the best way to facilitate the transmission of
truth. But it should not be thought that university education
should be conducted only in this way. Jaspers does not
mean this. Jaspers explains this as follows: “Education at a
university is Socratic by its very nature. It is not the whole
of one’s education, nor is it like the instruction one receives

in high school.” (Jaspers, 1959, p. 52).

According to Jaspers, university education is and should
be different from schools. University is not just about
transferring information; it’s about fostering growth and
development. Students are free and responsible for their
learning journey. Students must take an active part in
research activities, which is the primary responsibility of the
university, and acquire intellectual discipline through these
activities (Jaspers, 1959, p. 1). According to Kant, education
mainly makes individuals free by developing rational
thinking (Manery, 2019, p. 191). This is what Jaspers aims
for with Socratic education. Individuals who are responsible
for their own learning process and can reason will be the
outcomes of this education. In Socratic education, students
play a central role in the learning process. Jaspers recognizes
the importance of this process and views it as appropriate
for university students. “University students are adults, not
children. They are mature and, have full responsibility for
themselves.” (Jaspers, 1959, p. 52).

The fact that he considers Socratic education as a basic
form of education at the university is quite compatible
with Jaspers’s idea of the search for truth. A process that
directs people to think, question, research, and learn can
be achieved through this form of education. A philosopher
who sets out with the idea of the search for truth cannot
be expected to support scholastic or vocational education
in university education. The idea of Socratic education
has a significant share of the idea of the search for truth.
The aim of university education is to educate all students
holistically. With an unwavering commitment to the spirit
of research and exploration, this method educates students
by incorporating the rational and philosophical drives that
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are pivotal for all individuals. When university succeeds
in including all humanity by targeting the development of
the whole person, it fosters true humanity, Humanitas, as
the Romans called it. The qualities carried by Humanitas
include the ability to listen to arguments, understand, think
critically, honesty, discipline, and consistency. However,
such a goal of personality development is not a conscious
one; rather, it is a spontaneous by-product. Education
cannot involve intellectual development or Humanitas if
it is established solely for this purpose, apart from science

(Jaspers, 1959, pp. 52-53).

Jaspers emphasizes that education at universities provides
individuals with Humanitas. This concept requires superior
qualities such as inquiry, learning, and the ability to think
critically, in addition to intelligence. This is closely related
to the concept of the search for truth. The Socratic method,
which can impart human qualities, can also be justified in
this respect. Making the Socratic method a basic educational
approach of the university and equipping the student with
superior intellectual abilities to be gained in university
education, that is, Humanitas, shows clear compatibility
both in the ideas of the Socratic method and Humanitas, and
ultimately with the search for truth.

Academic Freedom

Before addressing Jaspers’s ideas on academic freedom, it
is necessary to emphasize the importance of “freedom” in
his general philosophy. In Jaspers’s existential philosophy,
freedom is considered a necessary quality for the
enlightenment of existence. There cannot be any clear
answer to the question of who a person is. The potential
of a person is hidden in their freedom. With this freedom,
a person can create themselves and have access to multiple
possibilities in their life (Jaspers, 1995, p. 68). Jaspers places
freedom in an invaluable place in human life. Because what
a person can become depends on their freedom. Thus,
based on Jaspers’s perspective on the concept of freedom,
it is possible to conclude that academic freedom is a crucial
element that can significantly contribute to academic life.
What a university becomes is undoubtedly closely related
to its academic freedom.

Jaspers asserts that academic freedom is the freedom of
students and academics in their research, education, and
teaching activities. This freedom defines the guarantee
againstall possible interventions in the university, including
those of the state. The state should provide opportunities
for mutual exchange of ideas among academic groups in
their respective fields. As the primary responsibility of the
university, research requires communication that depends
on the freedom of speech and the writing of academics
worldwide. The state should guarantee the right to
conduct research and teaching without being controlled by
any political or religious ideology (Jaspers, 1959, pp. 130-
131). Schleiermacher also argues that universities should
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have a complete academic freedom and be free from state
interference. At the same time, according to him, students
should have complete freedom, just like academics at
university (Piché, 2010, pp. 380-382).

In the search for truth, research, education, and teaching
activities must be conducted freely. When this does not
happen, universities cannot fulfill their core responsibilities
in a real sense. Therefore, universities should be conducive to
a free environment that promotes the search for truth. Like
Humboldt and Newman, who had important ideas about
the university, Jaspers also considers that the search for truth
should not be restricted in any way. This idea is crucial to
university education (Thornton, 2004, p. 14). The fact that the
search for truth is not restricted in a university is proof that
academic freedom is functioning well.

The search for truth should be unrestricted. Therefore, this
search that takes place at the university requires complete
freedom. Therefore, Jaspers’s idea of the search for truth is
closely related to his idea of academic freedom. In the search for
truth, academic freedom must be ensured in the fullest sense.
Academic freedom is a prerequisite for the search for truth.

Faculty of Philosophy

Jaspers proposes establishing a philosophy faculty at university.
He argues that all disciplines should be brought together under
this faculty because he considers that the philosophy faculty
encompasses all fields of knowledge. Jaspers contends that not
only does the philosophy faculty cover all areas of knowledge,
but it also derives their intellectual essence from all other
faculties, including sciences and arts. Therefore, even from
the perspective of research and theory alone, the philosophy
faculty is of a quality that encompasses the entire university
(Jaspers, 1959, p. 87).

In his work The Conflict of the Faculties, Inmanuel Kant presents
that universities are divided into lower and higher faculties.
He criticizes that the branches serving the interests of states
are higher faculties in a way that goes against reason, and that
philosophy, which progresses toward complete independence
and autonomy, is the lower one. Kant emphasizes that the
field of philosophy possesses the power to question all these
branches and, carries a critical and evaluative direction (Kant,
2021, pp. 60-61). Jaspers is on the same page with Kant.
He mentions “The philosophical faculty enjoys a unique
position. Originally, it did not prepare for a specific profession
but prepared solely for the higher faculties”, the faculty of
philosophy is not for a practical purpose; it exists for higher
faculdes. Its primary function is to serve the branches of
science (Jaspers, 1959, p. 87).

According to Kant, philosophy adds absolute value to all other
branches of knowledge. What matters is the philosophical
impulse that drives the research, the idea that guides the
research, and the meaning that gives it value and purpose.

Cilt/

Philosophy reveals its value by shaping and motivating
scientists and exerting influence throughout the university.
In this respect, the existence of a philosophy faculty can
be justified even on purely administrative and pedagogical
grounds (Jaspers, 1959, pp. 47-48). Jaspers, in this regard,
provides a valid justification for the existence of a philosophy
faculty at university.

The formulation of Jaspers’s idea of the university is shaped in
part by his vision of the unity of knowledge. For Jaspers, the
concept of unity is a philosophical idea in the Kantian sense,
meaning it is an ideal boundary guiding all inquiry but it is not
an object of inquiry itself. Thanks to this ideal, all claims to
knowledge and all levels of truth can be evaluated and organized
into a hierarchical order from beginning to end. This situation
is both the demand and the rationale for bringing all disciplines
together in a single faculty. Commitment to the ideal goal of
a unified system of knowledge provides the university with a
common spirit and a sense of unity (Burch, 1976, pp. 22-23).

Arguing that the idea of universitas will be realized through the
faculty of philosophy, Jaspers wants to see unity in the university.
Even though there are different branches of science, the idea of
unity in knowledge should be at the core. At this point, Jaspers
reminds us of an important thing: All knowledge is born through
philosophy, and the sciences that diversify over time essentially
emerge from philosophy. Therefore, it is considered to be the
best action for philosophy, which is the basis of all sciences, to
fulfill its function in the university by ensuring unity. Otherwise,
the university is obliged to disintegrate.

By proposing this faculty, Jaspers aims for the unity of all
branches of science at university and, points out that the search
for truth can be fulfilled in unity. Jaspers’s demands for unity
in knowledge is itself the basis of search for truth. The search
for truth can be achieved through the unity of all sciences and
philosophy. On the other hand, the unbreakable bond of truth
and communication expressed at the beginning of the study
also forms the foundation of this faculty. This requires a process
in which truth can be sought in unity and in which each branch
of science adds something from itself. This faculty, which is in
line with Jaspers’s idea about truth and communication, will
also make a great contribution to university in order to increase
the qualifications of all branches it covers. This is why Jaspers
states that this faculty will actually serve all the departments it
will cover. The main purpose is to perform the search for truth
in the university in its best form and in the most qualified way.
By ensuring this unity, the faculty of philosophy will control all
fields and ensure communication between them.

Intellectual Aristocracy

Jaspers emphasizes the importance of having a group at
the university that he calls the intellectual aristocracy. This
intellectual aristocracy is not an aristocracy in the sociological
sense. Everyone born into this aristocracy is given the chance
to attend university. This aristocracy is self-achieved and
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attainable by all people. However, it is rare and is confined
to a minority (Jaspers, 1959, pp. 128-129). Jaspers refers to
intellectually elite individuals who should receive education
at university. University should be able to recruit individuals
equipped with intellectual qualifications. Individuals can
manage to become “an intellectual aristocrat” through their
own efforts without the need to belong to an aristocratic class.
Because intellectual characteristics are acquired through
experience and effort, not by birth.

Jaspers considers it important for university students to have
the intellectual desires necessary to search for truth. He
clearly express his belief that education based on philosophical
thinking can benefit only a minority of enthusiastic students,
that is, the best (Botstein, 2018, p. 37). Jaspers is right when
he says that the survival and continued functioning of an
institution depends to a large extent on the quality of its
existing members (Jaspers, 1959, p. 77). Although he refers
to the quality of the university’s new recruits, this can also
be considered as the importance of the presence of qualified
students at the university.

Jaspers’s demands for the existence of such a group of people
at the university is fundamentally based on the search for
truth. This group truly searches for the truth and dedicates
themselves to researching, thinking, and questioning things.
In short, they are a group with intellectual qualities. Jaspers
considers the existence of this group an important element of
university. He refers to individuals who do not view university
education as merely acquiring knowledge to be memorized
and who are prone to self-improvement. In this respect, the
search for truth and the idea of intellectual aristocracy are
interrelated.

University in a Changing World

Jaspers notes that during his lifetime, the number of professions
requiring a university education had steadily increased over the
last fifty years. This, in turn, hasled to a greatincrease in the rate
of university attendance. One of the clearest results, according
to Jaspers, is a change of attitude among all members of the
university, and especially in the relations between teacher and
student. This steady increase in enrollment has subtly changed
the nature and function of the university from the 19th century
to the First World War and since then. To meet this emerging
need, the university has been forced to adopt the methods and
procedures of the high school. For Jaspers, one way in which
the university loses itself is to make excessive concessions to
external pressures for mass education and to lower its standards
to the high school level (Jaspers, 1959, pp. 122-123).

Under the conditions of mass-life, science, which is intrinsically
an affair of the few, is adapted to the crowd. This adaption has
a number of familiar, but litde remarked, consequences. The
emphasis in the life of the university shifts from the pervasive
commitment to the pure search for truth to the formulation
of teachable dogma to be learnt by rote. Moreover, the value
of science is held to lie in its practical udlisable results, so
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that the technician takes precedence over the true scientist.
In short, Jaspers observes, by adapting science to the crowd
the university becomes a high school instead of an institute of
higher learning (Burch, 1976, p. 24).

Jaspers is a philosopher who is aware of the changing role of the
university. He warns about the risks created by this change and
reminds us not to stray from the philosophical idea underlying
the university and its purpose of existence. In this respect, it is
necessary to read Jaspers’s idea carefully.

Conclusion

Human beings desire to know and seek the truth by their
nature. Jaspers places this idea on the basis of the university
and argues that the university should be established on such
a philosophy. In the context of the search for truth, Jaspers
also refers to communication in the university. He considers
communication as an indispensable element in the university
because truth requires communication to be revealed. For
Jaspers, who puts the concept of communicaton in an
important place in his philosophy, it is also indispensable in
the idea of the university. According to him, it is essential for
people who seek the truth to exchange ideas at the university.

Jaspers considers that in the pursuit of truth, both science
and philosophy are necessary. Although there is great trust in
positivism today, science alone cannot provide the truth that
people seek. According to him, neither science nor philosophy
alone can do it but the unity of these fields can. Therefore, the
pursuit of truth requires the unity of science and philosophy.
"The unity of these two fields is indispensable on the path to
truth. Although their areas of study and data may differ, and
they may appear as conflicting fields, in reality, they are closely
intertwined and indeed, they actually play a supportive role for
each other.

Jaspers argues that research, education, and teaching activities
must be carried out inseparably at the university. He claimes
that a university without any of these three important elements
would not be sustainable. The university is obliged to fulfill
these three responsibilities to the highest standard; however,
the most important among them is research. The spirit of
research imparts depth and meaning to both education and
teaching. Academics who are enthusiastic about their research
at the university can instill this spirit in their students during
the education process. Without research, education at the
university becomes meaningless. The important thing is to
create a scientific attitude, intellectual thinking and desire for
research in students with this spirit. Merely teaching some
objective, factual facts is not the main purpose of education
at the university. He emphasizes that university is not a high
school. Jaspers describes an education that fully empowers and
enables independence and induces responsibility. Therefore,
he advocates for a Socratic model of education in higher
learning, viewing university education as inherently Socratic
in nature. In this form of education, the student engages in
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a process through which they essentially educate themselves.
Because the main purpose is to walk the path to the truth
with the desire to know, and on this path, both students and
academics are free people in search of the truth. In Socratic
education, academics are not an authority, they are people
who searches for the truth side by side with their students.
At university, memorization is not a process that occurs by
teaching and completing information. On the contrary, there
is a process involved in trying to access information. The
independence of the individual, his own internal guidance,
and his ability to self-control are the issues that are strongly
emphasized. The Socratic education method is capable of
nurturing these characteristics. In this respect, it is justified for
Jaspers to consider this method as the most suitable method
in the university. The concept of Jaspers’s viewing education
as a transformation of the mind aligns with the principles of
Socratic education.

Jaspers emphasizes that the university forms the universe of
knowledge. In the university, all branches of science are in
unity and integrity. Jaspers demands that this idea of integrity
be kept alive at the university. To ensure this integrity,
the faculty of philosophy is essential. Since the unity of all
knowledge is a philosophical thought and philosophy covers
all fields, only the faculty of philosophy can provide this unity.
On the other hand, he particularly emphasizes the separation
of sciences, especially in the 19th century and argues that in
order to facilitate the unity of the university, all the content
of modern knowledge and research must be integrated within
university. As the university continues to grow, this unity and
integrity must be preserved.

Jaspers advocates for the search of truth at the university,
emphasizing the need for academic freedom. It is essential
that individuals have the freedom to express and exchange
ideas within this institution, and the state should facilitate this
creative athmosphere. The state should protect the university
and support it in carrying out its work in the best possible way.
However, in doing so, it cannot interfere in its internal affairs
and must recognize its autonomy. In an environment where
academic freedom is ensured, undoubtedly better work will
be produced and contributions to science and humanity will
be made. Academic freedom is the right of all academics to
perform their jobs effectively. However, the question arises
whether this right is truly guaranteed to universities or if
it simply remains a concept included in official university
charters. This right is always at the risk of being violated.
Jaspers is aware of this, which is why he strongly emphasizes
and meticulously examines this concept.

According to Jaspers, the university needs to be
institutionalized. The idea of a university can only be realized
as an institution. Despite some of the drawbacks listed by
Jaspers, he emphasizes that the university should operate in an
institutionalized structure. Furthermore, Jaspers emphasizes
that for organizations to thrive, they must recruit talented
people to ensure the efficient operation of their institutions.
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The wisdom acquired by the university over the years is largely
dependent on the quality of its participants. Therefore, it is
important for universities to fulfill this responsibility in the
best way possible. They should make efforts to attract the best
researchers to their institutions.

Jaspers mentions a select group that will contribute to the
maintenance of academic life at the university. This group is
called intellectual aristocracy. The fact that it is aristocratic
only indicates that it is an intellectually upper class group, not
sociologically. This group consists of people who have the skills
to contribute to intellectual life in the university through their
scientific attitude and having a curiosity for research. Every
person can be a part of this group. No one is inherently entitled
to be a part of it. It is about possessing superior intellectual
qualities that can be developed throughout life. Also, it is worth
noting that this group has always been a minority. Therefore,
it is not possible for the intellectual aristocracy to encompass
the entire university.

It is possible to talk about complete consistency in Jaspers’s
thoughts in terms of the search for truth. The themes Jaspers
addresses in his idea of a university share an understanding of
the search for truth, and all these themes are compatible with
one another. This is because they are based on the same idea
which is the “search for truth”. Due to the inseparability of
truth and communication in Jaspers’s philosophy, the study also
reveals the connection of the issues discussed about university
with communication. Because truth and communication
cannot be separated from each other, and where one exists,
the other will surely be realized. Therefore, all these elements
proposed on the basis of the search for truth are also closely
related to communication.

To conclude, the search for truth through the unity of
science and philosophy, the priority of research, the necessity
of complete academic freedom in research, education, and
teaching, the unity of all fields through the philosophy faculty,
and the necessity of intellectually gifted individuals in the
university are intertwined with the idea of the search for truth.
These issues are indispensable elements of the search for truth,
and at the same time, the best way to fulfill these elements at
university depends on academics and students’ embracing the
idea of the search for truth. Therefore, the search for truth is
in a position that both shapes these elements and sustains itself
through the existence of these elements.

However, the question of whether this philosophy still stands
today is open to discussion. To what extent do universities
adopt the perspective of the search for truth? Unfortunately,
in the present, universities are evolving into institutions that
make their students get certain professions and their values
are measured in terms of service to the state. This proves how
utilitarian perspective is becoming increasingly dominant. It is
clear that it is a good idea to draw attention to Jaspers’s call
for universities to embrace this fundamental university idea
-search for truth.
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Abstract

This research aims to adapt the Career Aspiration Scale-Revised
(CAS-R) to undergraduate students in Turkiye. Three studies were
conducted for this purpose. In Study I, Confirmatory Factor Analysis
(CFA) was performed on data obtained from Study Group I (N=300; 179
women and 121 men; MAGE=21.42) to evaluate the construct validity
of the scale. The CFA results confirmed the three-factor structure of
the CAS-R-Turkish Form-(CAS-R-TF) (leadership, achievement, and
education), consistent with the original scale. In Study II, the Criterion-
related validity of the subscales of the CAS-R-TF was determined
using data collected from Study Group II (N = 305; MAGE =21.32).
Significant and positive correlations were found between the CAS-R-
TF subscale scores (leadership, achievement, and education) and the
subscale scores of the Career Decision Self-Efficacy Scale-Short Form
(CDSES-SF) and the Achievement Motivation Scale (AMS). Cronbach
Alpha internal consistency coefficients for the reliability of Turkish the
CAS were calculated as ¢=.83, .77, and .87 for the leadership, the success,
and the education aspiration, respectively. In Study III, CAS-R-TF
was applied to Study Group III (N=85) twice with an interval of three
weeks. The coefficients of stability for the reliability of the CAS-R-TF
were found to be r = .80, .82, and .80 for leadership, achievement, and
education aspirations, respectively. The findings indicate that CAS-R-
TF is a valid and reliable tool for measuring the career aspirations of
undergraduate students in Turkiye. The limitations of the research are
stated, and suggestions for future research are presented.

Keywords: Achievement Aspiration, Career Aspiration, Education
Aspiration, Leadership Aspiration

apid technological developments have significantly
impacted societal structures, including areas like
education, economy and, politics (Luan etal., 2020).
In today’s global world, technology is transforming the way
businesses create value, where, when, and how people work,
as well as how we communicate (Cascio & Montealegre,

Ozet

Bu aragtirmanin amaci Kariyer Umu Olgegi-Revize’yi (KUO-R)
Tiirkiye’deki iiniversite 6grencilerine uyarlamakur. Bu amacla ii¢
calisma gerceklestirilmistir. Caligma I’de, 6l¢egin yap1 gecerliligini
degerlendirmek amaciyla Calisma Grubu I’den (N=300; 179 kadin
ve 121 erkek; MYAS=21.42) elde edilen verilerle Dogrulayic
Faktor Analizi (DFA) yapilmustir. DFA sonuglari, Tiirkce KUOniin
orijinal ol¢ekle uyumlu olarak ¢ faktorli yapisini (liderlik, basari,
egitim) dogrulamistir. Calisma II’de, Calisma Grubu II'den (N=
305; MYAS =21.32) toplanan verilerle KUO’niin alt 6l¢eklerinin
olgiit gegerliligi incelenmigtir. KUO alt 6lgek (liderlik, bagari ve
egitim) puanlart ile Kariyer Karar1 Oz -Yeterlik Ol¢egi-Kisa Form
(KKOYO-KF) alt 6lgek puanlari ve Bagari Motivasyonu Olgegi
(BMO) alt 6l¢ek puanlari arasinda anlamli ve pozitif korelasyonlar
bulunmustur. Tiirkce KUO’niin giivenirligi i¢in Cronbach Alfa i¢
tutarhilik katsayilari, liderlik, bagar1 ve egitim umulari igin sirasiyla
0=.83, .77 ve .87 olarak hesaplanmistir. Caligma III’te, Caligma
Grubu IIl’e (N=85) KUO, 3 hafta ara ile 2 kez uygulandi. Tiirkce
KUO’niin giivenirlgi icin kararlilik katsayilari liderlik, bagar1 ve
egitim umulari i¢in sirasiyla r=.80, .82 ve .80 bulunmustur. Bulgular,
olgegin Tirkce formunun Tirkiye’deki tniversite 6grencilerinin
kariyer umularin1 6lgmede gegerli ve giivenilir bir 6lgme araci
oldugunu gostermistir.

Anahtar Kelimeler: Kariyer Umusu, Liderlik Umusu, Egitim
Umusu, Bagar1 Umusu

2016). With globalization, technological changes, and shifts
in population dynamics, the business world is becoming
increasingly unpredictable and complex (Lent, 2013). These
changes have given rise to new areas of employment, which
require a variety of skills and educational qualifications
(Cascio & Montealegre, 2016). As a result, the labor
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market is undergoing radical transformations, with working
conditions becoming more precarious and stressful (Blustein
et al., 2016). Career counselors must be well-prepared to
help individuals adapt to these evolving conditions and
successfully enter the workforce (Lent, 2018).

Understanding the relationship between young people’s
career aspirations and the realities of employment is
crucial for better supporting them in preparing to meet the
demands of the changing job market. As Hoff et al. (2022)
stated, knowing young people’s career aspirations will help
guide career counseling interventions in a more targeted
manner. For example, understanding their aspirations can
help promote industries that may not align with their career
goals but offer significant employment opportunities.
Similarly, it can provide insights into how different social
identities shape career aspirations (Hoff et al., 2022). Career
aspirations are a motivating factor for university students
during the school-to-work transition process (Baroudi
et al., 2018) since they encourage them to strive toward
their career goals and exhibit more proactive behaviors
(Khan & Sherwani, 2019). Career aspirations can also
reflect elements of an individual’s self-concept, perceptions
of available opportunities, and personal interests and
expectations (Rojewski, 2005). Therefore, aspirations
influence individuals’ career choices, encourage or hinder
planning efforts, shape learning experiences, help manage
life decisions, and prepare individuals for the challenges
of adulthood (Han et al., 2019). Thus, career aspirations
facilitate students’ transition into the labor market.

Careeraspirationsare an important conceptand a remarkable
research topic in career psychological counseling. In the
beginning, the concept of career aspiration was used to
express an individual’s goal to enter specific careers, such
as being a doctor or a musician (Farmer, 1985; Harmon,
1984; Nauta et al., 1998). Johnson (1995) defines aspiration
as different expressions of occupational goals over time.
Rojewski (2005) defines career aspirations as the “expressed
career-related goals or choices” an individual sets for
themselves. In fact, theories of career development have
addressed aspirations from various perspectives (Han et
al., 2019). According to Super (1990), self-concept plays
a critical role in career development. In fact, aspirations
are indicators of the concept of self (Rojewski, 2005; Lee
& Rojewski, 2012). Gotfredson (1996) has highlighted the
role of aspirations in narrowing down and reaching career
options. According to Social Cognitive Career Theory
(SCCT, Lent et al., 1994), aspirations are the individual’s
commitment to engaging in specific activities or producing
specific outcomes, influenced by outcome expectations and
self-efficacy.

Researchers stated that aspirations predict future career
choices (Holland &Whitney, 1968; Burke & Holter,
1988) and even predict career choice closely to the
interest inventories (e.g., Schoon & Parsons, 2002).
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Additionally, it has been found that aspirations tend to
stay consistent during both childhood and adolescence
(Rojewski & Yang, 1997). While the significant role
of career aspirations in professional development
has captured the attention of researchers, there exist
challenges in conceptualizing aspirations.

Drawing clear boundaries between career aspirations and
related concepts is essential for conceptualizing the term.
Career aspiration reflects an individual’s preferences under
ideal conditions without considering limiting factors such as
financial resources, skills, education or abilities. In contrast,
occupational expectations refer to the professions that
individuals realistically expect to enter, taking into account
barriers or other limiting factors (Han et al., 2019). On the
other hand, occupational values represent the satisfaction
derived from the rewards of an established occupation
(Pigskin, 2013). In this regard, values are crucial for
understanding the meaning of work and why people engage
in it (Rounds & Leuty, 2020). In conclusion, aspirations
reflect an individual’s ideal preferences, expectations denote
their realistic career projections, and values signify the
sources of satisfaction obtained from a profession.

Despite the multidimensional nature of aspirations, most
studies in the literature have treated career aspirations as a
unidimensional construct. In these studies, participants were
asked, “If you were free to choose any job, what kind of job
would you aspire to pursue for the rest of your life?” (Walls
& Gulkus, 1974), requesting them to specify the profession
they would prefer without barriers or limitations. Another
commonly used method for measuring career aspirations
is the prestige score method. This method evaluates
occupations based on scores derived from social status,
income, and socioeconomic indicators. However, it has
certain limitations. It may reflect environmental conditions
or the social status attributed to the occupation rather than
the individual’s personal preferences. The occupational lists
may not accurately represent the current labor market (Han
et al., 2019). Gray and O’Brien (2007) criticized efforts
to measure aspirations for reflecting societal perspectives
rather than individual preferences and for failing to assess
individuals’ personal leadership goals. Johnson (1995)
stated that more sensitive measurements are needed to
understand the structure of aspirations and their effects
on career development. To address this, O’Brien (1996)
developed the Career Aspirations Scale (CAS) to assess
young women’s career aspirations. The scale consists of a
leadership subscale, which assesses a woman’s aspirations to
receive promotions, train others, and become a leader in her
field, and an educational aspiration subscale, which evaluates
a woman’s desire to pursue further education in a specific
field. Thus, the CAS enables the measurement of aspirations
related to different positions within the same occupation.
Addressing individuals’ aspirations filled a significant gap
that existed during the years it was developed (Han, et
al.,, 2019). The CAS has been utilized in various studies

Yiiksekdgretim Dergisi | TUBA Higher Education Research/Review (TUBA-HER)



Adaptation of the Career Aspiration Scale to Turkish University Students: Validity and Reliability Studies

$

to measure young women’s career aspirations (O’Brien,
1996; O’Brien & Fassinger, 1993). Subsequently, the CAS
was revised by adding new items and a new dimension to
assess achievement aspirations, resulting in the CAS-R,
which includes three factors. Thus, the scale identified
people not interested in becoming leaders or receiving
advanced education but simply wanting to succeed. Gregor
and colleagues replicated a study assessing the validity
and reliability of the CAS-R on college men (2019). The
findings revealed that the subscales of the CAS-R did not
differ by gender.

The current research focused on the measurement
of career aspirations. Previous research findings have
indicated that undergraduate students’ career aspirations
are positively related to their career development and
career adaptability (Hirschi, 2010; Gadassi et al., 2013).
In this context, understanding the structure of career
aspirations of Turkish undergraduate students is both
important and necessary for them to develop their career
plans, as well as for career counselors who provide career
guidance to these students. The research in Turkiye
indicates that university students experience anxiety
related to their future and careers (Durak Batigun & Atay
Kayis, 2014; Gizir, 2005; Giildi & Ersoy-Kart, 2017;
Mutlu et al., 2019; Sahin, et al., 2009; Yerin-Gdineri et
al., 2003). University students seek career counseling
services to explore more suitable careers or those with
broader employment opportunities, often leading them
to reconsider their career choices (Akyol & Bacanli, 2019;
Bacanli & Salman, 2018). Therefore, measuring the career
aspirations of university students and understanding how
these aspirations contribute to their career development
is important. However, research on career aspirations in
Turkiye is still in its beginning (Aktas, 2018). Aktas (2018),
adapted the CAS-R (Gregor & O’Brien, 2016) to Turkish
high school students. Karacan-Ozdemir and As (2022)
examined the career values and occupational aspirations
of adolescents, as well as the career aspirations that their
parents had for their children’s futures. However, there
has been a lack of scale to measure the career aspirations of
undergraduate students in Turkiye. Thus, in this study, the
CAS-R (Gregor & O’Brien, 2016) is aimed to be adapted
to Turkish undergraduate students.

Additionally, in this study, the leadership, achievement,
and educational aspirations of Turkish university students
were examined according to gender. Career aspirations
formed at early ages have been shown to be linked to
gender and are known to forecast career success in later
years (Powell & Butterfield, 2022). Research has reported
mixed findings regarding how career aspirations vary by
gender. Some studies (e.g., Howard et al., 2011; Mau &
Bikos, 2000; Perry et al. 2009) indicate that women have
higher career aspirations than men, while others have
found that men have higher career aspirations (Patton
& Creed, 2007). Additionally, there are studies that have
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found no gender differences in career aspirations (Chang,
et al., 2006; Powers ve Wojtkiewicz, 2004). Howard et
al. (2011) reported that although girls expect to achieve
higher levels of education, they do not find these choices
prestigious. They explained this by the devaluation of the
professions preferred by women.

This study is expected to make significant contributions
both theoretically and practically. Examining the effects
of career aspirations on the career development of
Turkish university students addresses a critical gap in the
literature. The adaptation of the CAS-R-TF will establish
a solid foundation for theoretical studies exploring other
psychosocial variables associated with career aspirations.
Additionally, it provides a reliable tool for identifying the
career aspirations of university students in Tirkiye and
for designing effective intervention programs to enhance
career aspirations. The findings are anticipated to supply
concrete data for improving career counseling services at
universities in Tirkiye and for developing educational
programs aimed at alleviating students’ career-related
anxieties. Furthermore, the results may offer valuable
insights for educational policymakers in crafting strategies
to enhance the employability of university graduates. The
study’s exploration of gender differences could contribute
to refining career counseling services within the scope of
gender equality policies and addressing the challenges
women face in career planning. Finally, the CAS-R-TF is
expected to form a valuable foundation for advanced studies
by enabling a deeper examination of the social, cultural,
and economic factors that influence career aspirations.

Present Research

This research aims to adapt the Career Aspiration Scale
(CAS) for undergraduate students in Turkiye, and this goal
was pursued through three studies.

In study 1, CFA was conducted using data from the study
group I to evaluate the construct validity of the CAS. The
first study group comprised 300 undergraduate students
(170 women and 121 men; MAGE =21.42) from various
faculties. Data were analyzed using LISREL for CFA and
SPSS for descriptive statistics. Fit indices, including CFI,
TLI, RMSEA, and SRMR were calculated to evaluate the
model’s fit.

In study 2, Criterion-Related Validity was assessed using
data collected from the study group II (N = 305; MAGE
=21.32). Data were analyzed using SPSS, and Pearson
correlation coefficients were used to evaluate the strength
and direction of the relationships.

In study 3, stability coefficients were calculated on data
from the students in the third study group (N= 85). Data
analysis was conducted using SPSS.

15 | Sayi/ 2 | Agustos / 2025

379




v

Ayse Fikriye Sarsikoglu & Feride Bacanli

Study |

Method
Study Group |

Study group I comprised 300 university students from
various faculties, including 179 (59.7%) female and 121
(40.3%) male. The participants were enrolled in various
academic years, ranging from the first to the fourth year of
university. The distribution of participants by year was as
follows: 61 (20.3%), 59 (19.7%), 72 (24%), and 108 (36%).
The participants’ ages ranged from 19 to 27, with a mean
age of 21.42 (SD = 1.35).

Measures
The Demographic Questionnaire (DQ)

The DQ, developed by the researchers, includes questions
designed to gather demographic information about the
participants such as gender, date of birth, department and
grade level.

Career Aspiraiton Scale-Revised (CAS-R). The CAS
(O’Brien, 1996), developed to assess women’s career
aspirations, has been revised to also measure women’s
achievement aspirations (Gregor & O’Brien, 2016). The
revised form of the scale consists of 24 items (5 reverse
items), S-point Likert type, and consists of leadership,
education, and achievement aspirations subscales. The
leadership aspiration subscale encompasses the desire
to assume leadership roles and to train and manage
others in one’s career (e.g., “I hope to become a leader
in my career field.”). The education aspiration subscale
involves the aspiration to achieve advanced education and
competence in one’s professional life (e.g., “ I will always
be knowledgeable about recent advances in my field”). The
achievement aspiration subscale reflects an individual’s
hope for recognition, taking on responsibility, and career
advancement (e.g., “Being one of the best in my field is
not important to me”). The validity and reliability of the
CAS-R was tested in a sample of women with bachelor’s
and master’s degrees and the results unveiling a three-
dimensional pattern in career aspirations. The correlations
among factors ranged from .49 to .70. Test-retest
reliability is adequate (leadership = .81, achievement =
.68, educational = .81). Cronbach’s alpha estimates ranged
from .87 to .89 (leadership), .81 to .82 (achievement) and
.85 to .90 (educational). The criterion-related validity of
the CAS-R was examined by correlating it with The Work
Role Salience (WRS; Greenhaus, 1973), The Planning
for Career and Family Scale (PLAN; Ganginis Del Pino,
et al,, 2013), and The Work and Family Orientation
Questionnaire (WOFO; Spence and Helmreich, 1983).
The correlations between these scales and the CAS-R
subscales were found to be consistent with the expected
direction, as reported by Gregor and O’Brien (2016).
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Translation Process

For the Turkish adaptation of the scale, firstly, the necessary
permission was obtained from the responsible author of
the article in which the scale was revised. The scale was
translated into Turkish by three academicians working in
the field of career counseling. Then, the authors compared
the translations and picked the best version for each item.
In the next stage, the Turkish form was translated back into
English by an academician working in the field of English
Language and Literature, and it was seen that the original
form and the statements were semantically compatible.
Finally, the Turkish form was given to 60 university
students, and their opinions about its comprehensibility and
clarity were obtained. The Turkish form of the scale has
been made ready for application.

Procedure

A set of measurement tools was used to collect data for
the study. The data were gathered in the classroom by the
researcher(s). Participants were briefed on the aim of the
study and completed the questions using a paper-and-pencil
method. Completing the questions took approximately 40-
45 minutes.

Results
Results of Construction Validity of the CAS-R-TF

CFA was conducted on the study group 1 (n = 300 Turkish
university students) data to test factor construction of the
CAS-R-TF. The CFA results showed that model fit was the
1 = 1291,48; sd = 249; p = 0.00; 42 / sd = 5.2; NFI = .90; CFI
=.92; SRMR = 0.093 and RMSEA = 0.11. According to Hu
and Bentler (1999), the fact that chi-square value is above 5
and the RMSEA is greater than 10 is outside the acceptable
model fit indices. For this reason, modification indices were
evaluated in order to improve model fit indices. Considering
the closeness of the 4th (“Becoming a leader in my job is
notat all important to me.”) and 12th (“Attaining leadership
status in my career is not that important to me.”); 11th (“I
will always be knowledgeable about recent advances in my
field”) and 14th (“I know I will work to remain current
regarding knowledge in my field”), 20th (“Achieving in my
career is not at all important to me”) and 22nd (“Being one
of the best in my field is not important to me.”) items to
each other in terms of significance and high modification
indices, the covariances between these items were added to
the model and then analyzed again. The model fit indices
were > = 869.88; sd = 246; p = 0.00; 2 / sd = 3.5; NFI = .93;
CFI =.95; SRMR=0.087 and RMSEA=0.09 (M Fig. 1). The
fact that chi-square value is below 5 indicates acceptable,
that the NFI value is higher than .90 indicates acceptable;
that the CFI value is higher than .90 indicates good fit, that
SRMR is less than or equal to 0.10 indicates acceptable, and
that RMSEA is less than .10 indicates medium fit (Hu and
Bentler, 1999).
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W Figure 1
The CFA Model of the CAS-R-TF
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Results of Reliability of the CAS-R-TF
To assess the reliability of the CAS-R-TF , Cronbach’s

alpha (o) coefficients of the subscales were calculated.
Internal consistency coefficients were calculated over the
data collected from n=300 university students on the study
group I. Cronbach’s alpha values were found as leadership
(0=.83.3), achievement(a=.77.6) and education (0=.87.7). In
the original scale development study (Gregor & O’brien,
2016), Cronbach’s alpha values were found as leadership
(a=.87), success (a=.81), and education (a=.90). These results
indicate that the internal consistency values for the subscales
of the scale are generally similar to the values expected in the
related literature (Nunnally & Bernstein, 1994).

Cilt / Volume 15 | Sayi/ Issue 2 | Agustos / August 2025

Comparing career aspirations ( leadership,
achievement,educational ) according to gender

Independent group t-test analysis was applied to the data
collected from the study group I (n=300, 179 (59.7%)
female and 121 (40.3%) male. 61 (20.3%) to examine career
aspirations (leadership, achievement, educatinal ) according
to gender. The result of the analysis showed significant
differences in leadership aspiration between female (M =
29.8,SD = 6.8) and male (M = 31.4, SD= 6.4) students; t(298)
= 2.11, p = .036. According to the results, male university
students’ leadership aspirations scores were higher than
female university students’ leadership aspirations scores.
There was not a significant differences in achievement
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aspirations between female (M = 34, SD = 4.7) and male
(M =33.2, SD= 5.4) students; t(234) = -1.23, p = .21. There
was not a significant differences in educational aspirations
between female (M = 31.3, SD = 5.8) and male (M = 31, SD=
6.5) students; t(237) = -.39, p = .69.).

information to .81 for goal selection. The test-retest
reliability of the scale was .91. In the present study, the
internal consistency reliability for the entire scale was .93,
while the reliability for the subscales ranged from .70 for
occupational information to .80 for self-appraisal.

Study Il Achievement Motivation Scale (AMS)

Method The original AMS was developed by Krebs et al., (2000).
The AMS was adapted undergraduate students in Turkiye

Study Group I by Pamuk (2007). In the factor analysis of AMS, varimax

The second study group consisted of a total of 305
undergraduate from various faculties, 193 (63.3%) female
and 112 (36.7%) male. The participants were enrolled in
various academic years, ranging from the first to the fourth
year of university. The distribution of participants by year
was as follows: 60 (19.7%), 64 (21%), 96 (31.5%), and 85
(27.9%). The participants’ ages varied between 19 and 27,
with an average age of 21.32 (SD= 1.03).

Measures

Career Decision Self-Efficacy Scale-Short Form
(CDSES-SF)

The CDSES-SF originally developed by Betz et al. (1996),
was subsequently adapted to Turkish undergraduate
students and adolescents by Buyukgoze-Kavas (2014). The
Turkish CDSES-SF consists of 5 subscales and 25 items
similar to the original scale. The scale’s internal consistency
reliability was reported as .92. For the subscales, internal
consistency reliability ranged from .61 for occupational

W Table 1
Criterion Validity Analysis of the Career Aspiration Scale-Revised-Turkish Form

rotation method was used. In the first stage, although there
were 4 factors with eigenvalues greater than 1.0, varimax
rotation was used because of the 3-factor structure of the
original scale. According to results, the Turkish AMS
consists of 18 items and 3 subscales (work, mastery and
competition) just like the original scale. In the current
study, the internal consistency reliability for the scale was
.85 and for the subscales were .79 (work), .58 (mastery) and
.80 (competition).

Results of Criterion-Related Validity of the CAS-R-TF

In order to provide further validity evidence, the correlations
between the CAS-R-TF with the CDSES-SF and the AMS
were investigated on the second study group data (Ml Table
1). A closer look at the relationships of the subscales of CAS-R
(leadership, achievement and education) with the subscales of
CDSES-SF (Self-appraisal-SA, Occupational information-
OI, Goal selection-GS, Planning-P, Problem Solving-PS)
and the subscales of AMS (work, mastery, competition)
revealed that there were low to medium correlations.

CAS-R-TF
LA
= AA 1
& LA 69" 1
S EA 63" 48" 1
SA 43 34 41 1
= ol 38 33 41 69 1
i GS 4 30 45 80" 67" 1
S P R Y N e 1
PS 27 31 33 e 590 60" 67" 1
W 457437 44 52t 48" 51T 497 37 1
M 277 267 33 39° 39" 36" 40" 327 527 1
C 40377 377 317 320 357 35 28" 437 517 1
Aritmetik Ortalama 414 377 388 383 377 376 366 337 405 339 356
Standart Sapma 066 084 077 070 066 068 071 078 077 060 088

Note: CAS-R-TF: Career Aspiration Scale-Revised-Turkish Form, AA: Achievement aspiration, LA: Leadership aspiration, EA: Educational
aspiration CDSES-SF: Career Decision Self-Efficacy Scale-Short Form, SA: Self-appraisal, Ol: Occupational information, GS: Goal selection, P:
Planning, PS: Problem Solving AMS: Achievement Motivation Scale, W: Work, M: Mastery, C: Competetion

*p < .01, **p < .001
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Study 3
Study Group 3

The third study group consisted of 85 Turkish university
students. For reliability the stability coefficients of the
CAS-R-TF were calculated on the third study group (n=85)
data. The CAS-R-TF was administred to the students
twice with a 20-day interval. Test-retest values were found
r=.80 for Leadership, r=.82 for Achievement, and r=.80 for
Education.

Discussion

The purpose of this research is to adapt a measurement
tool to assess Turkish university students’ career aspirations
by conducting psychometric analyses of the Turkish form
of the CAS-R (Gregor & O’Brien, 2016). In this respect,
the construct validity and criterion-related validity of the
scale were tested. For the reliability of the scale, Cronbach’s
alpha (o) internal consistency coefficients and test-retest
correlation coefficients were calculated. Additionally, CAS-
R-TF scores were compared according to gender.

The chi-square and RMSEA results of CFA assessing the
construct validity of the scale were outside the acceptable
model fit indices according to Hu and Bentler (1999).
Therefore, modification indices were evaluated to improve
model fit indices. Considering the high correlations and
significant modification indices observed between these
item pairs (4th — 12th ; 11th - 14th; 20th - 22nd) the
covariances between these items were incorporated into the
model and subsequently reanalyzed. This proposed model
showed acceptable fit indices (x2/df, RMSEA, SRMR,
NFI, CFI) (Hu & Bentler, 1999). The 3-subdimensional
structure of the Turkish CAS-R was confirmed to be similar
to the original CAS-R (Gregor & O’Brien, 2016). These
findings suggest that the Career Aspiration Scale-Revised is
a valid and reliable tool for evaluating the career aspirations
of university students.

The relationship between the CAS-R-TF and AMS was
examined for the criterion-related validity. A significant
positive correlation was found between all the sub-scales
of CAS-R-TF (leadership, achievement, and educational)
and all the sub-scales of AMS (work, superiority, and
competition). Gregor and O’Brien (2016) found a
connection between achievement motivation and the effort
put into pursing career-related activities and goals. Career
aspirations and achievement motivation jointly govern
goal-directed behaviors and are, therefore, closely related
(Rojewski, 2005). Similarly, Kim and Young-Yun (2015)
reported a significant relationship between motivation and
career aspirations. Bajema et al. (2002) found a link between
academic achievement and career aspirations. Moreover,
achievement motivation has been linked to leadership
aspirations (Gregor & O’Brien, 2015) and career aspirations
(Gregor et al., 2019).

Cilt/

The relationship between the CAS-R-TF and CDSES-SF
was examined for the criterion-related validity. A positive
and significant relation was found between the three sub-
scales of CAS-R (leadership, achievement, and educational)
and all the sub-scales of the CDSES-SF (SA, OI, GS, P,
PS). This result is supported by research findings (Johnsons,
1995; Gottfredson, 2002) indicating that individuals who
exhibit limited career self-efficacy struggle to sustain their
career aspirations. Additionally, Hartman and Barber (2020)
identified that occupational self-efficacy had a favorable
effect on individuals’ career aspirations, suggesting that
higher levels of confidence in one’s professional abilities
can enhance one’s career goals. On the other hand, in their
original scale development study, Gray and O’Brien (2007)
stated that career aspirations were positively related to
multiple-role self-efficacy, occupational self-efficacy, and
career decision self-efficacy.

In this study, the leadership, achievement, and educational
aspirations of Turkish university students were examined
according to gender. Leadership aspirations were found to
be high in favor of male university students. The finding
that male university students’ leadership aspiration is
higher than that of female students contradicts the results
of Gregor et al. (2019). On the other hand, it supports the
results of research that found that men have a high level of
leadership aspiration (Hartman and Barber, 2020; Powell &
Butterfield, 2003; Singer, 1989; Sheppard, 2018). Indeed,
Eagly et al. (1994) found in their meta-analysis studies that
men have higher leadership aspirations. However, research
on the differentiation of career aspirations by gender has
yielded complex results (Powell & Butterfield, 2022). Some
researchers, such as Hoobler et al. (2014), have attributed
the absence of a direct relationship between gender and
managerial aspirations to supervisors’ biases, which perceive
women’s motivation as lower and thus impede their
development (Powell & Butterfield, 2022).

While the rate of women in managerial positions was
12.2% in 2012 (TURKSTAT, 2013), it will be 20.7% in
2022 (TURKSTAT, 2023b). Although these data show
that the ratio of female managers has increased in the
last ten years, it also reveals that the ratio is still higher
in favor of men and that the male-dominated perspective
continues to dominate. Considering the studies (Davies et
al., 2005; Hoyt & Blascovich, 2007) that show that gender
judgments reduce women’s leadership aspirations, it can
be said that the ratio of female manager employment
and gender roles negatively affect women’s leadership
aspirations in the current conditions. Kossek et al. (2017)
stated that gender biases hinder women’s selection for
managerial positions. Netchaeva and colleagues (2022)
conducted a meta-analysis examining gender differences
in leadership aspirations. According to the findings of this
study, the gender difference is more significant among
working adults in male-dominated industries than in
female-dominated industries.
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In addition, it was found that the achievement and
educational aspirations did not difference according to
gender in this study. This finding supports the results of
Gregor etal. (2019) and the research results (Eryenen, 2008),
which found that success aspiration did not differ according
to gender. However, it does not support studies (Davey &
Stoppard, 1993), which suggest that women have lower
career aspirations than men and are more likely to endanger
their careers for their spouse or family responsibilities. In
Turkiye, the enrolment rate of women in higher education
increased from 35.4% in 2012 (TURKSTAT, 2013) to 49.2
% in 2022 (TURKSTAT, 2023a). These data show that
gender stereotypes are changing in favor of women in the
field of education. When assessing the findings concerning
gender differentiation within the Turkish CAS-R, it can
be asserted that young adult women exhibit confidence in
their ability to resist gender norms and attain a harmonious
equilibrium between their professional pursuits and familial
responsibilities. In the literature, there are opinions that
women express higher career aspirations than their male
peers, but over time, they circumscribe their aspirations
and prefer lower prestigious professions (i.e., Hanson,
1994; Wahl & Blackhurst, 2000). Singer et al. (2005) and
Hartman and Barber (2020) stated that career aspirations
are mediated by domestic responsibilities and the search
for work-life balance rather than reluctance. Accordingly,
women prefer to take time off, work part-time, or take a
break from work for reasons such as family responsibilities
and caring for children or parents, and this affects their
careers in a long time. Indeed, marital status is effective in
women’s employment. In Turkiye, the employment rate of
divorced and single women is higher than that of married
women (Aksoy et al., 2019). The career barriers women
perceived were family reasons, gender, working hours,
and marital status (Giindiiz, 2010). The career barriers
faced by women managers in their career development
were found to be gender role expectations (role conflict,
labeling of professional competencies.), institutional factors
(competition, stress, initiation into the men’s club), and
individual factors (family life cycle) (Baz & Aslan, 2021).
Indeed, according to TurkStat (2023b) data, women’s labor
force participation rate (32.8%) is considerably lower than
that of men (70.3%). This situation can be said to show
the obstacles in front of the reflection of young women’s
initially high career aspirations in business life.

When the results of the studies conducted to assess the
validity and reliability of the Career Aspiration Scale-
Turkish Form are considered comprehensively, it can
be concluded that this scale serves as a psychometrically
sound measurement tool suitable for evaluating the career
aspirations of Turkish university students. It has good
psychometric properties to be used in determining university
students’ leadership, success, and educational aspirations.
In theoretical and applied research aiming to measure the
career aspirations of Turkish university students, it can
be used in career counseling services to enrich the career
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development of university students and to cope with their
problems related to career development and choice. It is
expected to contribute to career counseling intervention
areas such as determining individuals’ career aspirations,
determining career-related exploration activities in the
process of structuring their careers, evaluating career
options, making career decisions, and working with possible
career barriers.

There are some limitations of this study Firstly, this
study’s data were gathered from a single state university.
Future research could benefit from investigating the scale’s
psychometric properties across diverse groups, including
high school students, university students, and working
men and women of various ages. Secondly, this study
measures individuals’ career aspirations at one stage of their
lives. Conducting longitudinal studies would offer a more
comprehensive understanding of how aspirations change
and develop over time. Lastly, in this study, the construct
validity of the CAS-R-TF was examined only in Study
Group 1. This limitation may affect the generalizability of
the findings. Future research should replicate the construct
validity analysis with diverse samples to strengthen the
scale’s applicability and robustness.
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Ozet

Bu ¢alisma, Tiirkiye’deki vakif ve kamu tniversitelerinde gérev yapan
akademisyenlerin sessiz istifa diizeylerini demografik degiskenler
ve Tlniversite tiiri kargilagtirmasi cercevesinde incelemektedir.
Sessiz istifa, ¢alisanlarin is yiiklerinden memnuniyetsizliklerini dile
getirmeden, minimum performans gostererek islerini siirdiirmeleri
olarak tamimlanmaktadir. COVID-19 pandemisi ile artan bu olgu, is-
yasam dengesi ve is memnuniyeti konularinda énemli degisikliklere
neden olmustur. Aragtirmada, karma y6ntem paradigmasi kullanilarak
nicel ile nitel verilerin karsilagtirilarak  biitiinlestirilmesinden
derinlemesine sonuglar elde etmek amaglanmigstir. Nicel veriler, “Sessiz
Istifa Olgegi” ile toplanmis ve demografik degiskenler 1g13inda analiz
edilmistir. Nitel veriler ise yar1 yapilandirilmis gériismeler araciligiyla
elde edilmis ve icerik analiz yontemiyle incelenmistir. Arastirma
bulgulari, akademisyenlerin sessiz istifa diizeylerinin vakif ve kamu
iniversiteleri arasinda ve demografik degiskenler baglammda anlaml
farklilik gosterdigini ortaya koymustur. Ozellikle is-yasam dengesi,
motivasyon eksikligi, akademik is yiikii ve yonetim kaynakli sorunlar
sessiz istifay1 etkileyen baglica faktorler olarak belirlenmistir. Sonug
olarak, sessiz istifa olgusunun tniversitelerdeki akademik tiretkenlik
ve is memnuniyeti tizerindeki olumsuz etkileri vurgulanmis ve bu
durumun 6nlenmesi icin yonetsel stratejilerin gelistirilmesi gerektigi
6nerilmistir. Bu ¢alismanin, yiiksekogretim yoneticilerine yol gosterici
fikirler sunarak literatiire katk: saglayacag: varsayilmaktadir.

Anahtar Kelimeler: Sessiz Istifa, Kamu Universiteleri, Vakif
Universiteleri.

ark  Boldger’'in 2009 yilinda literatiire
kazandirdig1 sessiz istifa kavrami (Nordgren
& Bjors, 2023, s. 5), Herzberg ve ark.,’nin “Tki
Faktor (Motivasyon-Hijyen)”, Argyris ile Levinson ve
ark.,’nin “Psikolojik S6zlesme”, Adams’in “Esitlik Teorisi”,
Homans’in, Blauwm ve Emerson’mn “Sosyal Degisim”,
Bateman ve Organ’in “Orgiitsel Vatandaslik Davranisi”,

Abstract

This study examines the quiet quitting of academics working in the
foundation and public universities in Tiirkiye within the framework
of demographic variables and university-type comparison. Quiet
quitting is defined as employees continuing their jobs with minimal
performance without expressing dissatisfaction with their workload.
This phenomenon, which has increased with the COVID-19
pandemic, has caused significant changes in work-life balance and
job satisfaction. The research, aimed to obtain in-depth results by
comparing and integrating quantitative and qualitative data using a
mixed method paradigm. Quantitative data were collected with the
“Quiet Quitting Scale” and analyzed in the light of demographic
variables. Qualitative data were obtained through semi-structured
interviews and analyzed by content analysis method. Research
findings indicate significant differences in quiet quitting levels
among academics between foundation and public universities,
as well as across demographic groups. Key factors contributing
to quiet quitting include work-life balance, lack of motivation,
academic workload, and management-related challenges. Based
on these findings, the study emphasizes the negative effects of
the quiet quitting phenomenon on scholarly productivity and job
satisfaction in universities, and suggests developing managerial
strategies to address this issue, offering guidance to higher
education administrators.

Keywords: Foundation
Universities.

Quiet Quitting, Public Universities,

Greenberg’in  “Orgiitsel Adalet”, Kanter’in “Is-Yagam
Dengesi Kuramu”na dayandirilmaktadir (Arar ve ark.,
2023, s. 376-377; Hamouche ve ark., 2023, s. 4302-4304;
Demirkayaveark.,2023,s. 80; Gormiis, 2024,s.376-377). Bu
kavram TikTok kullanicis1 Zaid Khan’in Temmuz 2022’de
TikTok’ta yayinladigr “is senin hayatin degil” icerikli, 17
saniyestiren (Ratnatunga, 2022,s. 13; Cimen & Yilmaz, 2023,
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Zeliha Seckin ve ark.

s. 27-28; Shatakshi, 2022, s. 26) video ile giindem olmustur.
Kosusturma kiiltiriiniin elegtirildigi bu video ile insanlarin
is-yagam dengelerini yeniden sorgulamalari giindeme
gelmis (Altopartners, 2022) ve degisen zamanlarin popiiler
hale getirdigi en son kiiltiirel yenilik (Cohen, 2022) olarak
degerlendirilmistir. Bunun ardindan 2022 Agustos’unda ¢ok
sayida TikTok kullanicisinin sessiz istifay: tartigan videolar
yikledigi gorilmistir (Cohen, 2022). Mevcut isten
kaynaklanan duygusal veya fiziksel yorgunluk ve bitkinligi
ifade eden (Lu ve ark., 2023, s.2) sessiz istifa, ¢calisanlarin
is tanimlarinin bir parcast olmayan igleri yapmaktan yavag
yavag vazgecmelerini ve ekstra sorumluluk almaktan
kaginarak (Cimen & Yilmaz, 2023, s.27) igyerinde is dist
etkinliklere katilmadan yalnizca yapmalari icin para aldiklar
isi yapmalarin1 (Ratnatunga, 2022, s.13; Alexiev, 2022) ve
pozisyonun bekledigi isi beklenenin Gtesine gegmeyecek
sekilde yerine getirmelerini (Hamouche ve ark., 2023,
5.4298) ifade etmektedir. COVID-19 pandemisi ile popiiler
hale gelen sessiz istifa (Cohen, 2022) 2021 yilinda agir1
caligma kiiltiiriinden bunalmis olan genglerin Cin’de “Tang
Ping (diiz yatma/lying flat)” hareketiyle giindem olmus
ve patronlarin “iretkenlik, rekabetcilik ve siirekli kendini
gelistirme” yoniindeki bitmek bilmeyen taleplerine kars
bir tepkiyi temsil etmistir. Bu tepki, Pandemi déneminde
uzaktan caliganlardan ise dénmeleri istendiginde, ABD’nde
47 milyon kadar Amerikalinmn isini goniillti olarak birakmasi
ile sonuglanmugtir. Caliganlarin kitlesel diizeyde ve goniilli
olarak iglerinden ayrildiklart bu kaos durumunu, Texas
A&M Universitesi’nde isletme profesorii Anthony C. Klotz
“Biiyiik Istifa (Big Quiet)” olarak adlandirmustir. Klotz, bu
kavrami, iglerini strdiirmek istemeyen ve kariyerlerinden
vazgegenlerin “kitlesel g6¢lerini” anlatmak i¢in kullanmistir
(Hetler & Kerner, 2023). Islerine devam edenler ise
memnuniyetsizliklerini bagka bir olgu olan “sessiz
birakma/sessiz istifa” yoluyla dile getirmeye baglamiglardir
(Caligkan, 2023, 5.192; Giiler, 2023, 5.248, 250; Nordgren
& Bjors, 2023, s.5; Ratnatunga, 2022, s.13). Cok sayida
geng calisanin isini birakmasiyla sonuclanan Biiyiik Istifa
olgusu, ozellikle yonetsel alana 6zgii teori ve pratikteki
celigkinin neden oldugu tutarsizlifi ortaya ¢ikarmasi
bakiminda dikkat cekicidir (Jackson, 2023). Bu baglamda
COVID-19 siirecinin, ¢aliganlarin is ortamlarindan veya is-
yagam dengesinden memnun olmadiklarini fark etmelerine
zemin hazirlamasi acisindan onemlidir (Hetler & Kerner,
2023). Bir bagka ifade ile sessiz istifa, calisanlarin is-yagam
dengesini koruyarak islerinde kalmayi siirdiirmelerini
(Shatakshi, 2022, s.26) ifade etmektedir. Diger bir
ifade ile sessiz istifa, “calisanlarin kisisel zamanlarini,
sagliklarini ve mutluluklarini feda etmelerinin beklendigi
‘kosusturmaca kiiltiirtine’ kars1” sessiz bir manifesto
(Caligkan, 2023, 5.190) ve dolayisiyla pasif bir direnis
(Cohen, 2022) olarak nitelendirilmektedir.

Isi tamamen birakma anlamina gelen “istifa” ile “sessiz
istifa” ayn1 gibi goriinse de bu dogru degildir ve calisanlar
sessiz istifada asil gorevlerinden kopamadiklari i¢in (Bolino,
2022) iki kavram birbirinden farkli sonuglar dogurmaktadir.
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Sessiz istifanin popiiler hale gelmesi ve literatiirde kendine
ozel bir yer edinmesi bu iki kavram arasindaki farktan
kaynaklanmaktadir. Sessiz istifa konusunun son yillarda
cesitli caligmalar ile incelendigi ve aragturmacilar tarafindan
onemsendigi gorilmektedir. Bu konuda Deloitte Global
tarafindan gerceklestirilen “2022 Gen Z ve Millennial”
anket sonuglarina gore; kaulimeilarin istihdami segerken
en 6nemli 6nceliklerinin iyi bir is-yasam dengesi ve mesleki
gelisim olanaklar1 oldugu ortaya ¢ikmistir. Anket sonucu
incelendiginde, Z kusaginin %44%intin ig yiikii stresi
nedeniyle igini birakug1 ve %45’inin igyerinde tiikenmislik
hissi yagadig1 anlagilmaktadir (Shatakshi, 2022, s.27). 2022
yithinin  Agustos ayinda yapilan ResumeBuilder.com’un
anket sonuglarma goére, Amerika’daki ¢alisanlarin %21’
asgari diizeyde is yapmakta ve %5’i de aldiklar iicretin
karsgihgindan daha azim1  yapmaktadirlar.  Dolayisiyla
titkenmiglik hissi bu aragtirmada da sessiz istifa egiliminin
nedeni olarak ortaya c¢ikmaktadir. Aragtirmada, sessiz
istifa stirecindeki her 10 kisiden 9’unun potansiyellerini
gostermeleri icin ikna edilebilir vaziyette olduklari sonucu
da olduk¢a dikkat ¢ekicidir. Bu baglamda, yoneticilerin
isyerlerinde sessiz istifay1 6nleme istegine sahip olmalarinin
onemi anlagsilabilmektedir (Bannan, 2022). LinkedIn
tarafindan yapilan aragurma sonucu da caliganlarin
orgiitsel baglilik duygular ile ilgili olarak 6nemli ipuglari
sunmaktadir. Sonuclar; bazi calisanlar iglerinde kalmaya
devam ederken bir taraftan da farkli bir is aradiklarini
gostermektedir (Hetler, 2022). Gallup™un, 2022 yilinda
yayinladigr Kiiresel Isyerinin Durumu Raporu'na gore,
calisanlarin iglerinden memnuniyet diizeylerinin diistigi,
ihtiyaglarinin kargilanmadig1 ve islerinden duygusal kopus
yagadiklari anlagilmaktadir. Raporda belirtildigi {izere,
ankete katlanlarin sadece %22’si kendilerini iglerine
baglt olarak tanimlarken; %601 duygusal olarak is
yerlerine baglilik hissetmediklerini ve is yerlerinden
kopus yasadiklarini ifade etmiglerdir. Ayni raporda,
15091 katilimcidan elde edilen verilerin sonuglarina
bakildiginda, ABD isgiiciiniin en az % 50’sinin sessiz istifa
duygu durumunu yasadig1 anlagilmakeadir (Atiom, 2023;
Giiler, 2023; Harter, 2022; Smith, 2022).

Gallup’un raporunu destekler sekilde, 2022 Agustos’unda
ResumeBuilder.com’un  1.000 isciyle gerceklestirdigi
caligmaya gore, calisgan Amerikalilarin yaklagik dortte biri,
kendilerinin sessiz istifa edenler olduklarini belirtmiglerdir
(Malinsky, 2022). Bir bagka aragurma sirketi Axios/
Generation Lab’in hazirlamig oldugu rapora bakildiginda
ise genc caliganlar arasinda “sessiz istifa’nin yansimalari
dikkat ¢ekmektedir. 18-29 yas arahigindaki Z kusag
olarak adlandirilan kusak arasinda sessiz istifa durumunun
onemli sayiya ulagugi anlagilmaktadir. Aragtirmaya katlan
geng calisanlarin %82’si minimum performansla ¢aligmak
istediklerini ve kariyer hedeflerine odaklanmanin yagamdaki
diger konular arasinda 6nemli bir yeri olmadigmi ifade
etmiglerdir. Ayni kusak; aile ve arkadaglariyla vakit gecirmek,
saglikla ve hobileriyle ilgilenmek gibi konulara daha ¢ok
onem verdiklerini belirtmislerdir (Pandey, 2022).
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2022 Eylilinde Youthall Tirkiye tarafindan 1002
caligan ile yapilan aragtrma sonuglarmin, sessiz istifanin
yansimalarinin diger ilkelerde yapilan aragurma sonuglar
ile benzerlik gosterdigi anlagilmaktadir. Aragurmaya gore,
katilimer galiganlardan sessiz istifa siirecine yatkin oldugunu
belirtenlerin orani %46,6, sessiz istifa siirecinde oldugunu
belirtenlerin orani ise %24’tir. Kaulimcilarin %58,1’i is
yasam dengesini kuramadigini, %64,4’4 is tanimlarini net
bulmadigini, %33,5’i is yerlerine aidiyet hissetmedigini
belirtmigtir. Kaulimeilardan %31,3’4 kariyer yollarinin
kapali olmasini, %24,7’si ig-6zel hayat dengesinin
olmadigini, %18,7’si maaglarinin diisiik olmasini, % 18,7’lik
dilim ise ig tanimlariin net olmamasini sessiz istifa stirecine
girmelerine neden olacak faktorler olarak belirtmiglerdir.
“Sessiz istifa siirecinde olsaydimiz hangi davranglarda
bulunurdunuz?” sorusuna katihmcilarin %36,7’si “ekstra
sorumluluk almazdim”, %25,2’si ise “mesai saatlerinin diginda
calismazdim”, seklinde cevap vermistir (Cimen & Yilmaz,
2023, s. 32). Aragtirma sonuglarina gore, ankete katlan kadin
calisanlarm %68,6’sinin  sessiz istifa siirecinde olduguna
dikkat ¢ekilmektedir. Kadinlarin sessiz istifa siirecine yakin
olmalarnin alunda yatan en temel etkenin %33,9 ile is-
ozel yasam dengesi kuramamalar1 oldugu ifade edilmektedir.
Kadin calisanlardan farkli olarak erkek caliganlarin %21,2’si
diigik maag1 gerekce gostermiglerdir (Youthall Tiirkiye,
2022). Gallup’un Haziran 2023 Kiiresel Isyerinin Durumu
Raporu’na gore calisanlarm %59u is yerlerindeki yiiksek
strese bagli olarak sessiz istifa yasamaktadirlar. Bu baglamda
Gallup, 10 calsandan 6’sinmn, yapabileceklerinden daha
fazlasim1 bagarma konusunda kararli hissetmediklerine dikkat

cekmigtir (Atiom, 2023; Christian, 2023).

Galvin (2022), isyerlerinde yaganan sessiz istifanin alt1 temel
ozelligine dikkat ¢ekmektedir: “Kronik bir sekilde isten
kopus; sadece minimum standartlarda performans gosterme;
ekibin diger iiyelerinden kendini soyutlama; gerekli
olmayan konusmalardan, faaliyetlerden veya gorevlerden
geri cekilme; toplantilara katlmak ancak konusmamak veya
harekete gegmemek ve ekip arkadaglari, boglugu doldurmak
zorunda kaldiklarinda is yiiklerinde ani bir artig olmasi”.
Yoneticilerin, sessiz istifay tersine ¢evirmede bu alu isareti
takip ederek soruna ¢oziim iretebilecegi distniilmektedir.
Sorunun devam etmesinin isletmeler kadar ilke
ekonomilerine de ciddi yiikler getirdigi tahmin edilmektedir.
Bu baglamda, Jamieson (2022), bazi igletmelerin, sessiz
istifa eden calisanlarin yillik maaglarinin %20’sine esit
bir mali kayba maruz kaldiklarina ve Birlesik Krallik
ekonomisi 6rnegine bakildiginda ise bu durumun yillik
maliyetinin 340 milyar sterlin olduguna dikkat cekmektedir.
Benzer sekilde, Gallup Kiiresel Isyerinin Durumu Raporu
(2023)’nda sessiz istifa kategorisine giren caligan sayisinin
artgina dikkat cekilmektedir. Ilgili rapor incelendiginde
is yerlerine ve gorevlerine kargi diigiik baghlik yasayan
caliganlarin, kiiresel ekonomiye yillik 8,8 trilyon dolarlik bir
maliyet getirdigi anlagilmaktadir. Bu durumun performans
eksikliginin yan sira tiretimde de ciddi azalmalara neden
oldugu belirtilmektedir. Hem mikro hem de makro diizeyde

Cilt/

yik getiren sessiz istifa ile etkin miicadele edebilmek icin
bu davramisin nedenlerinin aragtirilmast gerekmektedir.
Literatiir incelendiginde bu nedenlerin baginda zayif
yonetim ve liderligin geldigi (Hamouche ve ark., 2023)
anlagilmaktadir. Digsal motivasyon eksikligi, tikenmislik
ve yonetimle ilgili sorunlar (Campton ve ark., 2023;
Serenko, 2023) ile calisanlarin emeklerinin kargilifini
alamadiklaarini disiinmeleri, mutsuz ¢aliganlarin igvereni
cezalandirmak istemeleri, ilk kez pandemi kogullarinda
calisgmaya baglayanlarin zihin diinyalarinda calisgmanin
anlamini sorgulamalari, mutsuz igyeri kiiltiiriiniin ige karg
sogumaya yol agmasi ve igverenlerin kar ve verimlilik
icin ¢aliganlar1 zorlamalar1 (Valura, 2022) diger nedenler
olarak siralanmaktadir.

Yukaridaki ifadeler dikkate alindiginda, sessiz istifanin
her alanda incelenen bir konu haline geldigi sylenebilir.
Uluslararast literatiire bakildiginda, sessiz istifanin “turizm
ve otelcilik (Hamouche ve ark., 2023), isletmelere etkisi
(Compton ve ark., 2023), olgek gelistirme caligmalar:
(Anand ve ark., 2023), biiyiik istifa olgusu (Formica &
Sfodera, 2022), sessiz istifanin kalict bir kavram olduguna
dair degerlendirmeler (Johnson, 2023), sessiz istifaya
yonelik almmasi gereken onlemler (Klotz & Bolino,
2022), calisan baghhgindaki disiisiin  yoneticilerden
kaynakli temel nedenleri (Mahand & Caldwel, 2023), insan
kaynag1 yonetimini degistirmesi (Tessema ve ark., 2022),
is tatminine etkisi (Deniz, 2024), 6grenciler arasinda
gorilmesi (Czeczuk, 2023; Eure, 2022)” konularinda
caligildigr dikkat ¢ekmektedir.

Tirkiye’de de son zamanlarda sessiz istifa konusunda ¢ok
sayida bilimsel aragtrma yapildigi goriilmektedir. Karagin
ve Ozturak (2023), Boz ve ark., (2023), Bulut ve ark.,
(2024) sessiz istifa konusunda olgek gelistirme caligmalari
ortaya koyarken Meydan ve Akkas (2024) Patel ve ark.,
tarafindan gelistirilen Cok Boyutlu Sessiz Istifa Olgegi'ni
akademisyenler iizerinde bir uygulama ile Tiirkceye
uyarlandifr  gorilmektedir.  Tirkiye’de sessiz istifa
konusunda kamu orgiitlerini (Giin, 2024; Ozen ve ark,,
2024; Yilmaz, 2024) ve 6zel orgiitleri baz alan (Bulut ve
ark., 2024; Deniz, 2024) ve hatta bu konuda hem kamu hem
de 6zel orgiitleri birlikte dikkate alan (Ustiin & Tatli, 2024)
cok cesitli caligmalar ortaya konuldugu anlagilmaktadir.
Ayrica, sessiz istifanin  metaforik anlamda incelendigi
caligmalarin da varlig1 dikkat cekmektedir (Avsar, 2024).

Egitim-6gretim orgiitlerinde ¢aliganlara yonelik sessiz
istifa aragtirmalar1 da mevcuttur; bu baglamda, akademik
ortamlarda sessiz istifaya dikkat edilmesi gerektigi
(Morrison, 2022; Odabagi, 2022) ve dgretmenlerin sessiz
istifa davranig diizeylerini 6lgmeye yonelik 6l¢ek geligtirme
caligmalar1 (Yicedaglar ve ark., 2024) yapilmistir. Bunun
yani sira, literatiirde tiniversite 6grencileri iizerine yapilan
bir caligmaya (Savag & Turan, 2023) rastlanmaktadir;
ancak, universitelerin bir ilkenin gelisiminde biiyiik bir
rolii olmasina ragmen, literatiirde akademisyenler iizerine
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derinlemesine bir aragtirma ile karsilagilamamig olmasi
onemli bir eksikligin tespit edilmesi anlamina gelmektedir.
Tiirkiye ornegi dikkate alindiginda, yiiksekogretim caligma
kogullarinin  zorlu ve yiprauct yonleri, {niversitelerde
sessiz istifaya yonelik ayrinuli bir aragtirmanin gerekliligini
ortaya koymaktadir. Bu ¢aligma, Tirkiye’deki tim kamu
ve vakif tiniversitelerindeki akademisyenleri kapsayacak
sekilde, karma yontem paradigmasina gore tasarlanmig
ve Tirkiye’nin farkli bolgelerinde gorev yapan kamu
ve vakif {niversitesi akademisyenlerinin sessiz istifaya
iligkin metaforik bakis agilarini ortaya koyacak bicimde
planlanmistir. Bu ¢aligma literatiirdeki eksigi gidermeye
katki sunmasi yoniiyle, mevcut bilimsel ¢aligmalardan farkli
ve Ozgiin bir nitelige sahiptir.

Tirkiye’deki ~ akademisyenler,  ozellikle  pandemi
kogullarinda uzaktan egitimi deneyimleyerek, yiiz yiize
egitime kiyasla durumlarini analiz etme firsati bulmuglardir.
Ayrica, yiiksekogretimdeki bazi yasal dizenlemeler ve
bilim iretimine yonelik engellerin varligi (ekonomik
kaynaklara  erisimde yagsanan  zorluklar, akademik
yiikselmelerdeki belirsizlikler, is giivencesinin olmamasi,
kadro ve terfi planlari ile akademik tayinin olmamasi gibi)
nedeniyle sessiz istifa yasama olasiliklarinin daha yiiksek
oldugu o6ngoriilebilir.  Vakif {iniversitelerinin, kamu
universitelerine kiyasla bu bunalima daha acgik oldugu
diisiiniilmektedir. Ozellikle vakif ve kamu iniversiteleri
arasindaki farklar dikkate alinarak, akademisyenlerin sessiz
istifa algilarinin aragtirilmasi 6nemli goriilmektedir. Tim
bunlara ek olarak, tniversitelerin iilkenin sosyal gelisimi,
donigimi ve teknolojik ilerleyisini belirleyen 6nemli
kurumlar olmast nedeniyle, akademisyenlerin sessiz istifa
durumlarinin  sorgulanmasi, politika yapicilara  (karar
vericilere) katki saglayacak niteliktedir. Bu galigmadan elde
edilmesi beklenen sonug, akademisyenlerin yasadig sessiz
istifa diizeyinin vakif ve kamu tniversiteleri ayriminda ve
demografik degiskenler baglaminda farklilik gosterdigidir.
Dolayisiyla, calisma “Vakif ve kamu tiniversitelerinde sessiz
istifa yaganmaktadir ve bu durum hem iiniversite tiirlerine
gore hem de demografik degiskenlere gore farklilik
gostermektedir” hipotezi tizerine inga edilmistir.

Bu gerekgeler dogrultusunda, arastirmanin temel amaci,
akademisyenlerin sessiz istifa diizeylerini demografik
degiskenler ve vakif-kamu {iniversitesi karsilagtirmasi
cercevesinde ortaya koymakur. Konunun yeni ve
popiiler olmasinin yani sira, bu c¢aligmanin literatiirde
akademisyenlerle ilgili 6nemli bir boslugu doldurmas: ve
yliksekogretim yoneticilerine yol gosterici fikirler sunmasi
agisindan olumlu katkilar saglayacagi 6ngoriilmektedir.

Yontem

Bu aragurma, karma yontem paradigmasina gore
tasarlanmigtir. Karma yontem; aragtirmacinin aragtirma
problemlerini anlamasi i¢in hem kapali u¢lu sorulardan
elde edilen nicel veriler hem de agik uglu sorulardan elde
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edilen nitel verilerin toplandig1 iki veri setinin birbiriyle
kargilaguirilarak bitiinlestirilmesinden sonuglar ¢ikarildigi;
ozellikle sosyal bilimler, egitim bilimleri ve davranig
bilimleri alaninda kullanilan bir aragtirma yaklagimudir.
Bu caligmada karma yontemin tercih edilmesinin amaci
“sessiz istifa” konusu ile ilgili daha derin ve gegerli bir
aragtirma yapmaktr. Bu nedenle calismada karma aragtirma
yontemlerinden aciklayict ardigtk desen kullanilmigtir.
Bu desende temel amag ilk olarak nicel yoéntemlerin
kullanilmasi daha sonra ise elde edilen nicel sonuglardan
yola ¢ikarak derinlemesine sonuglar elde etmek amaciyla
nitel yontemlerin kullanilmasidir (Creswell, 2021). Bu
calisma igin gerekli olan “etik izin onay1”, 2024/01-15
protokol numarali bagvuru iizerine Aksaray Universitesi
Insan Arasturmalari Etik Kurulu'nun 28.02.2024 tarihli
toplantisinda oy birligi ile karara baglanmigtir.

Aragtirmanin nicel boyutunda veri toplama araci olarak
Boz ve ark., (2023) tarafindan geligtirilen beg boyutlu,
25 kapalt uclu sorudan olusan “Sessiz Istifa Olcegi”
kullanilmigtir. Bu baglamda Tirkiye’deki kamu ve
vakif iniversitelerinde gorev yapan akademisyenlerin
sessiz istifa ile ilgili tutumlar1 demografik degiskenler
(cinsiyet, yas, mesleki tecriibe, unvan, gorev yapilan
iniversite, gorev yapilan akademik birim, aylik gelir)
dikkate alinarak incelenmistir.

Aragurmanin nitel boyutu ise durum caligmasi olarak
tasarlanmigtir. Durum ¢aligmalari, bilimsel sorulara
yanit bulmak i¢in kullanilan etkili bir yaklagim olarak
gorilmektedir (Biyiikoztirk ve ark., 2016). Yildirim ve
Simgek (2016) durum ¢aligmasini kendi gercekligi i¢inde
caligan, olgu ile igerik arasindaki sinirlarin net olmadig:
ve birden fazla veri kaynaginin bulundugu bir aragurma
yontemi olarak aciklamaktadirlar. Durum caligmas:
olarak tasarlanan nitel bolimde analiz i¢in ihtiyag
duyulan veriler miilakat/gorisme teknigi ile toplanmistir.
Tirkiye’de kamu ve vakif iiniversitelerinde gérev yapan
akademisyenler ile nicel verilerden elde edilen bulgular
1s1g1nda hazirlanan yari yapilandirilnug goriisme formu ile
yiiz ylize ya da online goriigmeler yapilmigtir. Aragtirma
icin planlanan zaman diliminde, uzaktan goriismeyi
uygun goren katulimcilarla Zoom araciligiyla; yiz yiize
gortigmeyi tercih edenlerle ise sahsi ulagim saglanarak
yart  yapilandirilmig  gorigme formu  kullanilarak
miilakatlar gerceklestirilmigtir. Bu miilakatlar, 25 ile 40
dakika arasinda siirmiis ve akademisyenlerin bilgileri ve
distinceleri kayit altina alinmigtir.

Aragurmanin nicel boyutunun orneklemi belirlenirken
seckisiz  ornekleme yontemlerinden olan tabakali
ornekleme yontemi kullandmistir. Her bir alt grubun
bir tabaka olarak kabul edildigi tabakali 6rnekleme
teknigi, orneklemin her tabakadan bagimsiz ve ayri
ayr1 secilmesini ifade etmektedir (Biyiikoztirk ve ark.,
2016). Bu anlamda aragtrmanin nicel boyutu i¢in tabaka,
Tiirkiye’deki kamu ve vakif iiniversitelerinde gérev yapan
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akademisyenler olarak belirlenmigtir. Tirkiye’de toplam
akademisyen sayisi (arastirmanin evreni) 182473 olarak
tespit edilmistir (Yiiksekogretim Bilgi Yonetim Sistemi,
2024). Bu baglamda, evreni temsilen %95 giiven araliginda
orneklemi 384 akademisyen olusturmaktadir (Sample
Size Calculator, 2024). Kamu tniversitelerinde sirasiyla
29988-Profesor, 20916-Dogent, 34511-Dr. Ogretim
Uyesi, 29466-Ogretim Gorevlisi ve 37782-Arastirma
Gorevlisi gorev yapmaktadir. Vakif iniversitelerinde ise
5490-Profesor, 2592-Docgent, 9574-Dr. Ogretim ﬁyesi,
6728-Ogretim Gorevlisi ve 5183-Aragtirma Gorevlisi
caligmaktadir. Bu baglamda kamu iiniversitelerinde
gorev yapan akademisyen sayist 152663 iken vakif
tniversitelerinde gorev yapan akademisyen sayis1 29567
olarak tespit edilmistir. Eldeki istatistiksel verilere gore,
aragtirmanin Orneklem sayilar1 goérev yapilan iniversite
tabakast agisindan  farklilik  gostermektedir. Kamu
iiniversiteleri tabakasinda 321 katilimci bulunurken, vakif
tiniversiteleri tabakasinda bu say1 63 olarak hesaplanmistir.
Belirtilen katilimer sayisina ulagmak icin Tirkiye’deki
cesitli Universitelerden akademisyenlerin  -unvan ve
egitim yapilan birimlerin dengeli olmasina dikkat edecek
sekilde- kurumsal mail adreslerine 10 Mart ile 20 Mart
2024 tarihleri arasinda 50 bin civarinda mail atilmis ve
bu maillere “427 kamu ve 309 vakif iiniversitesi ¢aligani
olmak iizere toplam 736 akademisyen” doniis saglayarak
nicel boyutun 6rneklemine dihil olmuglardir.

Aciklayicr sirall karma yontem deseni aragtirmalarinda
once nicel veriler daha sonra da bu verilerin analizinden
yola cikilarak nitel veriler toplanmaktadir. Bu agsamada

nitel verilerin elde edilecegi ¢alisma grubunun
belirlenmesinde, nicel verilerin ortaya koydugu
sonucglardan  yararlanilmaktadir.  Arasurmanin  nitel

boliimiinde katlimeilar amagli 6rnekleme yontemlerinden
maksimum ¢esitlilik 6rnekleme yontemi ile belirlenmigtir.
Maksimum cegsitlilikte ama¢ problemin tarafi olabilecek
her gruptan bireyin Orneklemde temsil edilmesini
saglamakur (Yildinm & Simgek, 2016). Aragurmanin
nitel boyutunun ¢alisma grubu, nicel boyuttaki érneklem
icerisinden maksimum cegitlilik 6rnekleme yontemiyle
secilen akademisyenlerden olugmaktadir. Katilimeilarin
belirlenmesinde maksimum ¢esitliligi saglamak amaciyla
cinsiyet, unvan ve gorev yapilan iiniversite ile toplam
hizmet siiresi gibi 6l¢iitler kullanilmistir. Bu cercevede,
nitel boyutun calisgma grubu, 5’i vakif tniversitesi ve
9u kamu iniversitesi ¢alisan1 olmak iizere toplam 14
akademisyenden olugmaktadir.

Bulgular

Bu caligmada, derinlemesine sonuglar elde etmek amaciyla
karma yontem paradigmas: kullanilarak nicel ile nitel veriler
kargilastirilmistir. Anket teknigi ile toplananan nicel veriler
demografik degiskenler temelinde analiz edilmigtir. Nitel
veriler ise yar1 yapilandirilmig goriismeler araciligiyla elde
edilerek icerik analiz yontemiyle incelenmistir.

Cilt/

Nicel Bulgular

Aragtrmanin nicel bélimiine ait analizlere ait bulgular
bu baglik altunda incelenmistir. Arastirma orneklem
grubunda yer alan akademisyenlerin demografik
bilgilerine ait dagilimlar: Bl Tablo 1’de gésterilmigtir:

B Tablo 1’de gosterilen demografik bilgilere gore;
katilimcilarin - cinsiyet degigskeni acisindan birbirine
yakin (Kadin 382, Erkek 354) sayilara sahip oldugu
goriilmektedir. Katlimcilardan 511’inin evli, 225’inin
bekar oldugu tespit edilmistir. Katilimeilarin yag araligia
bakildiginda; 20-30 yas araliginda 98, 31-40 yas araliginda
309 ve 41 yas ve tzeri olanlarin ise 329 kisiden olugtugu
gorilmektedir. Gorev yapilan iniversite ayrimi dikkate
alindiginda; kamu iiniversitelerindeki katihimer sayisinin
427, vakif dniversitelerinde bu sayinin 309 oldugu
gorilmektedir. Katthimeilarin 107’si Prof. Dr., 134’1 Dog.
Dr., 175%i Dr. Ogr. Uyesi, 59’u Ogr. Gor. Dr., 143" Ogr.
Gor., 25’1 Arg. Gor. Dr. ve 93’tiniin ise Ars. Gor. olarak
dagilim gosterdigi anlagilmaktadir. Goérev yapilan birim
degiskenine bakildiginda; katitlimeilarin 510%u fakiiltelerde
gorev yaparken 53’1 yitksekokul, 165’1 meslek yiiksekokulu
ve 8’inin de enstitiilerde goérev yaptugi goriilmektedir.
Akademisyenlerin ¢aligma siireleri dikkate alindiginda; 1-5
yil aras1 219, 6-10 yil araliginda 184, 11-15 yil araliginda
162, 16 ve tustii yil araliginda ise 171 kisinin oldugu
gorilmiistiir.! Aragurma kapsaminda olusturulan veri
setinin dagilim ozelliklerini belirlemek amaciyla yapilan
Kolmogorov-Smirnov normallik testi sonuglarina iligkin
bulgular ise Bl Tablo 2’de gosterilmistir:

B Tablo 2’de goriildugii tizere Tiirkiye’deki tiniversiteler
agisindan katulimcilarin sessiz istifa ortalama puanlari
icin yapilan Kolmogorov-Smirnov testine gore p
degerinin sadece vakif {iniversitelerinde (p=,200)
manidar oldugu, tim ve kamu diniversitelerinde ise
bu degerin siras1 ile “p=,006 ve p=,011" gergeklestigi
goriilmektedir. Bu durumda elde edilen veri setinin
basiklik (kurtosis) ve carpiklik (skewness) degerlerine
bakma zorunlulugu ortaya cikmistir. Tabachnick ve
Fidell (2015), basiklik (kurtosis) ve carpiklik (skewness)
degerlerinin -1.5 ile +1.5 arasinda oldugu durumlarda
elde edilen verilerin katilimcilar acisindan normal
dagilim 6zelligi gosterdigine dair varsayimin kabul
gormesi gerektigini belirtmiglerdir. Elde edilen veri
setinde, tiim tiniversiteler, kamu tiniversiteleri ve vakif
tniversiteleri degiskenlerine gore sessiz istifa ortalama
puanlarinin  sirasiyla  carpiklik  (skewness) degerleri
“0.254, 0.250, 0.254” iken, basiklik (kurtosis) degerleri
ise sirastyla “-0.318, -0.408, -0.203” olarak belirlenmistir.
Bu bulgular dogrultusunda, aragtirmanin analizleri
icin parametrik testlerin (betimsel analizler, t-testi ve
ANOVA) uygulanmasina karar verilmistir.

1 Kamu ve vakif iniversitelerinin kendi igerisindeki demografik
degiskenlere ait nicel veriler de B Tablo 1°de detaylar1 ile gosterilmistir.
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Il Tablo 1
Demografik Bilgiler Tablosu

Yuzde (%)

Demografik Ozellik Gruplar
Toplam Kamu Vakif Toplam Kamu Vakif
Kadin 382 187 195 51.9 43,8 63,1
Cinsiyet
Erkek 354 240 114 48.1 56,2 36,9
Evli 511 332 179 69.4 77,8 57,9
Medeni Durum
Bekar 225 95 130 30.6 22,2 42,1
20-30 98 38 60 13.3 38 19,4
Yas 31-40 309 179 130 42 179 42,1
41 ve yukarisi 329 210 119 44.7 210 38,5
) Kamu Universitesi 427 58
Gorev Yapilan Universite -
Vakif Universitesi 309 42
Profesor Doktor 107 59 48 14,5 59 15,5
Docent Doktor 134 104 30 18,2 104 9,7
Doktor Ogretim Uyesi 175 97 78 23,8 97 25,2
Akademik Unvan Ogretim Gorevlisi (Doktor) 59 43 16 8,0 43 5,2
Ogretim Gorevlisi 143 71 72 19,4 71 23,3
Arastirma Gorevlisi (Doktor) 25 18 7 3,4 18 2,3
Arastirma Gorevlisi 93 35 58 12,6 35 18,8
Fakulte 510 288 222 69,3 67,4 71,8
Yiksekokul 53 27 26 7,2 6,3 8,4
Akademik Birim
Meslek Y Uksekokulu 165 107 58 22,4 25,1 18,8
Enstitl 8 5 3 1,1 1,2 1,0
1-5 yil 219 82 137 29,8 19,2 44,3
6-10 yil 184 97 87 25,0 22,7 28,2
Calisma Suresi
11-15 vl 162 122 40 22,0 28,6 12,9
16 yil ve Ustl 171 126 45 23,2 29,5 14,6
Toplam 736 427 309 100 100 100

I Tablo 2
Normallik Testi

Sessiz Istifa Algi Diizeyleri

TUm
Kamu

Vakif

Normallik Testi

Kolmogorov-Smirnov

istatistik sd

,040 736 ,006
,051 427 ,011
,039 309 ,200"

istatistik sd

,992

,993

Carpiklik (Skewness) ve
Basiklik (Kurtosis)

Shapiro-Wilk
Basiklik

(Kurtosis)

Carpikhk
(Skewness)

736 ,001 254 -318
,990 427 ,006 ,250 -,408
309 124 ,254 -,203
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Aragtirmada kullanilan Sessiz Istifa Olgeginin giivenirligini
test etmek i¢cin Cronbach’s Alpha katsayisi incelenmigtir.
Giivenirlik, 6l¢iilmek istenen puanlarin gercekteki degerleri
ile ol¢iilen puanlar arasindaki korelasyon katsayisinin karesi
hesaplanarak elde edilmektedir. Giivenirlik katsayisi, 0-1
arasinda bir deger almakta olup, egitim aragtirmalarinda
kullanilacak verilerin giivenilir kabul edilebilmesi i¢in, bu
katsaymin minimum 0,70 olmas: gerektigi savunulmaktadir
(Biiytikoztiirk, 2007). Aragurma kapsaminda kullanilan 25
maddeli Sessiz Istifa Olgeginin Cronbach’s Alpha giivenirlik
testi sonuglar: B Tablo 3’te yer almaktadir:

i Tablo 3
Cronbach’s Alpha Guvenirlik Testi Sonuclari

Cronbach’s Alpha Giivenirlik Testi
N 25

Cronbach’s Alpha 0,755

W Tablo 3’te goriildigi tizere Cronbach’s Alpha degeri
0,755 olarak tespit edilmistir. Elde edilen bu bulgu Sessiz
Istifa Olgeginin istatistiksel olarak giivenilir oldugunu ortaya
koymaktadir. Katilimcilardan elde edilen verilere gore
Sessiz Istifa Olgeginde en yiiksek ve en diisiik ortalamaya
sahip olan maddeler Bl Tablo 4’te verilmistir:

Wl Tablo 4
Sessiz Istifa Algi Diizeylerine iliskin En Yiiksek ve En Disik Aritmetik
Ortalamaya Sahip Maddeler

Olcek Maddeler N X
En Yuksek Aritmetik Ortalamaya Sahip Maddeler
13. Mesaim bitse de isim zihnimi 736 40557
mesgul eder !
14. isyerimde yoneticilerin etik disi
. uygulamalari gérmezden gelinir EE 2l
Sessiz
Istifa En Dusuk Aritmetik Ortalamaya Sahip Maddeler
18. Mesai saatim bittigi an calismayi
hemen birakirm S
4 Sadece calisiyor gozikmek bana 736 15897

yeterlidir

W Tablo 4te kaulimcilarin sirast ile en yiiksek ortalama
verdigi maddeler X =4,0557 ile “13. Mesaim bitse de isim
zihnimi mesgul eder” ve X= 3,2731 ile “14. Isyerimde
yoneticilerin  etik dist uygulamalari gérmezden gelinir”
olarak tespit edilirken en diigiik ortalamaya sahip maddeler
X=1,7908 ile “18. Mesai saatim bittigi an ¢aligmay1 hemen
birakinm” ve X=1,5897 ile “4. Sadece ¢aligiyor gozilkmek

bana yeterlidir” olarak belirlenmistir.

Arasturmada kullanilan ve Boz ve ark., (2023:31)’e ait olan
“Sessiz Istifa Olgeginin degerlendirme kriterleri olgegi
gelistiren aragturmacilar tarafindan 1,00 ile 1,79 aras1 “cok
yiiksek diizey”; 1,80 ile 2,59 arasi “yiiksek diizey”; 2,60 ile

Cilt/

3,39 arast “orta diizey”; 3,40 ile 4,19 aras1 “diigiik diizey”;
4,20 ile 5,00 arast “cok diisiik diizey “ olarak belirlenmistir.?
Aragtirmacilar, sessiz istifa 6lcek maddelerine ait ifadelerin
olumsuz orgiitsel davranig kapsaminda degerlendirilmesinden
dolay1 ters kodlandigini ifade etmiglerdir. Bu nedenle diigiik
sessiz istifa ortalamasi kodlayan akademisyenlerin ters
orantih olarak yiiksek; yiiksek sessiz istifa ortalamasi kodlayan
akademisyenlerin ise sessiz istifa algilarmin diigiik oldugu
seklinde yorumlanmasi gerektigi belirtilmistir. Bu kapsamda
Tirkiye'nin farkli kamu ve vakif {niversitelerinde gorev
yapan akademisyenlerin aragturmada belirtilen demografik
degiskenlere gore sessiz istifa alg1 diizeyleri ve alt boyutlarina
ait bulgular B Tablo 5’te sunulmaktadir:

B Tablo 5’te goriildiigi lizere kaulimalarin toplam sessiz
istifa algt diizeyleri X=2,69 olarak gerceklesirken kamuda
caligan akademisyenlerin algi diizeyi X=2,68 ve vakif
tiniversitelerinde calisan akademisyenlerin alg1 diizeyleri
X=2,71 olarak tespit edilmigtir. Bu veriler sessiz istifanin
alt boyutlart acisindan degerlendirildiginde “giivensizlik alt
boyutu”nda tiim katlimalar agisindan sessiz istifa ortalamasi
X=2,47 olarak gerceklesirken kamu {iniversitelerinde
gorev yapan akademisyenlerde bu deger X=2,45 ve vakif
tniversitelerinde gorev yapan akademisyenlerde ise bu deger
X=2,49 olarak tespit edilmigtir. “Aidiyet alt boyutu”nda sessiz
istifa ortalamast tiim akademisyenler agisindan X=2,65, kamu
akademisyenleri agisndan X=2,60 ve vakif akademisyenleri
agisindan da X=2,72 olarak tespit edilmigtir. “Degersizlik alt
boyutu”nda sessiz istifa alg1 diizeyine ait ortalama tiim katilime1
akademisyenler agisindan X=3,32, kamu akademisyenleri
agisindan X=3,31 ve vakif akademisyenleri agisindan da X=3,32
olarak tespit edilmistir. “Tletisimsizlik alt boyutu”nda tim
katihmalarm sessiz istifa algi diizeyine ait ortalamas1 X=2,42,
kamu akademisyenlerinde X=2,39 ve vakif akademisyenlerinde
X=2,46 olarak tespit edilmistir. “Tutarsizhik alt boyutu”nda tiim
katulimalarin sessiz istifa algi diizeyine ait ortalamast X=2,60,
kamu akademisyenlerinde X=2,63 ve vakif akademisyenlerinde
X=2,57 olarak tespit edilmistir.

Yukarida elde edilen bulgular ve degerlendirme kriterleri
dikkate alindiginda tim kattlimcilarin sessiz istifa algi
diizeylerinin (X=2,60 ile X=3-39 arasinda olmasi sebebiyle)
orta seviyede oldugu ve bu durumun hem kamu hem de
vakif iniversitelerinde benzer olarak gerceklestigi tespit
edilmistir. Fakat 6l¢egin alt boyutlarindaki ortalama katulim
diizeylerine bakildiginda “giivensizlik alt boyutu”nda ve
“iletigimsizlik alt boyutu”nda sessiz istifa algisinin yiiksek
oldugu; “aidiyet ve degersizlik alt boyutlari”nda tiim, kamu
ve vakif tniversiteleri kaulimlari agisindan sessiz istifanin
diisiik diizeyde gerceklestigi; “tutarsizlik alt boyutu”nda ise
tiim ve kamu katilimcilarinin sessiz istifa algi diizeylerinin
“orta”, vakif {iniversitesi katilimcilarinin ortalamalarinin ise
“yiiksek” oldugu tespit edilmistir.?

2 Ancak bu yorumlama sadece Olgegin geneli ve boyutlarin kendi
igindeki genel degerlendirilmesi igin gegerlidir.

3 Katilmcilarin demografik degiskenler agisindan sessiz istifa algi
diizeylerinin hem kamu hem de vakif Universitelerine gore biitiin
ortalamalari B Tablo 5’te ayrintih bir sekilde sunulmustur/gosterilmistir.
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Il Tablo 5
Demografik Degiskenlere gore Sessiz istifa Algi Diizeyleri ve Alt Boyutlarina iliskin Ortalama Puanlari

Alt Boyutlar

Sessiz istifa

Algi Diizeyleri Giivensizlik Aidiyet Degersizlik lletisimsizlik Tutarsizlik

Demografik

Ozellik Gruplar

Ortalama (X))

Kadin 267 264 271 245 242 247 265 256 273 332 330 335 237 232 243 258 262 254

Cinsiyet
Erkek 271 271 272 250 248 253 265 264 268 330 333 326 247 245 251 262 263 262

Evli 266 268 264 244 246 241 263 260 272 327 331 319 238 239 237 260 263 254

Medeni Durum
Bekar 275 268 280 253 242 261 267 263 271 341 333 348 251 241 259 261 262 262

20-30 276 263 28 258 246 266 263 253 270 347 336 355 251 225 267 262 257 267

Vag 31440 277 276 279 258 256 263 261 254 271 345 346 346 254 255 254 265 268 260
yﬁllavril 260 262 256 232 236 226 270 267 273 313 319 304 227 228 227 254 259 248
. Kamu 2,68 245 2,60 331 240 262
Gorev Yap||an Universitesi
Universite
G 2,71 2,50 2,71 331 246 2,56
Universitesi
Profesor
okt 253 259 245 226 232 217 272 273 271 304 313 293 332 217 203 253 261 243
Docent
Dok 271 272 266 249 251 233 262 258 275 338 342 324 210 247 239 260 263 253
Doktor
Ogretim 269 268 270 245 242 249 264 260 271 331 333 328 245 242 246 260 263 255
Uyesi
Akademik ~ Odretim
Gorevlisi 276 272 285 249 250 246 265 262 275 351 347 364 244 234 271 268 268 269
Unvan
(Doktor)
Ogretim
Corie 264 256 272 245 239 251 265 256 274 316 301 331 244 232 243 258 253 263
Arastirma
Gorevisi 300 298 307 274 268 290 256 250 271 391 386 404 237 294 311 28 28 257
(Doktor)
AG%?ZJE? 282 272 28 268 255 275 265 259 268 352 345 356 299 240 275 263 263 263
Fakilte 269 269 269 246 244 248 265 261 271 332 334 329 241 240 243 260 265 255
' Yiksekokul 267 267 267 247 253 241 262 248 275 324 324 323 242 246 238 259 261 258
Akademik
Birim Meslek

. 272 266 281 251 246 260 268 265 274 335 328 348 244 235 261 260 258 265
Yuksekokulu

Enstitd 262 259 266 239 251 219 230 208 267 300 29 308 28 280 28 25 260 250

1-5 yil 270 265 273 247 241 251 265 256 271 334 325 339 246 240 249 259 262 257

6-10 yil 275 269 283 256 247 267 260 252 268 344 342 347 253 244 263 264 260 268

Calisma Suresi
11-15yil 275 278 267 255 259 240 267 263 279 341 349 318 248 250 240 265 268 257

16 yil ve

Gsti 255 259 246 229 233 218 269 267 274 305 310 291 220 224 210 254 260 237

Toplam 269 268 271 247 245 249 265 260 272 332 331 332 242 239 246 260 263 257
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B Tablo 6’da arasurmanin  o6rneklemini olugturan

— m [«
m 9 o ~ . . N
~ p = | 2 akademik personelin sessiz istifa ve alt boyutlar1 olan
= “giivensizlik, aidiyet, degersizlik, iletisimsizlik, tutarsizlik”
N L . N
@ ® | © g 3|5 R ortalama puanlarinin “cinsiyet, medeni durum, gérev
5 — | Y | ]| | | QS A 7 .
s o | o o o | o o yapilan {iniversite” degiskenleri agisindan anlaml bir fark
_ = Q| 8| 0| 5 olup olmadigini belirlemek amaciyla hem tiim tiniversiteler
X S I I . (hem kamu hem wvakif birlikte) hem de kamu ve vakif
2 iniversiteleri katilime1 akademisyenleri agisindan yapilan
z T 2] 93 t-testi bulgular1 gosterilmektedir.
%) ~ ~ ~ ~
3] o o o o
g
= © x|l ® |, | = B Tablo 6 incelendiginde katulmecilarin sessiz istifa algi
< = 2 YA diizeyleri ve alt boyutlarina ait ortalamalarinin “cinsiyet”
g degiskenine gore tim (p=0,269), kamu (p= 0,129) ve vakif
S N < L O . <
Q < - | 8 = (p=0,8) tniversitelerinde anlamh bir fark olusturmadig:
2 c < | ° | o tespit edilmigtir. “Medeni durum” degiskeni baz alindiginda
= m = < katlimcilarin sessiz istifa algi diizeyleri ve alt boyutlarina
a T | = | 88 . N
p Sl |22 ait ortalamalarimin  tim (p=0,016) ve vakif (p=0,002)
% © < tiniversitelerindeistatistiksel olarakanlamlibir fark olusturdugu
= (o)} [e)] (o)) Re) ve s . .
© o Sl 9l 8|9y ancak kamu (p= 0,937) iiniversitelerinde bu farkin ortaya
5 S| o| o| o | oo cikmadigr goriilmektedir. Medeni durum degigkeni agisindan
s . T R “glizensizlik alt boyutu”nda vakif (p= 0,008) ve “degersizlik alt
§ s 2512 S boyutu”nda tiim (p=0,03 1) ve vakif (p=0,004) tiniversitelerinde
< §' S R N gorev yapan evli ve bekar akademisyenlerin sessiz istifa algi
kN - S| 3| ¢ 40 diizeyleri ortalamalarinda istatistiksel olarak manidar fark
g = c | o | o | o oldugu tespit edilmigtir. Gérev yapilan tiniversite degiskeni
N o |l o | ¥ Qv o agisindan yapilan t-testi sonucuna bakildiginda ise katilimer
p m o = . . N . ;
2 s ol 3 2135 g akademisyenlerin sessiz istifa alg: diizeyleri ve alt boyutlarina
< N I B ait ortalamalarinda aidiyet alt boyutu (p=0,002) haricinde
2 S|SR4 higbir alt boyut ve olgegin genelinde istatistiksel olarak
2 e @ | @ @ manidar bir fark tespit edilmemistir. Orgiite aidiyet, 6rgiitsel
2 5@ © % baglhiligin bir sonucu olarak degerlendirilebilir. Kamu ve vakif
v o L L = = tiniversitelerindeki akademisyenlerin aidiyet diizeylerinin
S T N I R diisiik olmasi, her iki orgiitte de baglilik seviyesinin yetersiz
v § R & 3 L P oldugunu géstermektedir. Vakif ve kamu tiniversitelerindeki
& 3 S| 2| S| 8|5 |o° akademisyenlerin aidiyet diizeyleri arasinda istatistiksel olarak
g 2 ©o |l 2| g | @ anlamli bir fark bulunmasinin nedeni, vakif tiniversitelerindeki
= A S = ozliik haklar1 ve benzeri kosullarin kamu {iniversitelerine
o © < | ~ kiyasla daha zorlayici olmasi olarak degerlendirilmektedir.
g Lt .
= 5 £ | e g Kamu ve vakif {iniversiteleri arasindaki bu anlamh farkin,
% ‘EB.: S S © “is giivencesi, yonetim tarzi, c¢alisma kosullari, sosyal
> = A =4 O N A ) T (R destek sistemleri ve akademik 6zgiirlik” gibi faktGrlerden
S = :ﬁ SISz |3 25 9 kaynaklandig1 diisiiniilmektedir. Kamu iiniversitelerindeki
E ‘@0 w |l ol - | o is giivencesinin vakif tniversitelerine gore daha saglam
> & m kS 9 = olmasi, vakif Universitelerinin ise ticari ve performans
S R I I odakli bir yapiya sahip olmasi, vakif iniversitelerindeki
v 2o 8 |85 B (25 B akademisyenlerin aidiyet duygusunun zayif olmasimm temel
£ c&| 9 [ g8 2 [z&] D nedenleri arasinda gosterilebilir.
2 — %2 — (%] — (%]
>
a 1
= - Asagidaki tablolarda (B Tablo 7, 8, 9) aragtrmanmn
S = ] ] .. .. . N N
kS i) c x 5 25|53 orneklemini olugturan akademik personelin sessiz istifa ve alt
Q. o] = Lz . . 1s . - 9 . 1s . . e . 1s
= = 5 = & é S¢ § g boyutlar1 olan “giivensizlik, aidiyet, degersizlik, iletigimsizlik,
T © S| & tutarsizlk” ortalama puanlarmm “yag, akademik unvan,
2 cahgilan akademik birim ve caligma siiresi” degigkenleri
e & o acgisindan anlamli bir fark olup olmadigini belirlemek amaciyla
Cl o= o3 cE z 5% hem tiim tiniversiteler (hem kamu hem vakif birlikte) hem
o735 b3 G S 2 5= 0 . . . . .
R g N = 23 S 82 de kamu ve vakif Universiteleri kaulimer akademisyenleri
= H =
A= §°C © ~5 agisindan yapilan ANOVA testi bulgular1 gosterilmektedir.
e -
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I Tablo 7

Tum Katilimailarin Yas, Akademik Unvan, Akademik Birim ve Calisma Stresi Degiskenlerine Gore Sessiz Istifa Algi Dizeyleri ve Alt Boyutlarina

iliskin ANOVA Testi Bulgular

Demografik
Ozellik

Sessiz istifa

Gruplar ‘< X
Algi Diizeyleri

Giivensizlik

Aidiyet

Alt Boyutlar

Degersizlik iletisimsizlik Tutarsizlik

2030 2,76 2,58 2,63 3,47 2,51 2,62
Yas 3140 277 459 000 2°8 15 o000 20 228 010 34 1391 o000 2°* 987 000 2% 533 001
4tve 560 2,32 2,70 3,13 AT 2,54

yukarisi
Profesor 253 226 2.72 3,04 3,32 2,53
Doktor
EoCli > 71 2,49 2,62 338 2,10 2,60
Doktor
Poktor
Ogretim 2,69 2,45 2,64 331 2,45 2,60
Uyesi
. Ogretim
Akademik  cElii 276 703 000 249 458 000 265 061 073 351 655 000 244 626 000 268 221 004
Unvan
(Doktor)
Ogretim ¢, 2,45 2,65 3,16 2,44 2,58
Gorevlisi
Arastirma
Gorevlisi 3,00 2,74 2,56 3,91 2,37 2,80
(Doktor)
Arastiimay ) o, 2,68 2,65 3,52 2,99 2,63
Gorevlisi
Fakilte 2,69 2,46 2,65 332 2,41 2,60
i Yiksekokul 2,67 2,47 2,62 3,24 2,42 2,59
Akademik 0 — E— -
o el 349 0,79 0233 0,83 169 016 0614 0606 0761 0516 0034 0%
Birim . 2,72 2,51 2,68 335 2,44 2,60
Yuksekokulu
Enstiti 2,62 2,39 230 3,00 2,83 2,56
15yl 270 2,47 2,65 3,34 2,46 2,59
- 6-10yil 275 2,56 2,60 3,44 2,53 2,64
allsma
S 115yl 275 862 000 oo 680 000 Lo 115 033 3, 776 000 , g 607 000 ,gc 275 004
1oyilve s ; o5 2,29 2,69 3,05 2,20 2,54
usta

Wl Tablo 7 incelendiginde “yas” degiskeni agisindan tiim
katillimer akademisyenlerin sessiz istifa alg1 diizeylerine ait
ortalamalarinda hem 6l¢egin tiimiinde (p=0,00) hem de alt
boyutlarinda (giivensizlik: 0,00/ aidiyet: 0,10/ degersizlik:
0,00/ iletigimsizlik: 0,00/ tutarsizlik: 0,01) manidar bir
farkliligin oldugu sonucuna ulagilmigtir. “Akademik unvan”
degiskeni acisindan tim katilimer akademisyenlerin sessiz
istifa alg1 diizeylerine ait ortalamalarinda 6l¢egin tiimiinde
(p=0,00) manidar farklilik ¢tkmakla beraber alt boyutlarindan
“aidiyet alt boyutu (p=0,73)” hari¢ diger tiim alt boyutlarda
(givensizlik: 0,00/ degersizlik: 0,00/ iletisimsizlik: 0,00/
tutarsizlik: 0,04) manidar bir farklihin oldugu sonucuna
ulagilmistr. “Akademik birim” degiskeni acisindan tim
katilimer akademisyenlerin sessiz istifa alg1 diizeylerine ait
ortalamalarinda hem 6l¢egin tiimiinde (p=0,79) hem de alt
boyutlarinda (giivensizlik: 0,83/ aidiyet: 0,166/ degersizlik:
0,606/ iletisimsizlik: 0,516/tutarsizlik: 0,991) manidar
bir farkhiligin olmadig1 sonucuna ulagilmigtir. “Caligma
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stiresi” degiskeni agisindan tiim katilimer akademisyenlerin
sessiz istifa algi diizeylerine ait ortalamalarinda olcegin
timiinde (p=0,00) manidar farklilik ¢ikmakla beraber alt
boyutlarindan “aidiyet alt boyutu (p=0,33) hari¢ diger
tim alt boyutlarda (giivensizlik: 0,00/ degersizlik: 0,00/
iletigimsizlik: 0,00/ tutarsizlik: 0,04) manidar bir farklihigin
oldugu sonucuna ulagilmistir. Farkli yas, unvan, akademik
birim ve caligma siiresi gruplarinin aragurmaya katlan
akdemisyenlerin, sessiz istifa algisi tzerindeki etkileri
birkag alt boyut hari¢ hemen hemen biitiin alt boyutlarda
istatistiksel olarak anlamili farkliik gostermektedir. Yag
ilerledik¢e ve akademik kariyer basamaklarinda yiikseldikge,
giivensizlik ve degersizlik algilar1 azalabilirken, daha
deneyimsiz ve kariyerinin bagindaki akademisyenlerde bu
duygular daha fazla goriilebilir. Akademik unvan ve ¢aligma
stiresi ilerledikge aidiyet hissi giiclenmekte, ancak biirokrasi
ve yonetimsel sorunlar nedeniyle iletisim ve tutarsizlik
hissinin aratabilcegi diisiintilmektedir.
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Il Tablo 8

Kamu Universitelerde Gérev Yapan Katiimailarin Yas, Akademik Unvan, Akademik Birim ve Calisma Suresi Degiskenlerine Gore Sessiz Istifa Algi

Diizeyleri ve Alt Boyutlarina iliskin ANOVA Testi Bulgulari

Katilima Sessiz
sayisi istifa Algi
(N) Diizeyleri

Demografik

Ozellik  Gruplar

Givensizlik

Alt Boyutlar

Tutarsizlik

iletisimsizlik

Aidiyet Degersizlik

20-30 38 263 246 2,53 336 2,25 2,57
Yas S 179 276 569 oo 2% 479 001 24 412 o 3% 505 o001 2 616 000 28 317 om
e 210 282 236 267 319 2,28 2,59
yukarisi
Profesor 50 259 23 273 313 217 261
Doktor
Lozt 104 272 251 2,58 342 247 263
Doktor
.Doktor
Ogretim 97 268 242 260 333 242 263
Uyesi
Akademik Ogretim
Gorevlisi 43 272 323 000 250 130 026 262 098 044 347 400 000 234 256 002 268 201 006
Unvan
(Doktor)
Ogretim 71 256 239 256 301 232 253
Gorevlisi
Arastirma
Gorevlisi 18 298 268 250 386 294 289
(Doktor)
PAREHITTE 35 272 2,55 2,59 345 240 263
Gorevlisi
Fakulte 288 269 244 261 334 240 265
Akademik Yiiksekokul 27 267 253 248 324 246 261
il P 015 093 020 089 310 003 051 068 061 06l 067 057
inm ) 107 2,66 246 2,65 328 2,35 2,58
Yuksekokulu
Enstitd 5 2,559 2,51 208 295 280 260
1-5 yil 82 265 241 2,56 325 240 262
- 6-10 yil 97 269 247 252 342 244 260
~alisSma
i 1115 yil 122 278 455 000 oo 378 001 Ly 208 010 340 516 000 Loy 256 005 ,co 0% 040
Toyve 126 259 233 267 310 2,24 2,60
Usta

Il Tablo 8 incelendiginde “yas” degigkeni agisindan kamu
universitelerindeki  katlimer  akademisyenlerin  sessiz
istifa alg1 diizeylerine ait ortalamalarinda hem o6lcegin
timiinde (p=0,00) hem de alt boyutlarinda (giivensizlik:
0,01/ aidiyet: 0,02/ degersizlik: 0,01/ iletigimsizlik: 0,00/
tutarsizlik: 0,04) manidar bir farkliligin oldugu sonucuna
ulagilmigtir. “Akademik unvan” degiskeni agisindan kamu
iniversitelerindeki katilimer akademisyenlerin sessiz istifa
algi diizeylerine ait ortalamalarinda 6lgegin tiimiinde
(p=0,00) manidar farklilik ¢tkmakla beraber alt boyutlarindan
“giivensizlik alt boyutu (p=0,26), aidiyet alt boyutu (p=0,44)
ve tutarsizlik alt boyutu (p=0,06) ” hari¢ diger diger alt
boyutlarda (degersizlik: 0,00/ iletigimsizlik: 0,02) manidar
bir farkliligin oldugu sonucuna ulagilmistir. “Akademik
birim” degiskeni ac¢isindan kamu iniversitelerindeki
kaulimer akademisyenlerin sessiz istifa algi diizeylerine
ait ortalamalarinda 6lgegin tiimiinde (p=0,93) anlamh

Cilt/

bir fark bulunamamigur. Alt boyutlara bakildiginda
(givensizlik: 0,89/ degersizlik: 0,68/ iletisimsizlik: 0,61/
tutarsizlik: 0,57) manidar bir farkliligin olmadig1 ancak
“aidiyet alt boyutu (p= 0,03)”’nda anlaml bir farkin oldugu
tespit edilmistir. “Caligma siiresi” degigkeni agisindan
kamu niversitelerindeki ~katilimer  akademisyenlerin
sessiz istifa algi diizeylerine ait ortalamalarinda olcegin
timiinde (p=0,00) manidar farklilik ¢ikmakla beraber alt
boyutlarindan “aidiyet alt boyutu (p=0,10), iletisimsizlik
alt boyutu (p=0,05) ve tutarsizlik alt boyutu (p=0,40)” hari¢
diger tiim alt boyutlarda (giivensizlik: 0,01/ degersizlik:
0,00) manidar bir farkliligin oldugu bulgusuna ulagimigtir.
Kamu {iniversitelerinde goérev yapan akademisyenlerin
sessiz istifa algisinin yag, akademik unvan, akademik
birim ve caligma siiresi gibi demografik degiskenlere gére
degisiklik gosterdigi, bu farkliliklarin ise cogunlukla aidiyet,
degersizlik ve iletisimsizlik gibi alt boyutlarla iligkili oldugu
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gozlemlenmektedir. Bu farkhiliklarin nedenleri arasinda:
“Geng¢ akademisyenlerin beklentilerinin kargilanmamasi
ve kariyer belirsizligi, akademik unvanin getirdigi statii
farkliliklar1, akademik birimlerin farkli yonetim tarzlar1 ve
destek sistemleri, caligma siiresine bagl olarak motivasyon
kayb1 ve tiikenmislik gibi” faktorler yer almaktadir.

B Tablo 9 incelendiginde “yas” degiskeni agisindan vakaf
tiniversitelerindeki katilimer akademisyenlerin sessiz istifa
alg1 diizeylerine ait ortalamalarinda 6lgegin tiimiinde
(p=0,00) manidar farklilik ¢tkmakla beraber alt boyutlarindan
“aidiyet alt boyutu (p=0,89)” hari¢ diger tiim alt boyutlarda
(gtvensizlik: 0,00/ degersizlik: 0,00/ iletigimsizlik: 0,00/
tutarsizlik: 0,00) manidar bir farkliligin oldugu bulgusuna
ulagilmigtir. “Akademik unvan” degigkeni agisindan vakif
universitelerindeki katlimer akademisyenlerin sessiz istifa

I Tablo 9

alg1 diizeylerine ait ortalamalarinda 6l¢egin tiimiinde (p=0,00)
manidar farklilik ¢tkmakla beraber alt boyutlarindan “aidiyet
alt boyutu (p=0,99) ve tutarsizlik alt boyutu (p=0,07)” hari¢
diger tiim alt boyutlarda (giivensizlik: 0,00/ degersizlik: 0,00/
iletigsimsizlik: 0,00) manidar bir farkliligin oldugu bulgusuna
ulagilmigtir. “Akademik birim” degiskeni agisindan vakif
iniversitelerindeki katihimer akademisyenlerin sessiz istifa
alg1 diizeylerine ait ortalamalarinda hem o&lgegin tiimiinde
(p=0,25) hem de alt boyutlarinda (giivensizlik: 0,44/ aidiyet:
0,94/ degersizlik: 0,43/ iletisimsizlik: 0,32/tutarsizlik: 0,39)
manidar bir farklihfin olmadigi sonucuna ulagilmistir.
“Caligma stiresi” degiskeni acisindan vakaf tiniversitelerindeki
katlimer akademisyenlerin sessiz istifa algi diizeylerine ait
ortalamalarinda 6l¢egin tiimiinde (p=0,00) manidar farklilik
ctkmakla beraber alt boyutlarindan “aidiyet alt boyutu
(p=0,70)” hari¢ diger tiim alt boyutlarda (giivensizlik: 0,00/

Vakif Universitelerde Gérev Yapan Katilimailarin Yas, Akademik Unvan, Akademik Birim ve Calisma Stiresi Degiskenlerine Gore Sessiz Istifa Alg

Diizeyleri ve Alt Boyutlarina iliskin ANOVA Testi Bulgulari

Katihma
Sayisi
(N)

Sessiz istifa
Algi Duzeyleri

Demografik

Ozellic ~ Gruplar

Glvensizlik

Alt Boyutlar

Tutarsizhk

iletisimsizlik

Aidiyet Degersizlik

20-30 60 285 2,66 2,70 355 267 267
Yas 31-40 130 279 13% o000 263 1341 000 271 012 089 3% 1055 000 2% 641 000 260 558 (000
4w 119 2,56 2,26 2,73 304 227 248
yukarisi
Profesor
Doktor 48 245 2,17 2,71 293 203 243
Docent
Doktor 30 2,66 2,39 2,75 324 239 253
Doktor
Ogretim 78 2,70 249 2,71 328 246 255
Uyesi
Akademik ~ Q9retim
Gorevlisi 16 28 587 000 246 445 000 275 012 09 364 38 000 271 508 000 269 200 007
Unvan
(Doktor)
Ogretim
Caavlisl 72 2,72 2,51 2,74 331 243 263
Arastirma
Gorevlisi 7 307 290 2,71 404 311 257
(Doktor)
Arastirma
ol 58 288 2,75 263 356 2,75 263
Fakulte 222 269 248 2,71 329 243 2,55
. YUksekokul 26 267 24 2,75 323 238 258
Akademik I | I | |
i Meslek 137 025 08 044 013 04 092 043 118 032 101 039
Yiksekokulu 58 2381 2,60 2,74 348 261 2,65
Enstitii 3 266 2,19 267 308 287 250
1-5 yil 137 2,73 2,51 2,71 339 249 257
| 6-10 yil 87 233 267 268 347 263 2,68
Calisma 775 000 620 000 048 070 514 000 469 000 660 000
Suresi 11-15yil 40 267 240 2,79 318 240 257
Iyl v 45 246 218 274 291 210 237
ustu
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degersizlik: 0,00/ iletisimsizlik: 0,00/ tutarsizlik: 0,00)
manidar bir farkliligin oldugu bulgusuna ulagilmistir. Vakaf
tniversitelerinde gérev yapan akademisyenlerin sessiz istifa
algilari, yas, akademik unvan ve galigma siiresi gibi demografik
degiskenlere bagli olarak degisiklik gostermektedir. Ozellikle
giivensizlik, degersizlik ve iletisimsizlik alt boyutlarinda
anlaml farkliiklarin  bulunmasinin, vakif iiniversitelerinin
daha ticari ve performans odakli yapisindan kaynaklandig:
digiinilmektedir. Bu tiniversitelerdeki akademisyenler, is
giivencesi ve akademik 6zgiirliik gibi unsurlarin eksikligini
dahafazla hissedebilmekte ve bu durum da sessizistifa algilarim
gliclendirebilmektedir. Akademik yiikselmenin ve unvan
kazanmanin zor olmasi veya performansa dayali beklentilerin

Wi Tablo 10
Sessiz Istifa Olcegi Madde Ortalamalari

Sessiz istifa Olcegi Maddeleri

yiiksekligi, akademisyenlerin kendilerini degersiz ve giivensiz
hissetmelerine yol agabilmektedir. Agagidaki tabloda (M
Tablo 10) ise “Sessiz Istifa Olcegi maddeleri’ne ait tiim,
kamu ve vakif iiniversitelerine ait ortalamalar gosterilmistir.

Il Tablo 10’da verilen 6nermeler/maddeler boyut boyut kendi
icerisinde ayr1 olacak sekilde degerlendirmeye alindiginda farkls
cikarimlar yapilabilmektedir. “Giivensizlik alt boyutu”ndaki
7 onermenin katulm diizeyleri incelendiginde “4. Sadece
caligtyor gozikkmek bana yeterlidir” ©nermesine katulim
diizeyinin “X=1,59” olarak gerceklestigi goriilmektedir.
Sessiz istifa bir ¢aliganin kendi gorev tanimu digindaki bir isi
yapmamasi anlamina gelmektedir.

Vakif
Universiteleri

Kamu
Universiteleri

Toplam
Katilimalar

1.Isyerinin sosyal etkinliklerine katilmam 736 3,01 1,05 427 3,07 1,09 309 294 0,98
2.Yéneticimin inanci ve destegi olmadiginda kendimi degersiz hissederim 736 3,13 1,28 427 3,12 1,32 309 3,13 1,23
3.Calistigim isin karliiginin artmasi icin ekstra bir caba sunmam 736 2,32 1,10 427 220 1,07 309 249 1,12
4.Sadece calisiyor goziikmek bana yeterlidir 736 159 087 427 156 084 309 1,63 0,92
5.Isyerimde yoneticiler empati ve sefkatten yoksundur 736 3,11 1,25 427 3,15 1,27 309 3,05 1,23
6. isimde daha fazla katki sunmayi aptallik sayarim 736 199 1,08 427 1,90 1,03 309 2,12 1,14
7. Bedenim isyerindedir ama ruhum asla 736 2,14 1,15 427 2,17 1,18 309 2,10 1,10
Guvensizlik Toplam 736 2,47 064 427 245 063 309 249 0,65
8. Her Ucret artisinda gerginlik hissederim 736 2,555 1,26 427 2,19 1,08 309 3,04 1,33
9. isyerimde kariyer planlamasi yapilir 736 2,50 1,12 427 2,53 1,14 309 2,47 1,10
10. Yeteneklerime uygun yerde calistirimiyorum 736 2,74 1,28 427 2,78 1,32 309 2,68 1,23
11. Isim icin kendimi parcalarim 736 3,22 1,09 427 336 1,03 309 3,03 1,14
12. Isyerimde Ucretli izin ve tatil tesvik edilir 736 2,24 1,07 427 2,96 1,02 309 2,36 1,12
Aidiyet Toplam 736 2,65 0,48 427 260 047 309 272 0,50
13. Mesaim bitse de isim zihnimi mesgul eder 736 4,06 097 427 411 095 309 3,98 0,99
14. isyerimde ydneticilerin etik disi uygulamalari gérmezden gelinir 736 3,27 1,23 427 3,30 1,26 309 3,23 1,19
15. Calistigim is, 6zverimi hak etmiyor 736 296 1,30 427 2,84 1,30 309 3,11 1,27
16. Yoneticim temel ihtiyaclarimi gérmezden gelir 736 298 1,23 427 3,00 1,19 309 2,94 1,28
Degersizlik Toplam 736 3,32 085 427 331 085 309 332 087
17. Mesai saatleri disinda yoneticilerimin isle ilgili telefonlarini acmam 736 1,88 099 427 1,84 095 309 194 1,03
18. Mesai saatim bittigi an calismayi hemen birakirim 736 1,79 098 427 166 088 309 1,97 1,07
19. Yoneticimle seffaf iletisim kuramam 736 2,85 1,24 427 2,88 1,26 309 2,80 1,20
20. Isyerimde, “Erken &ten horozun, basi kesilir” 736 3,12 1,24 427 3,13 1,27 309 3,10 1,20
21. Gorev tanimim disindaki sorumluluklardan kacarm 736 2,47 1,15 427 2,46 1,14 309 2,49 1,17
iletisimsizlik Toplam 736 2,42 080 427 239 080 309 246 0,80
22. Isyerimde kararlar calisanlarin katilimiyla alinir 736 2,36 1,08 427 239 1,14 309 2,32 0,99
23. Isyerim icin faydali 6neriler sunmaya gerek duymam 736 2,38 1,11 427 241 1,09 309 235 1,12
24. Isyerimde yoneticiler giic ve otoritelerini kdtlye kullanmaktan cekinmezler 736 3,08 1,31 427 3,16 1,33 309 296 1,27
25. Isyerimde yéneticiler calisanlari can kulagiyla dinler 736 2,58 1,09 427 254 1,12 309 2,65 1,05
Tutarsizlik Toplam 736 2,60 040 427 263 041 309 257 0,38
Sessiz Istifa Toplam 736 2,69 043 427 268 042 309 271 043
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Bu cercevede oOlgegin ters kodlanmasi nedeniyle
Tirkiye’deki iiniversitelerde sessiz istifanin yliksek diizeyde
oldugu degerlendirilebilir. Benzer gekilde kamu (X=1,56)
ve vakif (X=1,63) iiniversiteleri kargilastirildiginda vakaf
tiniversitelerindeki akademisyenlerin bu 6nermeye daha
yiksek katilim gostererek sessiz istifay1 daha yiiksek diizeyde
yasadiklar1 dikkat ¢ekmektedir. Benzer sekilde “6. Isimde
daha fazla katki sunmay1 aptallik sayarim” Onermesine ise
katihm ortalamasi “X=1,99” olarak gergeklesmistir. Bu
onerme de “Tiirkiye’deki tniversitelerde sessiz istifanin
glivensizlik boyutunda yiiksek diizeyde seyrettigini”
gostermektedir. Kamu (X=1,90) ve vakif (X=2,12)
universiteleri kiyaslandiginda vakif {iniversitelerindeki
sessiz istifa durumunun kamu iniversitelerinden daha fazla
gerceklestigi anlagilmaktadur.

“Aidiyet alt boyutu”’ndaki 5 Onerme dikkate alinarak
kattlim diizeyleri incelendiginde en dusik katilimin
“X=3,22” ortalama ile “11. Isim i¢cin kendimi parcalarim”
onermesinde  oldugu  dikkat ¢ekmektedir.  Sessiz
istifa halinde caligan, kurumu i¢in fazladan bir gayret
ortaya koymamaktadir. Bu Onermeye kaulim kamu
iiniversitelerinde “X=3,36” ve vakif diniversitelerinde
“X=3,03” olarak gerceklesmistir ki, bu durum kamu
tniversitelerinde vakif {iniversitelerine kiyasla sessiz
istifanin daha fazla diizeyde gerceklestigini géstermektedir.
Onermeye “X=2,60 ile X=3,39 arast” katilim olmas1 sessiz
istifanin “orta diizey” oldugunu gosterse de 6nermenin
ters soru nitelifinde olmast nedeniyle yorumun ters
yapilmasi gerekmigstir. Bu nedenle bu 6nermeye katilim
diizeyleri dikkate alinarak sessiz istifa diizeyinin yiksek
oldugu anlagilabilmektedir. Aynmi alt boyuttaki “8.
Her iicret aruginda gerginlik hissederim” 6nermesine
katilm diizeyine bakildiginda “X=2,55” seklinde bir
oranla karsilagilmig olsa da kamu diniversitelerinde bu
oranin “X=2,19” ve vakif iiniversitelerinde bu oranin
“X=3,04” oldugu dikkat cekmektedir. Bu durumda
katilim dizeylerinin ters yorumlanmasi gerekmektedir.
Dolayistyla vakaf iiniversitelerinde sessiz istifa diizeyi kamu
iniversitelerinde kiyasla daha yiiksek gerceklesmistir.

“Degersizlik alt boyutu”ndaki 4 6nerme dikkate alinarak
katilm diizeyleri incelendiginde ve diger alt boyutlarin
genel ortalama puanlari degerlendirildiginde “X3,32” genel
katilim ortalamasi ile “X=2,60 ile X=3,39” puan araliginda
bir deger ortaya ¢ikmis oldugundan diger alt boyutlara
kiyasla akademisyenlerin bu alt boyuta dair sessiz istifa
diizeylerinin diisiik oldugu ¢ikarimi yapilabilir. Degersizlik
alt boyutunda dikkat ¢eken 6nerme ise “13. Mesaim bitse
de igim zihnimi meggul eder” seklindeki 6nermedir ve bu
onermeye katilim diizeyi “X=4,06” olarak gerceklesmistir.
Bu durumda 6nerme tek bagina degerlendirildiginde hem
kamu (X=4,11) hem de vakif (X=3,98) iiniversitelerindeki
akademisyenlerin sessiz istifaya siirikklenmelerine neden
olacak olan zihinsel megguliyetlerinin devam ettigi
anlagilabilmektedir. Bu katulim diizeyi akademisyenlerin
yiiksek oranda igleri ile ilgili zihinsel megguliyet icerisinde
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olduklarin1 goéstermektedir. Buradaki katilim dizeyleri
kamudaki akademisyenlerin zihinsel mesguliyetlerinin

daha yiiksek oldugunu gostermektedir.

“Tletisimsizlik alt boyutu”ndaki 5 6nerme dikkate alinarak
katilim diizeyleri incelendiginde en diisiik katilim oraninin
“X=1,79” ile “18. Mesai saatim bittigi an ¢alismay1 hemen
birakirim” geklindeki 6nermede oldugu goriilmektedir.
Bu 6nermeye kamu iniversiteleri “X=1,66" vakif
tiniversiteleri ise “X=1,97” oraninda katlim gostermistir.
Bu onermeye katulim diizeyi tim tniversiteler i¢in az
olsa da ters kodlama nedeniyle vakif {iniversitelerindeki
akademisyenlerin kamuya kiyasla sessiz istifa diizeylerinin
daha yiiksek oldugu goériilebilmektedir. Diger yandan
akademisyenlik mesleginin mesai saatinin olmamasi
dikkate alindiginda bu 6nermeye genel katlhmin disik
olmasi anlamli goziikmektedir. Iletisimsizlik boyunun alt
boyutlar: birlikte degerlendirildiginde en yiiksek katilimin
“X=3,12” orani ile “20. Isyerimde, ‘erken Gten horozun,
bas1 kesilir” seklindeki énermede oldugu goriilmektedir.
Kamu (X=3,13) ile vakif (X=3,10) iiniversitelerinin katilim
diizeyleri arasinda pek fazla bir fark olmasa da tim
universiteler igin tiniversite ¢aligma ortamlarinin “erken
oten horozun basinin kesilmesi seklindeki bir 6nermenin
ortaya ¢ikmasini saglayan bir orgiit kiiltiri ve iklimi ile
yonetiliyor olmast 6ngériisti” tiniversitelerin sessiz istifaya
zemin hazirlayan 6zelliklerde caligma alanlari oldugu
digiincesini giiclendirmektedir.

“Tutarsizlik” alt boyutu”ndaki 4 6nerme dikkate alinarak
kaulim diizeyleri incelendiginde en disiik katlimin
“X=2,36" ile “22. Isyerimde kararlar calisanlarin
katlimiyla aliir” geklindeki 6nermede gerceklesirken
en yiiksek katilimm bu onermenin tersi bir anlami
iceren “24. Isyerimde yoneticiler gii¢c ve otoritelerini
kotiiye  kullanmaktan  ¢ekinmezler”  6nermesinde
oldugu gorilmektedir. Bu iki 6nerme icin kamu ve
vakif tniversitelerinin katilim oranlar1 arasinda yiksek
bir fark c¢ikmamakla birlikte her iki 6nermeye ortak
katilimin birbirinin tersi diizeyde gerceklesmesi her iki
onerme ile de tiniversitelerin ¢aligma ortamlarimin 6rgiit
kileirid ve iklimi anlaminda sessiz istifaya daha miisait
oldugu algist uyandirmaktadir. Ciinki {iniversitelerde
akademisyenlere “kararlara katilima dahil edilmeme”
ve “amirlerin gii¢ ve otoritesini kotiiye kullanabilmesi”
yoniinde bir giivensizligin agilanmig olmasi tiniversitelerin
sessiz istifaya yatkin ortamlar/kurumlar olmalar1 algisini
uyandirmaktadir.

Nitel Bulgular

Nitel veri toplama yontemlerinden biri olan goriisme, iki
veya daha fazla kisi arasinda gergeklegen ve belirli sorular
dogrultusunda ilgili kisilerden bilgi toplamak amaciyla
yapilmaktadir. Bu baglamda goriisme, bir aragtirma sorunu
veya konusu hakkinda ayrintli veri elde etme olanag:
sunmaktadir (Biiyiikoztirk ve ark., 2016).
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i Tablo 11
Tum Katiimcilarin Demografik Bilgileri

Universite

. Akademik Birim
Turi

Calisma Alani

No Cinsiyet Yas i Unvan e
Durum Deneyim
1 Erkek 42 Bekar R Sgrqnm 4yl
yesi
2 Erkek 30 Evli Sl 4yl
Gorevlisi
3 Erkek 39 Evli Docent 12 yil
4 Erkek 48 Evii Ogretim 22yl
Gorevlisi y
5 Erkek 64 Evli Docent 38yl
6 Kadin 40 Bekar 2k QU 18 yil
Uyesi
7 Kadin 40 Evli Dt 097t 18 yil
Uyesi
8 Erkek 60 Evli Profesor 40 yil
Ogretim
9 Kadin 35 Evli Gorevlisi 8 yil
Doktor
10 Kadn 35 Evli Ogretim 13yl
Gorevlisi
11 Kadn 40 Evli Clojilim 8yl
Gorevlisi
12 Erkek 32 Bekar D¢ O0retim g0y
Uyesi
13 Erkek 34 Bekar Q=i 4yl
Gorevlisi
Ogretim
14 Erkek 27 Bekar Gorevlisi 2yl

Vakif Orgutsel Davranis, Yénetim Fakulte
Vakif Saglik Yonetimi, Saglik isletmeleri Meslek
Yonetimi Yuksekokulu
: Meslek
Kamu Muhasebe ve Finans Yiiksekokulu
Kamu Muhasebe, Belge Alani, Yonetim Meslek
Organizasyonu Yiksekokulu
Kamu Yeni Turk Dili Edebiyati Fakulte
Kamu Muzik Perforgjar_\s Kaygsl, Calagi Fakiilte
gitimi
: Meslek
Kamu Pazarlama, Turizm Pazarlamasi Yiiksekokulu
Kamu Egitim Yonetimi Fakulte
s Meslek
Kamu Istatistik Yiiksekokulu
Yaraticilik, Ttkenmislik
Kamu Calismalari, Kulturlerarasi Yksekokul
Yetkinlik
N . Meslek
Kamu Yonetim ve Organizasyon Yiiksekokulu
Yoénetim ve Organizasyon,
Orgutsel Davranis, insan ;
et Kaynaklari Yonetimi, Stratejik Fakiilte
Yoénetim
Vakif Saglik Yonetimi, Saglikta Kalite, Meslek
Dijitallesme Yuksekokulu
Gastronomi ve Mutfak Sanatlari, Meslek
Vakif

Trendler, Strdurulebilirlik Y Uksekokulu

Goriigme sorularinin belirlenmesi igin oncelikle literatir
taramast gerceklestirilmis ve buradan saglanan katki ile
akademisyenlerin sessiz istifa ile ilgili goriislerini belirlemek
amactyla 8 acitk uglu sorudan olusan yari yapilandirilmig
bir gorisme formu hazirlanmigtr. Hazirlanan bu gérigme
formu tizerinde alaninda uzman ti¢ akademisyenin goriigleri
almmus ve elestirileri ile katkilar1 dikkate alinarak gerekli
diizeltmeler yapilarak aragurma formu yeniden dizayn
edilmistir. Calismaya katilmayr kabul eden 17 kisiden 3’i
daha sonraki siirecte kayit vermekten imtina ettiginden
gorigme 5’i vakif 9u kamu {niversitesi olmak {izere
B Tablo 11’de demografik bilgileri verilen 14 kisi ile
gerceklestirilmistir. Aragtirma verileri, 5 Mayzs ile 23 May1s
2024 tarihleri arasinda toplanmigtir.

Asagidaki BF Tablo 12’de akademisyenlerin miilakattaki
degerlendirmeleri  dikkate  almarak ortaya  ¢ikan
temelar, alt temalar ve kaulimcilarin bu temalarla iligkili
degerlendirmeleri yer almaktadir.
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Sessiz istifa konusunda yapilan ¢aligmada, dort ana tema ve
bu temalara bagl cesitli alt temalar belirlenmistir. Tlk tema
olan “Sessiz Istifa Farkindaligi,” calisanlarin islerine kargt
duyarsizlagtiklari, ekstra vazife almaktan kacindiklari, mesai
sonrast gorevlerden uzak durduklari ve motivasyon eksikligi
yasadiklart durumlart icermektedir. Tkinci tema “Is Yagam
Dengesi ve Akademik Zorluklar,” ig-yagam dengesinin
bozulmasi, akademik islerin fazlalif1, ders programlarindan
kaynakli sorunlar ve esnek olmayan calisma saatlerinin
bunalticihigr gibi akademisyenlerin yagadig1 zorluklar: ele
almaktadir. Uciincii tema “Gérev Tanimini Asan ve Adil
Olmayan Talepler,” adil olmayan gorev dagilimi ve adaletsiz
beklentiler nedeniyle c¢aliganlarin yasadigt haksizliklart
vurgulamaktadir. Son olarak, “Kuruma Aidiyet Hissi ve
Katkiya Denk Olmayan Davraniglar” temasi, caliganlarin
aidiyet eksikligi, kadro verilmemesi, emeklerin kargilhik
bulmamasi ve takdir ve 6dil sisteminin olmamast gibi
kuruma olan baghliklarini zedeleyen faktorleri icermektedir.
Bu temalar ve alt temalara ait bazi 6rnek katilimer ifadeleri,
yukaridaki tabloda detayl sekilde sunulmugtur.
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Il Tablo 12
Akademisyenlerin Tema ve Alt-Tema Bazinda GorUsleri

ilgili ifadeler
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. Kapitalist sistem insanlari cok fazla sémurlyor ve insanlar her ne kadar kendilerini dinleyemese
Ise Karsl de akintiya kapilmis dal misali strtkleniyor. / Sessiz istifa aslinda en basit tabiri ile bir calisanin
Duyarsizlasma 1,3, belki kovulmamak icin mimkun olan en az seyi yaptigi durum olarak nitelendirebilirim. / Yasanan

=) 12 nepotizmler 6rgutsel bagliligi yitirmenize ve hatta 6rgitsel nefrete yonelmenize neden oluyor.
©
_g Ekstra Vazife EI_<stra gt’)rey ve liderlik roIIe_rinden_ k_a(;lnma, da_ha_az sorumluluk almak icirj t.)iller?k yapilan
< bir harekettir. / Insanlarin gorevlerini yerine getirdikten sonra baska islerle ilgili gérev almak
2 © Almaktan 1,4, . : z e
istememeleri ya da gorevden kacislari. / Hocalik disinda ekstradan ascilik yaptiriyorlar, eger bana
© Kacinma 14 T g f S it
= verilen isler kacmama firsat veren isler olsa derhal yapmaktan imtina edecegim.
o .
3 5 Més.sr'eizggaﬂ is-yasam dengemi korumak icin verilen isleri yapiyor ama fazladan is almiyorum. / is disindaki
& Kacnma 2,4 zamanimi kisisel gelisimime ayirmak istiyorum, bu ylizden mesai disi calismayi reddediyorum.
4 Motivasyon Ders dagilimina dair fikrimin sorulmamasi motivasyonumu dusuruyor. / Motivasyon eksikligi
Eksikligi 3,5 nedeniyle is yerinde sadece zorunlu olan isleri yapiyorum.
5 ; Aile ve is hayatimi dengelemekte zorlaniyorum; bu ylizden isten sogudum. / is yasam dengemi
~ Is-Yasam - G fors 0 S . =R g s
= . korumak icin sessiz istifa davranisi sergiledim. / Uzerime yukledikleri asiri yukd almalari icin
5 = Dengesinin 1,2, adirc . gimi hatirl b h i bu isleri
5 v 13 muddrame isyan ettigimi hatiri lyorum. Hocam ben ahtapot muyum, verilen saatte bu islerin
N bitmesi imkansiz, 6zel hayatimi elimden aldiniz
X ' y ’
g T Melbt Akademik calismalarin yiiki altinda eziliyorum ve bu da is yerinde performansimi duistirtiyor. / Birden
3 Akademik Islerin 3, 4, . s X SRy
6 2 Fazlalidn 10 fazla alanda uzmanlik gerektiren dersler yurtitmek yorucu oluyor. / Bir dersin yuktmldltkleri disinda ek
=% 9 dersler, projeler veya komitelerde gorev alma gibi ekstra sorumluluklar verilmektedir.
% Ders 3,  Derslerin birkac gline toplanmamasi zamanin heba edilmesine neden oluyor. / Ders
7 Q Programlarindan 4,  programlarinin diizensizligi ve yogunlugu nedeniyle isime olan ilgim azaldi. / Brans disi derslerin
S Kaynakli Sorunlar 11 verilmesi beni olumsuz etkiliyor.
a ) . . '
c Esnek Olmayan Kurumdaki zorlayici uygulamalar is-yasam dengemi bozuyor. Esnek olmayan calisma saatleri
3 o Calisma 1,5, kisisel hayatimi olumsuz etkiliyor. / Ozellikle dénem baslari veya sonlari gibi yogun dénemlerde,
£ Saatlerinin 10  akademik ve idari gorevlerin artmasi, kisisel ve ailevi zamanimi ciddi sekilde kisitlamakta, bu da
2 Bunalticiligi uzun vadede hem fiziksel hem de zihinsel sagligimi etkilemektedir.
= 1,4, Surekli ekstra gorevler veriliyor ve bu adil degil. / Adil olmayan gérev dagilimi is verimliligimi
9 £6& Adil Olmayan 5,  dusdrayor. / Ekstra gorevler her zaman ayni kisilere veriliyor bu cok haksiz bir durum. / Bir
=® ., GorevDagilimi 10,  dersin yukumlultkleri disinda projeler veya komitelerde gérev alma gibi ekstra sorumluluklar
cEZ 12 verilmektedir, bu taleplerin adil olmadigini distindyorum.
08 o o R
5 S 34 Gorev taniminin disindaki isleri yapmak istemiyorum. /Gérev tanimimi asan talepler adil degil
> < Adaletsiz ~ " ve bu durum beni rahatsiz ediyor. / Adil olmayan talepler nedeniyle is yerinde huzursuzluk
10 2o : 7, o _— : o
S > Beklentiler Olmasi 12 Yyasiyorum. / Torpilli olanlar korunurken ve onlardan hicbir sey beklenmezken siz dersler ve idari
o gorevleri stirdiirtiyorsunuz.
= Kendimi kuruma ait hissetmiyorum bu da calisma motivasyonumu dustryor. / Kuruma aidiyet
2 hissetmemi saglayan uygulamalar yok. / Kurum politikalari calisanlarin aidiyet duygusunu
© 2,4, desteklemiyor. / Bir yere ait olabilmek icin orada 6nemsendigini, deger gordugini ve varliginizin
r§ 8, kurum icin cok dnemli oldugunuzu hissedebilmeniz ya da daha dogrusu hissettiriimesi temel
11 = Aidiyet Eksikligi 11,  esastir. /Acikcasi esnaf lokantasi cok daha profesyonel yonetilir, ben hoca olarak alinmisken okula
© 12,  benzemeyen yere aidiyet hissedilir mi? /Hayir hocam kesinlikle kendimi kurumuma ait hissetmiyorum.
g 14 Kurumum da kendimi ait hissetmemi tesvik edecek hic bir érnek yok. Ait de olmayacagdim, bu sekilde
e} davraniimasindan hosnut olmadigimi da surekli dile getirecegim, onlar bikana kadar ya da belki de
= sdzlesmemi yenilemeyene kadar ama bir sekilde bir seylerin degismesi gerekiyor.
(]
o Doktorasini bitirmis birisi olarak docentligi almis bir is arkadasimin kadrosunu ne zaman
12 3 Kadro 13 alacagini bilmemesi gercekten kendimi kuruma karsi sogutmaktadir. /Universitemizde iki tc
% Verilmemesi ’ sene beklediginiz bir kadroyu bir baskasi gelip hemen elinizden alabiliyor baska baglantilariyla
ﬁ dolayisiyla bunun kuruma ait hissetmesini oldukca kotu etkileyen bir durum oluyor.
; Yaptigim katkilar karsisinda bir tesekkdr bile almak zor. / Emeklerin karsiligini bulmamasi kuruma
e 3 baglihgr azaltiyor. Cabalarimin karsiligini alamadigim icin motivasyonum dasuk. / Emeklerimizin
Emeklerin Karsihk 2,3,  ~~~. : . ; . e o
13 = Bulmamas: 47 gorulmemesi ve karsilik bulmamasi is yerinde motivasyon eksikligine neden oluyor. / Kurum icin
= ’3’ o kadar cabaladim, geriye dénip baktigimda okul sekreteri bana hocam demek yerine ismimin
z sonuna bey ekleyerek hitap ediyordu.
© . A .
14 g Tal;gltre\r/ﬁirﬁgu' Yaptigim islerin takdir edilmemesi beni isten sogutuyor. / Kurumda bir takdir ve 6dul sistemi yok
& Olmamas 5,6 bu da calisanlarin motivasyonunu olumsuz etkiliyor.
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guvensizlik yaratiyor.

Yonetimle ilgili sorunlar is yapma motivasyonumu olumsuz etkiliyor. / Yonetimin aldigi kararlar
. genellikle calisanlarin goruslerini dikkate almiyor; bu da huzursuzluga neden oluyor. / Yoneticilerin
12 sorumsuzlugu is verimliligini dusurtyor. / Acikcasi esnaf lokantasi cok daha profesyonel yonetilir.

Bilgi Uretimi ve tuketimi desteklenmiyor bu da is yerinde verimliligi dustrtyor. / Akademik
Uruinlerin yeterince degerlendiriimemesi motivasyonu dusuriyor. / Akademik drinlerimizi
kullanacak platformlar veya destekleyici yapilar mevcut dedgil.

Bilimsel calisma eksikligi is verimliligini dtstrtyor. / Bilimsel calismalarin desteklenmemesi isten kopmama
neden oluyor. / Bilimsel projelere yeterli kaynak ve zaman ayrilmamasi motivasyonumu olumsuz etkiliyor.

Liyakatli atamalarin yapilmamasi akademik huzuru bozuyor. / Adalet ve liyakat eksikligi is yerinde
huzursuzluga neden oluyor. / Liyakat esasina dayanmayan atamalar ve kararlar calisanlar arasinda

Nitel veriler, kamu ve vakif {iniversitelerinde gorev
yapan akademisyenlerin sessiz istifa algilarina dair detayli
goriiglerini icermektedir. Bu veriler, goriisme yoluyla elde
edilmigtir ve kaulimailarin sessiz istifa farkindaligi, ekstra
vazife almaktan kaginma, mesai sonrasi goérevden kaginma,
motivasyon eksikligi gibi temalar altunda toplanmugtir.

Kamu tniversitelerinde gorev yapan akademisyenler,
gorev dagilmindaki adaletsizlikler, yonetim sorunlari,
akademik ig yikiniin fazlalig1 ve esnek olmayan caligma
saatleri gibi faktorlerin sessiz istifaya yol actigini
belirtmislerdir. Ozellikle, yénetimin ¢alisanlarin goriiglerini
dikkate almamasi ve adil olmayan gérev dagilimi, kamu
tiniversitelerinde sessiz istifa algisin1 artiran 6nemli faktorler
olarak 6ne ¢ikmustir.

Vakif {iniversitelerinde gorev yapan akademisyenler ise
genellikle ekstra gorevlerden kacinma, ig-yasam dengesini
koruma istegi ve motivasyon eksikligi gibi nedenlerle sessiz
istifa davramigi sergilediklerini ifade etmiglerdir. Ayrica,
vakif iiniversitelerinde kuruma aidiyet hissinin eksikligi ve
emeklerin kargilik bulmamas: gibi faktorler de sessiz istifay
tetikleyen unsurlar arasinda yer almigtir.

Kamu ve vakif iiniversitelerinde gérev  yapan
akademisyenlerin sessiz istifa algilarinda bazi benzerlikler
ve farkliliklar bulunmaktadir. Her iki iniversite tirtinde
de ekstra gorevlerden kaginma ve ig-yasam dengesi
konularinda ortak kaygilar dile getirilmistir. Ancak, kamu
tniversitelerinde yonetim kaynakli sorunlar ve adaletsiz
gorev dagilimi daha belirginken, vakif {iniversitelerinde
kuruma aidiyet eksikligi ve emeklerin kargilik bulmamasi
daha fazla vurgulanmigtir.  Sonu¢ olarak, kamu
tniversitelerinde gorev yapan akademisyenlerin sessiz istifa
algilar1 yonetim ve adalet eksikligi ile iligkilendirilirken,
vakif tiniversitelerinde gorev yapan akademisyenlerin sessiz
istifa algilar1 motivasyon eksikligi ve kuruma aidiyet hissinin
diisiik olmastyla iligkilendirilmektedir. Bu durum, her iki
universite tirtinde de yonetim politikalarinin ve c¢aligma
kosullarinin iyilegtirilmesi gerektigini gostermektedir.

Aragtirmanin nitel sorulari arasinda katilimcilara “Sessiz
istifa metaforudur” seklinde bir soru
yoneltilmigtir. Katilimeilarin sessiz istifaya yonelik metafor
baglantili cevaplar1 degerlendirildiginde, akademisyenlerin

Cilt/

caligma hayatlarinda yagadiklari “titkenmisglik, anlam arayis,
bikmiglk ve enerjinin boga harcanmasi” gibi duygularla
iligkilendirdikleri metaforlar incelendiginde, bu olgunun
derin bir psikolojik ve duygusal yipranmay1 temsil ettigi
anlagilmaktadir. Akademisyenler, “liyakatsizlik ve eli kolu
baglanmuglik” gibi deneyimlerle karsi kargiya kaldiklarinda,
“akademik kariyerlerinin kiyameti olarak nitelendirdikleri
bezginlik ve havlu atma duygularimi” yagadiklarmi ifade
etmislerdir. Bu durum, “psikolojik taciz, ¢aresizlik ve korku”
gibi olumsuz metafor ifadeler kullanmalarina neden olan
duygularla daha da pekismektedir. Ayrica, “ne kadar ekmek
o kadar kofte” ve “vazgecis” gibi ifadeler, akademisyenlerin
is performanslarina ve motivasyonlarina yonelik negatif
algilarini  yansitmaktadir.  “Direnis,  kabullenis  ve
vazgecis” metaforlar ise, akademisyenlerin bu zorlu siire¢
kargisindaki tepkilerini ve hayatta kalma stratejilerini ortaya
koymaktadir. Sonug olarak, sessiz istifa, akademik diinyada
“enerji kayb1 ve motivasyon eksikligiyle” karakterize edilen,
derin bir duygusal ve psikolojik yipranmay1 yansitan ¢ok
boyutlu bir olgudur. Bu olgu, akademisyenlerin ig tatmini ve
performanslarini olumsuz etkileyerek, akademik bagarinin
stirdiiriilebilirligini tehlikeye atmaktadir.

Is tanimmin digina ¢ikmamasina ragmen kuruma aidiyet
hissi yasayan katthimcilari sessiz istifa algi diizeylerinin
diisiik (K1); is tanimlarinin digina ¢tkmamaya 6zen gosteren
ve bazi ek isleri yapabilen kathmecilarin sessiz istifa alg:
diizeylerinin orta (K3, K4 ve KB8); siirekli mobbing ve
adaletsizlik yagayarak kuruma aidiyet hissetmeyen ve sadece
zorunlu igleri yapan kaulimcilarin ise sessiz istifa algi
diizeylerinin yiiksek diizeyde (K2, K5, K6, K7, K9, K10,
K11, K12, K13 ve K14) oldugu séylenebilir.

Sonuc, Degerlendirme ve Tartisma: Nicel ve
Nitel Veriler Cercevesinde Vakif ve Devlet
Universitelerinin Kiyaslanmasi

Kamu iniversitelerinde caligan akademisyenlerin sessiz
istifa durumlar;, demografik degiskenler acisindan
incelendiginde belirgin farkliliklarin oldugu anlagilmaktadir.
Arastirmada, akademisyenlerin sessiz istifa alg1 diizeyleri orta
seviyede tespit edilmigtir. Kamu {iniversitelerinde, 6zellikle
giivensizlik ve iletisimsizlik alt boyutlarinda sessiz istifa
algilar1 ytiksek cikarken, aidiyet ve degersizlik alt boyutlarinda
disiik diizeylerde goriilmiigtiir. Calisma siiresi ve yag gibi
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demografik degiskenler sessiz istifa algisini anlaml gekilde
etkilemigtir. Caligma siiresi arttik¢a, akademisyenlerin sessiz
istifa alg1 diizeylerinin azaldig1 tespit edilmistir. Bu bulgular,
kamu iniversitelerinde akademik ortamlarda yaganan
sorunlarin sessiz istifaya yol acugini gostermektedir.

Vakif iiniversitelerinde ¢aligan akademisyenlerin sessiz istifa
durumlari, belirgin demografik degiskenlere bagli olarak
incelendiginde, genel olarak orta diizeyde bir sessiz istifa
algisma sahip olduklari anlagilmakeadir. Giivensizlik ve
iletigimsizlik alt boyutlarinda yiiksek sessiz istifa algilar1 dikkat
cekerken, aidiyet ve degersizlik alt boyutlarinda daha disiik
diizeyde gergeklestigi soylenebilir. Ozellikle galisma siiresi
ve yag gibi faktorler, akademisyenlerin sessiz istifa algilarim
anlamli sekilde etkilemigtir. Calisma siiresi arttik¢a, sessiz istifa
alg1 diizeyleri azalmaktadir. Ayrica, vakif {iniversitelerinde
yoneticilerin etik dist uygulamalar1 gérmezden gelmesi ve
akademisyenlerin mesai saatleri diginda is yiiklerinin zihinsel
mesguliyet yaratmasi, sessiz istifa algisinin yiiksek olmasima
katkida bulunmaktadir.

Kamu ve vakif iniversitelerinde calisan akademisyenlerin
sessiz istifa alg1 durumlari, demografik degiskenler acisindan
belirgin farkliliklar sergilemektedir. Kamu iiniversitelerinde,
akademisyenlerin sessiz istifa alg1 diizeyleri genel olarak orta
seviyede tespit edilmistir. Giivensizlik ve iletigimsizlik alt
boyutlarinda ise akademisyenlerin yiiksek sessiz istifa algilar:
dikkat cekerken, aidiyet ve degersizlik alt boyutlarinda
daha diisiik diizeyde oldugu anlagilmaktadir. Ozellikle
calisma siiresi ve yas gibi demografik degiskenler, sessiz
istifa algisint anlamli sekilde etkilemektedir. Caligma stiresi
arttik¢a, kamu tniversitelerinde akademisyenlerin sessiz
istifa alg1 diizeyleri azalmaktadir. Vakif tniversitelerinde
ise akademisyenlerin sessiz istifa alg1 diizeyleri orta olarak
bulunmugtur. Ancak, vakif tiniversitelerinde giivensizlik ve
iletisimsizlik alt boyutlarinda daha yiiksek sessiz istifa algilart
dikkat ¢ekmektedir. Aidiyet ve degersizlik alt boyutlarinda
ise daha digik dizeyde gergeklestigi anlasilmaktadir.
Valkif tiniversitelerinde yoneticilerin etik dig1 uygulamalar:
gormezden gelmesi ve mesai saatleri diginda is yiikiiniin
akademisyenler izerinde zihinsel mesguliyet yaratmas,
sessiz istifa algisinin yiiksek olmasina neden olmaktadir.
Caligma siiresi ve yas, vakif tiniversitelerinde de sessiz istifa
algisini etkileyen 6nemli faktSrlerdir, ancak bu etkinin
kamu iniversitelerinde daha belirgin oldugu séylenebilir.
Bu karsilastirma, kamu ve vakaf {iniversitelerinde akademik
ortamlarda yaganan sorunlarin ve yonetsel uygulamalarin
akademisyenlerin sessiz istifa algilar1 tizerinde farkli etkiler
yaratugini gostermekeedir.

Gortismeye kaulim saglayan K3, K4, K5, K6, K7, K8,
K9, K10 ve Kl10’in ifadeler dikkate alindiginda, kamu
tniversitelerindeki akademisyenlerin sessiz istifa alg:
diizeylerinin yiiksek oldugu s6ylenebilir. Katilimeilar;
yonetim kaynakli sorunlar, adil olmayan gérev dagilimlar:
ve liyakatsizlik gibi faktorler nedeniyle motivasyon kaybi
yasadiklarini belirtmiglerdir. Ders dagiliminda adaletsizlik
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ve yoneticilerin ¢aliganlarin goriislerini dikkate almamasi, ig-
yasam dengelerini olumsuz etkilemektedir. Ayrica, akademik
is yikiniin fazlah$1 ve esnek olmayan caligma saatleri,
akademisyenlerin iglerinden duygusal olarak kopmalarina
yol agmaktadir. Bu durum, akademisyenlerin yalnizca
zorunlu gorevlerini yerine getirip ekstra sorumluluklardan
kaginmalariyla sonuglanmaktadir.

Goriigmeye katulim saglayan K1, K2, K12, K13 ve K14%in
ifadeleri  dikkate alindiginda, vakif (iniversitelerindeki
akademisyenlerin ig-yasam dengesi ve akademik yiiklerinin
fazlaliginedeniylesessizistifaalgisi diizeylerinin yiiksek oldugu
soylenebilir. Katulimcilar yapuklar1  degerlendirmelerde
ekstra gorevlerden kaginma, motivasyon eksikligi ve is-yasam
dengelerinin bozulmasi gibi konulara vurgu yapmaktadirlar.
Akademisyenler, ders programlarinin diizensizligi ve agiri
is yiikii nedeniyle kisisel ve ailevi yagamlarinin olumsuz
etkilendigini belirtmektedirler. Ayrica, vakif tiniversitelerinde
adil olmayan gorev dagilimlart ve agir1 sorumluluklarin
stirekli ayni kisilere verilmesi de sessiz istifa davraniglarini
tetiklemektedir. Bu durum, akademisyenlerin yalmzca
zorunlu gorevlerini yerine getirip ekstra sorumluluklardan
kaginmalarina neden olmaktadir.

Hem kamu hem de vakif tiniversitelerinin ortak sorunlari
arasinda; adil olmayan goérev dagilimlari ve agiri is
yiki bulunmaktadir. Ancak, kamu iniversitelerinde
yonetimsel sorunlar ve liyakatsizlik 6n plandayken,
vakif iniversitelerinde ig-yasam dengesi ve motivasyon
eksikligi daha belirgin faktorler olarak 6ne ¢ikmaktadir.
Bu kargilagirma, {iniversitelerin calisan memnuniyetini
artirmak ve sessiz istifa davraniglarini azaltmak icin farkli
stratejiler gelistirmesi gerektigini ortaya koymaktadur.

Kamu ve vakif {iniversitelerinde caligan akademisyenlerin
sessizistifaalgi durumlarinin, hem nicel hem de nitel bulgular
agisindan belirgin farkliliklar gosterdigi soylenebilir. Nicel
bulgulara gére, kamu iiniversitelerinde giivensizlik ve
iletisimsizlik alt boyutlarinda sessiz istifa algilar yiiksek iken,
vakif iniversitelerinde caligan akademisyenlerde bu alginin
net bir sekilde daha yiiksek oldugu goriilmektedir. Calisma
stiresi ve yag gibi demografik degiskenler her iki kurumda
da sessiz istifa algisini etkiler iken, kamu tiniversitelerinde
caligan akademisyenlerde bu etki daha belirgindir. Nitel
bulgular, kamu {niversitelerinde yonetim kaynaklh
sorunlar ve liyakatsizlik gibi faktorlerin sessiz istifaya
yol acugini, vakif iiniversitelerinde ise ig-yasam dengesi
sorunlart ve motivasyon eksikliginin 6n planda oldugunu
gostermektedir. Hem kamu hem de vakif tiniversitelerinde
ortak sorunlar arasinda; adil olmayan gérev dagilimlar: ve
agirt ig yiki bulunmakeadir.

Hem kamu hem de vakifiniversitesinde ekstra gorevve liderlik
rollerinden kaginma egiliminin benzer oldugu anlagilmaktadur.
Bu durum, akademisyenlerin daha az sorumluluk almayi tercih
etmeleriyle agiklanabilir. Kaulimcilar, ekstra gorevlerin adil
olmayan sekilde dagiulmasindan ve bazi galisanlarin siirekli
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olarak bu gorevleri istlenmek zorunda birakilmasindan
sikayetcidirler. Bu durum, c¢alisanlarin motivasyonunu
olumsuz etkileyerek kuruma olan baghliklarini olumsuz
etkilemektedir. Ayrica, akademisyenlerin kendilerini kuruma
ait hissetmemeleri ve yapuklar1 iglerin yeterince takdir
edilmemesi, sessiz istifa davraniglarini tetikleyen diger 6nemli
faktorlerdir. Katilimcilar, emeklerinin kargilik bulmamast,
takdir ve 6dil sisteminin olmamasinin motivasyonlarini
diigiirdiigiinii  belirtmektedirler.  Ozellikle, kamu
universitelerinde kadro verilmemesi ve liyakat esasina
dayanmayan atamalar, akademisyenlerin kuruma olan
aidiyet duygusunu olumsuz etkilemektedir.

Literatiirdebualandayapilan giincel caligmalarabakildiginda,
Karayaman (2023) sessiz istifa ile kigi-orgiit uyumu arasinda
anlamli ve yiiksek dizeyde negatif bir iligki oldugunu
tespit etmistir. Bu bulgu, sessiz istifa davramiginin arttkea
caliganlarin 6rgiitle uyumunun azaldigini gostermekte ve
mevcut ¢alismanin sonuglariyla uyumlu oldugunu ortaya
koymaktadir. Karayaman (2023), demografik degiskenlere
gore yaptugi analizlerde de bu ¢aligmanin bulgulariyla paralel
sonuclar elde etmigtir. Yazar, mavi yakali calisanlarin sessiz
istifaya daha yatkin oldugunu 6ne siirerken, bu ¢alismada
ise vakif iniversitelerinde ¢aliganlarin sessiz istifaya daha
yiiksek diizeyde maruz kaldigi sonucuna ulagilmistir. Ozen
ve ark., (2024) 6gretmenler tizerinde yapuiklari aragtirmada,
ogretmenlerin, bu caligmadaki akademisyenlerle benzer
sekilde, sessiz istifa algi diizeyine sahip oldugunu ve bu
durumun 6gretmenlerin ¢aligma motivasyonlarini yiktigini
tespit etmistir. Ustiin ve Tatli (2024) ise kamu ve 6zel
sektor caliganlart izerinde yaptiklar1 aragurmada bu
calisma ile uyumlu olarak demografik degiskenler
temelinde anlamli farkliliklar tespit etmis olsalarda
ozel sektordeki sessiz istifa diizeyinin kamu sektoriine
kiyasla daha digiik oldugunu tespit ederek bu ¢aligmanin
bulgularinin aksine bir sonuca ulagmiglardir.

Oneriler

Hem kamu hem de wvakif {niversitelerinde ¢aligan
akademisyenlerin sessiz istifa algilarim1 azaltmak icin
agagidaki stratejilerin ve onerilerin dikkate alinmasinin hem
akademisyenelere hem de yiiksek 6grenime katki saglayacagi
diistintilmektedir:

1. Orgiitlerde is-yasam dengesini saglayan politikalar
gelistirilmelidir: Akademisyenlerin ig-yagam dengesini
koruyabilmesi sessiz istifanin azaltulmasi i¢in ¢ok 6nemlidir.
Bu baglamda calisanlara esnek caligma saatleri ve uzaktan
calisma firsatt gibi secenekler sunulabilir. Agirt is yiikini
dengelemek adina da gérev dagilimini yeniden yapilandirmak
ve adil bir is yiikii dagilimini gergeklestirmek gerekmektedir.

2.Akademisyenler icin akademik destek ve gelisim
olanaklar1 sunulmalidir: Akademisyenlerin mesleki ve
akademik gelisimlerini destekleyecek egitim programlar:
ve kariyer planlama hizmetleri sunulmas: akademisyenlerin
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sessiz istifalarini azaltacaktr. Terfi ve yiikselme siireclerinin
seffaf ve liyakate dayali olmasi ise adaletli bir caligma
ortamunin saglanmasi agisindan elzemdir.

3.0rgiit kanallari agilarak etkili yonetim ve iletisim
temin edilmelidir: Akademik ve idari kadrolar arasinda
etkili bir iletisim sistemi kurulmali, akademisyenlerin goriis
ve onerilerinin aktf olarak dinlendigi bir yonetim anlayist
benimsenmelidir. Diizenli geri bildirim toplanular1 ve agik
kap1 politikalar1 bu siirecleri destekleyecek ve sessiz istifa
yilginligini ortadan kaldiracakur.

4.Calisanlarin akademik 6zgiirliigiiniin ve is giivencesinin
artirlmasi saglanmalidir: Ozellikle vakif {iniversitelerinde
calisgan akademisyenlerin, akademik ozglirligi ve is
glivencesini artiracak politikalarin hayata gecirilmesi kamu
ve vakif tniversitelerinin daha adil kogullarda rekabet
etmesini ve egitim-6gretime daha gercekei katki sunmalarini
saglayacakur. Akademisyenlerin 6gretim ve aragtirma
faaliyetlerinde bagimsizliklarini destekleyecek uygulamalarin
hayata gecirilmesi ile akademik iiretkenlikleri artirilacakur.

5.Psikososyal destek programlarmin uygulanmas: ile
akademisyenlerin psikolojik ferahliklar1 saglanmalidir:
Akademisyenlerin motivasyonunu artirmak ve tiikkenmiglik
sendromunu 6nlemek amaciyla psikolojik danigmanlik ve
stres yonetimi programlari ile desteklenmeleri gerekmektedir.
Ayni zamanda, sosyal destek sistemleri giiclendirilerek
akademisyenlerin kendilerini 6rgiite daha bagh hissetmeleri
saglanmalidir.

6.Performans degerlendirme sistemlerinin yeniden
gozden gecirilmesi akademisyenlerdeki yilgmhig:
azaltacaktir: Performans degerlendirme kriterleri adil,
seffaf ve akademisyenlerin gercek performanslarini
yansitan  gekilde diizenlendiginde akademisyenler sessiz
istifaya stiriiklendikleri sebeplerden siyrilacak ve daha etkili
caligmalar ortaya koymaya yoneleceklerdir. Bu baglamda
degerlendirme siirecleri, caliganlara diillendirme ve geligsim
firsatlart sunacak bi¢imde yapilandirilmalidir.

7.Akademik aidiyet ve motivasyonun artirtlmas: icin
firsatlar yaratilmalidir: Akademisyenlerin orgiite aidiyet
duygusunu giiclendirmek amaciyla sosyal etkinlikler
diizenlenmeli ve akademik bagarilar takdir edilmelidir.
Takim ruhu ve ortak ¢aligma kiiltiirtinii tegvik eden faaliyetler
gelistirilmeli ve bu siiregte adil davranarak olas: aksakliklarda
akademisyenin rizast temin edilmelidir.

Bu stratejiler, akademisyenlerin kuruma olan bagliliklarini
artirarak sessiz istifa algilarini azaltmak agisindan gereklidir.
Boylece akademik verimlilik artirilabilecektir. Hem kamu
hem de valaf iiniversiteleri bu onerileri dikkate alarak,
orgiitsel yapilarini ve yonetim politikalarini yeniden gozden
gecirmeli ve ¢alisgan memnuniyetini artirict uygulamalari
derhal hayata gecirmelidirler.
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Extended Abstract

A Comparative Analysis of Academics’ Perceptions of Quiet Quitting in Public

and Foundation Universities in Tiirkiye

he concept of “quiet quitting,” which refers to
I employees limiting their efforts to the minimum
job requirements without openly expressing
dissatisfaction, has gained significant attention in recent
years, particularly during and after the COVID-19
pandemic (Hamouche et al,, 2023; Ratnatunga, 2022).
This phenomenon reflects a subtle disengagement from
institutional objectives and is increasingly observed among
academic professionals, whose motivation and well-being
are essential for the functioning of higher education
institutions (Cohen, 2022; Hetler & Kerner, 2023). This
study aims to explore the perceptions of quiet quitting
among academics in Turkish public and foundation
universities, focusing on differences across institutional
types and demographic variables. The central hypothesis
asserts that levels of quiet quitting significantly differ
according to university type and individual characteristics
such as age, gender, and academic position.

Literature Review

The emergence of quiet quitting as a popular discourse
began with social media platforms (Ratnatunga, 2022;
Shatakshi, 2022) and has since been integrated into
organizational behavior literature (Nordgren & Bijors,
2023). The phenomenon is theoretically grounded in
Herzberg’s Two-Factor Theory, Psychological Contract
Theory, Equity Theory, and Organizational Justice Theory
(Arar etal., 2023; Demirkaya et al., 2023). Empirical studies
have linked quiet quitting to burnout, lack of recognition,
weak leadership, and imbalance in work-life dynamics (Lu
et al., 2023; Compton et al., 2023). In Tiirkiye, while some
scale development studies have been conducted (Boz et al.,
2023; Karasin & Ozturak, 2023), there remains a notable
gap in comprehensive analyses focusing specifically on
academic professionals. This research addresses this gap by
providing an in-depth comparison of public and foundation
university faculty members in Tiirkiye.

Methodology

The study employed an explanatory sequential mixed-
methods design (Creswell, 2021). Quantitative data were
collected using the Quiet Quitting Scale developed by Boz
etal. (2023), comprising 25 items across five subdimensions:
distrust, lack of belonging, undervaluation, communication
problems, and inconsistency. A stratified random sampling
method was used to select 736 participants (427 public, 309
foundation), ensuring representation across institutional
types, academic titles, and disciplines (Biiyiikoztirk et
al., 2016). Qualitative data were gathered through semi-
structured interviews with 14 participants, selected via
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maximum variation sampling to ensure diversity in gender,
rank, and experience (Yildirim & Simsek, 2016). Data were
analyzed through content analysis. Normal distribution was
verified using Skewness and Kurtosis values (Tabachnick
& Fidell, 2015), permitting the use of parametric statistical
tests such as t-tests and ANOVA.

Results

The quantitative analysis revealed that overall perceptions
of quiet quitting among academics were moderate (X =
2.69). While there was no statistically significant difference
in total scores between public and foundation university
academics, notable differences emerged in specific
subdimensions. Foundation university academics scored
significantly lower in the belonging dimension, likely due
to lower job security and performance-based management
systems. Other demographic factors, including age,
marital status, and academic rank, also yielded statistically
significant variations. Junior academics and those in early
career stages reported higher levels of disengagement and
undervaluation. These findings are consistent with results
from Gallup (2022, 2023), ResumeBuilder (2022), and
Youthall Tiirkiye (2022).

Qualitative findings supported the quantitative results.
Interviewed  participants ~ emphasized =~ managerial
deficiencies, excessive workloads, lack of recognition,
and limited career advancement opportunities as primary
causes of disengagement. Foundation university academics
particularly highlighted concerns regarding autonomy,
financial insecurity, and organizational justice (Mahand &
Caldwell, 2023). Many described a shift in priorities, where
personal well-being and work-life balance were placed
above institutional loyalty—a form of passive resistance
(Caligkan, 2023; Galvin, 2022).

Discussion

The findings of this study illustrate that quiet quitting is
not a solely individual-level issue but rather a symptom of
broader systemic challenges within academic institutions.
The absence of a significant difference in total scores
across university types suggests that the phenomenon is
pervasive. However, the existence of significant differences
in subdimensions—particularly organizational belonging—
indicates that institutional characteristics influence the
nature of disengagement. These findings align with
global studies that underscore the roles of leadership,
organizational climate, and recognition in preventing quiet
quitting (Klotz & Bolino, 2022; Cohen, 2022).
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Moreover, the analysis revealed that senior academics
tend to report lower levels of distrust and undervaluation,
possibly due to increased institutional influence and job
security. In contrast, early-career faculty, especially research
assistants and lecturers, expressed feelings of uncertainty,
invisibility, and emotional detachment. Gender was not a
statistically significant factor in the quantitative results;
however, women academics demonstrated slightly higher
levels of disengagement in qualitative narratives, possibly
reflecting broader societal and institutional dynamics

(Youthall Tirkiye, 2022).

These findings contribute to theoretical frameworks related
to organizational commitment, employee motivation, and
psychological contracts. Practically, they underscore the
necessity for institutional reform in governance structures,
performance evaluation, communication strategies, and
career planning mechanisms.

Conclusion and Recommendations

This research offers an empirical and multidimensional
analysis of quiet quitting among academics in Turkish higher
education. The findings emphasize that the phenomenon is
shaped by both institutional and individual factors. While
total disengagement levels were similar across university
types, critical subdimensions such as belonging and
communication indicate deeper structural discrepancies.

To mitigate the negative effects of quiet quitting, university
administrators are advised to establish transparent,
participatory, and supportive management models.
Institutional policies should prioritize job security, fair
performance evaluation, open communication, and
professional development opportunities. In addition,
cultural and organizational reforms are needed to foster a
sense of value and inclusion among academics.
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Abstract

Global warming and climate change are among the most important
risks threatening the world. Universities are developing different
policies to end or reduce these risks. Especially after 2015, with the
adoption of the Development Agenda, the efforts of universities
on sustainability have accelerated. The initiatives of universities
on sustainability include the preparation of sustainability reports,
adoption of low carbon strategies, activities carried out in
sustainability centres, most effective thesis and publication awards,
inclusion in international sustainability rankings, and establishing
collaborations with different communities and stakeholders. The
aim of the study is to examine the position of universities in the
Greenmetric ranking and to present their activities related to green
universities with a holistic approach. In the study, exploratory
research method was used to analyse and evaluate the top ten
universities in the GreenMetric ranking. For the exploratory
research method, secondary sources such as books, university
reports, articles, conference papers and websites were utilised. The
role of green universities in sustainability is higher than non-green
universities. Green universities practices are generally accepted as
the first step taken by universities towards sustainability. However,
itis also necessary to carry out comprehensive and multidimensional
studies on sustainability in universities.

Keywords: Green University, University Ranking, Greenmetric,
Sustainable Development Goals

addition to educational activities in higher
In education, academic studies, projects and social

contribution activities are carried out to solve
economic, social, and environmental problems and to bring
new suggestions for education policy.

Ozet

Kiiresel 1snma ve iklim degisikligi diinyay: tehdit eden en 6nemli riskler
arasinda yer almaktadir. Universiteler bu riskleri sonlandirmak veya
azaltmak icin farkli politikalar geligtirmektedir. Ozellikle 2015 yilindan
sonra Kalkinma Giindemi’nin kabul edilmesiyle birlikte tiniversitelerin
siirdiiriilebilirlik konusundaki calismalari hiz kazanmustir. Universitelerin
siirdiiriilebilirlik  konusundaki girigimleri arasinda = siirdarilebilirlik
raporlarimin hazirlanmasi, disiik karbon stratejilerinin benimsenmesi,
siirdiiriilebilirlik merkezlerinde yiiriitiilen faaliyetler, en etkili tez ve yaymn
odiilleri, uluslararas: siirdiirilebilirlik siralamalarinda yer alma, farkli
topluluklar ve paydaglarla isbirlikleri kurma yer almaktadir. Caligmanin
amaci, Universitelerin Greenmetric siralamasindaki yerini incelemek
ve yesil kampiis ile ilgili faaliyetlerini biitiinciil bir yaklagimla ortaya
koymakur. Caligmada, GreenMetric siralamasindaki ilk on tniversiteyi
analiz etmek ve degerlendirmek icin kesifsel aragurma yontemi
kullanilmugtir.  Kesifsel aragnrma yontemi icin; kitaplar, {iniversite
raporlari, makaleler, konferans bildirileri ve web siteleri gibi ikincil
kaynaklardan yararlamlmistir. Yesil tiniversitelerin siirdiiriilebilirlikteki
rolii, yesil olmayan tiniversitelere gore daha yiiksektir. Yesil tiniversite
uygulamalar1 genel olarak {iniversitelerin siirdiiriilebilirlik yolunda
atuklart ilk adim olarak kabul edilmektedir. Ancak {iniversitelerde
stirdiiriilebilirlik konusunda kapsamli ve ¢ok boyutlu ¢aligmalarin
yapilmasi da gerekmektedir.

Anahtar Kelimeler: Yesil Universite, Universite Siralamasi,
Greenmetric, Siirdiiriilebilir Kalkinma Hedefleri

Students are the most important stakeholders of higher
education activities as education is the generally recognised
instrument of sustainable development throughout all time.
The focus of higher education policies is on strengthening
students’ sustainability competences and making them
active in sustainable development (Faham et al., 2017).
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It is recognized by all stakeholders that universities as
universities may assume a substantial role in achieving
sustainability through their impact on society. The unique
(educational) mission of universities in society shows
that they also have a crucial role to assume in achieving
sustainability. Therefore, practitioners in universities
are expected to develop multidisciplinary and next-
generation green practices towards achieving sustainable
development (SD) (da Silva et al.,, 2023). Universities
contribute to sustainability through their internal and
external performances (Dagilioté et all, 2018). Therefore,
universities are expected to engage with sustainability
both internally and externally. Among the institutional
frameworks that support a student’s values, worldview, and
sense of self are universities. Universities with green campus
(GC) paradigms are needed to implement green initiatives
in supporting sustainability gains for waste reduction, water
use reduction, energy efficiency, healthy work environments
and clean indoor air (Sonetti et al., 2016). Such initiatives
can lead to improved quality of life for all segments of
society, economic vitality and mitigated water, carbon and
nitrogen footprints (Mat et al., 2011).

The importance of the study is to examine the positions
of the selected universities in the Greenmetric ranking by
years and to reveal the green campus activities in detail
with a holistic approach. Therefore, the study has a unique
value. The study is divided into five sections. In the first
section, evaluations on the theoretical framework of the GC
concept are made. In this context, the literature is reviewed,
the historical development of the GC is examined, and
evaluations in the context of economy, society and
environment are discussed. In the second section, the
methodology of the study is presented and the objectives,
criteria, weight distribution of the criteria, the number of
participating countries and universities according to years
are discussed in the GreenMetric (GM) ranking. The third
section is the conclusion and discussion section. In this
section, the distribution of publications on GC by years, the
scores of the top ten universities in different categories, and
the sustainability actions reported by the top ten universities
are analysed. In the fifth section, the general data of GM
rankings are evaluated and interpreted.

Literature Review

In terms of urban features and population size, universities
are similar to small cities in that they engage in a variety
of activities that have direct or indirect effects on the
natural environment (Fissi et al., 2021). The widespread
adoption of a GC approach is expected to contribute
more to global sustainability performance (Dagiliuté et
al., 2018; Geng et al., 2013).

While countries continue to develop with the overall

degradation of the global natural environment, SD has been
agreed upon all over the world and has been accepted as
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a common goal regarding the future fate of humanity and
has taken its place on the agenda as a global understanding
model. Sustainability, which consists of three basic
elements, namely environment, economy, and society,
has been constantly enhanced over time and its goals have
been refined by making them clearer (Zhu et al., 2020;
Tiyarattanachai & Hollmann, 2016). When environmental
protection was introduced, environmental education
was elevated to the same crucial position. As a result, the
former gradually evolved into a debate on SD associated
with humanity’s shared destiny, whereas the latter grew
into the practice of constructing GCs led by global
universities. The connotation of GC is therefore in line
with sustainability, which includes all three dimensions
of environment, economy, and society. SD and GC are
concepts that develop simultaneously and support each
other. The overall aim of the so-called GC approaches is to
emphasize the important role of universities, which have an
important place in the dynamic structure in the process of
researching SD, as the basis for promotion of breakthrough
concepts and recent technology experimentation, while
reaching the overall SDGs. The historical development of
GCs is in parallel with SD (B Fig. 1).

W Figure 1
Historical perspective of Sustainable Development and Green Campus

—

~ Green Campus
1972- Concept of environmental education
1977- Framework of environmental education
1990- University 5 .
1997- Sustainable education

—

[ I

A GC is defined as a university that critically explores and
incorporates sustainability into its ecosystem (Sterling
& Maxey, 2013). A GC can be expressed as a desirable
(future) university approach to sustainability holistically
in culture, objective, values, actions, and practices.
From a different perspective, a GC refers to a current
or desired future university that is concerned with
sustainability in a specific style and at a specific extent.
Various perspectives on what a sustainable university is
or should be are also recognized as a guide for the steps
that need to be taken to transition to sustainability in
higher education (Deleye et al., 2019). The GC also
refers to a joint effort by universities around the world to
ensure future mutual prosperity (Sonetti et al., 2016). As
the GC efforts of universities as a learning organization
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become sustainable, universities will make even more
important contributions to a sustainable future (Alsharif

et al., 2020).

Nowadays, the GC plays an active role in spreading
sustainable ideas and education due to its high social
impact (Marrone et al., 2018). There are over 13,000
universities in the world. As this number grows,
particularly in poorer nations where environmental
difficulties are larger, the environmental impact and
resource efficiency of universities is an essential issue that
should not be ignored (Beringer & Adomfient, 2008). By
taking steps to understand and mitigate the environmental
consequences of their actions, universities can learn and
teach environmental principles and environmental impact
management and demonstrate exemplary practice to
society (Molano-Sanabria et al., 2016). With a diverse set
of stakeholders, universities can offer a detailed greening
strategy to audiences that lack experience in institutional
change, transformation or the latest environmentally
friendly technologies (Creighton, 1998). Universities are
at the forefront of the solutions needed to advance the
SDGs, which underscore the essential role of education
in creating healthy and inclusive societies as envisioned
in the 2030 Agenda (Zhu et al., 2020). Education is
widely recognized as a critical driver of the 2030 Agenda.
Around the world, higher education institutions are
preparing future professionals, undertaking relevant
research, and collaborating with communities and
stakeholders to address local, regional, national, and
international concerns (Tudorie et al., 2020). The debate
about the education we need for the future depends on
the complexities we face, the various conflicting crises
and emergencies around us. In this sense, universities are
well placed to consider such challenges and how they can
be addressed (Yuan et al., 2013).

A comprehensive approach to university sustainability
recognises that the university’s activities should be
environmentally sound, socially and culturally equitable
and economically viable. How the university’s transition
to sustainability is articulated should always reflect the
social, cultural, economic, and environmental aspects of
the country and region in which it is located. However,
there are well-defined core principles that characterize
university sustainability, although they may be expressed
in different ways (Dave et al., 2014).

The ultimate goal of the ecologically sustainable campus
is to serve as a learning organization and living labs
for the implementation and growth of environmental
sustainability. The breadth and sustainability of
organizational change needed for this can only be realized
by uncovering and reforming the underlying character of
the university organization (Sharp, 2002).

Cilt/

A strong coordination and leadership the organization needs
to be established at the university level to smooth campus
development leading to energy and resource efficiency.
Good high-level design is also necessary for the creation
and maintenance of an energy-efficient campus. Because
an energy and resource efficient campus is built on energy
conservation, making the development and functioning of
campus infrastructure energy efficient is the key to energy
and resource efficiency (Tan et al., 2014).

Universities, as forums for discussion and change agents
in society, are critical venues of transition. GCs are
acknowledged as a low-cost solution to reduce emissions
while also supporting the development of clean energy and,
in some cases, the local economy (Finlay & Massey, 2012).

Materials and Methods

There are many reasons why the GreenMetric ranking was
chosen for the study. The first reason is that the indicators
in the GreenMetric ranking intersect perfectly with the
entire Sustainable Development Goal. Also recognised
globally as the only simple and accessible sustainability
ranking, GreenMetric serves as a reference point, especially
for universities in developing countries, to help create
sustainability, promote research and development technology,
and accelerate development in all research areas through
various technological improvements (Suwartha & Sari, 2013).

The study was conducted through exploratory research is
a phenomenological methodology that can be preferred
to identify situations, examples, and scenarios that will
allow for the investigation of the phenomena of university
positioning in the innovation and sustainability ecosystem
(Valentine et al., 2018; Goertzen, 2017). Within the
scope of the study, a literature review was conducted
through secondary sources such as books, university
reports, published articles, conference proceedings, and
university website. In addition, this methodology allows
for categorizing all universities by their contribution to
sustainability, identifying probable essential variables for
long-term viability of universities and directing institutional
policies towards those that require urgent attention. In this
context, the universities to be analysed were identified first.
Qualitative data were collected only from the ten identified
universities. Therefore, the study’s conclusions cannot be
applied to institutions in other nations.

In the indexes created for universities, the sustainability
efforts of universities are scored and shared under different
categories. Ul GM, Green Universities, STARS, QS World
University Ranking (WUR), Top 50 Green Colleges,
Greenest Universities, Green University Networks, Green
Power Partnership Top 30 and LEED share rankings
on the sustainability efforts of universities. Among these
indexes, GM is one of the most institutionalized, globally
participatory and generally accepted indexes. Universities
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with high sustainability scores in the GM ranking are
characterised by practices such as reducing carbon
emissions, using renewable energy sources, reducing waste,
green buildings and promoting biodiversity and healthy
habits on campuses.

GM is a University of Indonesia initiative that began in 2010.
"The goal of this endeavor is to present the results of an online
poll on the current state of GC and Sustainability policies in
universities throughout the world. It is anticipated to draw the
attention of university administrators and stakeholders to the
importance of combatting global climate change, conserving
energy and water, recycling garbage, and using green
transportation. Those activities would necessitate behaviuoral
changes as well as increasing attention to environmental
sustainability and related economic and social challenges.

Organized by the University of Indonesia, the GM is the first
attempt to produce a global ranking of universities’ sustainable
behavioural (Grindsted, 2011). The Berlin Principles are
aligned with most of the indicators in UL GM. The GM ranking
allows you to assess the university’s strengths and weaknesses
in terms of fostering GC and sustainable growth (Suwartha
& Sari, 2013). Since its inception, the GM ranking is usually
recognized as the first of its kind to address sustainability issues
on university campuses (Ali & Anufriev, 2020).

GM was developed with a variety of sustainability evaluation
systems and academic institution rankings in mind, although
not being based on any already established rating systems.
The Holcim Sustainability Awards and GREENSHIP,
a grading system based on the Leadership in Energy and
Environmental Design (LEED) system recently created and
utilized by the Indonesian Green Building Council, are two
sustainability systems that were mentioned during the design
process of GM.

The task for UN Environment in the 2030 Agenda is to
generate integrated strategies to SD. These approaches
also focus on the social and economic benefits of improving
environmental health. UN Environment action aimed
at lowering environmental hazards and boosting societal
and environmental resilience leads to socio-economic
development by promoting the environmental dimension of
SD (UNEP). These 17 aspects of the SDGs are addressed in
the GM criteria and indicators.

All universities in the world that demonstrate a sound
commitment to sustainability concerns are eligible to
participate in the annual GM. Due to the wide range of
university participation opportunities, the universities to
be analysed in this study were selected from among the
universities included in the GM. The GM is largely based
on the conceptual framework of environment, economy and
equity. The ranking metrics and categories are intended to be
generalizable. Its indicators and weightings are designed to be
as unbiased as possible. According to the 2010 version of GM,

416

95 universities from 35 countries (18 from the US, 35 from
Europe, 40 from Asia and 2 from Australia) participated in the
rankings, while in 2023, 1,183 universities from 84 countries
worldwide participated. This data confirms that GM is the
world’s first university ranking on sustainability (Bl Table 1).

I Table 1
Number of Countries and Universities Participating in GreenMetric
Ranking (Greenmetric, 2023).

Year ll}lr:Tel)r(:;tic;i Number of Nations
2010 95 35
2011 178 42
2012 215 49
2013 301 61
2014 360 62
2015 407 65
2016 515 75
2017 619 76
2018 719 81
2019 780 85
2020 911 83
2021 956 79
2022 1050 85
2023 1183 84

University selection is based on the GM in 2023. The top
10 universities in the index are Wageningen University &
Research, Nottingham Trent University (NTU), Umwelt-
Campus Birkenfeld, University of Groningen, University of
California, Davis, University of Nottingham, Universidade
de Sao Paulo USP, University College Cork, University of
Connecticut, and Universitat Bremen.

Participation in GM rankings can help raise awareness about
the prominence of sustainability issues at universities. The
globe is confronted with unprecedented global difficulties,
such as global warming, population trends, oil-dependent
energy, over-exploitation of natural resources, water and
food scarcity, and other issues of sustainability. Higher
education is widely acknowledged to have a critical role in
addressing these difficulties. The GM Sustainability survey
harnesses the important role universities can assume in
raising awareness by assessing and benchmarking efforts for
campus greening and outreach.

The GM assesses the university’s policy and performance
based on six categories. These are setting and infrastructure,
energy and climate change, waste, water, transportation,
education and, research. Each category has a score
weighting. The category with the most weighted score out
of the total scores is energy and climate.
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The compatibility of GM criteria and indicators with the
institutional structure of universities is sought in education,
research, campus operations, social sensitivity, evaluation and
reporting processes. The activities carried out under these
criteria within the institutional structure of universities are
included in the methodology in determining their position in
the ranking. The existence of these criteria and the activities
carried out under these criteria in the universities examined
within the scope of the study were examined.

Findings

The study, which used the exploratory research method,
involved a literature review of secondary sources such as
books, published articles, university reports, conference
proceedings and website documents. A total of 671
publications were found in the Web of Science (WoS)
database with the keyword “Green Campus” on November
16, 2023 (M Fig. 2). While no publication was recorded
before 1994, one article was published each in 1994, 1996.
In the period between 1994- 2023, 2018 was the year with
the highest number of publications with 183 publications
(Web of Science, 2023).

The idea that universities play a critical role in sustainability
has been the focus of the fast-growing body of academic
writing on the subject. Nonetheless, the precise nature of
this function and the type of university required is frequently
left unstated (Deleye, 2022). The importance of greening
off-campus areas to minimise negative environmental and
health impacts and as a step towards sustainability (Momani

Il Table 2
Overall Rankings 2023 (Greenmetric, 2023b)

et al., 2020), the adoption of green initiatives in universities
worldwide is discussed, including measures such as pollution
reduction, recycling and increasing green spaces. Overall,
the articles in the literature emphasize the importance
of implementing green technologies and initiatives in
universities to ensure sustainability and contribute to the
well-being of students and faculty (Ragazzi & Ghidini, 2017).
The necessity of a comprehensive approach to sustainability
by focusing on “learning for sustainability” in all aspects of
university activities, the aspects of renewable energy and
energy efficiency in universities that contribute to both cost
savings and sustainable development, and the integration
of sustainability principles into research and teaching
activities can be achieved through integrative approaches to
the implementation of sustainable development in higher
education. It is of great importance that universities take
a proactive role in promoting sustainability and integrate
sustainable practices into their institutional structures

(Filho et al., 2015).

W Figure 2
Trend of Publication 1994- 2023 (Web of Science, 2023)
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Itis seen that the universities in the top 10 of GM have adapted
sustainability-related activities to their institutional structures,
adopted sustainability principles, and adopted sustainability
principles through their scores in all criteria (Bl Table2).

When the data of selected universities for the year 2023
are analysed, it is seen that universities are differentiated
in the water category. Considering that universities that
are subjected to scoring in the criteria of water saving
program and implementation, water recycling program
implementation, use of water saving devices, consumption
of treated water, water pollution control in the campus area
can get a maximum of 1000 points under this heading, it
is seen that NTU and Universidade de Sao Paulo scored
less than other universities. It is understood that these
universities should continue their work in these areas.
When the rankings of the universities ranked in the top 10
in the GM (2023) in 2022, 2021, 2020, 2019, 2018, and 2017
are analysed, it is seen that the universities ranked in the
top seven are also in the top ten in these years. Universitat
Bremen, on the other hand, has seen a remarkable
improvement in its ranking (lll Table 3).

GM utilizes six indicators to rank the sustainability of
universities. These are energy and climate change, waste,
water, environment and infrastructure, transportation, and
education. The studies carried out by the universities in the

i Table 3
University rankings and sustainability actions (Authors’ own creation)

University

top 10 of the GM within the scope of the GC were examined
within the scope of actions and activities, initiatives in which
they participate, sustainable campus studies, responsible
unit for sustainability within their institutional structures
and sustainability reporting. The aim here is to reveal the
appearance of the six indicators identified by GM to rank the
sustainability of universities in the institutional structure.

Wageningen University (WUR) in the Netherlands has
been ranked first among 780 universities worldwide in the
GM (2023) as the most sustainable and greenest campus for
the sixth consecutive year. Wageningen University fulfils
all seven indicators set by GM to rank the sustainability of
universities. However, transportation, the environment,
and infrastructure received the lowest or weakest ratings.
Even though WUR has pledged to achieving 30% energy
efficiency by 2022 and has recently decreased CO2
emissions for electricity by 79% with three 26-turbine wind
farms and a geothermal system, energy and climate change
did not obtain full points. WUR is a member of the Nature-
Positive Universities Alliance. Within the scope of GC
efforts, the 80% climate neutral campus target has been set
in accordance with the ISO 14064-1 norm based on carbon
footprintand Greenhouse Gas (GHG) Protocol. Sustainable
water use, thermal energy storage, flora and fauna policy on
campus, sustainably produced food in canteens, reduction of
food waste and greener travel with an innovative, regional

Rank
2020 2019

Actions and Activities

2022 2021 2018 2017

Research and Education is Subdivided into Six

Wageningen University & Research
(Greenmetric, 2024a)
and Nutrition & Health

Nottingham Trent University

Sustainable Themes: Biodiversity, Climate Change,
Circular & Biobased Economy, Feeding the World

Construction, Travel and Transport, Carbon, Waste

: and Recycling, Ethics and Values, Food, Wildlife and 2 4 4 5 5 5
(Greenmetric, 2024b) Greenspaces
Umwelt-Campus Birkenfeld Infrastructure, Energy and Climate, Waste 6 ) 3 4 ) )

(Greenmetric, 2024¢) Management, Water, Mobility

Waste, Biodiversity, Communication, Diversity/

University of Groningen
(Greenmetric, 2024d)

Inclusion, Energy, Food, Human Resources, 4 3 7 8 7 11
Environmental Performance Indicators, Buildings,

Education, Research, Participation, Printing, Water

University of California, Davis
(Greenmetric, 2024¢)

University College Cork
(Greenmetric, 2024f)

University of Nottingham
(Greenmetric, 2024g) Food and Catering
Universidade de Sao Paulo USP
(Greenmetric, 2024h)

University of Connecticut
(Greenmetric, 2024i)

Buildings, Food&Dining, Zero Waste, Climate, Labs,
Diversity, Equity&Inclusion, Lanf Management, 5 5 5 3 3 3
Transportation, Energy, Nitrogen, Water

Energy, Waste, Purchasing, Resources 7 6 6 6 6 10

Energy and Carbon; Transport; Waste and Recycling; 3 3 9 9 9 9

Sustainable Production, Habitat Loss, Sustainable
Management of Fishes and invertebrate, Pollution 10 9 11 11 10 7
Reduction, Pressures on Vulnerable Ecosystems,

Climate, Energy and Buildings, Environmental Justice,
Grounds and Outdoor Areas, Sustainable Dining, 8 16 20 46 61 71
Transportation, Waste and Recycling, Water
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transportation concept that includes public transportation,
electric driving and (electric) bicycles, separation of waste in
15 different streams across the campus and reuse of organic
waste as compost. The responsible unit for all activities has
been identified in the organizational structure and is known.
The University also publishes sustainability reporting
(Wageningen University, 2023).

NTU, located in the UK, declares that it focuses on
construction, travel and transportation, carbon, waste
and recycling, ethics and values, food, wildlife, and
green areas within the scope of actions and activities.
The university, which does not have membership and/or
participation in any initiatives, invests in net zero carbon
emission, renewable energy generation and responsible
carbon offset projects within the scope of sustainable
campus studies. The responsible unit for all activities
has been determined in the corporate structure and this
unit is referred to as the University Executive Team.
The University also publishes sustainability reporting.
GM scores the WUR wusing 35 criteria in 5 different
categories. Out of all the categories, energy and climate
has the highest weighted score.

Wi Table 4
Nottingham Trent University Carbon Emission Distribution by Area
(Nottingam University, 2023)

2018/19 Contribution to NTU

carbon emissions (%)

emissions
(tones CO2e)

Supply chain 39,501 55
Commuting 15,967 22
Energy use 10,15 14
Business travel 3,682 5
Zigtc?rirmodation =482 4
Water 44 0.065
Waste and recycling 24 0.03
Total 72,833 100

W Table 4 shows the distribution of N'TU’s carbon
emissions in seven areas. In 2018- 2019, the university
emitted a total of 72 tonnes of carbon emissions. The
highest share in these emissions belongs to the supply
chain with 55%. The emission rate of the waste and
recycling area is at the lowest level (Nottingham Trent
University, 2023).

The Nottingham Trent University has chosen to base
its 2021 carbon reduction targets for its UK activities on
scientific principles. It has established carbon reduction
goals in accordance with the Paris Agreement, using
2018- 2019 as the base year and focusing first on scope 1
and scope 2 emissions (! Table 5).

Cilt/

I Table 5
Carbon Reduction Goals (2018/2019 as the baseline year) (Nottingham
Trent University, 2023)

2030 63% reduction in emissions (science-based target)
2040 Net zero carbon target (with offsetting)
2050 Absolute zero carbon target (without offsetting)

University of Nottingham declares that it focuses on energy
and carbon, transport, waste and recycling, food and catering
services within the scope of actions and activities. The
University is not a member of any initiatives. The university
organizes the Biodiversity Photography Competition in the
Green Awards every year. Within the scope of sustainable
campus activities, the focus is on reducing carbon emissions
by 83% by 2050. The unit responsible for all activities is
the Sustainability Team. The university also publishes
sustainability reporting.

The University of Groningen in the Netherlands declares
that its actions and activities focus on waste, biodiversity,
communication, diversity, energy, food, human resources,
environmental performance indicators, buildings, education,
research, participation, and water. Sustainability is one of the
core values of the University of Groningen. This means that
the University of Groningen aims to integrate sustainable
developmentinto all aspects of the University. The University
is not a member of any initiatives. The responsible body for
all activities has been identified in the organizational structure
and is referred to as the Green Office. The University of
Groningen feels a responsibility towards future generations
and a sustainable society, not only in teaching and research,
but also in its business activities, and wants to make an
active contribution to this goal. In addition, the university
aims to set an inspiring example by transparently promoting
sustainability and actively involving and facilitating students
in sustainable activities. (University of Groningen, 2024). In
this context, the university aims to have 95% of total waste
(hazardous and non-hazardous) separated, reduce total waste
by 15% compared to 2019 (per capita (staff/student) from 29
kg to 25 kg) and establish a waste cycle by the end of 2026.

The University of California, Davis, located in the USA,
declares thatit focuses on buildings, food and nutrition, zero
waste, climate, laboratories, diversity, equity and inclusion,
environmental management, transportation, energy,
nitrogen, water within the scope of actions and activities.
In the university, which does not have membership and/
or participation in any initiatives, the responsible unit for
all activities is determined in the institutional structure and
this unit is referred to as campuswide sustainability. The
university publishes a sustainability report. In 2021, UC
Davis concluded its SDG Voluntary University Review for
the whole campus. This initiative is being spearheaded by
the Global Affairs, Sustainability and Diversity, and Equity
and Inclusion divisions at UC Davis (Bl Table 6).
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W Table 6
UC Davis Sustainability-Related Courses (University of California Davis,
2023)

% Sustainability

Alumni Related Courses
2020-2022 21
2016-2019 12
2010-2013 6

Umwelt-Campus  Birkenfeld, located in Germany,
declares that its actions and activities focus on energy
and climate, waste management, water, and mobility.
The university has the German Sustainability Award;
Birkenfeld Environmental Campus Nomination and
BioPD membership. Within the scope of SC studies, the
university aims to reduce total waste by 15%, to make
95% of total waste separated, to reduce carbon emissions
by 30% and to make all waste circular in 2026 based on
the base year 2019. In 2025, another goal is to achieve zero
emission logistics. The unit responsible for all activities is
the Green Office (Umwelt-Campus Birkenfeld, 2024). The
University regularly publishes sustainability reporting.

University College Cork, located in Ireland, declares that it
focuses on energy, waste, procurement, resources within the
scope of actions and activities. The University has certificates
and/or memberships in ISO 50001, Green Awards, UN
Environment Programme, GEMS, STARS, GUMES,
LAMA, ULSF. Within the scope of sustainable campus
activities, the university aims to reduce electricity use by 15%
and gas use by 9%. The unit responsible for all green campus
activities is the Green Office (University College Cork, 2023).
"The University publishes sustainability reporting (Ml Table 7).

The University of Connecticut, located in the USA,
declares that its actions and activities focus on energy, water,
materials, and mobility. The University takes part in A Bee
Campus USA and A Tree Campus USA initiative. The
University’s goals within the scope of sustainable campus
efforts are to reduce its carbon footprint by meeting campus
energy demands with increased renewable and clean energy
such as solar, geothermal, fuel cells and wind energy; to
design, construct and renovate greener buildings on campus
that operate more efficiently, use less energy and water, and
have reduced environmental impacts; to provide recycling,
waste sorting and waste minimisation through outreach; to
make improvements to multiple solid waste streams; and to
increase faculty, staff and student engagement to promote

W Table 7
UCC Energy Performance Statement (University College Cork, 2023)

leadership. The unit responsible for all activities is the
UConn Office of Sustainability in the institutional structure
(University of Connecticut, 2024). Sustainability reporting
is published at the university.

The Universitat Bremen in Germany declares actions and
activities to include further development of environmentally
compatible and safe wuse of hazardous substances,
optimisation of paper consumption, optimisation of energy
and water consumption, reduction of personal waste, further
development of emergency prevention and fire protection,
optimisation of traffic connections to the campus, good
communication in the field of occupational safety, health and
environmental protection, optimisation of environmental
protection from the planning stage, wider integration of
sustainability aspects in research and teaching, protection
and promotion of biodiversity. Water saving techniques
have been updated throughout the University. The unit
responsible for all activities within the scope of sustainable
campus studies at the university, which is included in the
German Society for Sustainability at Universities initiative,
is the Green Office in the corporate structure (Universitat
Bremen, 2024). Sustainability reporting and environmental
reporting studies are carried out at the university.

As part of its actions and activities, the University of
Sao Paulo declares sustainable production, habitat loss,
sustainable management of fish and invertebrates, reduction
of pollution, minimisation of pressures on sensitive
ecosystems. Educational programmes on sustainability
and the environment were awarded the Award of the
Competition to choose the logo of the Interdisciplinary
Seminar on Sustainability. The university has numerous
initiatives to become a sustainable university and has
more than 22 million m? of ecological reserves. The USP
Environmental Policy was established in 2018 in accordance
with the university principles to promote more efficient,
integrated environmental management (Universite of Sao
Paulo, 2023). The Superintendency of Environmental
Management (SGA) aims to incorporate the environmental
dimension of sustainability into all policies, plans, and
activities of the university in the areas of teaching, research,
extension or management (Universite of Sao Paulo, 2023a).

The Program for the Efficient Use of Water and Energy
Resources (PUERHE) and the Program for the Rational
Use of Energy and Alternative Resources (PUREFA) were
generated to render the use and management of resources
on USP campuses more efficient; PUERHE deals with

2018/19 2019/20
Electrical GWh 19.98 17.01
Gas GWh (normalised) 21.09 19.98

%Change 18/19 2020/21 % Reduction 18/19 baseline
-15 19.50 2
-9 20.03 8
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both energy and water resources, while PUREFA focuses
on the application of electrical energy and renewable
energy sources (Universite of Sao Paulo, 2023b). The
Program for the PUREFA, the Program for the PUERHE
and the Program for the PUREFA were created with the
aim of making the use and management of resources on
USP campuses more efficient; PUERHE deals with both
energy and water resources, while PUREFA focuses on the
implementation of electrical energy and renewable energy
resources (Universite of Sao Paulo, 2023¢). The University
of Sdo Paulo started measuring human greenhouse gas
emissions on all of its campuses in 2009 (Universite de Sao
Paulo, 2023d). ATLAS is a Geographic Information System
developed by a multidisciplinary team of architects, urban
planners, engineers, graphic designers, geographers and
systems programmers, coordinated by the Laboratory of
Collected Information of the Faculty of Architecture and
Urbanism (Universite de Sao Paulo, 2023e).

Conclusions

Since the first task of universities is education, it should
be considered as the first step towards sustainability
policy. Organizing activities that will increase the level of
environmental awareness of students, active participation of
students in policy-making processes, adding sustainability-
oriented courses to the curriculum are some initiatives to be
taken in the field of education.

As a result of the research conducted through the web pages
of the universities ranked in the top 10 in the GM World
Ranking, it was concluded that the universities responded
in detail to the indicators of total area covered with forest,
cultivated vegetation, forest and cultivated vegetation
in their campus areas, as well as water absorption, use
of energy-saving devices, smart building application,
renewable energy generation/ production collection ratio
and were able to provide evidence.

Annual energy use reduction, green building practices,
greenhouse gas emission reduction programme, waste
policies, transportation initiatives to reduce the number
of private vehicles on campus, increasing the use of ZEV
are some of the green campus initiatives implemented
by universities. These initiatives were accessed from the
official websites of the universities. Practices for zero
emission vehicles were identified in all the universities
in the top ten. All universities except the University of
Sao Paulo have published sustainability reports. New
indicators were added to the methodology in relation
to water pollution. Nottingham Trent University and
Universitat Bremen should make improvements within the
scope of the newly added indicators.

The current efforts of universities are ensuring that they

rank high in the GM ranking. The fact that universities
set examples of good practice for society and share their

Cilt/

sustainability efforts with their stakeholders will have a
far-reaching impact on society. It is important to measure
the impact of the actions taken to move universities up the
sustainability rankings. It would be an incomplete goal to
simply aim to stay in or move up the ranking.

Based on the increasing importance of GC practices in
the sustainability policies of universities in recent years,
this study shows the sustainability-related activities, good
practice examples and the position of prominent universities
in the Greenmetric ranking. The comprehensive assessment
presented in the study is intended to provide insights
for interested researchers, professionals and university
administrators. Future research should focus on the
elaboration of GC practices for inclusion in other indices,
measuring the transformation towards a sustainable culture
and its positive impact on each university community.

There are two different limitations in the study. The first
limitation was applied in the selection of Greenmetric as a
ranking system. The second limitation was in the selection
of the universities ranked in the top ten. If future research is
repeated using different limitations and university selection,
different evaluations can be made.
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Ozet

Aragurmanin  amact, 2017-2022 yillar1 arasinda argiimantasyon
yontemiyle gerceklestirilmis ve erisime acilmug doktora tezlerinin
gecerlik ve giivenirlik o6nlemlerini ortaya c¢ikarmakur. Ayrica
nicel, nitel ve karma yontemli aragtirmalarda alinan gecerlik ile
glivenirlik onlemlerinin incelenerek kargilagturilmasi aragtirmanmn
amaglart arasinda yer almaktadir. Sistematik inceleme yontemiyle
gerceklestirilen bu aragurmanin veri setini, Tirkiye’de egitim
alaninda yapilmis ve Yiiksekogretim Kurulu Ulusal Tez Merkezi’'nde
yayimlanmug doktora tezleri olugturmaktadir. Caligma siirecinde 48
doktora tezi incelenmistir. Bunlardan gecerlik ve giivenirlik tizerine
bir bagligi bulunmayan, ayni oldugu belirlenen ve egitim alaninda
yapilmayan tezler elenmigtir. Ayrica kodlama siirecinde ¢ikabilecek
olumsuz durumlar: 6nceden gérebilmek ve énlem alabilmek adina
Ingilizce oldugu belirlenen 3 tez ile pilot uygulama yapilmigtir.
Dolayistyla aragtirma kapsaminda 27 c¢alisma analiz edilmistir. Elde
edilen veriler, onceden yapilan caligmalarda belirlenen temalara
gore 6zetlenmis ve betimsel analiz yontemine gére ¢oziimlenmistir.
Sonug olarak incelenen bazi tezlerde gecerlik olarak kullanilan
onlemlerin, bazi tezlerde giivenirlik baghg:r altinda verildigi
saptanmustir. Bu nedenle gegerlik ve giivenirlik 6nlemleri igin
alan yazininda fikir birligine varilmadig1 ve tutarl bir siniflamanin
yapilmadigi séylenebilir.

Anahtar  Kelimeler:  Gecgerlik, Giivenirlik, inandlrlmhk,
Aktarilabilirlik, Tutarlik, Dogrulanabilirlik, Sistematik Inceleme

Argimantasyon

rglimantasyon; bir soru izerinde diisiinme, bir
iddia olusturma, iddiayr desteklemek veya test
etmek icin verileri kanit olarak kullanma ve
siire¢ boyunca akil yiriitmeden olugmaktadir (Chen,
2020). Ayrica argimantasyon, dogal olarak belirsizligin
hikim oldugu diyalojik bir uygulama seklinde ifade

Abstract

The purpose of the study is to reveal the validity and reliability measures
of doctoral theses that were carried out with the argumentation method
and made available between 2017-2022. In addition, examining and
comparing the validity and reliability measures taken in quantitative,
qualitative and mixed-method studies is among the aims of the study.
The data set of this study, which was conducted with the systematic
review method, consists of doctoral dissertations in the field of
education in Tiirkiye and published in Council of Higher Education
Thesis Centre. Forty-eight doctoral theses were analysed throughout
the study. Among these, theses that did not have a title on validity and
reliability, were determined to be the same and were not conducted in
the field of education were eliminated. In addition, a pilot study was
conducted with 3 theses that were determined to be in English in order
to foresee the negative situations that may arise during the coding
process and to take precautions. Therefore, 27 studies were analysed
within the scope of the research. The data obtained were summarised
according to the themes determined in the previous studies and
analysed according to the descriptive analysis method. As a resul, it
was found that the measures used as validity in some theses were given
under the title of reliability in some theses. Therefore, it can be said
that there is no consensus in the literature for validity and reliability
measures and a consistent classification is not made.

Keywords: Validity, Reliability, Credibility,
Consistency, Verifiability, Systematic Review

Transferability,

edilmektedir (Lee ve ark., 2014). Ilgili belirsizligi
ortadan kaldirmak ve argiimantasyon sirecinde en
kabul edilebilir fikri belirlemek amaciyla argiimanlar
olusturulup kargilagtirilmaktadir (Morveli-Espinoza ve
ark., 2019). Dolayistyla bu siirecte, argiimantasyonun
disiincelerin  savunulmasini  saglayan,  kanitlarla
desteklenen ve manukli sorgulamalarla sonuglara
ulagmayr hedefleyen bir yap: sundugu soylenebilir.
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Bu yoniiyle argiimantasyon, digiinme ile akil yiiriitme
becerilerini gelistirmektedir. Ayni sekilde arkadaglarini
bir argiimanin yanlighgina ikna etmeye caligan 6grencilerin
muhakeme becerilerinin gelistirgi belirtilmektedir (Mueller
& Yankelewitz, 2014). Bununla birlikte argiimantasyon
etkinlikleri elestirel diigtinmeyi saglamakta (Faize ve ark.,
2018) ve igbirligi ile iletisim gibi kigilerarasi becerilerin
gelismesine  katkida bulunmaktadir  (Morgan, 2006).
Diger taraftan argiimantasyon etkinlikleri 6grencilerin
bilgileri pekistirmelerine ve zaman iginde daha fazla
hatirlamalarina yardimer olmaktadir (Nussbaum & Sinatra,
2003; von Aufschnaiter ve ark., 2008). Belirtilen faydalari
elde etmek icin 6gretmenler daha fazla 6grenciyi tartigma
icerisine sokmaya caligmakta (Mork, 2005) ve acik uglu
sorular kullanarak 6grencilerin iddialarmi gelistirmelerini,
bu iddialar1 gerekgelendirerek daha giiglii argiimanlar
olusturmalarini saglamaktadir (McNeill & Pimentel, 2009).

Argiiman olusturma becerilerini 6l¢gmek icin Erduran vd.
(2004) tarafindan hazirlanan ve beg farkli seviyeye sahip olan
bir analiz rubrigi kullanilmaktadir. Bahsedilen aracta, birinci
seviyeden beginci seviyeye dogru ilerledik¢e argiimanlarin
daha karmagtk ve giicli hale geldigi belirtilmektedir.
Bu kapsamda iddia, veri ve gerekge iceren argiimanlara
destekleyici, niteleyici ve ¢iiriitiici eklenmesi sonucunda
bu argiimanlarin daha kaliteli olacag: iddia edilmektedir
(Toulmin, 2003). Ancak argiimanlarin kalitesi iizerinde
dogru 6rneklemin segilmesi, bu 6rneklemin argiimantasyon
etkinliklerine goniilli  kaulmasi veya argiimantasyon
etkinliklerinin uzman gorisi almarak hazirlanmasi gibi
gecerlik ve giivenirlik 6nlemleri etkili olabilir. Nitekim Ispir
ve Yildiz (2021), argiimantasyon etkinliklerinin 6grenci
seviyesi ve bilgi diizeyiyle uyumlu olmamasinin, bu yéntemin
etkinligini ciddi sekilde smnirladigini savanmaktadir.

Gecerlik ve Glivenirlik

Son yillarda, uygulamaya dayali egitim aragtrmalarina ilgi
artmustir. Ancak bahsi gecen arastirmalarda kalite konusu
icin ¢ok az girisimde bulunulmustur (Furlong & Oancea,
2005). Bu durumun egitim aragtirmalarinin dogrulugunu
ve bilimselligini digtrdigi séylenebilir. Ciinkii aragtirma
sonuglariin  inandiricih@l, bilimsel bir aragurmanin
en onemli olgiitlerinden biri olarak kabul edilmektedir
(Yildinnm & Simgek, 2018). Yani aragtirmadan elde edilen
bulgularin dikkate deger ve onemli oldugu konusunda
okuyucu kitlesi ikna edilmeli ve aragtirma inanilir olmalidir
(Robson, 2015). Bu yiizden farkli 6l¢me araglariyla ulagilan
verilerin uygulanabilir ve kullanilabilir olmas: igin bazi
teknik Ozelliklerin saglanmasi gerekmektedir (Atlgan ve
ark., 2009). Bu kapsamda giivenirlik ve gecerlik, sonuglarin
inandiriciliginin degerlendirilmesi agisindan aragtirmalarda
kullanilan en yaygn iki 6l¢iittiir (Giigli, 2019).

En temel anlamiyla giivenirlik; 6l¢gme aracinin tesadiifi

hatalardan arinik olma durumu seklinde tanimlanmaktadir
(Aulgan ve ark.,, 2009). Givenirlik terimi, yapilan
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olctimlerin belirli bir 6zellige erisme tutarlilifini veya
tekrarlanabilirligini ifade etmektedir (Bartko & Carpenter,
1976; Bruton ve ark., 2000). Ote yandan aragtirmalarin
glivenirligi, tasarim ve uygulamada gosterilen 6zen ve
dikkatle iligkilendirilmektedir ~(Merriam, 2013). Bu
tanumlardan hareketle giivenilirlik, ayni nesneye tekrar
tekrar uygulanan belirli bir teknigin her seferinde aymi
sonucu verip vermemesi olarak aciklanabilir. Boylece
gilivenirliin kararlilik, duyarlilik ve tutarlilik anlamlarinda
kullanildig soylenebilir.

Bir testin giivenirligini tespit etmede kullanilan yontemler
birden fazla wuygulamaya dayanan (esdeger formlar
glivenirligi ve test tekrar test gilivenirligi) ve tek uygulamaya
dayanan yontemler (Cronbach alfa giivenirligi, KR-20
ve KR-21 giivenirligi, esdeger yarilar yontemi) seklinde
siniflandirilmaktadir. Test tekrar test gilivenirligi, bir testte
ulagilan bulgularin degisik kosul ve durumlara gore ne 6l¢tide
genellenebilirliiyle alakalidir. Egdeger formlar giivenirligi,
iki esdeger formun ayni gruba uygulanmasini ifade eder.
Esdegeryarilaryontemiyle, bir testin tek seferde uygulanmasi
ve testin iki esit yariya boliinerek puanlanmasiyla her kisiye
ait iki test puani elde edilebilmektedir. Test maddelerinin
0 ve 1 olarak puanlanmasi durumu i¢in KR-20 ve KR-21 i¢
tutarhik giivenirligi kullanilmaktadir. Ayrica Cronbach alfa,
cok kategorili veya agirlikli puanlamaya dayanan testlerde
hesaplanabilen bir i¢ tutarlilik giivenirligidir (Aulgan ve ark.,
2009; Heale & Twycross, 2015). Bu kapsamda daha yaygin
olarak gecerlige atfedildigi distiniilen tutarhilik kavraminin
gtivenilirlikle iligkili oldugu gérillmektedir.

Ote yandan gecerligin tek veya ortak bir tanmmi olmadig:
icin kavramin dogasi hem sosyal aragtirmalarda hem
de egitim aragurmalarinda olduk¢a tartiglmaktadir. Bu
nedenle, gecerlife yiiklenen anlami daha iyi aciklamak
icin deneyimli yazarlar tarafindan verilen tanimlar1 gézden
gecirmek gerekmektedir. Giivenirligin yani sira verilerin
degerlendirilmesinde kullanilan gegerlik, aragurmacinin
anlatmu ile ¢ahigilan iligkiler arasindaki bagin dogrulugu
seklinde tanmimlanmaktadir (Ozden & Durdu, 2016).
Geleneksel kullanimda gegerlik, deneysel bir 6l¢timiin
incelenen kavramin gercek anlamini yeterince yansittgi
kapsamui ifade etmektedir (Babbie, 2007). Diger bir
deyisle gecerlik, bulgularin gercekten goriindiikleri gibi
olup olmadiklariyla alakalidir (Robson, 2015). Yazarlarin
tanimlari ve siniflandirmalari arasindaki farkliliklara ragmen
dogruluk gecerligin, tekrarlanabilirlik ise gilivenirligin
amaclarin1 desteklemektedir (Winter, 2000).

Aragtirmalarda givenirlik, gecerlik icin gerekli ancak
yetersiz bir koguldur (Cohen ve ark., 2021). Diger bir
ifadeyle giivenirlik, gecerligi saglamak icin gerekli olsa da bu
durum aragtirmanin gegerligini kesinlestirmemektedir. Bir
kisi, bulundugu ortamda farkli zamanlarda suyun kaynama
noktasini 90 derece Celsius olarak hesaplayabilir. Olgiimler
birbirleriyle tutarli oldugu i¢in bu durum giivenilir olarak
kabul edilebilir. Ancak yapilan ol¢timlerin hicbiri, gecerlik

Yiiksekdgretim Dergisi | TUBA Higher Education Research/Review (TUBA-HER)



Turkiye'de Argiimantasyonla ilgili Yapilan Doktora Tezlerinin Gecerlik ve Giivenirlik Onlemleri Acisindan incelenmesi \a

ozelligi tagimayabilir. Gegerlik ve giivenirlik arasindaki iligki
W Sekil 1’deki hedef tahtasi benzetmesi kullanilarak ortaya
konmaya ¢aligilmigtir (Babbie, 2007).

i Sekil 1
Gecerlik ve Givenirlik Arasindaki iliski

e ® : . . : N n
®
YartYfa) NN s
U (3%
o
. o
. . %
Gegerli ve Gegerli ama Gegerli degil Gegerli ve
givenilir degil  giivenilir degil  ama giivenilir giivenilir

B Sekil 1 incelendiginde, ilk hedef tahtasindaki 6l¢iimlerin
merkezden uzak oldugu i¢in amaca uygun olmadigi, ancak
kararli oldugu ifade edilebilir. Tkinci hedef tahtasindaki
olctimlerin tutarsiz dagildigi, fakat az da olsa amag
dogrultusunda olgiimlerin yapildigi soylenebilir. Ugiincii
hedef tahtasinda bulunan 6l¢timlerin amaca yonelik
olmadif1, ama tekrar edildigi belirtilebilir. Son hedef
tahtasinda ise ol¢timlerin hem amaci kargiladigt hem de

diizenli dagildig1 goriilmektedir.

Gegerlik ve giivenirlik; nicel, nitel ve karma yontemler igin
farkli anlamlar tagimaktadir (Cohen ve ark., 2021). Nicel
aragtirmalarda gecerlik ve giivenirligin belirlenmesinde
sayisal ifadeler kullanilirken nitel aragturmalarda bu
duruma yer verilmemektedir (Giiglii, 2019). Ote yandan
nicel aragtirmalar igin degerlendirme olciitleri gegerlik,
glivenirlik, tekrarlanabilirlik ve genellenebilirlik olarak
sintflandirilmigtir - (Bryman  ve  ark.,, 2008). Sosyal
aragtirmacilar ifade edilen olgiitlere ek olarak aragtirma
sorusuna uygun yontem segme, anlagilabilir ve seffaf olma
hususlarini ortaya koymuglardir (O’Cathain, 2010). Ancak
nitel aragurmacilar, biyiikk o©lciide nicel aragtirmalarla
iligkili olan geleneksel olgiitlerin kendi yaklagimlarina
uygun olmadif: endisesini dile getirmiglerdir. Benzer
sekilde nicel ile nitel yaklagimlarin amact ve dogasi farkli
oldugundan Krefting (1991), farkli yaklagimlara gore
hazirlanan ¢aligmalari ayni 6lgiitlere gore degerlendirmenin
yanlig oldugunu vurgulamigtur. Ayrica aragtirmact nitel
aragtirmalarda gecgerlik ve giivenirlik yerine seffaflik,
objektiflik, inandiricilik, dogruluk ve esneklik gibi nitelikleri
on plana c¢ikarmigur. Bu yiizden nitel aragurmacilarin
genellenebilmekten ziyade kendi iginde tutarli olmalari
onem kazanmustir (Ozden & Durdu, 2016).

Creswell ve Miller (2000), nitel arastirmacilar
tarafindan siklikla kullanilan dokuz gecerlik stratejisine
odaklanmiglardir. Bunlar; cesitleme ve kaulimcilarla ig
birligi yapilmasi, kanitlarin dogrulanmasi, arastirmaci
onyargilarinin agiklanmasi, uzman goriginin alinmast,
uzun siireli katilimin ve tiye kontroliniin saglanmasi,
zengin aciklamalarda bulunulmasi, akran incelemesinin
gerceklestirilmesi seklinde siralanabilir. Bununla birlikte
Maxwell (1992), 6zellikle nitel aragtirmalarda yorumlayici,

Cilt/

betimleyici, teorik, degerlendirici ve genelleyici olmak
iizere beg gecerlik tiriinti kullanmaktadir. Buna ragmen
nitel aragtirmalarda gecerligi saglamak igin yararlanilan
yontem listesi, baz1 6zellikleri itibariyle nicel aragurmalara
benzemektedir. Bu, nitel ve nicel aragtirmalar arasinda
farkli gecerlilik ilkeleri olsa da bazi ortak noktalara sahip
olduklarmi géstermektedir (Cohen ve ark., 2021).

Diger taraftan karma yontemli aragtirmalarda, nicel
ile nitel yontemler i¢in kullanilan yakinsak ol¢iitler ve
her bir yontem icin ayr1 ayr1 ele alinan farkli kriterler
dikkate alinmaktadir (Bryman, 2006). Ayri olcitleri
benimseyen aragtirmacilar tarafindan nicel yontemli
aragtirmalarin  degerlendirilmesine iligkin 31, nitel
yontemli aragtirmalarin  degerlendirilmesi icin ise 33
Olciit maddeler halinde listelenmistir (Sale & Brazil,
2004). Kendi alaninda var olan bir¢ok standardi gézden
gecirmesi ve kendi igerisinde nitelik standartlarina
tabi olmasi gerektiginden dolayr (Cresswell & Plano-
Clark, 2020) karma yontem olcitleri, bu iki listenin
ozetlenmis bir sekli olarak tasarlanmistir (Sale & Brazil,
2004). Bu kapsamda bir¢ok aragtirmact tarafindan karma
yontem aragtirmalarinin  kalitesi kavramsallagtirilmig
(Bryman, 2006; Onwuegbuzie & Johnson, 2006; Sale
& Brazil, 2004) ve kalite degerlendirmeleri i¢in cerceve
olusturulmugtur (Dellinger & Leech, 2007; O’Cathain
ve ark., 2007; 2008). Kisaca aragtirmacilarin gecerlik ve
gtivenirlik 6nlemleriyle ilgili farkli siniflamalar yaptiklari,
ancak ilgili siniflamalarda benzer gecerlik ve giivenirlik
onlemlerinin bulundugu gérilmektedir. Bununla beraber
onerilen gegerlik ve giivenirlik 6nlemleri genel hatlariyla
B Sekil 2’deki gibi siralanabilir (Cohen ve ark., 2021;
Creswell, 2015; Creswell & Miller, 2000; Giiglii, 2019;
Giil & Sézbilir, 2015; Krefting, 1991; Merriam, 2013;
Ozden & Durdu, 2016; Topu ve ark., 2013).

W Sekil 2
Glvenirlik ve Gecerlik Onlemleri

GUVENIRLIK GEGERLIK

* Kullanilan yéntemin segilme
gerekgesinin aciklanmasi

* Kullanilan yontemin alan yazinla
iliskilendirilmesi

« Evrenin tanimlanmasi

* Orneklem 6zelliklerinin agiklanmasi

« Orneklem secim seklinin belirtilmesi

« Veritoplama araci ve slreci
hakkinda bilgi verilmesi

* Uygulama sirecinin betimlenmesi

* Veri analizi hakkinda bilgi verilmesi

* Varsayim ve sinirliliklarin
betimlenmesi

* Katiimer gonullaliginin alinmasi

* Arastirmaci roliiniin agiklanmasi

* Dogrudan alintilarin kullanilmasi

e Uzman gorusunin alinmasi

¢ Guvenirlik hesaplarinin belirtilmesi

¢ Degerlendiriciler arasi guvenirlik
calismasinin yapilmasi

* Pilot uygulama yapilmasi

« Katilimel kontroliiniin (geri
bildiriminin) alinmasi

¢ Cesitleme yapilmasi

* Kayit cihazi kullanilmasi

* Akran degerlendirmesinin
yapilmasi

 Farkli zamanlarda tekrarli veri
analizinin gergeklestirilmesi

¢ Calisma guinligunin tutulmasi
veya not alinmasi

Belirtilen gecerlik onlemlerinin genellikle aragtirmadaki
detaylar1 geffaf bir sekilde agiklanmaya odaklandigi
gorilmektedir. Ancak bu durum, bazi aragurmalarda
(Krefting, 1991; Merriam, 2013) giivenirlik baghg: altinda
degerlendirilmigtir. Bu aragurmada giivenirligin  bir
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bilegeni olarak siniflandirilan gesitleme yapilmasi ve uzman
gorigiiniin alinmasi Sl¢iitleri, farkli aragurmacilar tarafindan
gecerlik icin alman onlemler geklinde ifade edilmigtir
(Creswell & Miller, 2000; Giiglii, 2019). Merriam (2013),
bu bilesenlerin hem gegerligi hem de giivenirligi sagladigini
belirtmistir. Benzer sekilde katilimer geribildiriminin veya
kontroliiniin saglanmasi, Cresswell ve Miller (2000) ile
Merriam (2013) tarafindan gecerlik olarak; Krefting (1991)
ile Ozden ve Durdu (2016) tarafindan giivenirlik olarak ele
alinmigtir. Bu nedenle arastirmalarda kesin sinirlar ¢izilmis
gecerlik ve giivenirlik onlemlerinin olmadigi, kullanilan
yontemin amacina gore onerilen gegerlik ve giivenirlik
onlemlerinin degisiklik gosterebilecegi sdylenebilir.

Boylece onerilen gecerlik ve giivenirlik ©nlemlerinin
aragtirmalarda nasil ve ne diizeyde kullanildiginin tespit
edilmesi, c¢aligmalarin  inandiriciliklarini - ve  bilimsel
degerlerini artirmalar1 acgisindan 6nemli goriillmektedir.
Bununla birlikte aragtirmalarda kullanilan yontemlere
gore gecerlik ve giivenirlik Olciitlerinin ne 6lgiide
farkhlaguginin  belirlenmesi, farkli aragtirma siireclerini
stirdiiren aragtirmacilar icin kritik bir 6nem tasimaktadir.
Ayni zamanda bu ¢aligmanin, aragtirmalarda hangi gegerlik
ve giivenirlik 6nlemlerinin alinmasi gerektigi konusunda
aragtirmacilara yol gosterici olacagi diisiintilmektedir. Diger
taraftan alan yazini incelendiginde, gecerlik ve giivenirlik
onlemlerinin  degerlendirildigi ¢aligmalar bulunmasina
ragmen egitimde gergeklestirilen iki  aragtirmaya
rastlanmigtir (Balat ve ark., 2019; Topu ve ark., 2013).
Bahsi gecen arastirmalarda Ggretim teknolojilerine iligkin
hazirlanan ¢aligmalar ele alinmugtir. Dolayistyla bu ¢aligmada
argiimantasyon yonteminin kullanildigi ¢aligmalarin veri
kaynaklarini olusturmasi alan yazinina katkida bulunabilir.
Buradan hareketle aragtirmada, 2017-2022 yillari arasinda
arglimantasyon alaninda gerceklestirilmis ve erigime acilmig
27 doktora tezi incelenerek bahsi gecen caligmalarda alinan
gecerlik ve giivenirlik 6nlemlerinin ortaya c¢ikarilmasi
amaclanmustir.  Ayrica nicel, nitel ve karma yontemli
aragtirmalarda alinan gecerlik ile giivenirlik 6nlemlerinin
incelenerek karsilagtirilmasi arastirmanin amaclari arasinda
yer almaktadir. Bu amaclar dogrultusunda asagidaki
aragtirma sorularia yanit aranmugtir.

1. Argiimantasyona yonelik nicel aragurma yoéntemleri
kullanilarak gerceklestirilen doktora tezlerinde alinan
gegerlik onlemleri nelerdir?

2. Argiimantasyona yonelik nitel aragtirma yontemleri
kullanilarak gerceklestirilen doktora tezlerinde alinan
gecerlik 6nlemleri nelerdir?

3. Argiimantasyona yonelik karma aragtrma yontemleri
kullanilarak gerceklestirilen doktora tezlerinde alinan
gegerlik onlemleri nelerdir?

4. Arglimantasyona yonelik nicel arastirma yontemleri
kullanilarak gerceklestirilen doktora tezlerinde alinan
gilivenirlik 6nlemleri nelerdir?

5. Argiimantasyona yonelik nitel aragtirma yontemleri
kullanilarak gerceklestirilen doktora tezlerinde alinan
giivenirlik 6nlemleri nelerdir?
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6. Argiimantasyona yonelik karma aragtirma yontemleri
kullanilarak gerceklestirilen doktora tezlerinde alinan
gtivenirlik 6nlemleri nelerdir?

7. Belirlenen ve onerilen olgiitler diginda kullanilan
gecerlik ve giivenirlik 6nlemleri nelerdir?

Yontem
Arastirmanin Modeli

Bu aragtirmada sistematik inceleme metodu kullanilmigtir.
Sistematik inceleme; herhangi bir konu alani, aragurma
sorusu veya olguyla alakali mevcut aragturmalari tespit
etme, degerlendirme ve yorumlama yontemidir (Denyer
& Tranfield, 2009; Kitchenham, 2004). Diger bir ifadeyle
sistematik inceleme, belirli yontemleri ve agamalari izleyen
bir arasurma bilesenidir (Tashakkori & Teddlie, 2010).
Ayrica caligma, sistematik incelemelerde yaygin olarak
kullanilan PRISMA 2020 bildirgesine (Page ve ark., 2021)
gore tasarlanmugtir. Tlgili bildirge kapsaminda veri tabanlari,
anahtar kelimeler, tarih araligi, dahil etme ve hari¢ tutma
olciitleri gibi hususlara aragtirmacilar arasinda fikir birligi
saglanarak karar verilmigtir. Bu dogrultuda, Tirkiye’de,
egitim alaninda yiritilen ve argiimantasyon hakkinda
gerceklestirilen 27 doktora tezi, gegerlik ve giivenirlik
onlemleri cercevesinde analiz edilmistir.

Verilerin Toplanmasi

Calismada, gecerlik ve giivenirlik 6nlemleri konusunda
doktora tezlerinin hem bilimsel makale hem de yiiksek
lisans tezlerine nazaran daha kapsamli ve detayli agiklamalar
icerdigi distiniilmektedir. Bu yiizden akademik yayin
tiirti olarak sadece doktora tezleri aragtirma kapsamina
alinmigtir. Ayrica gecerlik ve giivenirlik 6nlemlerinin son
yillarda 6n plana daha ¢ok c¢iktigi ve calismalarda zorunlu
tutulmaya baglandig1 6ngériilmektedir. Bu nedenle sadece
son bes yilda gerceklestirilen doktora tezleri aragtirmaya
dihil edilmistir. Aragtirmada tarama icin “arglimantasyon,
argumentation, bilimsel tartugma” anahtar kelimeleri
kullanilmigtir. Belirlenen anahtar kelimeler dogrultusunda
Yiiksekogretim Kurulu Ulusal Tez Merkezi veri tabanindan
alan yazimi taramasi yapilmstr. Tarama sonucunda
ulagilan aragtirmalarin egitim alaninda gerceklestirilmis ve
tam metnine ulagir olmasma dikkat edilmistir. Boylece
secilen konu bagliklarina uygun olarak 48 doktora tezi
tespit edilmistir. Erigim saglanan tezlerin, 6zet kisimlari
aragturmacilar tarafindan dikkatli bir sekilde okunmus
ve caligmanin belirlenen ol¢iitlere uygun olup olmadig:
degerlendirilmigtir. Ardindan aragurmada gecerlik ve
giivenirlik 6nlemlerine yonelik acik bir baghgin yer alip
almadigina bakilmigtir. Boylece secim Olgiitlerine uygun
goriilmeyen tezler analiz digt birakilmigtir. Bu dogrultuda
acik bir gekilde gecerlik ve giivenirlik tizerine bir baglik
bulunmayan (n=14), aym1 oldugu belirlenen (n=2) ve egitim
alaninda yapilmayan (n=2) 18 doktora tezi analize dihil
edilmemistir. Ayrica bazi tezlerin (n=3) Ingilizce yazildigi
gorilmistir. Asil kodlama siirecinde ¢ikabilecek olumsuz
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durumlar1 6nceden gorebilmek ve 6nlem alabilmek adina
ilgili ti¢ tez tizerinden bir pilot ¢alisma gerceklestirilmistir.
Tezlerin aragurma kapsamina alinma siirecine yonelik akig
diyagrami B Sekil 3’te gosterilmistir.

W Sekil 3
Sistematik incelemeye Uygun Olan Tezlerin Secimini Gosteren Akis
Diyagrami

PILOT UYGULAMADA
ULASILANTOPLAM KULLANILAN GALISMA v éﬂﬂ?vﬁ';‘.'a’ﬂ'}h
savisi ATANC

CALISMASAYISI

AYNIOLDUGU
BELIRLENEN CALISMA
Savisi

. GEiEHLIKV[

GOVENIRLIK BASLIGI
BULUNMAYAN
CALISMASAYISI

INCELENEN CALISMA
SAYISI

Geriye kalan ve incelenen 27 doktora tezinin farkli
iiniversitelerde yapildigi belirlenmistir. Ote yandan ilgili
tezlerin genellikle farkli aragurma yontemlerine gore
hazirlandig tespit edilmistir. Caligma kapsaminda incelenen
tezlerin gergeklestirildigi {iniversitelere ve aragtirma
yontemlerine gore dagilimi Bl Tablo 1’de gosterilmigtir.

I Tablo 1 .
Arastirma Kapsaminda Incelenen Doktora Tezlerinin Gerceklestirildigi
Universite ve Arastirma Yontemlerine Gore Dagilimi

Universite Nicel Nitel Karma Coklu

Toplam

Gazi
Universitesi

Kastamonu
Universitesi

Ataturk
Universitesi

Hacettepe 5
Universitesi

Marmara
Universitesi

Aksaray
Universitesi

Pamukkale
Universitesi

Firat
Universitesi

Cukurova
Universitesi

Dokuz Eylul
Universitesi

Eallkesir
Universitesi

Erciyes
Universitesi

inéna
Universitesi

Toplam 3 5 18 1 27

Cilt/

Verilerin Kodlanmasi ve Analizi

Alan yazininda veri kaynaklarinin ayrinuli bir sekilde
gozden gecirilmesi ve buna yonelik bir c¢ergeve
cizilmesinin faydali olabilecegi ©ne siiriilmektedir
(Patton, 2014, s. 301). Buradan hareketle argiimantasyona
yonelik hazirlanmis doktora tezleri incelenmis ve bu
caligmalarin degerlendirilmesi i¢in betimsel analiz teknigi
kullanilmistir. Betimsel analiz, elde edilen verilerin
daha o6nceden belirlenen temalara gore ozetlendigi ve
frekanslarla sunularak yorumlandigi analiz yontemidir
(Cohen ve ark., 2021, s. 727). Bu amagla ulagilan veriler,
oncelikle sistematik ve agik bir sekilde betimlenir. Daha
sonra yapilan betimlemeler agiklanir ve yorumlanir
(Yildirim & Simsek, 2018). Doktora tezleri incelenmeden
once, alan yazini taranarak tiimdengelimsel analize uygun
olarak bir cerceve olusturulmus ve siire¢ teorik bir temel
tizerine oturtulmustur (Patton, 2014, s. 453). Bu cerceveye
gore verilerin hangi temalar alunda diizenlenecegi ve
sunulacag: belirlenmigtir. Ardindan bahsi gegen temalar
kapsaminda arastirmaya dahil edilen caligmalarin ilgili
bolimleri MaxQda 2020 programinda detayli olarak
okunmug ve kodlanmugtir. Ayrica bu agamada bulgular
yazilirken  kullanilacak  ve yapilan  betimlemeleri
zenginlestirecek  dogrudan alintlar  secilmistir.
Aragtirmanin giivenirligini artirmak ve bulgular1 daha
somut bir temele oturtmak amaciyla stratejik olarak
ilgili alintilardan yararlanilmigtir. Kodlama islemleri
tamamlandiktan sonra ana ve alt kategorilere yonelik
frekans, yiizde degerleri olusturulmugstur. Akabinde
diizenlenen veriler tanimlanmig ve gereksiz tekrarlardan
kacinilarak  bulgular  sunulmugtur. Son  agamada
bulgular arasindaki neden-sonug iligkileri agiklanmis ve
gerekli gorildigi durumlarda farkli olgular arasinda
kargilastirmalar yapilmistir. Ozellikle, belirli bir temanin
farkli tezlerde nasil ele alindig1 ve bu temanin tezler
aras1 ortak veya farkli yonleri tartugilmigtir. Bunun yam
sira verilerin birbirine karigmamasi icin incelenen her
bir tez T1, T2, T3..., T27 seklinde isimlendirilmigtir.
Boylece aragtirmada yazar isimleri yerine bu kod isimler
kullanilmistir.

Aragtirmaya dahil edilen tezler, amacina uygun big¢imde
tablolarla gorsellestirilmistir. Boylece incelenen tezler
hakkindailk bakista fikir sahibi olunmasiamaglanmaktadir.
Tablolarda istatistiksel olarak sadece frekans ifadeleri
kullanilmigtir.  Analiz sonucunda elde edilen sayisal
degerler caligmalarin karsilagtirilmasini saglamaktadir.
Ayrica sayisal ifadeler, c¢alismanin tekrarlanmasi
durumunda benzer sonuglara ulasilip ulagilamayacaginin
belirlenmesi ac¢isindan  6nemli gorilmektedir. Her
bir tablonun altinda genel bir yorumlama yapildiktan
sonra ilgili bolimler gegerlik ve giivenirlik 6nlemleri
dogrultusunda o6nem derecesine gore agiklanmigtir.
Bu siirecte sirasiyla takip edilen adimlar B Sekil 4’'te
gosterilmigtir.
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i Sekil 4
Arastirma Surecinde Takip Edilen Asamalar

2. ADIM 3.ADIM
Alanyazin Incelenecek
taramasinin ¢alismalarin
yapilmasi belirlenmesi

Arastirmanin Gecerlik ve Guvenirligi

Bu caligmanin gecerlik ve giivenirlik agisindan etkili
olabilmesi i¢in bazi aragtirmacilarin (Cohen ve ark.,
2021; Creswell, 2015; Creswell & Miller, 2000; Giigli,
2019; Gil & Sozbilir, 2015; Krefting, 1991; Merriam,
2013; Ozden & Durdu, 2016; Topu ve ark., 2013) ortaya
koyduklar1 6nlemlerden yararlanilmigtir. Arastirmada her
seyden once sistematik incelemede kullanilacak tezlerin
secimi ve hari¢ tutma nedenleri ortaya konulmustur. Bu
yizden kodlama sirasinda olusabilecek hatalari en aza
indirgemek icin tezler veri tabanindan indirildikten sonra
bir ay boyunca gozden gecirilmistir. Bu dogrultuda veri
toplama iglemleri kapsamli bir gekilde gergeklestirilmis
ve uzun sireli etkilesim saglanmistir. Ardindan tim
kodlama iglemleri ana kategoriler dikkate alinarak tekrar
gozden gecirilmigtir. Bununla birlikte aragturmanin
her agamasinda uzman bir 6gretim iiyesinin goriigiine
bagvurulmugtur. Bu kapsamda diisiiniilen temel kodlarin
yeterligi tartigtlmig, bulgular arasinda “tutarligin
kontroli” ile “derinlemesine ve tekrarli go6zlem”
kodlarimin  kullanimi  uygun gorilmemigtir. Ayrica
“uzmanlarca dil kontroliiniin yapilmasi” bilegeni “uzman
goriigintin alinmas1” koduyla birlegtirilmigtir. Caligma
grubunu olugturan tezlere ait kod isimler ek olarak
sunulmugtur. Diger taraftan gecerlik ve giivenirlik icin
aragtirmanin amaci ve sorular: anlagilir bir sekilde ifade
edilmigtir. Bulgularin gecerligi icin hari¢ tutma 6l¢iitleri,
veri toplama yontemi ve siireci, verilerin ¢éziimlenmesi ve
kodlama islemeleri acik bir sekilde aktarilmisur. Caligma
kapsaminda incelenen tezlerin sayisi ve smuirliliklart
detayli olarak agiklanmigtir. Bununla birlikte her bir
aragtirma sorusunun altinda yapilan agiklamalarla birlikte
dogrudan alinulardan faydalanilmistir.
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5. ADIM

Onceki galismalarda
yer alan kodlara
gore analiz

4. ADle yapllmaSl 7. ADIM
Calismalarin v Bulgularin
okunmasi v raporlanmasi
("— 6. ADIM 77
Kodlarin gézden
gecirilmesi
Bulgular

Aragtirma kapsaminda incelenen 27 doktora tezinin
18’i karma, 5’i nitel, 3’i nicel ve 1’i ¢oklu aragtirma
yontemleriyle  gerceklestirilmigtir.  Coklu  aragtirma
yontemine sahip olan ¢alisma (T7 kodlu), karma yontem
bagligi altinda degerlendirilmistir. Ilgili arastrmalarin
19’unda (T'1-T8, T10, T12, T14-T18, T20, T21, T23,
T24 kodlu) arastirmanin gecerlik ve giivenirlik baghg: yer
alirken besinde (T9, T11, T19, T22, T25 kodlu) yalnizca
i¢ ve dis gegerlik onlemlerine odaklanilmigtir. Bir caligmada
(T13 kodlu) bu bagliklardan ziyade her bir veri toplama
aracinin  alunda gecerlik ve giivenirlik 6nlemleri ayri
ayr1 sunulmugtur. Bir ¢alismada (T26 kodlu) ise yalnizca
dogruluk ve inandiricillik 6nlemleri acgiklanmugtir. Diger
bir tezde (T27 kodlu) karma yontem tercih edilmesine
ragmen sadece nitel verilerin gecerlik ve giivenirligi dikkate
alinmistir. Caligmalardan elde edilen veriler, gecerlik ve
giivenirlik kategorilerine ayrilmig ve bu kategorilere iligkin
frekans tablolar1 olusturulmustur.

Doktora Tezlerinde Kullanilan Gecerlik Onlemleri

Aragtirma kapsamuinda incelenen doktora tezleri, gegerlik
agisindan  degerlendirilirken ¢aligmalarda 6ncelikle bir
gegerlik ve giivenirlik baghigi olup olmadigina bakilmigtir.
Ilgili baghk altnda sunulan 6nlemlerin aragtirmaci
tarafindan farkinda olunarak kullanildigi 6ngoérilmiistiir.
Gegerlik bagligt disinda yazilan 6nlemlerin farkinda
olmadan gergeklestirildigi varsayilmigtir. Ciinkii belirtilen
onlemin, bir gecerlik 6l¢iiti oldugunun bilinmedigi ve bu
yizden gecerlik ve giivenirlik baglig1 alunda yer verilmedigi
digiintilmigtiir. Nicel, nitel ve karma aragtirma yontemleri
kullanilarak hazirlanan doktora tezlerinde ele alinan gecerlik
onlemleri B Tablo 2, 3 ve 4’te sunulmustur.
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Wl Tablo 2

Nicel Arastirma Yéntemleri Kullanilarak Hazirlanan Doktora Tezlerinde Ele Alinan Gecerlik Onlemleri

Onlemler

Kullanilmamis

Gecerlik ve givenirlik
bashginin disinda

Gecerlik ve giivenirlik

bashginda belirtilmis

Kullanilan yéntemin neden secildiginin aciklanmasi
Kullanilan yéntemin alan yaziniyla iliskilendirilmesi
Evrenin tanimlanmasi

Orneklem 6zelliklerinin aciklanmasi

Orneklemin secim seklinin belirtiimesi

Veri toplama araci ve sureci hakkinda bilgi verilmesi

Gecerlik

Calismanin uygulama slrecinin betimlenmesi
Veri analiz strreci hakkinda bilgi verilmesi
Varsayimlar ve sinirliliklarin betimlenmesi
Katilimar gonalldlaginun alinmasi
Arastirmaci roltniin aciklanmasi

Dogrudan alintilarin kullaniimasi

kullaniimis
3 = =
= 3 =
1 2 -
1 1 1
- - 3
- 2 1
1 1 1
- 2 1
- 2 1
3 - -
1 - 2
3 - -

Arastirmada, 6ncelikle kullanilan yontemle ilgili olarak alinan
gecerlik 6nlemlerine bakilmistir. Bu dogrultuda “y6ntemin
secilme gerekgesinin agiklanmast” ve “yontemin alan
yaziniyla iligkilendirilmesi” maddeleri degerlendirilmigtir.
Incelenen nicel tezlerin hicbirinde kullanilan yéntemin
secilme nedeninin agiklanmadigi  gorillmistiir.  Tlgili
tezlerde kullanilan yontemin alan yaziniyla iligkilendirildigi
tespit edilmig, ancak bu caligmalar herhangi bir gegerlik
ve givenirlik baghgi alunda belirtilmemis ve yontem
boliimiinde sunulmugtur. Bu durum bir tezde (T'17 kodlu),
“Deneysel aragtirmalarda, arastirmact neden sonug iligkilerini
bulmaya  yonelik  deneysel  baglamlar —olusturavak bagimh
degiskendeki degisimin nedenini, neden sonug iliskisi cergevesinde
ortaya koymaya ¢alisir (Can, 2014).” seklinde ifade edilmigtir.

Ayrica 6rneklem agisindan alinan gegerlik 6nlemleri igin
evrenin tanimlanip tanimlanmadigi, 6rneklemin segilme
seklinin belirtilip belirtilmedigi ve 6rneklem 6zelliklerinin
agiklanip aciklanmadig incelenmigtir. Bu baglamda, nicel
yontemle gerceklestirilen iki c¢aligmada evrene iligkin
aciklamalara yer verildigi tespit edilmistir. Nicel yontemli
doktora tezlerinin tamaminda gecerlik ve giivenirlik baglig
alunda caligma grubunun hangi 6rnekleme yontemine
gore secildigi ifade edilmistir. Tki ¢aligmada (T17 ve T22
kodlu), 6rneklem secim yonteminin agiklanmasinin dig
gecerlik veya aktarilabilirlik 6l¢iitii olarak degerlendirildigi
goriilmigtir. Diger taraftan belirlenen katulimeilarin
ozellikleri nicel yontemli caligmalarin sadece ikisinde
aciklanmigtir (T'13 ve T17 kodlu). Ancak orneklem
ozelliklerinin gegerlik ve giivenirlik baghginda sunuldugu
sadece bir ¢aligmaya (T'17 kodlu) rastlanmus ve bu durum
dis gecerlik olarak ele alinmustir.

Cilt/

Aragtirmalarda izlenen tim adimlarin acik ve anlasilir
sekilde aktarildifi veya boyle bir aktarimin yapildig:
belirtildiginde veri toplama araglarinin, analiz siireclerinin
ve uygulama adimlarinin detayll sekilde betimlendigi
varsaylmigtr. B Tablo 2’ye bakildiginda, nicel yontemli
tim tezlerde veri toplama aract ve sirecinin agiklandigi,
veri analiz stireci hakkinda bilgi verildigi tespit edilmigtir.
Ancak nicel ¢alismalarin sadece birinde (T'17 kodlu) veri
toplama ve analizi tizerine yapilan aciklamalar 6nlem olarak
kabul edilmistir. Ote yandan ¢alismalarin biri diginda (T22
kodlu) uygulama siirecinin agiklandig1 ve bunun bir dig
gecerlik onlemi olarak belirtildigi goriilmiigtiir. Bununla
birlikte incelenen tezlerin hepsinde, caligmanin varsayimlart
ve sinirhliklaria yer verilmistir. {lgili galismalarin yalnizca
birinde (T'17 kodlu) belirtilen varsayim ve siurliliklar dig
gegerlik baghginin alunda sunulmugtur.

B Tablo 2’ye gore, aragurma kapsamina alinan nicel
yontemli  doktora  tezlerinin  hicbirinde  katulima
gonilliligine bagvurulmadigr goriilmiistiir. Buna kargin
caligmalarda aragurmaci roli daha ¢ok gecerlik dnlemi
olarak belirtilmigtir. Ilgili dokiimanlardan birinde (T17
kodlu), aragurmact roliintn i¢ gecerlik baghgr alunda
degerlendirildigi saptanmigur. Bu kapsamda bir tezde
(T22 kodlu) aragtirmact roliine yonelik “Her iki grupta
wygulama aragtirmact tarafindan yapimistir.” seklinde bir
ifadeye yer verilmistir. Bunun yani sira bir tezde (T13
kodlu), aragurmacinin roliine dair herhangi bir agiklama
yapilmamasi dikkat ¢ceken bir nokta olarak 6ne ¢ikmaktadir.
Diger taraftan nicel yontem kullanilarak hazirlanan
tezlerin higbirinde, destekleyici dogrudan alinulara yer
verilmemistir.
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Il Tablo 3

Nitel Arastirma Yontemleri Kullanilarak Hazirlanan Doktora Tezlerinde Ele Alinan Gecerlik Onlemleri

Onlemler

Kullanilmamis

Gecerlik ve givenirlik

Gecerlik ve giivenirlik

bashgiin disinda o1 belirtilmis

Kullanilan yéntemin neden secildiginin aciklanmasi
Kullanilan yontemin alan yaziniyla iliskilendirilmesi
Evrenin tanimlanmasi

Orneklem 6zelliklerinin aciklanmasi

Orneklemin secim seklinin belirtiimesi

Veri toplama araci ve sureci hakkinda bilgi verilmesi

Gecerlik

Calismanin uygulama sirecinin betimlenmesi
Veri analiz streci hakkinda bilgi verilmesi
Varsayimlar ve sinirliliklarin betimlenmesi
Katiimer gonallultginin alinmasi
Arastirmaci rolintn aciklanmasi

Dogrudan alintilarin kullaniimasi

kullaniimis
1 4 -
5 - -
- 3 2
- 2 3
= 1 4
- 2 3
- 2 3
1 3 1
2 1 2
1 1 3
- 4 1

Wl Tablo 3 incelendiginde, nitel yontemle gerceklestirilen
aragtirmalarda yontemin genellikle aciklandigi, ancak
bu aciklamalarin gecerlik baghgr alunda sunulmadig:
goriilmigtiir. Ayrica nitel yontemli doktora tezlerinin
yarisindan fazlasinda, gecerlik ve giivenirlik baghg: alunda
calisma grubunun hangi 6rnekleme yontemine gore segildigi
ifade edilmigtir. Bahsi gecen caligmalarin tciinde (T5, T8
ve T14 kodlu) 6rneklem secim seklinin agiklanmast dig
gecerlik veya aktarilabilirlik olarak kabul edilmistir. Diger
taraftan belirlenen kaulimeilarin 6zellikleri nitel yontemli
calismalarin tamaminda agiklanmigtir. Ancak oOrneklem
ozelliklerinin gecerlik ve giivenirlik baghginda aciklandig:
sadece iki caligmaya (TS5 ve T14 kodlu) rastlanmistir.
Bununla birlikte 6rneklem oOzelliklerinin bir gegerlik ve
giivenirlik 6nlemi olarak kullanildig1 ¢aligmalarda genellikle
bu durum dis gegerlik olarak ele alinmigtir.

B Tablo 3 incelendiginde, nitel yontemle yazilmig tiim
tezlerde veri toplama araglar1 ve siireglerinin aciklandigi,
veri analiz siirecine iligkin bilgiler verildigi tespit edilmistir.
Bu aciklamalarin, genel olarak gecerlik ve giivenirlik
onlemi olarak degerlendirildigi goriilmiistiir. Benzer
sekilde caligmalarda uygulama siirecinin betimlendigi ve
bunun genellikle bir dig gecerlik 6nlemi olarak belirtildigi
tespit edilmistir. Ancak belirtilen durumun bir ¢aligmada
(T14 kodlu) giivenirlik o6nlemi seklinde sunuldugu
sonucuna ulagilmistir. Ote yandan incelenen tezlerin
neredeyse hepsinde, ¢aligmanin varsayimlar ve smirliliklar:
aciklanmugtir. Tlgili ¢ahismalarin yalmizca birinde (T'14
kodlu), belirtilen varsayim ve smirhliklara dis gecerlik
basgliginin altinda yer verilmistir.

W Tablo 3, aragtirma kapsamindaki nitel yontemli tezlerde,

orneklemin aragtrmaya goniilli katlmasinm cogunlukla
saglandigini géstermektedir. Ancakilgili durumun genellikle
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gecerlik baglig1 altinda sunulmadigi ortaya ¢ikarilmigtir. Buna
kargin caligmalarda aragurmac roliiniin daha ¢ok gecerlik
onlemi olarak belirtildigi goriilmigtir. Bu dogrultuda
aragtirmact roliiniin genellikle i¢ gecerlik baghg: altinda
degerlendirildigi saptanmistir. Bir ¢aligmada (T'5 kodlu)
arastirmact rolinin betimlenmesinin dogrulanabilirlik
agisindan ele alindif1 tespit edilmistir. Bunlara ek olarak
nitel yontemli tezlerin tamamimda dogrudan alinulardan
yararlanilmistir. Nitel ¢aligmalarda dogrudan alinularin
cogunlukla gegerlik baghg1 alunda agiklanmadigma yénelik
bulgular elde edilmigtir. Dahasi nitel yontemli bir ¢calismada
(T14 kodlu) raporlagurma sirasimnda dogrudan alintilar
yapmanin verilerin giiclendirilmesini ve desteklenmesini
sagladig ifade edilmigtir.

B Tablo 4, karma yontemli aragtrmalarda kullanilan
yontemin genellikle aciklandig1 ama gecerlik bagliginda yer
verilmedigine isaret etmektedir. Sadece karma yontemli iki
calismada (T'1 ve T25 kodlu) secim gerekgesi bir gegerlik
baghg1 alunda sunulmug ve bu 6nlem i¢ gecerlik olarak
siniflandirilmistir.  Diger taraftan  Orneklem  agisindan
alinan gecerlik 6nlemleri incelendiginde, karma yontemli
caligmalarda genellikle evrenin belirtilmedigi gorilmustiir.
Karma aragtirma yontemini kullanan 19 tezin sadece besinde
(T1, T9, T12, T25 ve T27 kodlu) evrene yer verilmesine
ragmen bunlar gecerlik baghig1 alinda sunulmamigtir. Ayrica
karma yontemli doktora tezlerinin yarisindan fazlasinda
gecerlik ve giivenirlik baghgr alunda ¢aligma grubunun
hangi 6rnekleme yontemine gore secildigi ifade edilmistir.
Bu durum bir tezde (T21 kodlw), “Orneklem, seckisiz
olmayan ornekleme yontemlerinden wygun ornekleme yontemi
ile segilmigtir.” seklinde ifade edilmigtir. Bahsi gecen karma
caligmalarin beginde (T10, T15, T18, T25 ve T27 kodlu)
orneklem se¢im seklinin agiklanmasinin dis gegerlik veya
aktarilabilirlik 6l¢iiti olarak degerlendirildigi belirlenmistir.
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I Tablo 4

Karma Arastirma Yontemleri Kullanilarak Hazirlanan Doktora Tezlerinde Ele Alinan Gecerlik Onlemleri

Onlemler

Kullanilmamis

Gecerlik ve giivenirlik
basliginin disinda

Gecerlik ve giivenirlik

bashginda belirtilmis

Kullanilan yontemin neden secildiginin aciklanmasi
Kullanilan yontemin alan yaziniyla iliskilendirilmesi
Evrenin tanimlanmasi

Orneklem 6zelliklerinin aciklanmasi

Orneklemin secim seklinin belirtiimesi

Veri toplama araci ve sureci hakkinda bilgi verilmesi

Gecerlik

Calismanin uygulama sirecinin betimlenmesi
Veri analiz streci hakkinda bilgi verilmesi
Varsayimlar ve sinirliliklarin betimlenmesi
Katilimcr gonalldlaginin alinmasi
Arastirmaci rolintn aciklanmasi

Dogrudan alintilarin kullaniimasi

kullaniimis
5 12 2
- 19
14 5
4 6 9
- 9 10
- 7 12
- 7 12
- 9 10
- 19
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Buna kargin beg karma yontemli ¢aligmada ise (T'1, T9,
T12, T19 ve T23 kodlu) 6rneklem secimi hakkinda bilgi
verilmesi i¢ gegerlik olarak degerlendirilmigtir. Bununla
birlikte B Tablo 4’e gére karma yontemli ¢aligmalarda
cogunlukla  orneklem  ozelliklerine yer  verildigi
soylenebilir. Orneklem o6zelliklerinin bir gecerlik ve
giivenirlik onlemi olarak kullanildig1 ¢aligmalarda
genellikle bu durum dis gecerlik olarak aktarilmistir.
Ancak bir ¢alisgmada (T7 kodlu) 6rneklem 6zelliklerinin
aciklanmasi dig giivenirlik olarak verilmistir. Bunun yani
sira bir c¢alismada (T'12 kodlu) 6rneklem 6zelliklerinin
aciklanmasi teyit edilebilirlik olarak degerlendirilirken
bagka bir caligmada (T11 kodlu) i¢ gecerlik olarak

sunulmustur.

B Tablo 4 goz o6niinde bulunduruldugunda, karma
yontemli tim tezlerde veri toplama araci ve siirecinin
aciklandigi, veri analiz siireci hakkinda bilgi verildigi
sonucuna varilmistir. Karma caligmalarin genelinde veri
toplama ve analizi izerine yapilan aciklamalar 6nlem
olarak degerlendirilmistir. Benzer gekilde c¢aligmalarda
uygulama siireci agiklanmis ve bu durum genellikle bir dig
gecerlik 6nlemi olarak belirtilmigtir. Ancak ilgili hususun
bazi ¢aligmalarda (T2 ve T18 kodlu) giivenirlik 6nlemi
oldugu, birer caligmada ise i¢ gecerlik (T19 kodlu),
teyit edilebilirlik (T12 kodlu) ve dogrulanabilirlik (T1
kodlu) ol¢iitii olarak belirtildigi sylenebilir. Ek olarak
incelenen tezlerin tamaminda, ¢aligmanin varsayimlari ve
sinirhiliklart agiklanmig, ama gecerlik baghgiyla birlikte
sunulmamigstir. Varsayimlart ve smurliliklar: belirtmeye
yonelik kullanilan gegerlik onlemleri bir tezde (T11
kodlu) “Ogretmen adaylarimn goriigme sorularina verdikleri
cevaplarn  gercegi yansittigs varsayilmaktadir.” seklinde
ifade edilmistir.

Cilt/

B Tablo 4’e gore, analiz edilen karma yontemli
caligmalarda 6rneklemin aragtirmaya goniilli katilmas
cogunlukla saglanmasina ragmen bu durumun genellikle
gecerlik baghigi altinda verilmedigi sGylenebilir. Buna
karsgin ¢alismalarda aragtirmact rolinin daha ¢ok
gegerlik 6nlemi olarak belirtildigi ifade edilebilir. Tlgili
dokiimanlara bakildiginda, aragurmaci roliiniin genellikle
i¢ gegerlik baghig1 altinda degerlendirildigi goriilmektedir.
Bazi c¢aligmalarda aragtirmaci roliiniin betimlenmesinin
giivenirlik (T7, T2 ve T18 kodlu) ve dogrulanabilirlik
(T6 koldu) agisindan ele alindig1 tespit edilmistir. Ote
yandan karma yontemli tezlerin tamaminda dogrudan
alintilardan faydalanilmigtir. Bu caligmalarin biiyiik bir
cogunlugunda dogrudan alinti yapmanin gegerligi (T4 ve
T11 kodlu), inandiriciligi (T'10 ve T27 kodlu) ve tutarlig:
(T6 kodlu) artirdig: séylenmistir.

I?oktora Tezlerinde Kullanilan Guvenirlik
Onlemleri

Arastirma kapsaminda analiz edilen doktora tezleri,

giivenirlik ~ yoniinden  incelenirken  ¢aligmalarda
oncelikle bir gecerlik ve giivenirlik bashigi olup
olmadigr kontrol edilmistir. Ilgili baghk altunda

sunulan onlemlerin aragtirmacilar tarafindan bilingli
kullanildig1 6ngorilmiistiir. Givenirlik baghigr diginda
yazilan Onlemlerin farkina varmadan gergeklestirildigi
varsayllmigtir. Ciinkii bahsi gegen 6nlemin, bir giivenirlik
olgiitii oldugunun bilinmedigi ve bu yiizden 6nleme
gecerlik ve giivenirlik baghgr altinda yer verilmedigi
distinilmitstir. Nicel, nitel ve karma arastirma
yontemleri kullanilarak hazirlanan doktora tezlerinde
ele alinan giivenirlik 6nlemleri B Tablo 5, 6 ve 7’de
sunulmustur.
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W Tablo 5

Nicel Arastirma Yéntemleri Kullanilarak Hazirlanan Doktora Tezlerinde Ele Alinan Glvenirlik Onlemleri

Onlemler

Uzman goristnin alinmasi

Guvenirlik hesaplarinin belirtiimesi

Degerlendiriciler arasi glvenirlik calismalarinin yapilmasi
Pilot uygulama yapilmasi

Katilimer kontroltndn alinmasi

Cesitleme yapiimasi

Guvenirlik

Kayit cihazi kullaniimasi
Akran degerlendirmesinin yapilmasi
Farkli zamanlarda tekrarli veri analizinin gerceklestiriimesi

Calisma gunltgunun tutulmasi

Gecerlik ve Gecerlik ve
Kullanilmamis  giivenirlik bashginin  giivenirlik bashginda
disinda kullaniimis belirtilmis
- 1 2
- 1 2
2 - 1
- 1 2
2 - 1
- 2 1

w w N N
'
'

Aragtuirmada, giivenirlik onlemleri acgisindan ilk olarak
caligmalarda uzman goriisti alinip alinmadigina bakilmistr.
B Tablo 5 goz o6niinde bulunduruldugunda, nicel
yontemli biitiin tezlerde uzman goérisiinden yararlandig:
soylenebilir. Bu ¢aligmalardan birinde (122 kodlu) uzman
goriigiine Olgek gelistirme asamalarinda bagvurulmusg
ve uzman gorigiyle kapsam gegerliginin arturildig:
séylenmigtir. Diger bir ¢alismada ise (T'17 kodlu) uzman
goriginiin hem i¢ gegerlik hem de i¢ giivenirlik olarak
kabul edildigi gérilmiistiir. Ayni tezde “Aragtirmanin tiim
agamalarmda uzman goriiglerine bagvurulmugtur.” ifadesi ic
gecerlik; “Arastzrmanin gelistivilmesi, veri toplama araglar:
ve siirecinde uzman gorigiine bagvurulmugtur.” cimlesi i¢
givenirlik baglig1 altinda sunulmugtur.

Uzman gorisiinden sonra “giivenirlik hesaplarinin
belirtilmesi” ve “degerlendiriciler arasi giivenirlik
caligmalarinin yapilmas1” Onlemleri incelenmistir. Nicel
yontemli ¢aligmalarin tamaminda giivenirlik hesaplarinin
belirtildigi gorilmis ve bu c¢aligmalarin ikisinde (T13
ve T17 kodlu) hesaplamalarin giivenirlik baghgr altinda
yer verildigi saptanmugtir. Diger nicel ¢aligmada
(T22 kodlu) ise giivenirlik hesabi veri toplama araci
aciklanirken sunulmugtur. Ayni zamanda nicel ¢caligmalarin
sadece birinde (T17 kodlu), aragurmaci ile farkli bir
degerlendiricinin gerceklestirdigi analizler arasindaki
uyum kontrol edilmistir.

Calisma kapsaminda gerceklestirilen betimsel analizlerde
“pilot uygulama yapilmas1” maddesi giivenirlik 6énlemleri
icerisinde degerlendirilmistir. Bl Tablo 5 incelendiginde,
nicel yontemli tezlerin tamaminda pilot uygulama
gerceklestirildigi soylenebilir. Bu tezlerin sadece ikisinde
(T'13 ve T'17) pilot uygulama yapildigina dair bilgilendirme
giivenirlik baghig: alunda verilmistir. Diger c¢alismada
ise pilot uygulama yerine deneme formu kullanilmig
ve bu durum, “Deneme formu, Fen Bilgisi Ogretmenligi
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Programinda ogrenim goren 2. 3. ve 4. siif toplam 142 ogretmen
adayma uygulanmigtir.” seklinde aciklanmigtir. Ote yandan
aragtirmaya dihil edilen tezlerde katlimcr kontroliiniin
almip alinmadig1 kontrol edilmis ve ¢aligmalarin genelinde
katlhmer teyidine yer verilmedigi belirlenmistir. Ayrica
kaulimer teyidinden yararlanan bir tezde (T17 kodlu) bu
durum giivenirlik yerine gegerlik olarak degerlendirilmistir.

Akabinde c¢aligmalarda giivenirlik 6nlemi olarak cesitleme
yapilip yapilmadig1r arastirilmistir. Bu dogrultuda tiim
nicel ¢aligmalarin ¢esitlemeden yararlandig: belirlenmistir.
Betimsel analizlerden hareketle nicel yontemli olarak
sadece bir tezde (T17 kodlu) cesitlemenin bir gegerlik
ve glivenirlik 6nlemi olarak ele alindig: ifade edilebilir.
Ancak cesitleme bu tezde, arastrmadaki oOlgiitlerde
belirtildigi gibi giivenirlik olarak degil, i¢ gegerlik olarak
degerlendirilmistir. Diger tezlerde ise bir cesitleme
yapildigi  soylenmemesine  ragmen, aragtirmacilar
tarafindan inisiyatif aliarak cesitleme Orneklerine bu
basglik altinda yer verilmistir. Bir tezde (T13 kodlu)
kullanilan ~ “Aragtirmanin  alt ~ problemlerini  arastirmak
amactyla; Kimya Ozyeterlik Olgegi, Kimya Dersine Kargt
Tutum Olgegi, Tartigma Istekliligi Belirleme Olgegi, Elegtirel
Diigiinme Becerisi Olgegi ve Bagsar: Testleri kullanilmgtir.”
ifadesi veri toplama cegitlemesi olarak kabul edilmistir.

Ote yandan bahsi gecen nicel caligmalarda akran
degerlendirmesinin yapilmasina, tekrarli veri analizinin
gerceklestirilmesine ve ¢alisma giinliigiiniin tutulmasma
yonelik benzer sonuglar elde edilmistir. Bl Tablo 5’e gore
caligmalarin sadece birinde (T17 kodlu) bu 6nlemlere
yer verildigi tespit edilmistir. Bu ¢aligmada akran
degerlendirmesinin giivenirlik baghg: altnda sunuldugu
gorillmigtir. Aragtirmada son olarak, giivenirlik 6nlemi
agisindan kayit cihazi kullanihip kullanilmadi@: incelenmis
ve nicel caligmalarin yalnizca birinde (T'17 kodlu) kayit
cihazina bagvuruldugu saptanmugtir.
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Il Tablo 6

Nitel Arastirma Yoéntemleri Kullanilarak Hazirlanan Doktora Tezlerinde Ele Alinan Glvenirlik Onlemleri

Onlemler

Gecerlik ve giivenirlik

Gecerlik ve glivenirlik

el bashginda belirtilmis

bashginin disinda

Uzman goristnin alinmasi

Guvenirlik hesaplarinin belirtiimesi

Degerlendiriciler arasi gvenirlik calismalarinin yapilmasi
Pilot uygulama yapilmasi

Katilimcr kontroltntin alinmasi

Gilivenirlik

Cesitleme yapiimasi

Kayrt cihazi kullaniimasi

Akran degerlendirmesinin yapilmasi

Farkli zamanlarda tekrarli veri analizinin gerceklestirilmesi

Calisma gunltgunun tutulmasi

kullaniimis
- - 5
3 1 1
1 2 2
1 2 2
3 - 2
1 1 3
1 3 1
4 1 -
5 - -
2 2 1

B Tablo 6 dikkate alindiginda, nitel yontemli tezlerin
tamaminda uzman gorigiinden faydalamildigi  ortaya
konulmugtur. Ayrica nitel yontemli tezlerde genellikle
glivenirlik hesaplarmim olmadign gorilmistir. Ancak bu
cabigmalarin ¢ogunlugunda pilot uygulama yapildig: ifade
edilebilir. Bunun aksine aragtirmaya dahil edilen tezlerde
katthmer kontroliintin alinip alimmadigina bakilmig ve nitel
calismalarin genelinde katulimer teyidine yer verilmedigi
belirlenmistir. Ancak bu 6nlemin alindig: tezlerde (18 ve T'14
kodlu) katthimer kontrolii gegerlik olarak degerlendirilmistir.

Diger taraftan caligmalarda giivenirlik ©nlemi olarak
cesitlemenin kullamlip kullanilmadig: kontrol edilmis ve
bu dogrultuda bir tez disginda (124 kodlu) tim ¢aligmalarin
cesitlemeden yararlandig1 belirlenmistir. Analizlerden yola
ctkarak nicel bulgularin aksine nitel yontemli ¢aligmalarda
cesitleme bir giivenirlik 6nlemi olarak ele alinmigtir. W

I Tablo 7

Tablo 6’ya gére bazi tezlerde galigma giinliigiiniin tutuldugu
tespit edilmistir. Bu tezlerden birinde (126 kodlu), ¢alisma
glinligiiniin tutulmas veya alan notlarmin alinmas: gecerlik
ve giivenirlik baghiginda belirtilmigtir. Benzer sekilde akran
degerlendirmesi nitel yontemli bir tezde kullanilirken tekrarh
veri analizine hi¢ yer verilmemistir. Analizler, nitel yontemli
caligmalarin genelinde kayit cihazi kullanildigini géstermistir.

B Tablo 7 incelendiginde, karma yontemli ¢aligmalarin
tamaminda uzman goriisi alindigr soylenebilir. Ancak ii¢
caligmada (T2, T9ve T19kodlu), uzman goriigiiniin alinmasina
yonelik gecerlik ve giivenirlik baghg: alunda bir ifadeye yer
verilmedigi ifade edilebilir. Bir calismada (T20 kodlu) ise
uzman goriisiniin hem i¢ gegerlik hem de i¢ giivenirlik olarak
kabul edildigi goriilmiistiir. Benzer sekilde farkli bir tezde
(T21 kodlu) uzman gorisi, i¢ gecerlik ve dis gecerlik olmak
tizere farkli 6nlem bagliklar1 alunda siniflandirilmustir,

Karma Arastirma Yontemleri Kullanilarak Hazirlanan Doktora Tezlerinde Ele Alinan Guvenirlik Onlemleri

Onlemler

Kullanilmamis

Gecerlik ve giivenirlik

Gecerlik ve
glvenirlik bashginda
belirtilmis

bashginin disinda
kullanilmis

Gilivenirlik

Uzman goristnin alinmasi - 3 16
Guvenirlik hesaplarinin belirtiimesi 4 9 6
Degerlendiriciler arasi glvenirlik calismalarinin yapilmasi 2 5 12
Pilot uygulama yapilmasi 2 10 7
Katiimcr kontrolGndin alinmasi 13 - 6
Cesitleme yapilmasi - 4 15
Kayit cihazi kullaniimasi 1 9 9
Akran degerlendirmesinin yapilmasi 19 - -
Farkli zamanlarda tekrarli veri analizinin gerceklestirilmesi 14 2 3
Calisma gUnlugunin tutulmasi 11 4 4
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Diger taraftan karma yontemle yiiritilen aragurmalarda
genellikle glivenirlik hesaplarina bagvuruldugu
belirlenmistir. Ancak ¢aligmalarin sadece altisinda (T'7, T'11,
T15, T16, T20 ve T21 kodlu) yapilan giivenirlik hesaplar:
bir 6nlem olarak degerlendirilmis ve bunlara gecerlik ile
giivenirlik bagligr altnda yer verilmistir. Iki tezde (T20
ve T21 kodlu), giivenirlik hesaplarinin tutarligr arturdig
digiintilmistiir. Ayni zamanda karma yontemli ¢aligmalarin
genelinde aragurmact ile farkli bir degerlendiricinin
gergeklestirdigi analizler arasindaki uyum kontrol edilmigtir.

W Tablo 7’ye bakildiginda, karma yontemli c¢aligmalarin
cogunlugunda pilot uygulamadan yararlanildig: ifade
edilebilir. Ote yandan arastirmaya dahil edilen tezlerde
katlimer  kontroliiniin alinip alinmadigina  bakilmig ve
caligmalarin genelinde katlimer teyidinden yararlanilmadig:
belirlenmistir. Katilimer kontroliiniin yapildig: tezlerde (T3,
T7, T12, T18 ve T25 kodlu) bu durum genellikle gegerlik
olarak degerlendirilmistir. Bunun yani sira bir aragurmada
(T27 kodlu) katulimer kontroli, teyit edilebilirlik 6nlemi
olarak aktarilmis ve bu kapsamda “Aragtirmanin dis gitvenirligi
igin goriigme sonunda elde edilen verileri katilumcilarin tekrardan
teyit etmeleri saglanmagtir.” seklinde bir aciklama yapilmistir.

Caligmalarda giivenirlik 6nlemi olarak ¢egitleme yapilip
yapilmadig1 gézden gecirilmis ve boylece karma yontemli
tim caligmalarin cesitleme yaptugi belirlenmistir. Bahsi
gecen tezlerde caligma giinliigiiniin tutulmasina ve tekrarli
veri analizinin yapimasina iligkin benzer sonuglara
ulagilmigtir. Bu kapsamda B Tablo 7’ye gore calismalarin
cok az bir kisminda bu 6nlemlere yer verildigi tespit
edilmistir. Nicel ve nitel tezlerin aksine, farkli zamanlarda
tekrarli veri analizinin = gerceklestirildigi caligmalara
yalnizca karma yontemli aragurmalarda rastlanmus ve ilgili
aragtirmalardan sadece iiciiniin (T4, T6 ve T16 kodlu)
gilivenirlik baglig1 alunda ele alindig: tespit edilmistir. Ayni
sekilde karma yontemli dort tezde (T7, T12, T25 ve T27
kodlu), ¢alisma giinligiiniin tutulmas: veya alan notlarinin
alinmast gegerlik ve giivenirlik baghginda belirtilmigtir.
Akran degerlendirmesinin ise hi¢ yapilmadig1 saptanmugtir.
Aragtirmada, giivenirlik 6nlemi agisindan son olarak kayit
cihazi kullanilip kullanilmadigi incelenmis ve karma
yontemli ¢aligmalarin genelinde kayit cihazi kullanildig:
gorilmustiir.

Belirlenen ve Onerilen Olcltler Disinda Kullanilan
Gecerlik ve GUvenirlik Onlemleri

Bu aragtirmada belirlenen ve 6nerilen 6l¢iitlerin yani sira
incelenen doktora tezlerinde farkli gecerlik ve giivenirlik
onlemleri alindif1 gorilmistiir. Bu nedenle aragtrmada
oncelikle bahsi gecen onlemlerin caligmalarda kullanilma
sayilarina bakilmistir. En az iki farkli ¢alismada ele alinan
gecerlik ve giivenirlik 6nlemleri arastirmada sunulmugtur.
Tek bir calismada belirtilen 6nlemlere ise kamiti diisiik
oldugu varsayilarak aragurmada yer verilmemigtir. Ayrica
calismalardaki benzer gecerlik ve giivenirlik 6nlemleri
birlestirilmistir. Ornegin bir aragtirmada (T16 kodlu),
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deneysel desenin kullanildig1 ¢alismaya kontrol grubunun
dahil edilmesinin i¢ gegerligi etkileyen unsurlart azaltugi
belirtilmigtir. Benzer sekilde bagka bir calismada (T'15 kodlu),
sonuglarin sadece deneysel degiskenden kaynaklandigini
tespit edebilmek i¢cin deney ve kontrol grubuna yer verilmesi
gerektigi vurgulanmigur. Bu nedenle ilgili iki ¢aliymadaki
onlemler birlikte ele alinmigtir.

Incelemeler sonucunda, argiimantasyona yonelik hazirlanan
doktora tezlerinde arastirmada belirlenen 6lgiitler diginda
38 farkli gecerlik ve giivenirlik 6nlemine rastlanmigtir.
Farkli kodlama baghigi alunda siniflandirilan dért 6nlem
ikigerli olarak birlestirilmistir. Dolayisiyla caligmalarda,
onerilen ol¢iitlerin yani sira 36 farkli 6nlemin alindig1 ifade
edilebilir. Ancak ilgili énlemlerin sadece 14’i birden fazla
caligmada kullanilmigur. Ayrica alan yazininda belirtilen
onlemlere yonelik bir bilgiye ulagilmadigi durumda bu
onlemler kapsam digt birakilmigtir (Arslan, 2022; Bagkale,
2016; Cresswell & Miller, 2000; Giiclii, 2019; Tli¢c & Arikan,
2016; Krefting, 1991; Lincoln & Guba, 1985; Merriam,
2013; Metin & Unal, 2022; Topu ve ark., 2013). Dolayistyla
8 onlem caligmalarda kullanilma sayilar1 ve alan yazininda
siniflandirilma durumuna gore B Tablo 8’de sunulmugtur.

I Tablo 8 .
Arastirmada  Belirlenen Olcltler Disinda Kullanilan = Gecerlik  ve
Guvenirlik Onlemlerinin Dagilimi

Frekans Gecerlik Givenirlik

Uzun sureli etkilesim 12 X
Katiimcr kaybinin énlenmesi 6 X
Verilerin saklanmasi 6 X

On test etkisinin sabit
tutulmasi

Veri toplama veya
uygulamanin ayni arastirmaci 5 X
tarafindan yapiimasi

Arastirma ortaminin

betimlenmesi 2 A

Nitel verilerin ) X
sayisallastiriimasi

Orneklemin arastirma X

amacina uygun belirlenmesi

Sonuc ve Tartisma

Aragtirmada, argiimantasyon alaninda gerceklestirilmig
ve erisime acilmig 27 doktora tezi gecerlik ve giivenirlik
onlemleri ~ kapsaminda  incelenmistir.  Incelemeler
sonucunda nicel yontemli doktora tezlerinin hicbirinde
yontemin se¢im nedeninden bahsedilmedigi goriilmiistiir.
Ilgili tezlerde nicel yontemin alan yaziniyla iliskilendirildigi
tespit edilmigtir. Ancak bu durumun aragurmacilar
tarafindan bir gecerlik ve giivenirlik 6nlemi olarak
aciklanmadig1 belirlenmistir. Benzer sekilde nitel ve karma
yontemli tezlerde kullanilan yontemin genellikle agiklandig:
ama gecerlik baghg1 alunda yer verilmedigi saptanmigtir.

Yiiksekdgretim Dergisi | TUBA Higher Education Research/Review (TUBA-HER)



Turkiye'de Argiimantasyonla ilgili Yapilan Doktora Tezlerinin Gecerlik ve Giivenirlik Onlemleri Acisindan incelenmesi \a

Buradan hareketle, aragnrmacilarin yontemin alan yaziniyla
iligkilendirilmesi gerektigi konusunda 6n bilgiye sahip
olduklar1 séylenebilir. Fakat bu durumun bir gegerlik
ve giivenirlik 6nlemi baghg: alunda degerlendirildiginin
farkinda olunmadig: ifade edilebilir. Dolayisiyla yontemin
secim gerekgesinin agiklandig1 calismalarin gecerliklerinin
de yiiksek olacag: iddia edilebilir. Greenhalgh’in (1997),
aragtirma icerisinde aktarilan bilgilerin dogrulugunu teyit
etmek igin aragtirmanin yontem gecerligini saglamasi
gerektigini vurgulamasi bu fikri desteklemektedir.

Orneklem agisindan bakildiginda, incelenen nicel yontemli
iki caligmada evrenin agiklandig1 goriilmistiir. Ciinki her
bilim, ¢ok cesitli durumlara ve sosyal bilimler s6z konusu
oldugunda ¢ok sayida insana uygulanabilecek temel ilkeleri
veya yasalar1 bulmaya caligmaktadir (Fraenkel ve ark., 2012).
Ancak karma yontemli tezlerin ¢ogunlugunda ve nitel
yontemli c¢aligmalarin hicbirinde evren agiklanmamustir.
Ote yandan yayinlanmig bir aragtirmanin kalitesini
degerlendirmek icin en uygun ve uygulanabilir 6rnekleme
yontemlerinin  secilip secilmedigi elestirel bir sekilde
incelenmelidir (Christensen ve ark., 2014). Bu dogrultuda
nicel yontemli doktora tezlerinin tamaminda, nitel ile
karma yontemli doktora tezlerinin ise genelinde 6rnekleme
yontemine deginildigi tespit edilmigtir. Bahsi gecen
caligmalarda 6rneklem se¢im seklinin aciklanmast i¢ gegerlik,
dis gecerlik veya aktarilabilirlik olarak kabul edilmistir.
Boylece aragtirmacilar, bir dokiimanda (Yildirim & Simgek,
2018) belirtildigi gibi ayrintli betimleme yaparak ve bir
orneklem yontemine bagvurarak aktarilabilirligi saglamaya
calismiglardir. Diger taraftan belirlenen katlimcilarin
ozellikleri nitel yontemli ¢aligmalarin tamaminda, karma
yontemli caligmalarin  genelinde, nicel ¢aligmalarin ise
sadece ikisinde aciklanmuistir. Orneklem 6zelliklerinin bir
gecerlik ve giivenirlik 6nlemi olarak kullanildigi ¢aligmalarda
genellikle bu durum dig gegerlik olarak ele alinmigur.

Incelenen arastirmalarda biitiin asamalar acik ve anlagilir
bir sekilde okuyucuya sunulmustur. Nicel caligmalarin
sadece birinde ve nitel ile karma ¢aligmalarin genelinde veri
toplama ve analizi tizerine yapilan aciklamalar gecerlik ve
giivenirlik onlemi olarak kabul edilmistir. Benzer sekilde
ilgili caligmalarda uygulama siirecinin aciklandif1 ve bu
durumun genellikle dig gecerlik 6nlemi olarak belirtildigi
tespit edilmigtir. Ancak aragtirmaya ait biitiin detaylarin
kaydedilmesi ve agiklanmasi Krefting (1991) tarafindan
glivenirlik 6nlemi olarak sunulmugtur. Diger ¢aligmalarda
uygulama siireci a¢iklanmasina ragmen bunun bir gegerlik-
glivenirlik o6nlemi icerisinde yer aldiginin farkinda
olunmadii soylenebilir. Bununla birlikte incelenen
tezlerin neredeyse tamaminda, ¢aligmanin varsayimlar1 ve
sinirliliklart agiklanmugtir. Enstitiiler tarafindan varsayimlar/
sayllular ve siirhliklar baghiklarina  tezde mutlaka
yer verilmesinin istenmesi bunun nedeni olabilir. Bu
kapsamda aragtirmaci, kendi yapuklarindan ziyade sadece
gerceklestirmedigi ama aragurmasini etkileyen durumlar
icin varsayimda bulunmali; ¢calismasini sinirlayan malzeme,
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teknik ve zaman gibi biitiin etkenleri rapor etmelidir.
Bu sebeple aragsurmada smurliliklarin belirlenmesi, hangi
durumlarda gegerli olabileceginin gosterilmesi agisindan
onem tagimaktadir (Merriam, 2013). flgili caligmalarin
sadece ikisinde belirtilen varsayim ve sirhiliklara dig
gegerlik bagliginin altinda yer verilmistir. Diger ¢aligmalarda
varsayim ve sinurliliklarin bir 6nlem olarak ele alinmamasi,
bunlarin bir gegerlik 6nlemi oldugunun bilinmemesinden
kaynaklaniyor olabilir. Genel olarak ele alindiginda nitel
yontemli bir doktora tezinde varsayim ve smirliliklara
yer verilmemesi dikkat cekmektedir. Ilgili calismanin
gerceklestirildigi {iniversitenin Fen Bilimleri Enstitiisii
tez sablonu incelendiginde varsayim ve sinirhliklarla ilgili
herhangi bir agiklama yapilmadigr goriilmistiir. Yani
belirtilen ¢aligmada varsayim ve sinirhiliklara rastlanmamasi
tez sablonunun iceriginden kaynaklaniyor olabilir.

Aragtirma kapsamina alinan nicel yontemli doktora tezlerinin
hicbirinde  katlmer  génilliligine  bagvurulmadig:
gorilmigtir. Nitel ve karma yontemli caligmalarda ise
orneklemin aragurmaya gonilli katlmast ¢ogunlukla
saglanmasina ragmen bu durum genellikle gecerlik baslig1
altunda sunulmamigtir. Buna kargin ¢alismalarda aragsurmaci
roliniin daha ¢ok i¢ gecerlik 6nlemi olarak belirtildigi
tespit edilmigtir. Benzer gekilde McMillan ve Schumacher
(2010), gecerligin arurilmasi icin aragtrmact roliniin
detayll bir sekilde sunulmasinin énemli oldugunu iddia
etmektedir. Ancak bazi caligmalarda arastirmaci roliiniin
betimlenmesinin giivenirlik ve dogrulanabilirlik agisindan
ele alindigi belirlenmistir. Ote yandan nicel yontem
kullanilarak hazirlanan tezlerin hicbirinde, destekleyici
dogrudan alinulara yer verilmemistir. Nicel verilere
yonelik alinti kullanilmamasi, dogrudan alinularin nitel
verilere daha uygun olmasiyla aciklanabilir. Ancak nitel ve
karma yontemli tezlerin tamaminda dogrudan alinulardan
yararlanilmigtir. Nitel ¢aligmalarda dogrudan almularin
genellikle gecerlik baghgi alunda acgiklanmadig1 tespit
edilmigken karma caligmalarin biiyiik bir ¢ogunlugunda
dogrudan alint1 yapmanin gecerligi, inandiriciligi ve tutarlign
artirdigt soylenmistir. Benzer sekilde Ozden ve Durdu
(2016) yaptiklar1 caligmada dogrudan alint kullanmanin bir
gegerlik 6nlemi olduguna deginmigtir.

Incelenen biitin  ¢aligmalarda uzman gériisiinden
yararlandig1 belirlenmistir. Ancak karma yoéntemli iic
caligmada, uzman goriisiiniin alimmasina yonelik gegerlik
ve giivenirlik baglig1 alunda bir ifadeye yer verilmemistir.
Bazi galigmalarda ise uzman goérisiiniin hem i¢ gegerlik
hem de i¢ giivenirlik olarak kabul edildigi goriilmistiir.
Bu nedenle bazi oOnlemlerin hem gegerlik hem de
glivenirligi kapsadig1 ve kesin bir sinir ¢izmenin miimkiin
olmadi81 séylenebilir. Merriam’m (2013) uzman goriigiine
bagvurmanin gecerlik ve giivenirligi ayr1 ayr1 sagladigini
ifade etmesi bu fikri destekler niteliktedir. Ancak alan yazini
incelendiginde Creswell ve Miller (2000) ile Giigli’niin
(2019) uzman goriisii alinmasint sadece gegerlik baglhigi
altnda degerlendirdigi tespit edilmistir.
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Nicel yontemli ¢aligmalarin  tamaminda  giivenirlik
hesaplarinin  belirtildigi goérilmis ve bu caligmalarin
ikisinde hesaplamalarin giivenirlik baghig1 alunda verildigi
saptanmugtir. Nitel yontemli tezlerde genellikle giivenirlik
hesaplariim olmadig1 sonucuna ulagilmigtir. Bu duruma,
glivenirlik hesaplarmm genellikle nicel veriler tizerinden
gerceklestirilmesi neden olabilir. Ote yandan karma
yontemle yiriitilen aragtirmalarda genellikle giivenirlik
hesaplarina bagvuruldugu belirlenmigtir. Ancak ¢aligmalarin
sadece altisinda yapilan giivenirlik hesaplari bir 6nlem olarak
degerlendirilmis ve bunlar gecerlik ile giivenirlik baghiginda
verilmigtir. Ayni zamanda nicel ¢aligmalarin sadece birinde,
nitel ve karma ¢aligmalarin ise genelinde aragtirmact ile farkls
bir degerlendiricinin gergeklestirdigi analizler arasindaki
uyum kontrol edilmistir. Boylece 6lgme aracinin sagladig:
puanlarin veya cevaplarin tutarlilif1 saglanmaya calistlmistir
(Fraenkel ve ark., 2012).

Nicel yontemli tezlerin tamaminda pilot uygulama
gerceklestirildigi soylenebilir. Bu tezlerden sadece ikisinde
pilot uygulama yapildigina dair bilgilendirme giivenirlik
baghgi alunda sunulmugstur. Nitel ve karma yontemli
caligmalarin ¢cogunlugunda pilot uygulamadan yararlanildig:
goriilmiistiir. Boylece ilgili aragtrmalarda pilot ¢aligma
aracihfiyla ana uygulamadan o6nce bilgi toplandigi ve
kargilagilabilecek problemlerin giderildigi distiniilmiigtiir
(Gay ve ark., 2012; Lancaster ve ark., 2004). Yani pilot
caligmayla aragtrmalarin  hata oranmm biyik o6lgtide
azaluldigt 6ngoriilmistiir (Creswell, 2015). Diger taraftan
aragtirmaya dahil edilen tezlerde kaulimer kontroliiniin alinip
alinmadigina bakilmis ve c¢aligmalarin genelinde katllimci
teyidine yer verilmedigi belirlenmigtir. Ancak aragurmacilar
elde ettikleri verileri kaulimcilara sunarak aragurmanin
inandiricihigini artirabilmektedir (Yildirim, 2010).

Caligmalarda giivenirlik 6nlemi olarak ¢esitleme yapilip
yapilmadi1 kontrol edilmis ve bir tez diginda tim
caligmalarin  ¢esitlemeden  yararlandigi  belirlenmistir.
Incelenen calismalarin genellikle cesitlemeden yararlanarak
aragtirilan olgu hakkindaki farkli gerceklikleri, birbirlerini
dogrulayacak veya tamamlayacak bicimde birlestirdikleri
diigtiniilebilir (Denzin, 1978; Denzin & Lincoln, 2005).
Dolayisiyla birden fazla kaynaktan elde edilen verilerin
kullanilmas, ilgili caligmalarda ulagilan sonuglarin dogruluk
diizeyini ve giivenirligini olumlu yonde etkileyebilir (Oliver-
Hoyo & Allen, 2006). Ayrica analizlerden hareketle nicel
yontemli olarak sadece bir tezde gesitlemenin bir gecerlik ve
gilivenirlik 6nlemi olarak ele alindig: ifade edilebilir. Ancak
cesitleme bu tezde, aragurmadaki ol¢iitlerde belirtildigi gibi
giivenirlik olarak degil, i¢ gecerlik olarak degerlendirilmistir.
Nitel ve karma yontemli ¢aligmalarda ise bu hususun
cogunlukla gerceklestirildigi s6ylenebilir.

Belirtilen =~ caligmalarda  akran  degerlendirmesinin
yapilmasina, tekrarli veri analizinin gerceklegtirilmesine
ve ¢aligma ginliginin tutulmasina yonelik benzer
sonuglar elde edilmigtir. Bu kapsamda ¢aligmalarin ¢ok az
bir kisminda bu 6nlemlere yer verildigi tespit edilmistir.
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Aragtirmada, giivenirlik 6nlemi agisindan son olarak kayit
cihazi kullanilip kullanilmadig1 incelenmistir. Analizler
sonucunda, nicel yontemli ¢aligmalarin sadece birinde, nitel
ve karma yontemli ¢aligmalarin ise genelinde kayit cihazi
kullanildig1 goriilmiigtiir. Aynmi gekilde Creswell ve Miller
(2000) ile Ozden ve Durdu (2016) kayit cihazi kullanmay:
giivenirlik baghg: alunda degerlendirmiglerdir.

Ifade edilen tiim gecerlik ve giivenirlik nlemlerinin yani
sira, arglimantasyona yonelik hazirlanan doktora tezlerinde
38 farkli gecerlik ve giivenirlik 6nlemine rastlanmigtir.
Farkli kodlama baghg: alunda siiflandirilan dért énlem
ikigerli olarak birlegtirilmistir. Dolayisiyla caligmalarda,
onerilen olcitlerin yani sira 36 farkli 6nlemin alindigi
ifade edilebilir. Ancak ilgili 6nlemlerin sadece 14’ birden
fazla caligmada kullanilmustir. Tlgili 6nlemlere gore
aragtirmacilarin uzun sireli etkilesimde bulunmasi ve veri
kaybimni 6nlemesi gerektigi sonucuna varilmisur. Alan
yazininda bu 6nlemler sirasiyla gecerlik ve giivenirligi artiran
hususlar olarak degerlendirilmistir (Lincoln & Guba, 1985;
Topu ve ark., 2013). Ayrica Ili¢ ve Arikan (2016), ulagilan
ve verilerin saklanmasini iceren 6nlemi giivenirlik baglig
alunda ele almisur. Diger taraftan aragurma ortaminin
betimlenmesini 6ne siiren énlem, alan yazininda gecerlik
olarak kabul edilmistir (Bagkale, 2016). Bununla birlikte
aragtirmada on test etkisinin sabit tutulmasi, 6rneklemin
calismanin amacina gore belirlenmesi ve veri toplama veya
uygulamanin ayni kigi tarafindan yapilmasina iligkin benzer
sonuglara ulagilmigtir. Bu kapsamda bahsi gecen 6nlemler
gecerlik olarak ifade edilmistir (Arslan 2022; Metin, 2014).
Buna kargin tezlerin ikisinde 6nlem olarak belirtilen nitel
verileri sayisallastirma, Metin ve Unal (2022) tarafindan
glivenirligi artiran bir faktor olarak vurgulanmugtir.

Sinirlilik ve Oneriler

Bu arastirmadaki en temel sinirlilik, mevcut dokiimanlarin
yalnizca egitim alanindan  secilmis olmasidir. Bu
yizden genellenebilirligi artirmak igin farkli alanlarda
argimantasyonla ilgili yapilan caligmalarin gecerlik ve
giivenirlik 6nlemlerine gore incelenmesi 6nerilmektedir.
Ayrica bu aragurmada sadece Tirkiye’de yayinlanmig
tezlere odaklanilmigtir. Bundan sonra yapilacak ¢aligmalarda
uluslararasi1  diizeyde argiimantasyonla ilgili tezler
incelenebilir, bu ¢alismalarda ulusal ve uluslararasi tezlerin
gecerlik ve giivenirlik onlemlerine gore kargilagtirmalari
yapilabilir. Bununla birlikte aragurmanin bulgularina
gore tezlerin ¢ok az bir kismi gecerlik ve giivenirlik
onlemleri agisindan gii¢lii bulunmugtur. Bu bulgudan
hareketle aragtirmacilarin gegerlik ve giivenirlige yonelik
donanimlarint artiracak egitimlerin gelistirilmesi uygun
gorilmektedir. Diger taraftan doktora ¢alismalarimin
yapildig1 enstitiilerde, tez sablonlarinin detayl aciklamalar:
iceren gecerlik ve giivenirlik bagliklarina yer verilecek sekilde
diizenlenmesi gerekli goriilmektedir. Son olarak ¢aligmada
ulagilan tim onlemlerin yeni aragturmalarda gecerlik ve
giivenirlik i¢in dikkate alinmasi 6nem tegkil etmektedir.
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Ozet

Bu kitap incelemesi; Ismail Giileg tarafindan yazilmis, Vadi Yaymlar:
tarafindan 2024 yilinda yayimlanan “Medrese Universite midir?
Kargilastirmali bir Okuma” adli kitabin tanitimuyla ilgilidir.
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his study provides an in-depth examination of the

question: "Is the madrasa a university?” The lack of

a definitive answer to this question in the existing
literature prompted the author to undertake this research.
In order to answer this question, the author undertakes
an in-depth analysis of the concept of the university as a
medieval educational institution, alongside the historical
development of madrasas. He then carefully compares the
similarities and differences between these two institutions
and presents this comparison in an objective and
comprehensive manner. While the author has produced
other works on higher education, this study is one of the
few that examines the interplay between universities and
madrasas. For instance, in his work “University Model
Proposal”, published by Vadi Publications in 2024, the
author developed an alternative evaluation tool for the
evaluation of universities. It is said that the intended
audience of university students and scholars will find
this study both informative and credible. The purpose
of this study is to critically examine the distinctions and
continuities between madrasah and university systems,
aiming to present readers with the values, traditions,
intellectual paradigms, and educational practices that have
either persisted or diminished over time.

The work is structured into four sections. The first section
delves into the philosophical and social underpinnings of
the university, addressing topics such as medieval court
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Abstract

This review is about the promotion of the book "Is a Madrasa a
University? A Comparative Reading” written by Ismail Giile¢ and
published by Vadi Publications in 2024.

Keywords: Madrasa, University, Madrasa University Comparison

schools, contributions of immigrant scholars, the Solemo
School of Medicine, Monastic Schools, and the roles of
physicians and lawyers in shaping educational frameworks.
These elements serve as a basis for analyzing the
foundations of the university as an institution. The second
section examines the emergence of early universities,
including Studium Generale, colleges, and the universities
of Bologna and Paris, as well as the Liberal Arts
tradition. This section provides detailed insights into the
administrative structures, financial arrangements, faculty,
student conditions, and campus life at these institutions.
Additionally, it discusses the decline of medieval
universities’ functions due to church resistance to reforms,
the impact of the French Revolution, the rise of national
consciousness, and the influence of the scientific and
industrial revolutions The third section explores higher
education institutions and madrasas in the Islamic world,
covering the initial madrasas across Islamic and Turkish
regions, those in the Ottoman period, and operational
aspects of these institutions. The fourth section presents
a comparative analysis of medieval universities and
madrasas, focusing on internal and external factors shaping
each, along with historical, political, and social distinctions
and convergences between these two institutions. The
conclusion of the work is included in the fourth chapter.

The book begins with an analysis of the concept of the
university.
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The Latin word university is derived from the words
universus and universitas. The adjective universus (from
unus-verto) means "to be one, to be whole, to be united,
to be complete”. Other related terms such as universi (all
citizens/all people), universum (universe, cosmos, jihan)
and universitas (complete, whole, total) are also derived
from this root. In the modern sense, the word university
comes from the medieval phrase universitas magistrorum et
scholarium, which refers to "the union/assembly of teachers
and scholars, the institution formed by them". The concept
of the university was established to represent social issues
by organising individuals around a common purpose. In
Latin, communities formed for various purposes were called
universitas, societas or collegium. Later, the term universitas
was used specifically to describe guilds formed by students.

Some changes in social life between the XIth and the XIIIth
centuries (the prominence of Roman civil law over Church
law, the prominence of the concept of legal personality with
the guilds, the need for administrative and commercial law as
a result of enrichment, the translation of Arabic works into
Latin, the increase in the number of students in the cities,
etc.) led to the birth of the universities. The basis for the
existence of universities is the wisdom and philosophy that
was transmitted to Greece by the Sumerians and Egyptians.
The academic tradition established in ancient Greece was
adopted and developed by the Romans. In ancient Rome,
the ‘liberal arts’ formed the core of the curriculum. At the
same time, two of the first three universities were founded
in Italy. They focused on the study of medicine and law.
At the beginning of the Middle Ages, education in Rome
came under the control of the Popes and took on a distinctly
religious character.

During this period, which spanned some eight centuries,
the educational reforms introduced by the Merovingians
and Carolingians laid the foundations for the eventual
establishment of universities. In addition, Syrian Christian
religious scholars emigrated to Europe and contributed to
the intellectual landscape. Institutions such as the University
of Bardas in Byzantium, the Medical School of Salerno, the
monastic schools of the Benedictine era, and the Studium
Generale and Studium Particulare schools are often seen as
precursors of modern universities. According to widely held
views, the University of Bologna is considered the first true
university, followed closely by the University of Paris.

The establishment of the first university in northern Italy, and
specifically in Bologna, can be attributed to several factors.
One important reason is the continuity of the Italian city-
states with the legacy of ancient Rome. Italy’s unique position
as the seat of the papacy was also important. Its geographical
location as a bridge between the Middle East and Europe also
facilitated trade and the exchange of scientific knowledge. A
notable example of this academic progress is the University of
Naples, the first state-funded university. In the Middle Ages,
universities were initially administered and controlled by a

442

high official acting on behalf of the church, the monarch or
the city. Over time, governance structures evolved to include
two administrators: one internal, representing the students
and faculty, and one external, representing the political
authorities and the church. At the end of the fourteenth
century, the title of ‘rector’ emerged to designate the head
of the university. Both the method of election and the scope
of the rector’s powers have changed considerably over the
course of history. The term ‘professor’, which denotes an
individual who specialises in a particular field and teaches at
a university (p. 75), was first used as an official title before a
name in 1706, with the abbreviated form ‘prof” appearing in
1838. Students, the other key component of the university,
had a marked influence on urban life. To protect themselves
from the local population, students organised themselves into
guilds. Over time, patterns of university enrolment changed.
Medieval universities gradually freed themselves from the
pressure of the Church and became autonomous. Medieval
universities focused on the transmission of knowledge and
culture, second-generation universities focused on education
and research, and third-generation universities focused on
industry and commerce.

The author needs to analyze the concept of madrasah in
the chapter on madrasas. He provides more historical
information about this concept.

While there was no direct equivalent to the university in
the Islamic world, madrasas functioned as institutions
of higher education. The first madrasa was the Suffa,
established in the time of the Prophet Muhammad to teach
the Qur’an. However, the earliest documented institution
referred to as a madrasa in historical sources is the Dar al-
Sunna, founded by Abu Bakr Ahmad b. Ishaq al-Sibgi (d.
954) in Nishapur. Among the most famous madrasas is the
Nizamiye Madrasa, founded by the Seljuk vizier Nizam
al-Mulk in both Nishapur and Baghdad. A key difference
between these madrasas and earlier institutions was the
provision of separate accommodation for teachers and
students. The establishment of the Nizamiye madrasas
marked the formalisation of an academic tradition. The
first madrasah established in Anatolia was the Yagibasan
Madrasah, founded in Tokat-Niksar in 1157-1158 by the
Danismendli Melik Nizamuddin Yagibasan (d. 1164).

A strong scholarly tradition was established and
institutionalized in Anatolia during the Seljuk period,
providing a foundation from which the Ottomans later
benefitted, both in terms of educational traditions and
institutional organization. Under the reign of Sultan Mehmet
the Conqueror, this system reached a state of perfection. In
the Ottoman education system, madrasas were the most
structured and well-organized institutions, serving as the
umbrella term for all levels of education, from primary to
higher education. Initially, these madrasas were founded
with the primary goal of teaching and disseminating Islamic
jurisprudence.
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Some Western sources have used terms such as
‘academia’, ‘colleges’ and ‘university’ to describe the
madrasas of Istanbul, suggesting that madrasas were
considered equivalent to European universities at the
time. However, scholars have highlighted significant
differences between madrasas and universities from the
12th to the 18th centuries. It is important to recognise
that history and time did not follow identical trajectories
in the West and the Islamic world. There were differences
in the philosophy, structure and functioning of the two
institutions, which were born and developed in different
climates, environments and conditions. For example,
while universities are legal entities established by a
collective community, madrasas are typically established by
individuals or charitable foundations. In addition, the term
‘madrasa’ refers broadly to the entire secondary and higher
education system, while ‘university’ refers specifically to
institutions of higher education. In the madrasa system,
diplomas are awarded by individual teachers, whereas
universities issue certificates centrally as institutional
credentials. In addition, madrasa education was usually
free and funded by endowments, while universities charged
fees and were supported by the monarchy or the church.
In addition, administrative titles such as senate, rector
and dean, which are common in universities, were absent
from the madrasa structure. Despite these differences,
there are also notable similarities between madrasas and
universities. In both institutions, the core elements are the
teacher and the student, with a common goal of educating
individuals to meet the needs of society and the state.
Academic freedom for teachers was a common feature of
both systems. In addition, education was provided in fields
such as medicine, theology and law. Both institutions
followed a structured curriculum and used textbooks to
guide teaching. The age at which students entered school
and the length of time they spent there varied.

Although the purpose of educational institutions has
evolved from the past to the present, certain fundamental
aspects of higher education as an overarching concept have
remained consistent. For instance, the advancement of
higher education institutions has historically contributed
to the emergence of civilizations. Typically, the clergy of
various religions and the elite ranks of state administrators
received their training within these institutions.

The analyzed work serves as a vital resource for researchers
interested in the field of higher education, offering
comprehensive insights into the roles and significance of
universities and madrasas in the history of education. It can
be particularly recommended for university students and
academics due to its accessible and engaging writing style,
which facilitates an enjoyable reading experience. The
author’s style is fluent and simple. Although the book does
not constitute an in-depth academic analysis, it is crafted
in an essay format with a level of academic rigor accessible
to the general reader. In the course of the research, the

Cilt/

author reached the conclusion that both universities and
madrasas are institutions of higher education that belong
to distinct cultures and geographies. Furthermore, the
differences between the two are more pronounced than
their similarities.

It is also seen that some authors have also engaged
in comparative analyses of madrasas and universities
in their works. For instance, Celik (2019) examined
Ottoman madrasas and European universities between
1450 and 1600, focusing on legal, physical, economic,
administrative, and pedagogical dimensions. Simgek
(2019) analyzed educational institutions from Dariilfiinun
to modern universities, considering the political factors
that have influenced their evolution, with an emphasis
on the philosophical foundations of universities. Giinay
(2019) interpreted the transformation from madrasas to
universities as a regressive shift. Also, he qualitatively
compared Western universities and Turkish universities.
Giirsoy (2018) examined the historical course of
universities and madrasas in his work.

This work distinguishes itself from others primarily
through its exclusive focus on comparing madrasas
and universities. Unlike other studies, it systematically
examines core elements of education—such as educational
philosophy, history, curriculum, governance, student and
scholar dynamics—within the comparative framework
of these two institutions, while remaining accessible to a
broad audience through its essayistic rather than academic
style. In the concluding section, the author poses a critical
question: “What aspects of past universities and madrasas
can be integrated into today’s universities?” In addressing
this question, the author underscores the central objective
of cultivating well-rounded, competent individuals.
However, structuring the response to this question under
distinct headings within a dedicated section might have
made the work even more compelling and effective.

Dr. Ahmet Kili¢

Ministry of Education, Gaziantep.
e-mail: ahmet_kilic_27@hotmail.com
ORCID: 0000-0001-8900-2624

15 | Sayi/ 2 | Agustos / 2025

443




Ahmet Kilic

%

References

Celik, M. (2019). Osmanli medreseleri ve Avrupa iiniversiteleri. Kiire
Yayinlar1.

Giileg, 1. (2024). Niteliklerini belirlemeye ve deferlendirmeye yinelik
tiniversite model onerisi. Vadi Yayinlari.

Giinay, D. (2019). Tiirkiye’nin idiniversite sorunu trajik bir yolculuk.
Biiytiyenay Yayinlari.

Giirsoy, M. (2018). Multiversite Kentsel Gelismeye yonelik iglevieriyle
tiniversite. Gece Akademi

Simgek, M. (2019). Turtigmalarm odagndaki kurum iiniversite
(Dariilfiindindan giiniimiize). Alfa Yaymlari.

444 Yiiksekdégretim Dergisi | TUBA Higher Education Research/Review (TUBA-HER)




TUBA-HER

Yuksekogretim

TUBA Higher Education Research/Review Derg |S|

TUBA

TURKIYE BILIMLER AKADEMISI
TURKISH ACADEMY OF SCIENCES

Vedat Dalokay Caddesi No:112,
Cankaya 06670 Ankara
Tel:+90 (312) 442 29 03

Fax: +90 (312) 442 72 36

www.tuba.gov.tr faceebook.com/TUBAakademi twitter.com/TUBAakademi youtube.com/TurkiyeBilimlerAkademisi Wwwy u kse kog ret| m.o rg



http://www.yuksekogretim.org
http://www.twitter.com/TUBAakademi
http://www.faceebook.com/TUBAakademi
http://www.tuba.gov.tr
http://www.youtube.com/TurkiyeBilimlerAkademisi

	_Hlk140238832
	_Hlk161495728
	_Hlk180614867
	_Hlk180614921
	_Hlk180618328
	_Hlk180096775
	_GoBack
	_Hlk163910593
	_heading=h.gjdgxs
	_GoBack
	_Hlk152070387
	_heading=h.30j0zll
	_heading=h.1fob9te
	_Hlk171708791
	_Hlk163417903
	_Hlk93069181
	_heading=h.gjdgxs
	_heading=h.gjdgxs
	_heading=h.ibarxl78pl59



